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Mark Your Calendars… 
• May 7, 2009 Teleconference on AARA from 9:30—11:30 AM—e‐mail notification out to districts soon! 
• May 15, 2009 Special Education Grant Program applications due! 
• May 19, 2009 from 5:00‐7:00 PM Parent Information Session: AARA funding @ Hamden High School 

Brief from the Chief 
The recent warm weather has many of us outdoors in our gardens preparing for 
the growing season ahead.  Spring as a time of planting and planning holds true 
for the educational community, as well, whether it’s planting ideas that will ger‐
minate into future staff training or planning budgets for the 2009‐10 school 
year.  When making decisions for the upcoming summer and next school year, 
families and school personnel need data, information and resources to inform 
those plans.   This edition of the Bureau Bulletin is intended to help support 
many of these planning efforts in which you are engaged. Whether it’s district 
budgeting [ARRA], developing IEPs [ESY, Para], planning for transitions of 
young children into school [ECO], preparing teams for next year’s students 
[Autism], or analyzing data and reviewing guidance documents [BSE Happen‐
ings, APR, Coming Attractions], this issue has something to offer to you.  We 
hope that the upcoming calendar of events and Resources & Opportunities are 
helpful in your planning as well.  Please note the 2009‐2010 Back To School event 
for directors of Special Education and Pupil Personnel Services has been sched‐
uled for September 16, 2009 at the Crowne Plaza, in Cromwell. Also, let us know 
how the BSE may continue to be helpful in your spring planning as you develop 
your ARRA and IDEA budgets and put final touches on the IDEA application.  
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Featured Story 
The U.S. Department of Education’s Office of Special Education Programs (OSEP) is 
responsible for ensuring statesʹ compliance with the Individuals with Disabilities Edu‐
cation Act (IDEA). IDEA guarantees the free appropriate public education (FAPE) of 
children with disabilities in the least restrictive environment (LRE). To assist states in 
meeting the needs of students with disabilities, OSEP has developed a continuous im‐
provement monitoring process. OSEP is required to provide a yearly report to congress 
on outcome measures. The Monitoring and State Improvement Planning (MSIP) Divi‐
sion carries out major activities related to the IDEA grant programs. The MSIP Division 
is divided into four Monitoring and State Improvement Planning Teams and each 
MSIP Team works with a cross‐section of states, territories and other entities that are 
assigned to individual State Contacts. Dr. Richard C. Steffan is the contact for the State 
Contact for Connecticut, who recently contributed an article to the Bureau Bulletin to 
inform readers about OSEP’s work with states and outreach initiatives underway. 

AARA Parent Meeting  
Announcement 

 
Click here for informa-
tion concerning an im-

portant information ses-
sion for parents and fami-
lies on ARRA funding on 

May 19, 2009! 

http://www.sde.ct.gov/sde/lib/sde/pdf/rfp/rfa118_idea_2010.pdf�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2703&Q=322296�
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State of the State: 
National Teacher of the Year: Connecticut Special Educator Recognized 

Anthony Mullen was named 2009 National Teacher of the Year by President Barack 
Obama at a White House ceremony on Tuesday, April 28, 2009. Mr. Mullen, a ninth 
through twelfth grade special education teacher at The ARCH School, an alternative 
education branch of Greenwich High School in Greenwich, Connecticut, will begin a 
year as a full‐time national and international spokesperson for education on June 1, 
2009. The Bureau Bulletin will keep  readers updated as Mr. Mullen moves  into  this 
important leadership role. The BSE is proud of Mr. Mullen’s recognition and wishes 
him all the best! 

Back to Inside this Issue 

The IDEA entitlement grants will infuse substantial amounts of money into schools and districts across the 
nation. If we maximize our resources by combining funding streams, continue the process of collecting and 
analyzing data to inform our practice, and focus on areas where we believe we can make the biggest differ‐
ence in the lives of children, we will have taken one of the largest steps toward lasting school reform. The 
Connecticut State Department of Education (CSDE) has released the following materials to help districts plan 
for expending funds specific to The American Recovery and Reinvestment Act of 2009 (ARRA): 

• CSDE ARRA link on website and Governor Rell’s Recovery website 

• Commissioner McQuillan’s white paper on ARRA 
funding 

• ConnCASE presentation slides from March 25/26, 2009 session and other hand‐outs (CEIS, Proportionate 
Share, Maintenance of Effort) located on the BSE website 

If a district did not meet IDEA requirements based on their Annual Performance Report determina‐
tion, the state is obligated to uphold federal requirements and prohibit that district from reducing its 
“maintenance of effort” (MOE). According to the USDE guidance, districts not meeting requirements 
based on their 2007‐08 data are not allowed to utilize the IDEA provision that might have enabled 
them to spend up to 50% of IDEA funds apart from special education. Additionally, may utilize 15% 
of IDEA funds for CEIS activities to address disproportionality (by race, disability 
category, or discipline) unless otherwise directed by the CSDE. Districts who have 
any restrictions concerning CEIS expenditures have already been contacted by the 
CSDE. Districts and the public have many questions about how decisions are made 
concerning expenditure of AARA funds and related requirements as well as about 
their determination status based on 2007‐08 data. Brian Cunnane is the lead BSE con‐
tact regarding IDEA Part B and ARRA funding. Districts are encouraged to submit 
their fiscal questions to Brian who can be reached at 860‐713‐6919. Districts should 
submit questions about APR determinations to Mike Tavernier who can be reached 
at 860‐713‐6929. The IDEA‐ARRA application and ARRA FAQ are now available 
online.   

ARRA IDEA Part B Funding: Ongoing Information 

Back to Inside this Issue 

Tuesday, April 28, 2009: 
Photo by Associated Press.  

http://www.sde.ct.gov/sde/cwp/view.asp?a=2703&Q=322296�
http://www.recovery.ct.gov/recovery/site/default.asp�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#RFPs�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#RFPs�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2703&Q=322296�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#RFPs
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CSDE Talent Pool  

The CSDE would like to point readers’ attention to the many resources available for paraprofessionals on our 
website. Please remember that staff training is an important consideration for every‐
one responsible for implementing a child’s IEP (and written into page 8). Districts may 
wish to review these web materials as they plan for professional development and 
training that prepare and support paraprofessionals for their roles and responsibilities 
in implementing the IEP. Additionally, the BSE website has the most recent Parapro‐
fessional guidelines available for download. Readers can contact the BSE’s Perri Mur‐
dica for information on supporting paraprofessionals and planning for the new school 
year. Perri can be reached at 860‐713‐6942. Another resource contact is Iris White from 
the Bureau of School and District Improvement who can be reached at 860‐713‐6564. 

Back to Inside this Issue 

The State of Connecticut maintains a talent pool that consists of a cadre of distinguished 
teachers and principals. The CSDE seeks to update its pool of secondary educators who 
will be considered for membership on advisory boards and task forces, as well as candi‐
dates for special recognition programs. Please click here to review the Commissioners let‐
ter and learn more about becoming part of this unique leadership initiative. There are sev‐
eral steps in the application process. Interested candidates are urged to plan now in order 
to meet the May 15, 2009 deadline. 

State of the State 
Extended School Year Reminder 

With the summer months fast approaching, planning and placement teams are ad‐
dressing the provision of extended school year services (ESY) for children eligible 
for special education. The provision of ESY is determined on an individual basis and 
is not a service all students receiving special education and related services are eligi‐
ble to receive. ESY services are provided beyond the length of the regular school 
year as described in the IEP and is provided at no cost to the parents. Eligibility for 
ESY must be determined each year for individual students who may be eligible to 
receive these services. Please click here for more of this article. Districts are encour‐
aged to review the Topic Brief on Extended School Year services found on the BSE 
website or questions may be directed to Theresa DeFrancis at 860‐713‐6933. 

Back to Inside this Issue 

Please be sure to check 
the State Department of 
Education website for 
regular updates on Re-
quest for Proposal grant 
opportunities. 

Paraprofessional Guidance 

Back to Inside this Issue 

State Response to “Swine Flu” 
The State of Connecticut Department of Public Health (DPH) and the Connecticut State Department of Edu‐
cation (CSDE) recently provided information to school districts on reported cases of the novel influenza virus, 
swine flu, identified in the U.S. and other countries. The guidance provided here gives some basic informa‐
tion about swine flu and lists additional resources that will be frequently updated as this issues evolves. 
Please check the DPH website for additional information. 

http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=321752�
http://www.sde.ct.gov/sde/lib/sde/pdf/curriculum/cali/Connecticut_Guidelines_for_Training_and_Support_of_Paraprofessionals.pdf�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#Briefs�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2683&Q=320346�
http://www.ct.gov/ctfluwatch/cwp/view.asp?a=2533&q=439092�
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Back to Inside this Issue 

State of the State 

April is Autism Awareness month throughout the world. The BSE has been involved in 
a variety of ways in support of state autism initiatives including the following: 
• Completion of the Final Report to the Connecticut General Assembly recommenda‐

tions for a statewide approach to educating children and youth with an autism spec‐
trum disorder or other developmental disabilities; 

• Technical assistance and presentations on the State Guidelines for Educating Chil‐
dren and Youth with Autism to parent and school groups; 

• Service on the inter‐agency Advisory Council to the Division of Autism Services; 
• Guidance on national grant opportunities and 2008‐09 legislative activities; 
• Partnership with the RESC Alliance and SERC in building capacity regionally to 

provide access to credible assessment tools and procedures including the Autism 
Diagnostic Observation Schedule (ADOS); 

• Work with districts on developing compliant individualized education plans for those on the spectrum. 
The last bullet identifies an area of concern expressed by many professionals across Connecticut—developing 
and implementing IEP’s reflective of the needs characterized by autism spectrum disorders. The BSE is work‐
ing on a guiding document of professional development, training opportunities and location of providers 
across the state who offer training and support services. The BSE will use the findings from the Special Act 
No. 08‐5 final report to highlight areas district should consider as part of any school personnel’s professional 
growth and development in educating children and youth with autism. Additionally, this guiding document 
will provide information on involving families as partners in the IEP and training that should be considered 
to meet their needs. Please click here for information on what districts have been reporting as training needs 
and a sample of providers across Connecticut offering trainings. This is just a preliminary list—the compre‐
hensive document will be available in the June Bureau Bulletin. Please contact Dr. Jacqueline Kelleher at 860‐
713‐6918 or by e‐mail for more information.  

Autism Awareness Month 

Annual Performance Reports Available 

As required by IDEA 2004, OSEP makes an annual determination of each state’s compli‐
ance with IDEA and, in turn, each state makes a similar determination about every one of 
its districts or local education agencies (LEA). While the BSE has not received its determi‐
nation status by OSEP as of this printing, districts are now able to view their individual 
Annual Performance Reports and current determination status on‐line.  
 
