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Note:  Current Connecticut regulations governing educator program approval require reference to the Connecticut Teaching Competencies.  New regulations will take effect in 2003 requiring teacher preparation programs to shift their focus to the Connecticut Common Core of Teaching.  The foundational skills and competencies begin on page 33.  The discipline-based professional teaching standards are not included in this booklet.  They may be found in a publication available from the State Department of Education, Connecticut's Commitment to Excellence in Teaching:  The Second Generation (1999).  They are also available via the Internet at http://www.state.ct.us/sde/dtl/curriculum/currkey4.htm .

Connecticut State Department of Education

Division of Teaching and Learning

Bureau of Certification and Professional Development

Educator Preparation Program Approval Overview

Fourteen colleges and universities and three Alternate Route to Certification programs (sponsored by the State Department of Higher Education) prepare Connecticut public school educators.  Undergraduate and graduate preparation programs prepare classroom teachers in early childhood, elementary, middle or secondary grades, while graduate preparation programs prepare educators for special services and administrative positions.  The State Board of Education approves all educator preparation programs in Connecticut.  Students are eligible for Connecticut certification once they complete an approved planned program and successfully pass required assessments.

All Connecticut educator preparation programs must meet demanding national standards developed by the National Council for Accrediting Teacher Education (NCATE).  By strengthening the standards for approval of educator preparation programs, Connecticut seeks to assure that programs rigorously prepare individuals who will staff our schools, and that programs are revised and upgraded continuously.  The standards from each of the seven approval categories are summarized below.

	CONCEPTUAL FRAMEWORK(S)
	The conceptual framework(s) establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

	I. CANDIDATE PERFORMANCE
	

	Standard 1: Candidate Knowledge, Skills, and Dispositions
	Candidates
 preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students
 learn. Assessments indicate that candidates meet professional, state, and institutional
 standards.

	Standard 2: Assessment System and Unit Evaluation
	The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.


	II. UNIT CAPACITY
	

	Standard 3: Field Experiences and Clinical Practice.
	The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.



	Standard 4: Diversity
	The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools

	Standard 5: Faculty Qualifications, Performance, and Development.
	Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

	Standard 6: Unit Governance and Resources.
	The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

	Statutory Requirements

(The Statutory Requirements can be found in the Appendix, on page 20)
	Connecticut statutes require preparation programs to provide instruction on ways in which public school teachers work with students in drug abuse prevention and AIDS prevention.  Statutes also mandate that preparation program students learn ways to incorporate education technology in the curriculum, ways to work with special education students, and with students from a diversity of racial, ethnic and economic backgrounds.


In September 1996, Connecticut became a partnership state with the National Council for Accreditation of Teacher Education (NCATE).  Higher education institutions in Connecticut who wish to apply for NCATE accreditation will be visited by a joint NCATE/Connecticut team.  Connecticut has adopted NCATE’s standards for program approval, effective July 1, 2003.  NCATE accreditation is optional.  

Once every five years, or for just cause, a state Visiting Team reviews preparation programs seeking state accreditation only.  Teams typically are comprised of:

(
faculty from colleges and universities; 

(
staff from public schools; 

(
a state certification consultant, 

(
at least one member from out of state, and   

(
a representative from the State Department of Higher Education.  

Institutions seeking both state and national accreditation are visited once every five to seven years, or for just cause.  Teams for these visits typically are comprised of:

· members of the NCATE Board of Examiners

· faculty from Connecticut colleges and universities; 

· staff from Connecticut public schools; 

· a state certification consultant, and   

· a representative from the State Department of Higher Education.  

In both instances, the team's responsibility is to verify the information contained in the Institutional Report, which has been prepared in advance by the college or university. The Institutional Report explains the ways in which the higher education institution meets the approval standards.  The team also considers additional information relating to the standards that may not have been included in the Institutional Report.  Prior to the visit, the institution is also required to submit reports on each subject area in which certification programs are offered.  These reports are evaluated by expert readers from national specialized professional associations, such as the National Council of Teachers of Mathematics, or by state review panels.  Their assessment of individual subject area strengths and weaknesses are also considered by the Visiting Team.  On-site visits last from one to four and one-half days, during which time the team:

· interviews university and preparation program administrators and faculty;

· meets with students, student teachers, and alumni;

· talks with cooperating teachers and university supervisors;

· attends classes;

· follows up on questions raised by the subject area program reviews;

· determines if the facilities and resources appropriately support the program, and

· reviews records.

