
Priority 3: Invitational Priority – Innovations for Improving Early Learning Outcomes    

Connecticut Race to the Top Phase 2 Application   
 

Priority 3: Invitational Priority – Innovations for Improving Early Learning Outcomes (not scored) 

The Secretary is particularly interested in applications that include practices, strategies, or programs to improve educational 
outcomes for high-need students who are young children (prekindergarten through third grade) by enhancing the quality of 
preschool programs.  Of particular interest are proposals that support practices that (i) improve school readiness (including social, 
emotional, and cognitive); and (ii) improve the transition between preschool and kindergarten. 

The State is invited to provide a discussion of this priority in the text box below, but such description is optional. Any supporting 
evidence the State believes will be helpful must be described and, where relevant, included in the Appendix. For attachments 
included in the Appendix, note in the narrative the location where the attachments can be found. 

Recommended maximum response length, if any: Two pages 

PRIORITY 3: INVITATIONAL PRIORITY – INNOVATIONS FOR IMPROVING EARLY LEARNING OUTCOMES 

Innovations for Improving Early Learning Outcomes 

Connecticut has long sought to ensure that all of the state’s youngest children grow up healthy and safe, and are ready for school 

success. Connecticut has historically established broad partnerships to address these issues, including state and local government, 

business, philanthropic and education communities, economic and workforce sectors, families and service providers. We, as a state, 

have been very successful in getting stakeholders to the table, but have yet to develop a system of coordinated and aligned standards, 

instruction, assessment and meaningful family engagement from preschool through grade 12. Connecticut serves over 24,000 three- 

and four-year old children in publicly funded preschool programs. This represents more than 30 percent of all 3- and 4-year old 

children in the state. Recognizing that growth and development begin at birth, the Connecticut State Department of Education (CSDE) 

can begin to address the achievement gap by structuring a system that is inclusive of high-quality preschool opportunities with a focus 

on attainment of “21st century” skills by all children.   

In collaboration with the Connecticut Early Childhood Education Cabinet designated by Governor M. Jodi Rell as the State 

Advisory Council on early education and care (Section 642 B (b) (1) (A) (i), Head Start Act, 2007) the following priority areas have 
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been identified to improve the achievement of our youngest learners in order to ameliorate the achievement gap experienced by high-

need students. 

Data Systems to Support Instruction 

Connecticut collects enrollment data including demographics and program information for preschool students enrolled in 

publically-funded preschool programs set in public schools and community childcare settings. A unique identifier is assigned to each 

student in these programs as well as students enrolled in Individuals with Disabilities Education Act, Part C – Early Intervention. As 

Connecticut moves forward in documenting the experiences of young children, we have identified the need for assigning a unique 

identifier earlier than the preschool years. There are multiple agencies/entities involved with children such as the Department of Social 

Services (DSS) Child Care Centers, private community based programs that are licensed by the Department of Public Health (DPH), 

Department of Children and Families (DCF) therapeutic programs, early childhood programs operated by institutions of higher 

education, public and private school special education preschool programs under the CSDE and our Head Start programs, which are 

supported by both federal and state funds. They are currently working together to provide unique identifiers at birth.  In addition, 

enhancing data collection to include assessment information will assist our efforts in tracking progress and proficiency across 

educational experiences preschool through grade 12. Creating this data warehouse will afford the opportunity for cross-referencing 

data for multiple purposes. 

Early Learning Standards and Assessments 

Connecticut has a Preschool Curriculum Framework and a Preschool Assessment Framework that address the domains of personal 

social, physical, cognitive and creative expression/aesthetic development. In addition, there are also content-specific grade level 

expectations preschool through grade 12 aligned with the Preschool Curriculum Framework. As Connecticut adopts the K-12 

Common Core State Standards (CCSS) we plan to develop comprehensive and multi-domain learning standards that reflect a 

progression of skills birth through age 5 aligned to the CCSS. These standards will be designed for appropriate use across settings, 

with all children including those with disabilities and English language learners. Aligned standards will promote a common 
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understanding of expectations for children and strengthen the relationship between preschool and K-12. This will lead to positive and 

seamless transitions between preschool and kindergarten and throughout the grades. Linking early childhood standards to 

developmentally appropriate formative and summative assessments will provide information to improve instruction for students and 

focus professional development in areas of documented need. 

Great Teachers and Leaders 

Professional development for early childhood workers is provided through an array of in-service opportunities including limited 

in-depth, on-site job embedded coaching and mentoring, as well as traditional pre-service routes. We recognize a need for redesigning 

and expanding our current professional development delivery systems to better address the needs of teachers and administrators 

working with our youngest learners. This will create a high quality workforce capable of instructional decisions leading to progress 

and proficiency for all children. As we move forward in aligning preschool with the K-12 system it is necessary to explicitly commit 

to common professional development for early educators in preschool through grade 3. Shared professional development regarding 

early learning standards and the use of data to improve instruction will lead to common language, understanding and expectations for 

all children, including English language learners and other special populations considered high-need. In addition, school leaders will 

be provided with professional learning opportunities to increase their knowledge of the continuum of learning and instructional 

practices preschool to grade 3.   

Family Engagement 

Families are essential partners in the education of children preschool to grade 3 and beyond; they should be involved in educational 

programs in meaningful and culturally relevant ways. All in-service and pre-service professional development must infuse the philosophy of 

family as partners and provide explicit strategies for teachers and administrators to meaningfully engage and empower families. It is 

necessary to coordinate these efforts given Connecticut’s array of organizations and programs involved with family engagement. In 

Connecticut we have an array of these partnerships such as the William Casper Graustein Memorial Foundation and the Annie E. 

Casey Foundations Early Literacy Project’s partnership which is included in Section (E)(2).    
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Conclusion 

We have outlined the four priority areas that Connecticut feels can significantly impact the educational outcomes of high-need 

students in school districts where the achievement gap is most persistent. As a result of increased focus on data warehousing, aligned 

early learning standards, professional development for great teachers and leaders and acculturating family engagement, Connecticut 

believes children will be afforded the opportunity for seamless transitions from preschool to grade 3. This will lead to a coordinated 

system that works together for progress and proficiency for all of Connecticut. 
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