Please contact the Bureau of Special Education to speak with Mike Tavernier with ques‐
tions and concerns regarding the APR, the determination process, and individual indica‐
tors required in Connecticut’s State Performance Plan (SPP).  Mike can be reached at 860‐
713‐6929. The BSE is available to provide guidance to districts that are planning for sus‐

taining or improving efforts toward meeting compliance expectations. The BSE is preparing additional re‐
source documents that districts can turn to that will advise on available resources of technical assistance de‐
veloped to address areas of need across compliance indicator. Questions about district‐level data and upcom‐
ing data collection efforts may be directed to Diane Murphy via email. 

Back to Inside this Issue 

http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Updates/Minutes_3209.pdf�
http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Guidelines_Autism.pdf�
http://www.ct.gov/dds/cwp/view.asp?a=2730&q=326536�
mailto:jacqueline.kelleher@ct.gov�
http://www.csde.state.ct.us/public/cedar/apr/apr_reports/2007-08/index.htm�
mailto:diane.murphy@ct.gov�
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The BSE seeks to provide statewide leadership, ensure the availability 
of technical assistance, monitor those in receipt of IDEA funding for compli‐
ance with state and federal regulations and promote collaboration among par‐
ents, educators, students, communities and other agencies to ensure that all 
children with disabilities have available to them a free appropriate public edu‐
cation. We work on initiatives which are cross‐categorical in nature, but also 
provide direct guidance and consultation to the State with respect to specific disability categories such as the 
creation of and training on Guideline documents. We are focusing on using technology to promote and dis‐
seminate information and services. Please be sure to regularly check the BSE website for information which 
might enhance your planning such as: 
• Our section on Bureau Bulletin, Blogs, and Updates contains information on current state and national 

issues in Special Education—take some time to review the articles and plan for district‐level conversations 
around the latest information. 

• Our link to Focused Monitoring (in addition to articles in the Bulletin) includes district access to materials 
used by team members conducting on‐site visits—these tools can be used by your district to internally 
evaluate your practices and procedures for meeting compliance regulations and best practice standards. 

• The Publications link has the latest guiding documents covering categorical issues, legal/due process top‐
ics, parent documents—the BSE is available to support your district in understanding this information 
and putting it into practice—give us a call or e‐mail! 

• A great learning opportunity is reviewing descriptions of Due Process Hearings as they occur in Con‐
necticut—it allows districts to review regional findings made across multiple areas that can be used to 
keep abreast of compliance concerns. 

Indicator 14: Post-School Outcomes 

Bureau Happenings 

Back to Inside this Issue 

Back to Inside this Issue 

The Post‐School Outcomes Survey asks former students about their employment status, whether they have 
taken any college or training classes and additional information about other resources they may be using in 
the first year after leaving high school. Currently, the first mailing of the Post‐School Outcomes Survey, coordi‐
nated through the University of Connecticut, is being disseminated to 2008 exiters. The data collected in the 
2009 survey process can assist districts in determining how effective their transition services have been in 
helping students reach their post‐school goals. Districts must have a minimum of 20 survey respondents in 
order for the CSDE to provide districts information about the post‐school outcomes of their specific students. 
Each year there is a large percentage of non‐responders to the Post‐School Outcomes Survey. Therefore, in 
spring 2009, districts are strongly encouraged to participate in a data collection pilot program, coordinated 
through the University of Connecticut, to increase districts’ students’ response rate to the 2009 Post‐School 
Outcomes Survey and obtain specific information about the impact of transition services. In addition, district 
personnel are requested to share information about the Post‐School Outcomes Survey process with students and 

parents during annual reviews or when the student receives his/her Summary of Per‐
formance. Information sheets, developed by the Transition Task Force, and a sample 
of the most recent Post‐School Outcomes Survey are helpful resources district personnel 
may use when sharing information about the survey process with students and par‐
ents. Please contact Sarah E. Harvey at sarah.harvey@ct.gov no later than May 18, 
2009, if your district would like to participate in the pilot.  

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&q=320720�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#Focused�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#publications�
mailto:jacqueline.kelleher@ct.gov�
http://www.sde.ct.gov/sde/cwp/view.asp?a=2626&q=320712�
mailto:sarah.harvey@ct.gov�
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Our districts ask great questions. The BSE plans to feature a few each month since others are likely to have 
them, too. Please feel free to send in questions to Maria Synodi by e‐mailing maria.synodi@ct.gov by the 
middle of each month. Confidentiality is assured. 
 
Question: What are differences between statutes and 
regulations? 
Answer: Statutes are laws passed by either a state legis‐
lature or Congress.  Regulations are rules adopted by 
executive branch agencies (such as the State Department 
of Education) to implement existing statutes, interpret 
statutes or make them more specific.  Agencies can only 
make regulations regarding the subjects for which they 
have been given authority by the statutes.  Regulations 
should be read together with the statutes they were 
made under; both must be adhered to. Other April In‐
quiries: 
Early Childhood Education Questions 
1.  What is a Developmental Delay? Click here for the 

latest guidance. 
2.  What Is An Appropriate Class Size and Adult to 

Child Ratio for Preschool Special Education? Click 
here for the latest guidance. 

Federal Focus 

Consult with Consultants 

Bureau Happenings 

The State Department of Education, in collabora‐
tion with the six Regional Educational Service Cen‐
ters (RESCs), will have training and technical assis‐
tance available in the 2009‐2010 school year. Each 
RESC is planning a half‐day event in the fall for 
‘new’ administrators, teachers and speech and lan‐
guage pathologists. The goals of the half‐day train‐
ing are to provide an overview of ECO, test ad‐
ministration and data reporting requirements.  Ad‐
ditional training and technical assistance opportu‐
nities will also be available for district administra‐
tors and personnel Contact information for the in‐
dividual in each RESC is available at 
www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Early/
preschoolSE/ECO_RESC.pdf. Specific information 
related to ECO, including an ECO Question and An‐
swer document can be found on the Early Child‐
hood Special Education web site at: http://
www.sde.ct.gov/sde/cwp/view.asp?
a=2626&q=320750#ECO 
 
Individual questions on the ECO requirement can 
be directed to Maria Synodi at (860) 713‐6941 or via 
e‐mail at maria.synodi@ct.gov 

Back to Inside this Issue 

The TA Center on Positive Behavior Supports and Intervention established by the OSEP and US Department 
of Education (USDOE)is urging districts to invest stimulus funds quickly in sustainable efforts that will not 
create unsustainable funding burdens and is encouraging local education agencies (LEAs) to use their IDEA 
Recovery  Funds  for  professional  development  in  school‐wide  positive  behavioral  supports  (PBS).  LEAs 
should  consider  the provision of:  Intensive district‐wide professional development for special education and regular 
education  teachers  that  focuses on  scaling‐up,  through  replication, proven and  innovative  evidence‐based  school‐wide 

strategies  in reading, math, writing and science, and positive behavioral supports  to  improve out‐
comes for students with disabilities. 
OSEP views PBS training as “aligned with the core goals” of the stimulus because PBS can 
be sustained effectively with  limited district oversight once  the stimulus  funds are gone. 
Please click here for more information on federal guidance on the PBS investment. 
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Connecticut State Department of Edu-

The State of Connecticut Department of Education is committed to a policy of 
equal opportunity/affirmative action for all qualified persons and does not 
discriminate in any employment practice, education program, or educational 
activity on the basis of race, color, national origin, sex, disability, age, religion 
or any other basis prohibited by Connecticut state and/or federal nondis‐
crimination laws.  Inquiries regarding the Department of Education’s nondis‐
crimination policies should be directed to the Equal Employment Opportunity 
Director, State of Connecticut Department of Education, 25 Industrial Park 
Road, Middletown, CT 06457‐1543, 860‐807‐2071. 

Nondiscrimination Statement 

Self‐advocacy, effective time management, organization and study skills are keys to success in college. The 
Preparing for the Road Ahead conference will address these areas and provide valuable resources to help 
make a successful transition from high school to college. This conference is a collaborative effort among 
CSDE, SERC, and Central Connecticut State University open to students, families, and school personnel. 

Upcoming Training and Professional Development 

BSE Coming Attractions... 

Disclaimer: Contents of this document do not 

necessarily imply endorsement. Information 

contained in the Bulletin is in the public domain. 

Readers may download and distribute a PDF 

version of this and archived newsletters by going 

to the CSDE website for these and other BSE 

publications.  

The State Education Resource Center (SERC) 

created a tutorial designed to ensure that CT 

school Speech‐Language Pathologists are 

practicing in accordance with the re‐

authorization of IDEA 2004 and standards 

outlined in Connecticut’s Guidelines for Speech & Lan‐

guage Programs: Determining Eligibility for Special Edu‐

cation Speech and Language Services under IDEA (CSDE, 

Revised 2008). There is no cost to access this tutorial. 

Resources & Opportunities 

The BSE is finalizing the following docu‐
ments which will be available before the 
beginning of the 2009‐10 academic year to 
support district‐level planning: 
• Professional Development and Techni‐

cal Assistance Table for ensuring com‐
pliance with the State Performance 
Plan indicators; 

• White paper on use of ARRA funds in 
support of the development of pro‐
grams for individuals with autism; 

• General Supervision System manual;  
• ARRA FAQ and planning materials; 
• Guidelines for program evaluation us‐

ing key quality indicators; 
• Best practice model site information; 
• Child Find tools; 
• Templates for developing effective and 

compliant IEPs; 
• New courses, certificate and specializa‐

tion programs through Connecticut’s 
higher education system; and, 

• Much more! 

SLP & SERC: Free Web-Based Training 

Back to Inside this Issue 

VSA Arts: Call for Proposals 
VSA arts is seeking presentation proposals from policy-makers, 
artists, school and program administrators, researchers, and edu-
cators around the world for its international conference, to be held 
in Washington, D.C., June 10-12, 2010. The conference will dis-
cuss using the arts to advance inclusive education and to promote 
21st-century learning skills. Education proposals may include suc-
cessful arts-education programs within the regular school day, 
arts-integrated curriculum across the general curriculum, and ex-
tracurricular arts activities beyond the regular school day. Please 
click here for more information and the application. 