At the conclusion of the visit, the chairperson of the team submits an oral report of the findings to the institution and a written report to the State Department of Education.  The following steps are then implemented.

· The written team report is submitted to the Preparation Program Approval Review Committee, a 12-member committee appointed by the State Board of Education.  

· After reviewing the Visiting Team's report, the institution's Institutional Report, and interviewing the Visiting Team chairperson and the head of the preparation program, the Review Committee makes a recommendation concerning approval of the programs to the Commissioner of Education.  

· The Commissioner submits recommendations to the State Board of Education, and the Board makes the final determination on program approval and specifies the approval period. 


The Board's program approval options include:


(
full approval for two years to five years, 


(
provisional or probationary approval for a maximum of three years, and


(
denial of program approval.

For more information on the approval of educator preparation programs, contact:

Jack Hasegawa, Coordinator

Educator Preparation Program Approval

Connecticut State Department of Education

P.O. Box 150471

Hartford, CT 06115-0471

(860) 713-6733

jack.hasegawa@po.ct.state.us
PROGRAM APPROVAL PROCESS

Individual Subject Areas Prepare Reports

(e.g. Elementary Education, Secondary Mathematics, School Counseling)


“Paper” Review by Specialist Panels


Higher Education Institution Prepares 

Institutional Report


Visiting Team Visits to Verify that Standards are Met


Review Committee Takes Action 

on Visiting Team Report


Report Sent to State Board of Education


Higher Education Institution Notified of Board Action

Responsibilities of Higher Education Institution
The institution of higher education seeks to demonstrate the health of its educator preparation unit (the college, school, division or department of education), and its component subject area programs, such as its departments of early childhood, elementary secondary, special or bilingual education, programs in school counseling or psychology, library-media specialists, or educational administration.

Prior to the Visit

Institutions seeking NCATE accreditation must submit program reports for each subject area to the appropriate specialized program association (SPA).  For example, mathematics education programs will be reviewed by the National Council of Teachers of Mathematics;  special education programs will be reviewed by the Council on Exceptional Children.

Institutions seeking state accreditation must submit program reports for each subject area to the State Department of Education for review by state subject area review panels.
Submit a written institutional report, which addresses the standards the Visiting Team will review.  Each Visiting Team member should receive a copy of the institutional report four to six weeks prior to the visit.

Make travel arrangements for out-of-state visiting team members.

Arrange lodging and meals for visiting team members, as necessary.

Set up exhibit rooms and on-campus and off-campus workrooms, as needed.

Meet with the visiting team chair (or co-chairs) to finalize the schedule and arrangements for the visit.

During the Visit

Unit head (dean, director or chair) meets with visiting team chair (or co-chairs) daily.

Make sure that individuals and groups scheduled to meet with the visiting team are available and on schedule.

Facilitate location of on-campus sites; arrange travel to off-campus sites such as branch campuses , and schools providing field work and student teaching placements.

Provide additional documentation and information as required.

Arrange unscheduled interviews and meetings as required.

Provide clerical assistance, supplies and facilities as required.
Following the Visit

Mailing copies of the institutional report to each member of the State Program Review Committee. 

Meet with the State Program Review Committee when it meets to discuss the recommendation it will make to the Commissioner on approval of the teacher preparation programs.

Prepare and submit rejoinders to the visiting team report or Program Review Committee recommendations, if necessary.

Responsibilities of the Visiting Team Chairperson

The Visiting Team Chairperson directs the Visiting Team during the on-site review, and facilitates team activities in the overall program review process.  The following guidelines are intended to facilitate efficient and professional program approval reviews.

Prior to the Visit

Meet with the Connecticut State Department of Education (CSDE) Educator Preparation Program Approval Coordinator and representative of the college/university to finalize the schedule and arrangements for the visit.

Meet with the CSDE Coordinator to plan team member assignments.

Contact team members prior to the visit to share individual responsibilities.

During the Visit

Introduce Visiting Team members and give brief opening remarks (at the dinner on Sunday for 3 1/2 day visits or at the beginning of the first session for shorter visits.)