 

http://www.sde.ct.gov/sde/cwp/view.asp?a=2678&Q=320730#ublications�
http://ctserc.org/s/index.php?option=com_content&view=article&id=596:determining-eligibility-for-special-education-speech-and-language-services-under-idea&catid=33:relevant&Itemid=140�
http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/Speech_Language_2008.pdf�
http://ctserc.org/s/index.php?option=com_content&view=article&id=596:determining-eligibility-for-special-education-speech-and-language-services-under-idea&catid=33:relevant&Itemid=140�
http://www.disabilityrightsca.org/news/2009-05-29-VSAarts_Press_Release.htm�

	Inside this issue:
	Connecticut State Department of education
	From the Bureau of Special Education
	THE Bureau BULLETIN




Autism Spectrum Disorders and Professional Development 
Connecticut Resources 


 
The symbol for autism is a rainbow puzzle piece, or sometimes a bunch of scattered 
puzzle pieces.  I believe the puzzle piece has become the symbol for autism because 
everything about autism is puzzling on many levels.  All the pieces of the autism puzzle –
ranging from the lack of communication to the unanswered questions of its origins - fit 
together. We have been building up resources and taking leads from clues, but no one 
has figured out how to put the puzzle together yet.  Puzzle pieces also represent the minds 
of the children with autism.  Each autistic mind is unique and may not make sense on its 
own yet fits so well with the other pieces. – Kellee Age 17, Sibling to Brothers with 
Autism 
 


Districts have been asking about the use of Stimulus Funds to develop programs and supports for 
children and youth with autism. In June 2009, the Bureau of Special Education will be releasing a 
comprehensive document describing the number and nature of professional development and 
training opportunities available across the state that have the potential for meeting district needs 
pertaining to autism spectrum disorders in the following areas:  


 General autism awareness  
 Developing effective, compliant programming for individuals with ASD  
 Program evaluation  
 Sensitivity training  
 Understanding characteristics of ASD  
 Reducing challenging behaviors  
 Transition  
 Working with aides in the classroom  
 Curriculum development  
 Resources for families/access to state agencies  
 Extended school year services  
 Placement consultation  
 Behavioral techniques: ABA , FBA, PBS  
 Middle school and adolescence  
 Sex Ed  
 Goal Setting and Program Monitoring 


To recognize Autism Awareness month, the BSE would like to highlight a sample of 
organizations across Connecticut with trainings tailored to meet the needs of districts and families 
in the aforementioned areas. Please check out the June Bulletin for a more complete listing of 
providers and topic areas schools can refer to when planning for 2009-10! 
 
Organizations 
 
Autism Resource Center : The Autism Resource Center does on site workshops for professionals 
in the schools and for other organizations in the community. In addition to the above topics, 
ASRC provides paraprofessional training. Some examples of trainings provided to schools:  


• How to Work Effectively with Parents in PPT's.   
• Behavioral Factors in ASD 
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• Bus Drivers: Basic Strategies 
• Transition for Teens  
• Assisting and Understanding ASD – versions for school personnel and for PK-12 pupils 
• Access to Resources 


 
Contact: Lois Rosenwald 
Executive Director, Ct. Autism Spectrum Resource Center 
101 No. Plains Industrial Road 
Harvest Park 
Building 1A 
Wallingford, CT 06492 
Phone 203-265-7717 
Fax 203-265-7768 
ct-asrc.org 
 
Achieve Fluency: Stamford based Achieve Fluency provides direct services for children of all 
ages with learning, social, communication and behavioral challenges, especially those with ASD. 
Our program has four components:  


• The Learning Center which uses the principles of Applied Behavior Analysis and 
Precision Teaching to improve foundations in language and academic skills.  


• Consulting Services for Home and School Based Programs  
Co-Director’s Danusia Pawska and Christine Capizzi have consulted with school systems 
throughout Connecticut for the past ten years offering: assessment; program 
development; staff and parent training in ABA methods.  


• Social skills classes: structured, small group classes with an emphasis on developing 
social thinking, self-advocacy, and classroom behavior  


• Camp BreakThru, a 501 (c) 3 integrated summer program designed to promote social, 
emotional and physical development while campers enjoy summertime activities.  


We welcome you to learn more about Achieve Fluency at www.achievefluency.org. 
 
Autism Society of Connecticut: ASCONN’s Autism Orientation Workshop Series provides 
training for various audiences about Autism Spectrum Disorders. The workshop for Professionals 
(including regular education teachers, related service providers, para-professionals and other 
staff) provides a one session overview of autism spectrum disorders including: 


• Characteristics and behaviors associated with Autism Spectrum Disorders 
• Intervention options including educational, medical and therapeutic 
• Teaching, social and behavioral strategies 
• Developing interventions and family support services in communities and 
• Parent perspectives. 


This program provide pertinent information for staff development including best practices and 
practical teaching strategies; information presented is tailored to audiences as requested: day care, 
pre-school, elementary, middle and high school and includes information for regular education 
staff and related providers (speech, OT, PT, social workers, etc).   Version available for before 
and after school providers as well. Other offerings include: 
►Autism Orientation – Autism 101; the original program designed for parents 
of newly diagnosed children which addresses the informational and support needs of 
parents and families; 
►Autism Orientation for Education Professionals; pertinent information for 
staff development including best practices and practical teaching strategies; 
information presented is tailored to age ranges requested: day care, pre-school, 







elementary, middle, and high school. Version available for before/after school programs 
►Autism Orientation for Peer Support Groups; an ideal awareness program 
for students K-12, youth groups, and community groups such as Girl/Boy scouts 
geared to developmental levels of the audience. Based on illustrations by a teen-ager 
with an ASD, this is our most innovative and engaging presentation. 
►Autism Orientation for Recreational Providers; includes great ideas on 
creating inclusive environments for campers, sports leagues, clubs, and other extra 
curricular activities. 
 
For more information about Autism Orientation Workshop Training Series programs and 
scheduling, contact us at asconn@sbcglobal.net or 888.453.4975. Inquiries regarding hosting a 
workshop training session for your school or organization are welcomed! 
 
 
Speech & Language Consultants, LLC: Center for Communication, Behavior, 
Sensory Development, Literacy & Technology: School-based program designed to create a 
classroom environment that empowers educators toward effective education of children with 
Autism.  This goal would be met by: 


- Assessment and inventory of current program for ASD children within the district 
- Construction and creation of a model classroom 
- Curriculum based on global curriculum of cognitive, motor, social, language, and 


adaptive behavior 
- Hosting and providing quarterly parent training to support generalization. 


In addition, we offer the following: 
• Professional Development/ Training 
• ABA Programs 
• Verbal Fluency Programs 
• Speech Therapy 
• P.R.O.M.P.T. Therapy 
• DIR-Floor Time 


 
WWW.SPEECHANDLANGUAGECONSULTANTS.ORG 
Or contact Wandalarrese Daniel, Manager of Operations at 
wanda@speechandlanguageconsultants.org 
1-866-752-0899 
 
Connecticut Center for Child Development, Inc.: the Connecticut Center for Child Development, 
Inc. (CCCD) is a private, nonprofit organization dedicated to improving the lives of individuals 
with autism, Asperger's Syndrome, and other pervasive developmental disorders throughout their 
lifespan. 
Contact: Suzanne Letso, M.A., BCBA 
Email:  letso@cccdinc.org 
Website:  www.cccdinc.org 
925 Bridgeport Ave. 
Milford, CT 06460 (203) 882-8810 
 
Consultation support to schools includes the provision of training and mentorship of special 
education teachers who are want to be dually certified as a behavior analyst. Over the course of 
one to two years, our goal is to help school districts develop the internal resources to either 
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eliminate or reduce their reliance on outside consultants.  Our collaboration includes and extends 
beyond school districts for children placed at CCCD, or through our diagnostic center below: 
Institute for Educational Planning, LLC 
243 Broad Street 
Milford, CT 06460 
(203) 876-5917 
Erik Mayville, Ph.D., BCBA 
Mayville@iepinc.org 
 
CCCD's professional education initiative provides both basic and advanced training in applied 
behavior analysis. All new employees participate in a comprehensive basic training program. 
Advanced training opportunities include a unique Leadership Training program covering topics 
such as the application of behavioral research in the field of autism treatment, professional issues 
such as conflict management, classroom management, professional ethics, and special education 
law, as well as regularly scheduled individual mentorship opportunities. This on-going 
professional mentoring provides a mechanism for CCCD to develop behavior analysts and 
educators possessing both the educational background and experience necessary for promotion 
within the agency and advancement in the field of autism treatment. CCCD also provides an on-
site graduate training program providing a Master's of Science degree in Behavior Analysis 
offered in collaboration with the University of North Texas, and internships for students from 
other universities. 
 
Creative Interventions:  Creative Interventions offers consultation and direct therapeutic services 
to schools, DCF and Birth to Three.  Direct therapy includes ABA, Social Engagement Therapy, 
social skills groups, and motor groups.  We are available to provide training on:  Autism, 
Developing an Effective Social Skills Group, ABA Instruction and Curriculum Development, 
Using Social Engagement Techniques in the School Setting, and Conducting an FBA. We are 
also able to offer program evaluations and educational diagnosis. 
Visit: http://creativeinterventions.net/ 
 
 
Autism Spectrum Differences Institute – New England: The mission of ASDI/NE is:  Facilitating 
inclusive, brain-based, age- and culturally-appropriate accommodations and supports in their 
schools, jobs, families, and communities for individuals of all ages with labels reflecting Autism 
Spectrum Differences.  Please contact Jacob Pratt, Director of ASDI/NE, at asdi-ne@comcast.net 
for additional information about that organization. ASDI/NE works with schools to address such 
concerns as: 
□  Educationally relevant evaluation leading to appropriately individualized 
accommodations, supports, and necessary curricular and instructional adaptations and 
modifications  


□  Effective and responsible inclusive education 


□  Development of appropriate IEPs 


□  Educators who are highly qualified to reach and teach students with ASD labels 


□  Meaningful transition from school-based services to adulthood 


□  Meaningful friendships and social development 
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□  Effectively addressing challenging behaviors through functional behavior assessments 
and development of positive behavior support plans 


□  Parent-professional partnership 


□  Appropriate paraprofessional support 


□  Identifying the essential understandings when accessing the general education curriculum 


□  Authentic assessment of student progress 


Contact information – Visit the website: http://www.autismdifferences.org/index.htm 
 
 
The University Center for Developmental Disabilities: Established in 1985, the University of 
Connecticut Center for Excellence in Developmental Disabilities is committed to improving the 
lives of individuals with disabilities and their families. The Center employs interdisciplinary staff 
representing a variety of experiential, training, and multicultural perspectives. Three-quarters of 
the centers employees either has a disability or has a family member with a disability.  The Center 
provides model programs in innovative autism- and well as other disability-related research, 
training and technical assistance. Strong collaborations with the University of Connecticut, 
University of Connecticut Health Center and Disability Network contribute to the Center’s 
success in advancing policies and practices to support individuals with disabilities.  All activities 
of the Center are guided by a belief in individualized supports, inclusion, self-determination, 
natural supports and collaboration with organizations to address policy issues and systems 
change.  The goal of the Center is to develop, implement, and disseminate a coordinated group of 
applied research, demonstration and training projects directed at meeting the needs of persons 
with disabilities, including autism, and their families in community based settings. Recently, the 
Center forged a relationship with the Autism Spectrum Differences Institute of New England, 
Inc., (ASDI/NE) a non-profit agency run by and for individuals with the full range of autism 
spectrum differences.  These individuals collaborate with UCEDD staff to provide authentic 
training on a wide range of topics related to ASDs.  For more information about trainings related 
to autism, contact: 


UConn Health Center  
A.J. Pappanikou Center for Excellence in Developmental Disabilities  
263 Farmington Ave., MC 6222  
Farmington, CT 06030  
Tel: (860) 679-1585 Toll-free: (866) 623-1315  
TTY: (860) 679-1502 Fax: (860) 679-157 
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Post-School Outcomes Survey − Students needed to rate special education services in Connecticut!   


                                      


The Connecticut State Department of Education hopes students will help their high schools improve 
secondary transition services in Connecticut by participating in the Post-School Outcomes Survey. The 
purpose of this survey is to understand the types of activities in which each student with an Individualized 
Education Program (IEP) participated the first year after exiting the school district. These activities include 
attending college, participating in a training program, employment, and/or receiving services from a state 
agency. The survey results will be used for planning future transition services, technical assistance, 
professional development and monitoring activities.  
 
The success of this survey is dependent upon the number of surveys completed and returned. Students should 
expect to receive their personal copy of the Post-School Outcomes Survey within one year after leaving 
school. Participation is a unique opportunity for a student’s experience to have direct influence on the 
services and activities that will be available to other students in the future. Each student’s response 
WILL make a difference! 
 


Description:  
 
The Post-School Outcomes Survey consists of simple questions covering employment, further education and 
training, support from applicable state agencies and life in general after high school. 
 
Students who received special education services from a Connecticut public school district or were outplaced 
during high school by a district will be invited to participate in this brief survey within one year after 
graduating or leaving school. Parents or guardians can assist students with completing and returning the 
survey as necessary.   
  
The Post -School Outcomes Survey will be mailed to the address on record. To ensure receipt of the Post-
School Outcomes Survey, students or families should notify the district if there is an address change for an 
eligible student effective one year after leaving school.   
 
Confidentiality: 
 
All surveys are handled with total confidentiality. The survey is administered by the University of 
Connecticut (UCONN) using questions designed by other students and teachers and authorized by the State 
Department of Education. 
 
Background: 
 
The Individuals with Disabilities Education Act, IDEA 2004, initiated national data collection at the state 
level to understand the effectiveness of secondary education and transition services for students with an IEP. 
Since 2000 the Connecticut State Department of Education has conducted a survey of students who have 
exited special education. This survey is conducted annually. A sample is attached for your review. This 
survey can also be found at: http://www.sde.ct.gov/sde.  
 
For more information, see www.sde.ct.gov  (special education/SPP-APR/Indicator #14 – Post School 
Outcomes); or contact: Sarah E. Harvey at sarah.harvey@ct.gov or 860-713-6936.  
 


THANK YOU! 



http://www.sde.ct.gov/sde

http://www.sde.ct.gov/
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                        Post–School Outcomes Survey 
  
 
 
Students: We need your help in rating your high school experience in Connecticut!              


 
 
You can help improve transition services in Connecticut high schools by 
completing and returning the Connecticut Post-School Outcomes Survey. This 
short survey is a set of simple questions about education and training, 
employment, state /local agency support and life in general after leaving high 
school. Yearly feedback provided by students who return completed surveys 
will be sent to your school district to help improve transition services. 
 


If you had an Individualized Education Program (IEP) at a Connecticut public 
school or went to a private high school and had an IEP with your local public 
school district, you can expect to receive a personal copy of the Post-School 
Outcomes Survey within one year after graduating or leaving high school. 
 


Taking time to reply is very important. This is a way for you to share your 
high school experiences in order to help other students. Parents, guardians 
or other adults may assist you in completing and returning the survey.  
 


The Post-School Outcomes Survey will be mailed to your home address. To be 
sure you will receive the Post-School Outcomes Survey, please contact the 
school if your address changes. 
 


Each survey is totally private and confidential. Your name will not appear 
anywhere on the completed survey and your response WILL make a difference. 
 
 
 
For more information, you can refer to the Special Education section of 
www.sde.ct.gov or contact: Sarah E. Harvey at sarah.harvey@ct.gov or 
860-713-6936.  



http://www.sde.ct.gov/
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IMPORTANT DOCUMENT 
                                             Code #         


(Responses will not be linked to your name) 
 


Survey of 2008 Graduates/Exiters of Connecticut High Schools 
 
Introduction:  This survey gathers information about your employment and/or postsecondary school 
experiences since you left high school. Please fill it out and return to us in the enclosed, pre-paid 
business reply envelope.  Someone who knows you well can also help you complete it. All information you 
provide will be kept confidential.   
 
Please place a “ ” mark in front of the appropriate response. 
 


Part I: Employment Status 
1.    Have you been employed for at least 3 months since leaving high school? (Check only one) 
 
 Yes, Full-time (35 hours or more, per week)  
 Yes, Part-time (20 - 34 hours per week) 
 Yes, Part-time (less than 20 hours per week) 
 No, I have not been employed  (go to question #4) 


 
2.    If yes to Question 1, how much did you earn at your most recent job? 
 
 Below minimum wage (less than $8.00/hr.)  
 Minimum wage ($8.00/hr.)  
 Above minimum wage (greater than $8.00/hr.) 
 


3.    If yes to Question 1, select the best description of your most recent job. 
 
 Work for pay 
 Self-employed 
 Military service (e.g., Army, Navy, Marine Corps, Air Force, Coast Guard) 
 Supported employment  (working only with other individuals with disabilities in a work site) 
 Other – Please specify:  


 
 


Part II: Postsecondary Education and Training Status 
4.    Have you enrolled in any type of postsecondary school (college or training program) for at least one 


semester since leaving high school? (Check only one) 
 
 Yes, full-time student (12 or more credits per semester) 
 Yes, part-time student (less than 12 credits per semester) 
 No, I was enrolled, but did not complete one full semester (go to question #6) 
 No, I have never enrolled in postsecondary education or a training program (go to question #6) 
 
5.    If yes to Question 4, what type of postsecondary school did you enroll in? (Check only one) 
 
 Community or two-year college  
 Four-year college or university 
 Technical/trade School (e.g., hairdressing, welding, computing, bartending) 
 Adult Education (e.g., GED, High School Completion Program, Continuing Education) 
 College Prep/Postgraduate Program 
 Training program (e.g. Job Corps, workforce development program) 
 Other – Please specify:  


 
Please continue to other side . . . 
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Part III: Additional Information    


 
6.  Have you received services through any of these agencies since leaving high school?  


      (Check ALL that apply) 
 
 BESB: Board of Education and Services for the Blind 
 BRS: Bureau of Rehabilitation Services 
 DDS: Department of Developmental Services (formerly Department of Mental Retardation) 
 Department of Labor One-Stop Centers  (e.g., Employment Centers, Career Centers) 
 DMHAS: Department of Mental Health and Addiction Services 
 DSS: Department of Social Services (e.g., Medicaid/Title 19; food stamps; Care for Kids) 
 DPH: Department of Public Health 
 SSA: Social Security Administration (e.g., SSI, SSDI, Medicare) 
 Other agencies: please specify 


 
 


 No help received; It is not necessary 
 No help received; Did not know that any agencies were available 
 
7.   If you are not employed, or are not enrolled in postsecondary school, are you participating in any of the 


following? 
 
 Adult day service programs  
 Adult day vocational programs 
 Independent living skills programs 
 Volunteer work/community service 
 Other, please specify: 


 
 


 
8.   Please circle the statement that best describes your agreement with this statement: 


 
“I am satisfied with my life since leaving high school” 


 
Strongly Disagree Disagree Unsure Agree Strongly Agree 


 
9.   Is there anything else you would like to tell us about your life after you left high school or about any way 


that your education could have been better?  
____________________________________________________________________________ 
____________________________________________________________________________ 
____________________________________________________________________________ 
____________________________________________________________________________ 


 
10.  Was there anything confusing or unclear about this survey?  
____________________________________________________________________________ 
____________________________________________________________________________ 
____________________________________________________________________________ 
____________________________________________________________________________ 


 
Thank you very much for completing this survey! 


Please return in the enclosed, pre-paid business reply envelope 





		Part II: Postsecondary Education and Training Status










 DEVELOPMENTAL  DELAY  


Children Eligible for Special Education Include Children with Developmental Delay 


 


Connecticut General Statute, Section 10‐76 (a)(5)(c),  provides the definition for "children requiring special 


education":  State law states that: "A child requiring special education means any exceptional child … (c) who 


is age three through five, inclusive, and who is experiencing a developmental delay that causes such child to 


require special education.”  


 
 


For More Information Contact: 
State Department of Education 
Bureau of Special Education  


165 Capitol Avenue 
Hartford, CT 06106 
(860) 713‐6941 


maria.synodi@ct.gov 
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“Developmental delay” means a significant delay in one or more of the following areas:  


(a) physical development which includes a child’s motor abilities, vision, and hearing; 


(b) communication development which includes a child’s talking and understanding; 


(c ) cognitive development which includes a child’s ability to solve problems; 


(d) social‐ emotional development which  includes a child’s ability  to demonstrate appropriate 


behaviors and social relationships with others;  and/or  


(e) adaptive development which includes a child’s ability to take care of their needs. 


These areas are assessed and measured by appropriate diagnostic instruments and procedures 


and are documented by the scores obtained on an appropriate norm‐referenced standardized 


diagnostic  assessment instrument.   


 
How is a Developmental Delay Defined? 


 
What is the Criteria for Identifying a Developmental Delay? 


The State Department of Education offers policy guidance to determine a "significant developmental 


delay".   The criteria  is that a child will demonstrate significant developmental delay with the scores 


obtained on an appropriate norm‐referenced  standardized  instrument.   The administration of  that 


type of assessment, as a part of a comprehensive evaluation, will substantiate and document: (i) a 2.0 


standard deviation below the mean in one area of development, or (ii) a 1.5 standard deviation below 


the mean  in two or more areas of development.   Other procedures,  including but not  limited to the 


use of the informed clinical opinion of a multidisciplinary team, with written documentation, may be 


used when a standardized diagnostic instrument is not appropriate and/or when a child requires sig‐


nificant adaptation to perform on a standardized instrument.  School districts should be aligning their 


policies and practices to accommodate the disability category and definition for "developmental de‐


lay" along with the recommended criterion. 


 
Can Children be Found Eligible for Special Education for Other Reasons? 


Under special education law, children can fall within one of the special education disability categories 


that include: mental retardation, hearing  impairments (including deafness), speech or language im‐


pairments, visual impairments (including blindness), serious emotional disturbance, orthopedic im‐


pairments, autism, traumatic brain injury, other health impairments or specific learning disabilities, 


developmental delay and because of the disability needs special education.  School districts can use 


any of the IDEA disability categories to determine if a child is eligible for special education. 
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Early Childhood Special Education 
Class Size  


Child—Adult Ratios 


 
Class size and adult to child ratios for preschool special education classrooms 
and/or for children receiving special education is a frequent question.  Here is 
what you need to know: 
 
• There are no state education laws that apply to school districts which would 


dictate the numbers of children per class for public preschool and/or public 
preschool special education and/or dictate an adult to child ratio for public 
preschool or preschool special education.   