Direct the work of Visiting Team members.

Conduct all meetings of the Visiting Team.

Collect Evaluator's Reports and other written findings of Visiting Team members prior to departure.

Compile any areas in need of improvement from the written and oral reports of Visiting Team members.

Prepare an oral summary of the Visiting Team’s findings for the exit interview.

Conduct the exit conference with representatives of the university.

Following the Visit

Write the composite Visiting Team report.

· The written report that is developed by a team is the most crucial element of the on-site visit.  It is the record of the team's review of the program in relation to the Standards for Program Approval and is the Connecticut State Department of Education's lasting record of the visit. 

· Program changes are made as a result of the report and approval status is granted on the basis of the evidence presented in the report.  The written report is based on each team member's Evaluator's Report. The report must provide specific evidence supporting each judgment concerning whether or not a standard has been met.  Colleges and universities may respond, orally and in writing, to the Visiting Team’s report.

Submit the report to the Connecticut State Department of Education Coordinator within three weeks following the on-site review.  The Coordinator will provide a copy of the draft to each team member for verification of accuracy. Upon approval of a majority vote of the Visiting Team, the Coordinator will submit the report to the institution for review and comment.

Attend the meeting of the Preparation Program Approval Review Committee to present the findings of the Visiting Team and answer questions from the Review Committee.

Responsibilities of Visiting Team Members

The Visiting Team's responsibility is to verify the information contained in the Institutional Report, which is submitted by the institution prior to the on-site review.  In addition, the team is to ascertain any information relating to the standards which may not be included in the Institutional Report.  Each team member plays a major role in the effectiveness of the program approval process.  Careful attention to the following guidelines will enable each Visiting Team member to function efficiently and professionally through the review process.

Prior to the Visit

· Participate in a Visiting Team orientation session conducted by the Connecticut State Department of Education.

· Review the Institutional Report and other materials provided by the State Department of Education and by the college or university.

· Review written materials and use the Pre-visit Planning Guide.

· Discuss specific assignments with the Visiting Team chairperson.

· Make necessary travel arrangements.

During the Visit

· Review written material in the exhibit room (course descriptions, syllabi, texts, faculty vitae, student records.)

· Conduct interviews.  There are several strategies to follow so that the interviews team members conduct are as informative as possible.

1. Read the Institutional Report and review the related exhibits prior to the interview. 

2. Formulate questions prior to the interview:

· use "yes" or "no" questions to check on specific points you need to clarify;

· use probing questions to get additional information.

3. Keep to the scheduled times for the interviews.

4. Take notes.

5. Maintain personal and professional impartiality.

· Visit facilities, graduate and undergraduate classes, and student teachers.

· Document the information (and sources of information) obtained during the validation process.

1. Indicate whether the standards are met or not met.

2. Provide as specific a rationale as possible for your decision on each standard.  This is especially important if a standard is judged not met.

3. Focus on what candidates know and are able to do.

· Participate in deliberations with the full team to develop ratings for each standard.

· Describe in writing any areas for improvement, if any, related to your standard.

· Collect any additional information which may be required to assist the Visiting Team chairperson in preparing the oral exit report.

· Complete the Evaluator's Report on the standards for which you are responsible.  Be sure to submit the report to the Visiting Team chairperson before you leave the college/university.  Under each standard, the evaluator is asked to:

1. Comment on the evidence presented.  All evidence reviewed should be cited in the narrative.  Attach additional sheets of paper as necessary.  Evidence may include:

· information in the Institutional Report,

· discussion with students,

· personal observations,

· review of materials,

· conversations with faculty and administrators,

· analyses of records.

2. Determine whether the Institutional Report is accurate.  If evidence comes to light during the course of the review that contradicts the self-examination, it must be considered.

3. Rate the standard Not Met or Met.

4. Describe, in writing, any areas for improvement related to the standard for which you are responsible.

Plan to attend the exit conference.

Following the Visit

· Review the draft composite team report for accuracy and contact the Educator Preparation Program Approval Coordinator at (860) 713-6733 with any editing changes within one week after you have received the report.

Conflict of Interest

1. Visiting Team members shall not participate in any decision making capacity if they have a close, active association with an institution that is being considered for official action.