• With that said, the State Department of Education does refer to and use as a 
guideline reference the child care regulations established by the State 
Department of Public Health. Those regulations call for an adult to child ratio 
of 1 adult to 10 children which could mean 2 adults for a class of 20 children.  


• The State Department of Education also refers to and uses as a guideline 
reference the standards established by the National Association for the 
Education of Young Child (NAEYC) which defines a class size to be no more 
than 20 children and calls for an adult to child ratio of 1 adult to 10 children ‐ 
which would mean 2 adults to a class of 20 children.  The State’s School 
Readiness program uses the NAEYC standard for all programs funded with 
School Readiness dollars.  


• Head Start, a publicly‐funded early childhood program has federal 
regulations that define a class size of no more than 18 children and calls for 2 
adults to a class. 


 
The above information provides a standard for a preschool classroom which also 
reasonably applies as a standard for a preschool special education classroom. 
With that said, an individual child's IEP Team should discuss and determine the 
impact and effects of class size and an adult to child ratio upon an individual 
child and reasonably calculate the child's IEP accordingly. 
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Transition 
Frequently Asked Questions 


 
1. Who convenes the 90 day transition conference? 


The IDEA, Part C, Section 637 (a)(8)(A)(ii, II) specifies that "The lead agency designated or established 
under section 635(a)(10) will notify the local educational agency for the area in which such a child re‐
sides that the child will shortly reach the age of eligibility for preschool services under Part B as deter‐
mined in accordance with state law, and in the case of a child who may be eligible for such preschool 
services, with the approval of the family of the child, convene a conference among the lead agency, the 
family and the local educational agency at least 90 days (and at the discretion of all such parties, up to 6 
months) before the child is eligible for the preschool services, to discuss any such services that a child 
may receive . . . ".  In accordance with the IDEA, the service coordinator from the child's birth to three 
program will convene the transition planning conference with the family and a representative of the 
school district no later than 90 days before the child's third birthday.  The birth to three program will 
notify the school district of the transition conference by sending the school district a letter identifying 
the date, time and location of the transition planning conference. 
 


2. Must local educational agencies attend the 90‐day transition conference? 
IDEA, Part B, Section 612  (9) specifies that "The  local educational agency will participate  in transition 
planning conferences arranged by the designated lead agency . . . ".  In accordance with the IDEA, a rep‐
resentative of  the  school  district  (i.e.,  local  educational  agency)  is  required  to  attend  the  transition 
planning conference convened by personnel  from  the child's birth  to  three program  (i.e., designated 
lead agency).   The responsibility of school district attendance and participation at the transition plan‐
ning conferences  is  inclusive of the calendar year and  is not  limited to the 180 school days of the dis‐
trict. 
 


3. When must LEAs convene a planning and placement team? 
Federal and state regulations do not address this issue directly.  The IDEA, Part C identifies that the des‐
ignated lead agency (i.e., birth to three program) is responsible for: (a) notifying the appropriate local 
educational agency in which the child resides that the child will shortly reach the age of three and (b) 
convening, with the approval of the child's family, a transition planning conference no later than 90 
days before and up to 6 months before the child’s third birthday.  The school district is required to en‐
sure that "by the third birthday of such a child, an individualized educational program, or if consistent 
with section 614(d)(2)(b) and 636(d), an individualized family service plan, has been developed and is 
being implemented for the child" (reference IDEA, Part B, Section 612 (9)).  Therefore, the school district 
may schedule the planning and placement team meeting at such time that ensures that an eligible child 
will receive a free appropriate public education no later than their third birthday.  Identification of pos‐
sible planning and placement team meeting dates can be a part of the discussion at the 90 day transi‐
tion planning conference and a component of the child's written transition plan developed at the tran‐
sition conference with the birth to three program, the family and the school district. 







 
4. What if a child turns three years of age over the summer? 


If a child is scheduled to transition from the Birth To Three program to the LEA and that child turns three 
years of age during the summer months, the school district must determine if the child is eligible for a free 
appropriate public education  (FAPE) and whether the child requires extended school year services  (ESY) 
prior to the child's third birthday.  If the child is eligible for the provision of FAPE and requires ESY services, 
the school district  is responsible for ensuring  implementation of the  IEP by the child's third birthday, re‐
gardless of the fact that this occurs during the summer months.  If it is determined that the child is eligible 
for FAPE and does not require ESY services, then the IEP must be implemented on the first day of school. 


 
5. What happens if the child is referred to the LEA just before their third birthday? 


The Department of Education and the Birth To Three System agree that late referrals to the Birth To Three 
System (33 months and older) should be made simultaneously to the school district.  It is the responsibility 
of both systems to coordinate eligibility requirements, as well as the development and implementation of 
a child's individualized program, with the ultimate goal to ensure that all eligible children are provide FAPE 
by their third birthday, particularly children who are referred to the school district at 33 months of age. 
 
In the cases of children who are referred to the school district at 34 and 35 months of age, the ultimate 
goal should continue to be to ensure that all eligible children are provide FAPE by their third birthday.  In 
situations where  that may not be possible, a "reasonable standard" would be  to use  the 45 school day 
rule.  This rule indicates that no more than 45 school days should pass from the date of referral to the im‐
plementation of the child's IEP, if that child is eligible for FAPE.  Thus, a referral for a child who is close to 
age three may result in IEP services initiated after the child's third birthday. 


 
6.  What documentation must the LEA have on file for children who have been referred from the birth to 


three program to the school district? 
The State Department of Education expects that the school district will have the  following  list of docu‐
mentation within a child's record.  Although some of the information will not be generated by the school 
district, when received, it should become a part of the child's record. 
⇒ Birth To Three Referral Form  
⇒ LEA Standard Referral Form 
⇒ Parent Notice of Referral 
⇒ Invitation to Birth To Three's 90 Day Transition Conference 
⇒ Copy of the Transition Plan developed at the 90 Day Transition Conference 
⇒ Signed Releases of Information for the Records the LEA requests to receive from Birth To Three 
⇒ Birth To Three Evaluations, Individualized Family Service Plan(s), Other 0‐3 Information/


Documentation 
⇒ Signed Parental Consent for the initial LEA Evaluation 
⇒ LEA Evaluation(s) 
⇒ Signed Parental Consent for Special Education Initial Placement in Special Education 
⇒ Individualized Educational Program (IEP) 
⇒ Prior Written Notice(s) of PPT meetings, as appropriate 
⇒ Invitations to PPT Meetings 


 
Questions may be directed to Maria Synodi at the State Department of Education at (860) 713‐6941 or via e‐
mail at maria.synodi@ct.gov. 



mailto:maria.synodi@ct.gov�
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e n d n o t e s


1 Robert Horner et al, A Randomized, Wait-List Controlled Effectiveness Trial Assessing School-Wide Positive 
Behavior Support in Elementary Schools, Journal of Positive Behavior Interventions (forthcoming 
2009); Jeffrey R. Sprague & Robert H. Horner, School Wide Positive Behavioral Supports, in The Handbook 
of School Violence and School Safety: From Research to Practice (Shane R. Jimerson & Michael J. 
Furlong, eds., 2007). For additional research on PBS, please visit www.pbis.org.


2 US Dep’t of Educ., American Recovery and Reinvestment Act of 2009: IDEA Recovery Funds for 
Children and Youths with Disabilities, 3 (2009) [hereinafter, IDEA Recovery Funds] available at: www.
ed.gov/policy/gen/leg/recovery/index.html.


3  Id.


4  Horner, supra note 1; Sprague & Horner, supra note 1.


5  IDEA Recovery Funds, supra note 2 at 3 (2009); US Dep’t of Educ., American Recovery and 
Reinvestment Act of 2009: Title I, Part A Recovery Funds for Grants to Local Education Agencies 
4 (2009) available at: www.ed.gov/policy/gen/leg/recovery/index.html.


6  The School-Wide Information System (SWIS) is a web-based information system designed to help schools 
use office referral data to design school-wide and individual student interventions. Visit www.swis.org.


7  The stimulus contains $250M in state grants for longitudinal data systems. American Recovery and 
Reinvestment Act of 2009, Pub. L. No. 111-5, § 806, 123 Stat. 190 (2009). Guidelines forthcoming.


8  If a school serves a school attendance area in which at least 40 percent of the children are from low-income 
families, or, if at least 40 percent of the children enrolled in the school are from low-income families, the local 
educational agency may consolidate Title I funds to upgrade the entire educational program of a school based 
on the requirements set out in 20 U.S.C. § 6314 (2009).


9  In order to use school improvement funds to implement PBS, a school must first identify the need to 
improve school culture/student behavior in developing its school improvement plan. 20 U.S.C. § 6316 (2009).
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THE US DEPARTMENT OF EDUCATION IS ENCOURAGING  
SCHOOL DISTRICTS TO USE STIMULUS FUNDS TO IMPLEMENT  
POSITIVE BEHAVIOR SUPPORTS. HERE’S WHY:


Positive Behavior Supports (PBS) is an evidence-based, data-driven 
framework proven to reduce disciplinary incidents, increase a school’s sense 
of safety, and support improved academic outcomes.1 Over 9,000 US schools 
are implementing PBS and saving countless instructional hours otherwise 
lost to school discipline. Implementing PBS improves schools’ climate and 
helps keep students and teachers in safe and productive classrooms.


The US Department of Education is encouraging local education agencies 
(LEAs) to use their IDEA Recovery Funds for intensive, district-wide 
professional development in school-wide positive behavioral supports. The 
Ed. Dept. suggests that LEAs: 


Provide intensive district-wide professional development for special 
education and regular education teachers that focuses on scaling-up, 
through replication, proven and innovative evidence-based school-wide 
strategies in reading, math, writing and science, and positive behavioral 
supports to improve outcomes for students with disabilities.2


The US Department of Education is urging LEAs to invest stimulus funds 
quickly in sustainable efforts that will not create unsustainable funding 
burdens. The Ed. Dept. views PBS training as “aligned with the core goals” 
of the stimulus because PBS can be sustained effectively with limited district 
oversight once the stimulus funds are gone.3


Why PBS Works
The premise of PBS is that continual teaching, modeling, recognizing and 
rewarding of positive student behavior will reduce unnecessary discipline 
and promote a climate of greater productivity, safety, and learning. PBS 
schools apply a multi-tiered approach to prevention, using disciplinary data 
and principles of behavior analysis to develop school-wide, targeted, and 
individualized interventions and supports to improve school climate.


Schools that effectively implement PBS demonstrate: 
k  Up to 50% reduction in office referral rates per year (and corresponding 


reduction in suspension and expulsion rates) 
k Improved attendance rates 
k Improved academic achievement 
k Improved staff perceptions of school safety and atmosphere4 


Data Systems & the Economic Stimulus
LEAs can also use stimulus funds to implement data systems that track 
disciplinary referrals. The US Department of Education encourages LEAs to use 
their IDEA and Title I Recovery Funds to implement data systems to improve 
teaching and learning.5 By collecting accurate disciplinary data through 
programs like the School-Wide Information SystemTM (SWISTM), schools can 
work smarter, not harder, to support instruction and improve school climate.6 
Visit www.swis.org. States can also apply for stimulus grants to develop 
longitudinal data systems capable of collecting disciplinary data.7


Implementing Positive Behavior Supports Using Stimulus Funds
LEAs can use stimulus funds, including State Fiscal Stabilization Funds 
(SFSF), to implement school-wide PBS under these federal provisions:


k Any portion of IDEA Recovery Funds
k  Schoolwide Programs7 under Title I, Part A of the Elementary and 


Secondary Education Act (20 U.S.C. § 6314) (Title I Recovery and SFSF Funds)
k  School Improvement8 under Title I, Part A of the Elementary and 


Secondary Education Act (20 U.S.C. § 6316) (Title I Recovery and SFSF Funds)
k  Professional Development Grants under Title II, Part A of the Elementary 


and Secondary Education Act (20 U.S.C. § 6622(b)(9)(B) (SFSF Funds)
k  Early Intervening Services under IDEA (20 U.S.C. § 1413) (SFSF Funds)


After the stimulus, LEAs can sustain PBS using the following federal funds:
k  IDEA Personnel Development Grants, IDEA Technical Assistance 


Grants, and IDEA Model Demonstration Grants (20 U.S.C. §§ 1461-66)
k Safe and Drug-Free Schools and Communities Grants (20 U.S.C. § 7102)
k  School Counseling Grants (to train school counselors in PBS) under Title V 


of the Elementary and Secondary Education Act (20 U.S.C. § 7245)
k The funding sources mentioned above
States can set aside IDEA funds to assist LEAs in implementing PBS (20 


U.S.C. § 1411) and can apply for State Personnel Development Grants to do the 
same (20 U.S.C. § 1454).


To properly sustain PBS implementation after the stimulus, an LEA should budget:
k  1.0 FTE of PBS coaching per 15 schools or 10,000 students (LEAs 


can train and re-position federally-funded staff such as behavior 
interventionists and school psychologists to serve as PBS coaches)


k 0.5 FTE of coaching in targeted and individualized PBS interventions
k  0.2 FTE of a district administrator’s time to coordinate the LEA’s PBS efforts
Training costs vary by source and LEA size. Smaller LEAs can pool funds 


for training. 


For more information on PBS, visit the OSEP Technical Assistance Center 
on Positive Behavioral Interventions & Supports at www.pbis.org. For PBS 
contacts in all states, visit www.pbis.org/links/pbis_network.aspx


For more information on PBS, visit www.pbis.org












Appendix   


 
 


State of Connecticut  
Department of Education  


Bureau of Special Education  
IDEA Determination Process for 2007-08 Data 


 
Pursuant to 616(a)(1)(C)(i) and 300.600(a) in IDEA 2004, states are required to make determinations annually 
on the performance of districts within the state and publicly disseminate those determinations. States are 
required to compare district level data and performance in relation to state established targets found in the State 
Performance Plan (SPP), as well as compliance indicators established by the U.S. Office of Special Education 
Programs (OSEP). Consistent with OSEP’s determination upon states, there are four categories that districts 
may be assigned into:  
 


A)  Meets Requirements;  
B)  Needs Assistance; 
C)  Needs Intervention; or 
D)  Needs Substantial Intervention. 


 
The Connecticut State Department of Education used data for the following compliance indicators found in the 
SPP for making district determinations based on 07-08 data and performance: 
 


• Indicator 9 - Eliminate disproportionate representation of racial and ethnic groups in special education and related 
services that is the result of inappropriate identification. Target = 0 areas 


 
• Indicator 10 - Eliminate disproportionate representation of racial and ethnic groups in specific disability 


categories that is the result of inappropriate identification. Target = 0 areas 
 


• Indicator 11 - Percent of children with parental consent to evaluate, who were evaluated within state established 
timelines of 45 days. Target = 100%  


 
• Indicator 12 - Percent of children referred by Part C at least 90 days prior to age 3, who are found eligible for Part 


B, and who have an IEP developed and implemented by their third birthday. Target = 100 %  
 


• Indicator 13 - Percent of youth age 16 and above with an IEP that includes coordinated, measurable, annual IEP 
goals and transition services that will reasonably enable the student to meet the post secondary goals. Target = 
100%   


 
• Indicator 15 - General supervision system (including monitoring, complaints, hearings, etc.) identifies and 


corrects noncompliance as soon as possible, but in no case later than one year from identification. Target = 100% 
 


• Indicator 20 (NEW for 07-08) - District level data are submitted in a timely and accurate manner, according to 
state guidelines, using the following data collections: SEDAC-Oct. 1 Child Count, Evaluation Timelines, Early 
Childhood Outcomes, ED 166 Discipline Data, and Exiters PSIS/SEDAC Data. Target = 100% 


 
 
 
NOTE: All performance indicators (1, 2, 3, 4, 5, 6, 7, 14) are currently under consideration for making district     
determinations.
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2007-08    Indicators2007-08 Indicators  
 
 
 
Compliance indicators are those that have targets set by the U.S. Office of Special Education Programs (OSEP) 
of 100% or 0%. Performance indicators are those that have targets set by the Connecticut State Department of 
Education with broad stakeholder input. See the SPP for targets.  
 
 
Indicator 9 - Disproportionate representation that is the result of inappropriate identification 


• Met Target = Zero areas of disproportionality as defined by a Relative Risk Index < 2.0   
• Did not meet target = RRI > 2.0  


 
 
 Indicator 10 - Disproportionate representation by disability that is the result of inappropriate identification 


• Same as indicator 9 above 
 
 
Indicator 11 – Determine eligibility within State established timelines  


• Met Target = 100% 
• Substantial Compliance = 95% - 99.9% performance 
• Making progress = increase ≥ 10% over previous year  
• Did not meet target = < 95% and < 10% increase over previous year 
  
 


Indicator 12 – Implement IEPs by age 3 
• Met Target = 100% 
• Substantial Compliance = 95% - 99.9% performance  
• Making progress = increase ≥ 10% over previous year  
• Did not meet target = < 95% and < 10% increase over previous year  
• Not Applicable = district does not have early childhood/preK students 


 
 
Indicator 13 - Secondary transition goals and services  


• Met Target = 100% 
• Substantial Compliance = 95% - 99.9% performance 
• Making progress = increase ≥ 10% over previous year  
• Did not meet target = < 95% and < 10% increase over previous year 
• Not Applicable = district does not have a high school 


 
 
Indicator 15 - General supervision:  Noncompliance corrected within one year    


• Met Target = Zero areas of outstanding noncompliance  
• Did not meet target = one or more citations of outstanding noncompliance 


 
 
Indicator 20 - Data are submitted in a timely and accurate manner 


• Met Target = 100% 
• Did not meet target = one or more data submissions beyond established deadline and/or determined inaccurate 
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Criteria  used  to  Criteria used to
make  make


DeterminationsDeterminations  
 
 
The Department used the following criteria to make determinations for 2007-08 data under indicators 9, 10, 11, 
12, 13, 15 and 20. Please note that for the purposes of making determinations, indicator ratings of Substantial 
Compliance and Making Progress are considered equivalent to “Meeting Target.” 
 
 
 
Meets Requirements 
All of the above indicators met target, were in substantial compliance or were making progress toward the target 
 
 
 
Needs Assistance  
Level 1 = one or two indicators did not meet the target 
Level 2 = one or two indicators did not meet the target AND at least one is the same as the previous year 
 
 
 
Needs Intervention  
Level 1 = three or more indicators did not meet the target  
Level 2 = three or more indicators did not meet the target, AND the district was at Needs Intervention or Needs 
Substantial Intervention in the previous year, AND at least one indicator is the same as the previous year 
 
 
 
Needs Substantial Intervention  
The same indicator has not met the target for five or more consecutive years; 
 
     OR  
 
The Department has determined that the district failed to substantially comply which significantly affects the 
core requirements of the program, such as the delivery of services to children with disabilities or State exercise 
of general supervision;  


 
OR 


 
The Department has determined that the district is unwilling to comply.   
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Enforcement  Enforcement
ActionsActions  


 
The IDEA regulations at §300.600(a) specifically designate the enforcement actions that states must apply after 
a district’s determination is made.  
 
 


Determination Level Enforcement Actions 


Meets Requirements  None 


1 None 


Needs  


Assistance 2 


• Advise programs of available resources of technical assistance 
to address areas in need of assistance AND/OR 


• Identify programs as high risk grantee and impose conditions 
on use of funds 


1 


• Advise programs of available resources of technical assistance 
to address areas in need of assistance AND/OR 


• Identify programs as high risk grantee and impose conditions 
on use of funds AND 


• Require the program to prepare and implement a corrective 
action plan to correct the identified areas Needs  


Intervention  


2 


• Advise programs of available resources of technical assistance 
to address areas in need of assistance AND  


• Identify programs as high risk grantee and impose conditions 
on use of funds AND 


• Require the program to prepare and implement a corrective 
action plan to correct the identified areas  


Needs  


Substantial  


Intervention  


  


• Advise programs of available resources of technical assistance 
to address areas of noncompliance  


• Identify programs as high risk grantee and impose conditions 
on use of funds  


• Require the program to prepare and implement a corrective 
action plan to correct the identified areas  


• Withhold, in whole or in part, further payments to programs 
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 Date/Time/Location: 
Thursday, May 28, 2009 


8:00 a.m. to 2:15 p.m. 
Central Connecticut State University,  


     New Britain, CT  


Keynote Presenter: 
Sarah Helena Vazquez 


Support Coordinator 
Neighbours Inc. 


Highland Park, NJ 


Alternative to CEUs: 
SERC will not offer CEUs.   


After the conference, SERC will provide 
participants a Certificate of Contact Hours.  A 
participant may qualify for continuing education 
credit from his or her district.  It is necessary to 


contact the district prior to the conference. 


Registration Fee: 
$10.00 per student 


$30.00 per family member  
$50.00 per professional   


(Payable to Rensselaer at Hartford) 
Payment is due upon 


confirmation of participation. 


Audience: 
Two hundred (200) 


 high school students, family members,  
secondary general and special educators, 


transition specialists, guidance counselors,  
career counselors, and state and 


 local agency representatives  


Questions/Special Needs: 
Contact:  Tyrese Bolden 


Education Services Specialist 
(860) 632-1485, ext. 210 


Fax: (860) 632-0438 


Register By: 
May 15, 2009 


Preparing for the Road Ahead: 
Helping Students  


Transition to College  
Are you ready for college?  Although this is an exciting time in your life, 
going to college can often bring on feelings of fear and anxiety. These 
feelings are normal. Being strategic and deliberate about preparing for 
college will actually reduce your fear and build your confidence.  
 