· A “decision- making capacity” includes serving on a Visiting team, The Program Review Committee, the State Board of Education or the Board of Governors of Higher Education, or, considering the accreditation of a professional education unit, the acceptance or renewal of a state partnership, or a relationship with another entity.

· A “close active association” includes:

· serving on or have served within the last five years on a statewide decision-making board or committee related to professional educator preparation;

· having been a member of the faculty or staff or a student at the institution within the past ten years ("student" includes persons having been enrolled in a significant course of study or degree program, or being a graduate of the institution);

· participating (on an individual basis) in a common consortium or special research relationship;

· having jointly authored research or literature with a faculty member at that institution

· having an immediate family member attending or employed by the institution, professional organization, or state;

· being employed or having been employed by the state in a function related to educator preparation within the last five years;

· having former graduate advisees or advisors employed by the institution.  When supervision of dissertations is involved, personal prejudice is especially difficult to avoid and bias is often assumed.

· having applied for a position at the institution, professional organization, or state;

· having been a consultant at the institution within 10 years;

· having served as a commencement speaker, received an honorary degree from the institution, or otherwise profited or appeared to profit from service to the institution, professional organization or state.

2. Visiting Team members are not eligible to participate on a team at a given institution if they previously served on an evaluation team for accreditation or state program approval review at that institution.

3.
Board members shall leave board meetings when the institution, state or professional organization that employs them is being discussed and when a vote is taken.

5.
Visiting team members shall not serve concurrently on Visiting Teams and the Program Review Committee.

Connecticut State Department of Education

Division of Teaching and Learning

Bureau of Certification and Professional Development 

Educator Preparation Program Approval

Sample Agenda

Comprehensive On-Site Review

3 1/2 day visit

Sunday


12:00 p.m.

Visiting Team organizational meeting and Lunch


1:00


Orientation to Exhibits and Campus.


1:30


Review of Exhibits


6:00


Reception


6:30


Dinner


8:00


Visiting Team Meeting – Preliminary ratings and interview assignments

Monday


7:30 a.m.

Breakfast


8:30  


Review of Exhibits


9:30 


Administration meeting





a.
Academic Vice President





b.
Dean, College of Education





c.
Dean, Graduate School





d.
Dean, Liberal Arts & Sciences


10:30


Concurrent Visits:





a.
Department Chairpersons





b.
Registrar





c.
Admissions





d.
Affirmative Action Officer


12:00 p.m.

Working Team Lunch


1:00 


Facilities Tours





a.
Library





b.
Media Center





c.
Computer Labs





d.
Curriculum Lab


3:00 p.m.

Faculty interviews





(Professors schedules/rooms)


4:00 


Adjunct Faculty





Undergraduate Students


4:30 


Graduate class visits


6:00 


Dinner


7:30


Visiting Team Meeting

Tuesday


7:30 a.m.

Breakfast


8:30  


Review of Exhibits


9:00 


Visit to Student Teachers 





Follow-up visits





Undergraduate class visits


12:30 p.m.

Lunch


1:30 


Follow-up visits continue


4:00 


Advisory Committee Members





Cooperating Teachers


4:30 


Class visits


6:00 


Dinner


7:30 


Visiting Team Meeting

Wednesday


7:30 a.m.

Breakfast


9:00 


Visiting Team meeting and final review of report


11:00 


Exit Interview

Sample Agenda

Focused On-Site Review

1 day visit


8:00 am

Visiting Team organizational meeting


8:30


Review of Exhibits


9:30 


Administration meeting





a.
Academic Vice President





b.
Dean, College of Education





c.
Dean, Graduate School





d.
Dean, Liberal Arts & Sciences


10:30


Concurrent Visits:





a.
Department Chairpersons





b.
Registrar





c.
Admissions





d.
Affirmative Action Officer


12:00 p.m.