Self-advocacy, effective time management, and organization and study 
skills are key to success in college.  This conference will address these 
areas and provide valuable resources to help make a successful 
transition from high school to college. 
 
All participants will attend the opening keynote address by Sarah Helena 
Vazquez, who says she defines her life by what she could do and not 
what others told her she could not do. This will be followed by three 
separate workshop sessions provided by Ms. Vazquez and 
representatives from CSDE, CCSU, and SERC, specifically designed for 
students, family members, and professionals. 


SERC (State Education Resource Center),  
the CSDE ( Connecticut State Department of Education), and  


CCSU (Central Connecticut State University) are proud to present... 


      (Continued on reverse side.) 
 


 


Students will: 
• engage in interactive sessions focused on their role as self-advocates; 
• learn the “real story” about college life from a panel of CCSU  
        students; 
• assess the survival skills necessary for college; and 
• identify specific strategies to build upon those skills. 
 
 
Family members will: 
• receive answers to the most commonly asked questions about college; 
• learn about assistance offered through a college’s disability  
        services office; and 
• network with other parents to discuss college life.   
 
 
Professionals will: 
• learn the differences between the Individuals with Disabilities  
        Education Act and the Americans with Disabilities Act; 
• identify transition assessments that help support and prepare a  
        student for enrollment in a postsecondary environment; and 
• receive a manual of transition assessment resources. 
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Sarah Helena Vazquez was diagnosed with cerebral 
palsy at the age of four. Born and raised in Newark, 
N.J., she remembers two lessons in particular from her 
mother: that her Puerto Rican culture demanded 
that rice and beans always be on the dinner table, 
and that she could do anything she put her mind to. 
Proud of her education in the Newark Public School 
system, Sarah went on to earn a BA in psychology 
and English at Rutgers University. She is now a 
support coordinator at Neighbours Inc., a nonprofit 
disability supports agency in Highland Park, N.J., 
and a freelance writer for the World Institute on 
Disabilities of Oakland, Calif. Sarah has served as 
the keynote speaker and emcee at several events, 
including the Secondary Transition State Planning 
National Institute, the New Jersey Department of 
Education’s Dare to Dream Student Leadership 
Conference, the Latinos with Disabilities 
Employment Conference, the annual conference of 
the New Jersey Coalition for Inclusive Education, 
the regional conference of the Statewide Parent 
Advocacy Network, and the annual New Jersey 
Governor’s Conference on Recreation for Individuals 
with Disabilities. Sarah credits her achievements to 
having dreams … and following her dreams on a full 
stomach. 


Keynote Speaker 
   Sarah Helena Vazquez 


Preparing for the Road Ahead: 
Helping Students  


Transition to College  
May 28, 2009 







SCHOOL REGISTRATION 
 


District/Region     School/Program         
Indicate Number of Personnel Attending:    (Please duplicate registration form, if needed.) 
Name (Contact Person)      Work Phone (         )                         Home Phone (         )                   
Home Address      City/State     Zip Code    


Position/Role      Email (Please Print Clearly.)       


Name       Work Phone (         )                         Home Phone (         )                    


Home Address      City/State     Zip Code    


Position/Role      Email (Please Print Clearly.)       
 
Indicate Number of Student Reservations:      (Please print the students’ names for name badges.) 
Student Name                


Student Name                


Student Name                


Student Name                


 Please check if an interpreter and/or disability-related accommodation is needed.   Specify:        


Registration Information:  The closing date for submitting applications is May 15, 2009.  Please return application to SERC, Transition 
Initiative, 25 Industrial Park Road, Middletown, CT 06457-1520.  Participants will be selected on a “first come, first served” basis with consideration to 
regional distribution and to teams that include student participation.  Shortly after the closing date, written confirmation of enrollment will be sent to the 
school contact person responsible for communicating with school personnel and students.  Parents will receive confirmation of enrollment at their 
home address.  Upon acceptance, the school contact person and/or parent(s) attending on their own will receive an invoice covering total registration 
fees. Please direct content questions to Missy Wrigley, Consultant, ext. 397, and registration questions to Tyrese Bolden, Education Services 
Specialist, ext. 210, at (860) 632-1485. 


A limited number of stipends are available to offset the expense of registration fees for students and family members and transportation 
costs covered by schools. Contact Missy Wrigley for additional information at (860) 632-1485, ext. 397. 


 


 


Preparing for the Road Ahead: 
Helping Students Transition to College  


 


Thursday, May 28, 2009 
8:00 a.m. to 2:15 p.m. 


Central Connecticut State University 


 A   collaborative  effort among    SERC ,   CSDE,  and   CCSU 


APPLICATION FORM:  Transition to College  (09-20-028-Flyer/Transition)tb                  (Please Print Clearly.) 


PARENT /FAMILY MEMBER REGISTRATION 


Parent/Family Member Name     Daytime Phone (         )                         Home Phone (         )                   


Home Address      City/State     Zip Code    


Email (Please Print Clearly.)                My son/daughter will be attending with me.   


My child receives services in the following School District:     School Name:      


Student Name                


 Please check if an interpreter and/or disability-related accommodation is needed.   Specify:        
This form may be duplicated. 
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FOREwORD


Federal and state special education laws and regulations require school districts to identify, eval-
uate and provide speech and language services to children from 3–21 years of age who exhibit 


speech-language impairments that adversely affect educational performance. Policy letters from 
the United States Department of Education (1980 and 1989) that define “educational” performance 
as being broader than “academic” performance offer some guidance. However, there are no man-
dated procedures in Connecticut to determine eligibility for these services. Consequently, local 
school districts have either developed their own criteria or relied on the professional judgment 
of individual speech and language pathologists to guide the Planning and Placement Team (PPT). 
According to parents and school personnel, variations in these criteria and how they are applied 
have contributed to confusion when children move within and across school districts. In addition, 
as school administrators and boards of education have examined state special education prevalence 
data, increasing attention has been given to discrepancies among districts in the numbers of chil-
dren identified as having speech-language disabilities.


The State Department of Education (SDE) offers these guidelines to help school districts determine 
which children are eligible for speech and language services under the provisions of the Individuals 
with Disabilities Education Act. This document addresses critical issues and recent research in the 
areas of assessment and identification, and builds on the philosophy and procedures described in 
SDE’s 1993 Guidelines for Speech and Language Programs.


It is important to reiterate the following statement in the Department’s 1989 Policy Memorandum 
(Guidelines for Speech and Language Programs, 1993, Appendix C, page 166): “If the PPT deter-
mines, following evaluation(s), that the communication impairment does not adversely affect edu-
cational performance, due to the importance of effective communication in the lives of children, 
districts should consider offering services to remediate the problem outside of special education.” 
This policy is also stated in the department’s February 1998 Report on Special Education and Related 
Services. Careful attention to students’ speech and language skills and communicative competence 
is an important part of our efforts to improve children’s educational performance.


        Theodore S. Sergi
        Commissioner of Education
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OVERVIEw


Guidelines for Speech and Language Programs: Determining Eligibility for Speech and Language 
Services Under IDEA is designed to facilitate the implementation of consistent practices in 


Connecticut for determining children’s eligibility for speech and language services as special edu-
cation or as a related service. These practices focus on four major areas: early intervening services, 
evaluation procedures, documentation and Planning and Placement Team (PPT) decisions about 
eligibility. This publication is the revised edition of Guidelines for Speech and Language Programs: 
Volume II: Determining Eligibility for Special Education Speech and Language Services, which was 
published as a working draft in 1999. This edition includes revisions required by the reauthoriza-
tion of the Individuals with Disabilities Education Act (called the Individuals with Disabilities Edu-
cation Improvement Act, 2004) and its accompanying regulations (as amended in 2006), as well as 
amendments to Connecticut special education statutes and regulations. This updated document 
also reflects feedback and recommendations received by the Connecticut State Department of Edu-
cation (CSDE) from school-based speech and language pathologists (SLPs), school administrators 
and faculty at the state’s university training programs in speech and language pathology. 


Much of the 1999 edition has been preserved. Major revisions include:


reorganized and expanded material about children from culturally and linguistically •	
diverse backgrounds;


descriptions of commonly used qualitative assessments;•	


more in-depth information about measuring frequency of disfluencies;•	


reorganization of some of the evidence codes in the various criteria to increase clarity •	
and reduce redundancy;


clearer emphasis on linking assessments to the general curriculum through curriculum •	
work samples, curriculum standards, the Connecticut Mastery Test (CMT) and Con-
necticut Academic Performance Test (CAPT); and


development of a separate form for reporting the results of a reevaluation to increase •	
appropriateness of content.


These guidelines are organized in the following sections. 


The introduction describes the process for developing the guidelines and the issues that were of 
concern to members of the various committees and forums as a result of their knowledge of the 
professional literature and experiences in their school districts.


The philosophical framework presents the organizing concepts of impairment and disability and 
includes the basic premises that are critical to achieving uniformity in implementing the criteria 
for eligibility determination.
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The section on implementing the guidelines covers procedures and includes associated forms. It 
includes discussion of critical issues related to early intervening services* in regular education; 
planning, conducting and reporting on the eligibility evaluation; and applying the eligibility crite-
ria. 


* Note: The term “early intervening services” replaces “early intervention process” used in the 1999 
edition of these guidelines to comport with language introduced in IDEA 2004.


Other materials include a bibliography and additional references.


The content of the Supplemental Resources Packet that was developed in 1999 has not 
been substantially updated; however, it remains important as a companion to this edition 
of the eligibility criteria. The packet, which is available on the CSDE Web site (http://www 
.ct.gov/sde), includes a wealth of materials from a variety of publications that are still relevant and 
can be copied for use in either or both of the early intervening services and eligibility evaluation 
stages.


To develop uniformity in reporting practices, templates have been developed for all related forms 
with space available for narrative comments where appropriate. They are designed for computer 
use, so that comments may be added where needed and to the extent necessary. These guidelines 
can be found on the CSDE Web site under publications of the Bureau of Special Education, as well 
as on the State Education Resource Center (SERC) Web site at http://www.ctserc.org.


These guidelines do not provide a list of recommended commercial tests. The selection of appropri-
ate assessment instruments and procedures is left to the professional judgment of the SLP and other 
members of the PPT. Due to the requirements of the fluency criteria, however, specific procedures 
and instruments are recommended.


These guidelines also do not provide any formula for rating the severity of communication impair-
ments for eligibility purposes, determining the length or frequency of intervention sessions for 
children with particular communication assessment profiles, or selecting the types of service deliv-
ery models. A variety of factors, such as the child’s age, type of communication impairment, atten-
tion span, as well as the intervention goals, presence of other impairments, placement in the least 
restrictive environment and the availability of other support systems influence those decisions.