Working Team Lunch


1:00 


Facilities Tours





a.
Library





b.
Media Center





c.
Computer Labs





d.
Curriculum Lab

1:30 


Concurrent Visits:





a.
Faculty





b.
Adjunct Faculty





c.
Students

d. Advisory Committee


2:30 


Class visits


3:00 


Visiting Team Meeting


4:00 


Exit Interview

Pre-Visit Planning Guide

Institution








Dates





Instructions:  The purposes of this guide are to focus the reader's assessment of the institution's compliance with the program approval standards, and to provide a framework for initial team discussions on-site.  Visiting Team members should complete this planning guide as they read the institution's Institutional Report.  Visiting Team members will be expected to provide their preliminary ratings at the first organizational meeting, based on the NCATE rubrics for Unacceptable, Acceptable and Target levels.  Give a rating for each element and an overall rating for the standard.

	Standard and Elements
	Preliminary Rating

U/A/T

	Standard and Elements
	Initial Programs
	Advanced Programs

	Standard 1:  Candidate Knowledge, Skills, and Dispositions
	
	

	Element 1:  Content knowledge for Teacher Candidates
	
	

	Element 2:  Content knowledge for Other Professional School Personnel
	
	

	Element 3:  Pedagogical Content Knowledge for Teacher Candidates
	
	

	Element 4:  Professional and Pedagogical Knowledge and Skills for Teacher

                   Candidates
	
	

	Element 5:  Professional Knowledge and Skills for Other School Personnel
	
	

	Element 6:  Dispositions for All Candidates
	
	

	Element 7:  Student Learning for Teacher Candidates
	
	

	Element 8:  Student Learning for Other Professional School Personnel
	
	

	Concerns/Issues/Questions
	On-site Interviews, Data, Observations Needed

	
	

	Standard 2:  Program Assessment and Unit Capacity
	
	

	Element 1:  Assessment System
	
	

	Element 2:  Data Collection, Analysis, and Evaluation
	
	

	Element 3:  Use of Data for Program Improvement
	
	

	Concerns/Issues/Questions
	On-site Interviews, Data, Observations Needed

	
	


	Standard 3:  Field Experiences and Clinical Practice
	
	

	Element 1:  Collaboration between Unit and School Partners
	
	

	Element 2:  Design, Implementation, and Evaluation of Field Experiences and 

                    Clinical Practice
	
	

	Element 3:  Candidates’ Development and Demonstration of Knowledge, Skills, 

                    And Dispositions to Help All Students Learn
	
	

	Concerns/Issues/Questions
	On-site Interviews, Data, Observations Needed

	
	

	Standard 4:  Diversity
	
	

	Element 1:  Design, Implementation, & Evaluation of Curriculum and Experiences
	
	

	Element 2:  Experiences Working with Diverse Faculty
	
	

	Element 3:  Experiences Working with Diverse Candidates
	
	

	Element 4:  Experiences Working with Diverse Students in P-12 Schools
	
	

	Concerns/Issues/Questions
	On-site Interviews, Data, Observations Needed

	
	

	Standard 5:  Faculty Qualifications, Performance, and Development
	
	

	Element 1:  Qualified Faculty
	
	

	Element 2:  Modeling Best Professional Practices in Teaching
	
	

	              Element 3:  Modeling Best Professional Practices in Scholarship
	
	

	              Element 4:  Modeling Best Professional Practices in Service
	
	

	Element 5:  Collaboration
	
	

	Element 6:  Unit Evaluation of Professional Education Faculty Performance
	
	

	Element 7:  Unit Facilitation of Professional Development
	
	

	Concerns/Issues/Questions
	On-site Interviews, Data, Observations Needed

	
	

	Standard 6:  Unit Governance and Resources
	
	

	Element 1:  Unit Leadership and Authority
	
	

	Element 2:  Unit Budget
	
	

	Element 3:  Personnel
	
	

	Element 4:  Unit Facilities
	
	

	Element 5:  Unit Resources including Technology
	
	

	Concerns/Issues/Questions
	On-site Interviews, Data, Observations Needed

	
	


Visiting Team Report Template

A template for the Visiting Team Report will be available for each visit.  The Coordinator for Educator Preparation Program Approval will provide a copy of the template for each team member.  Electronic copies of the template will also be distributed so that Visiting Team members can enter their findings directly onto a computer diskette for ease of compiling and editing.

The template provides a structured way of writing the section of the report assigned to each member.  It consists of each standard and its related Connecticut Requirement, if any, and a series of writing prompts.

The first draft is completed while the Visiting Team is on campus.  Teams generally review the final draft of each section on Tuesday night, for full visits, or in the last meeting on a one-day visit.  Areas in need of improvement are written during the review of each section.

The chair compiles and edits the drafts into a single document within 3 weeks after the visit ends.  Copies are sent to Visiting Team members for review.  Their responses are due within 7 days of receipt of the draft.  The edited report is submitted to the institutions for review.  They are asked to correct any factual or technical errors.  They may address disagreements about content by sending a rejoinder to the Program Review Committee.

The final report is submitted to the State Department of Education and to each member of the Program Review Committee.  The Visiting Team report for institutions seeking NCATE approval is also submitted to NCATE’s Unit Approval Board for NCATE action.

APPENDICES

National Council For Accreditation of Teacher Education

Professional Standards for the Accreditation of

Schools, Colleges and Departments of Education

Section 10-145-11(a) of the Regulations of the State of Connecticut State Agencies, adopts NCATE Standards as Connecticut Educator Preparation Program Standards.

CONCEPTUAL FRAMEWORK(S)

The conceptual framework(s) establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

I.  CANDIDATE PERFORMANCE

Standard 1.  Candidate Knowledge, Skills, and Dispositions

Candidates
 preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students
 learn. Assessments indicate that candidates meet professional, state, and institutional
 standards.

Standard 2.  Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.
II.  UNIT CAPACITY

Standard 3.  Field Experiences and Clinical Practice.

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Standard 4.  Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Standard 5.  Faculty Qualifications, Performance, and Development.

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

Standard 6. Unit Governance and Resources. 

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

The following state regulations and statutes are added to the NCATE standards:

CONNECTICUT REQUIREMENTS

(1) Student Admission Criteria

Section 10-145d-11(b)(1) of the Certification Regulations for Connecticut Educators reads in part as follows...

Student admissions criteria include appropriate academic and non-academic standards that are stated and enforced.  All students are admitted to the educator preparation program after taking no more than two courses in professional education.  These standards shall include, but not be limited to:

(A) passing Praxis I CBT or its equivalent as approved by the board, prior to admission to the educator preparation program;

(B)  achieving a cumulative grade point average of at least a B-minus average for all undergraduate courses; and,

(C) if justified by unusual circumstances, a waiver for the (B) may be granted, provided that a statement of justification is added to the candidate’s records.

(2) The professional education unit shall:

(A) demonstrate that students are knowledgeable about the Common Core of Learning, the Common Core of Teaching, the Connecticut Mastery Tests, the Connecticut Academic Performance Test, the Code of Professional Responsibility for Teachers, and the Code of Professional Responsibility for School Administrators;

(B) provide on-site access to education resource material in current use in public schools including, for example, texts, software, cd rom, and copies of Connecticut Curriculum Frameworks;

(C) ensure that students demonstrate current Connecticut licensure competencies as defined in Sections 10-145d-400 through 10-145d-619 inclusive, of the Regulations of Connecticut State Agencies, the Common Core of Teaching, and the Connecticut Content Specific Standards and,

(D) ensure that the responsibility for recommending candidates for certification centralized in an individual who shall attest, if appropriate, that the candidates have:

(i) met admissions standards for the institution’s educator preparation program; fulfilled the institution’s criteria to student teach; successfully completed the planned program; have the qualities of character and personal fitness for teaching, and

(ii) fulfilled the state’s certification and assessment requirements, Including Praxis I and Praxis II.

(3)
The professional education unit shall address the following statutory requirements:

(A) Section 10-19(a) of the Connecticut General Statutes

Teaching about alcohol, nicotine or tobacco, drugs and acquired immune deficiency syndrome. Training of personnel. (a) The knowledge skills and attitudes required to understand and avoid the effects of alcohol, of nicotine or tobacco and or drugs, as defined in subdivision (17) or section 21a-240, on health, character, citizenship and personality development shall be taught every academic year to pupils in all grades in the public schools; and , in teaching such subjects, textbooks and such other materials as are necessary shall be used. Institutions of higher education approved by the State Board of Education to train teachers shall give instruction on the subjects prescribed in this section and concerning the best methods of teaching the same.

(B) Section 10-145a(b) of the Connecticut General Statutes

Any candidate in a program of teacher preparation leading to professional certification shall be encouraged to successfully complete an intergroup relations component of such a program which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives: (1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; (2) the counteracting of biases, discrimination and prejudices; and (3) the assurance of respect for human diversity and personal rights.

(C) Section 10-145a(c) of the Connecticut General Statutes

Any candidate in the program of teacher preparation leading to professional certification shall be encouraged to complete a (1) health component of such a program, which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health and (2) mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
(D) Section 10-145a(d) of the Connecticut General Statutes

Any candidate in a program of teacher preparation leading to a professional certification shall be encouraged to complete a school violence prevention and conflict resolution component of such a program.

(E) Section 10-145(d) of the Connecticut General Statutes

On and after July 1, 1998, any candidate in a program of teacher preparation leading to professional certification shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.

(F) Section 10-145d(a)(9) of the Connecticut General Statutes

A requirement that on and after July 1, 2003, in order to be eligible to obtain an initial educator certificate with an early childhood nursery through grade three or an elementary endorsement, each person be required to complete a comprehensive reading instruction course comprised of not less than six semester hours of credit.

Connecticut’s Common Core of Teaching 

Foundational Skills and Competencies
I: The Teacher Has Knowledge Of Students, Content and Pedagogy: 
Students

I.1 Teachers understand how students learn and develop. 
I.2 Teachers understand how students differ in their approaches to learning. 
Content

I.3 Teachers are proficient in reading, writing and mathematics. 
I.4 Teachers understand the central concepts and skills, tools of inquiry and structures of the discipline(s) they teach. 
Pedagogy

I.5 Teachers know how to design and deliver instruction. 
I.6 Teachers recognize the need to vary their instructional methods. 
II: The Teacher Applies His/Her Knowledge By Planning, Instructing, Assessing and Adjusting 
Planning

II.1 Teachers plan instruction based upon knowledge of subject matter, students, the curriculum and the community. 
II.2 Teachers create a structure for learning by selecting and/or creating significant learning tasks that make subject matter meaningful to students. 
Instructing

II.3 Teachers establish and maintain appropriate standards of behavior and create a positive learning environment that shows a deep commitment to students and their success. 
II.4 Teachers create instructional opportunities to support students' academic, social and personal development. 
II.5 Teachers use effective verbal, nonverbal and media communications techniques which foster individual and collective inquiry.
II.6 Teachers employ a variety of instructional strategies that enable students to think critically, solve problems and demonstrate skills. 
Assessing and Adjusting

II.7 Teachers use various assessment techniques to evaluate student learning and modify instruction as appropriate. 

III: The Teacher Demonstrates Professional Responsibility Through: 
Professional and Ethical Practice

III.1 Teachers conduct themselves as professionals in accordance with the Code of Professional Responsibility for Teachers. 

III.2 Teachers share responsibility for student achievement and well-being.
Reflection and Continuous Learning

III.3 Teachers continually engage in self-evaluation of the effects of their choices and actions on students and the school community. 

III.4 Teachers seek out opportunities to grow professionally. 
Leadership and Collaboration

III.5 Teachers serve as leaders in the school community. 

III.6 Teachers demonstrate a commitment to their students and a passion for improving their profession.
Discipline-Based Professional Teaching Standards

Connecticut's Common Core of Teaching also includes a set of discipline-based professional teaching standards, which are not included in this handbook.  These standards are for teachers of elementary education, English language arts, mathematics, music, physical education, science, social studies, special education, visual arts and world languages.

The full text of the Common Core of Teaching, including the discipline-based professional teaching standards, is available in Connecticut's Commitment to Excellence in Teaching:  The Second Generation, available from the Office of Public Information, Connecticut State Department of Education, P.O. Box 2219, Hartford, CT 06145.  Telephone 860-566-8792.

It is also available via the Internet: 

http://www.state.ct.us/sde/dtl/curriculum/currkey4.htm
� Candidates include persons preparing to teach, teachers who are continuing their professional development, and persons preparing for other professional roles in schools such as principals, school psychologists, and school library media specialists.


�  “All students” includes students with exceptionalities and of different ethnic, racial, gender, language, religious, socioeconomic, and regional/geographic origins.


� Institutional standards are reflected in the unit’s conceptual framework and include candidate proficiencies.
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