The guidelines should be used systematically. The process has been developed in such a way 
that appropriate use of the PPT eligibility report is contingent on use of the recommended 
procedures for evaluation and documentation of assessment information. Fidelity of imple-
mentation is important for validating the appropriateness of districts’ identification of chil-
dren as requiring speech and language services as special education or a related service. 
This is especially true for districts concerned about prevalence data in this area. Appropriate 
implementation of the recommended procedures requires not only professional development 
about the criteria but also ongoing training about current best practices in evaluation of com-
munication disorders.
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INTRODUCTION


Rationale for Developing Statewide Eligibility Criteria


Several influences provided the impetus for the original version of these guidelines. Parents and 
SLPs had reported confusion about eligibility for special education speech and language services 


due to inter- and intra-district variability in identification practices and decisions. When moving 
into a new district, parents of children who had been declared eligible for these services were sud-
denly confronted with their children’s ineligibility or vice versa. When children moved to a different 
school within the same district, SLPs often expressed surprise that the PPT in the former school had 
determined special education speech and language services to be necessary, or conversely, that chil-
dren now being brought to the PPT because of communication problems had not been “picked up” 
previously. These reports were confirmed during discussions held by the CSDE with special edu-
cation directors. They were further substantiated by CSDE consultants reviewing school districts’ 
special education files and prevalence data when conducting special education program reviews 
and technical assistance activities. Changes in laws and regulations governing special education; the 
evolution of professional knowledge; and feedback from SLPs, school administrators and parents 
converged to spur the need for these updated guidelines.


Process for Developing Guidelines
In preparation for compiling statewide eligibility criteria, 75 professionals representing speech and 
language pathology, school psychology, special and regular education administration, early child-
hood education and bilingual education were invited to participate in the project. Of those, 40 
were available for the initial meeting to plan the organizational structure for accomplishing the 
task. Subsequently, a smaller group of committees was established to address the areas of language, 
phonology, voice and fluency. The language committee subdivided further to deal with the areas 
of early childhood, elementary and secondary education and issues related to urban districts and 
children acquiring English as a second language. In addition, focus groups met to discuss issues 
related to the complexities of identifying language disorders, the relationship between cognition 
and language and nonbiased evaluations for children who come from culturally and linguistically 
diverse (CLD) backgrounds. Special education program reviews conducted in school districts by 
the SDE and professional literature augmented the field information and experience that members 
of the various subgroups brought to their discussions. CSDE survey data (2006) helped validate 
some of the concerns.


Concerns
The following concerns related to the variability in eligibility determination were expressed. These 
issues were problematic both within and among school districts.


Concerns Regarding Early Intervening Services


Involvement of SLPs: SLPs, because of the itinerant nature of many of their jobs, are not always avail-
able when school personnel meet to address concerns about children’s learning or behavior. Some 







4  Introduction — Guidelines for Speech and Language Programs


schools view SLPs as special educators, ignoring their pupil services (i.e., regular education) role 
and excluding them from early intervening services teams that are viewed as the responsibility of 
regular education. As a result, children may be referred for special education evaluation without 
recognition of the need for or adequate involvement of the SLP at this early intervening services 
stage. When the evaluation reveals difficulty with communication skills, these children may be 
determined eligible for special education speech and language services without benefit of appropri-
ate or sufficient early intervening strategies, developed and implemented in collaboration with the 
SLP that may have prevented the need for special education identification. For children from CLD 
backgrounds, this practice may contribute to overrepresentation in special education.


Practices for Implementing Early Intervening Services: Some schools and districts have a formalized, 
institutionalized process carried out under the auspices of a team of regular and/or special educa-
tors (e.g., Child Study Team, Student Assistance Team). In other districts, the principal or some 
other coordinator is the agent who directs requests for early intervening services in regular educa-
tion to the professional deemed most appropriate to address the needs of the child on whose behalf 
a consultation is requested. If school personnel associated with these activities lack information 
about normal communication development, including second language acquisition, they may not 
develop appropriate early intervening strategies.


Timelines for Implementing Early Intervening Services: Some children may not be given adequate 
time to benefit from early intervening strategies, including sufficient support for, and modifica-
tions to, the strategies that were developed to address the request for regular education assistance. 
Other children may be kept too long in the early intervening services phase. Either situation may 
arise when school personnel lack information to help them distinguish normal communication 
development from developmental delays or disorders, including differentiating cultural-linguistic 
differences and disorders.


Options for Early Intervening Services: Children are often determined eligible for special education 
speech and language services because there are insufficient options in regular education for sup-
porting development of their communication skills. This is of particular concern for preschoolers, 
for children from culturally and linguistically diverse backgrounds or children who have had lim-
ited exposure to communication building experiences.


Concerns Regarding the Special Education Evaluation Process


Presence of SLPs at the Referral PPT: The itinerant nature of many SLPs’ jobs may preclude their 
presence at the PPT that discusses the referral, acknowledges or rejects the need for evaluation, and 
plans the evaluation. SLPs frequently report their disagreement with PPT decisions made in their 
absence, which essentially “tie their hands.”


The Use of Case History and Other School-Related Information: Sufficient background and current 
medical, health, developmental and other critical information (e.g., pertinent to normal commu-
nication building experiences and second language acquisition) may not be documented or related 
to the selection of appropriate assessment procedures and instruments and the interpretation of 
results.
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The Number and Types of Assessment Procedures and Instruments Used in the Evaluation: The amount 
of time available in SLPs’ schedules for evaluation often drives the type and depth of assessments. 
Eligibility determinations are suspect when made on the basis of a “canned” battery of tests or tests 
that are not clearly related to the referral concerns. Inspection of student files and interviews con-
ducted during CSDE special education program reviews, as well as recent CSDE/SERC survey data 
(2006), indicate a need for training SLPs and other school personnel about appropriate procedures 
for evaluating CLD children in order to avoid biased evaluations that can influence overrepresen-
tation of CLD children in special education. Survey data also support the need for training SLPs 
about descriptive language assessment procedures, including curriculum-based assessments.


Documentation of Adverse Effect on Educational Performance: File reviews continue to reveal eli-
gibility decisions made on the basis of standardized tests, with little documentation of the educa-
tional impact of test results. Functional assessment of communication in the classroom or other 
natural environments, and academic and social performance are not routinely used to substantiate 
assessment findings.


Consideration of the Relative Contribution of Cognitive Factors: While language-cognition discrep-
ancy formulas have fallen into disuse since the first edition of these guidelines was published, dis-
tricts still struggle to sort out the relative contribution of cognitive and communication factors to 
a child’s evaluation profile. Concerns persist about a narrow focus on verbal-performance discrep-
ancies on standard tests of intelligence or on nonverbal intelligence measures, instead of a broader 
view of social and academic language competence as the basis for referral or eligibility decisions. 
Collaboration between school psychologists and SLPs continues to be reported as occurring later 
rather than earlier in the identification process.


Concerns Regarding Report writing


Content and Length of Reports: File reviews indicate that many speech and language evaluation 
reports used for eligibility decisions continue to include little background information about the 
child and family, focus primarily on reporting the scores on standardized tests and make inad-
equate connections to the educational impact of communication problems exhibited by the child. 
Other reports are lengthy narratives from which it is difficult to extract the information critical to 
eligibility decision-making.


Report Format: Some districts have a standardized format for these reports, which may or may not 
be computer generated. In other districts, each SLP uses a unique format for his or her school, or 
for different children.


Concerns Regarding Eligibility Decisions


Program Options: Increasing numbers of districts provide speech and language services for chil-
dren not eligible under IDEA or Section 504 of the Rehabilitation Act. However, many districts 
continue to lack these options for providing speech and language services for a variety of reasons, 
including lack of understanding of the role of SLPs as pupil services specialists in addition to their 
role as special educators or related service providers; lack of appreciation of the importance of com-
munication in all aspects of students’ lives or for the role of schools in building students’ commu-
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nicative competence; insufficient financial and personnel resources, or inability to reallocate these 
resources as a result, special education in these school systems remains essentially “the only game 
in town” to address communication difficulties.
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PHILOSOPHICAL FRAMEwORk


Organizing Concepts


The Individuals with Disabilities Education Act (IDEA 2004) includes speech and language 
impairments that adversely affect educational performance among the types of disabilities 


requiring special education and related services [IDEA 2004, § 602(3)(A); 34 CFR, 300.8(a)(1); 
and 34 CFR, 300.8(c)(11)]. In determining eligibility for special education speech and language 
services, it is critical to distinguish between impairment and disability. The World Health Organi-
zation’s (WHO) definitions of these two terms are useful in this regard. 


According to the WHO, impairment means “any loss or abnormality of psychological, physiologi-
cal, or anatomical structure or function” (Wood, 1980, p.4). The important words in this defini-
tion are loss or abnormality of structure or function. The WHO’s definition of disability refers to 


“reduced ability to meet daily living needs” (Nelson, 1993, p.10). 


When applied to speech and language, impairment refers to loss of, or abnormality in, the compre-
hension and/or production of speech and/or language. For purposes of a child’s IDEA eligibility, 
such an impairment is considered a disability when:


It has an adverse effect on educational performance [34 CFR § 300.8(c)(11)]. 1. 
 
and 


By reason of that disability, he or she requires special education and related services [IDEA 2. 
2004, § 602(3)(A)].


Note: Special education means specially designed instruction, at no cost to parents, to meet the 
unique needs of a child with a disability [IDEA 2004, § 602(29); 34 CFR § 300.39]. Related services 
are defined as those that may be required to assist a child with a disability to benefit from special 
education [IDEA 2004, § 602(26)]. IDEA has long identified speech and language services as one of 
the permissible related services. IDEA also has long allowed states to designate speech and language 
services as special education. The CSDE has issued a policy memorandum permitting inclusion of 
speech and language services as a special education service (1989). When a child has a primary or 
sole disability in speech and language, the child’s speech and language services are considered spe-
cial education (even if the child also needs other special education services to address the speech 
and language disability). When the speech and language issues are secondary to another disability 
(e.g., learning disability), speech and language services needed to assist the child to benefit from his 
or her special education services are considered a related service.


IDEA requires demonstrating adverse educational effect when determining eligibility for special 
education. Eligibility for a related service is based upon a child’s need for that service to help him 
or her benefit from the special education services the PPT has determined are necessary. Notwith-
standing this distinction, there continues to be broad consensus among SLPs around the state that 
the procedures recommended in these guidelines, including demonstrating adverse educational 
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effect, be used to determine eligibility for speech and language services as either a special educa-
tion or a related service. This widespread consensus emerged from concerns that the need for deci-
sions about a child’s need for speech and language services as a related service be data-based.


Basic Premises and Rationale
Implementation of the eligibility criteria is based on the following premises. 


When communication concerns have been raised about a child, it is vital for the SLP to be 1. 
directly involved in the regular education process for early intervening services, the initial PPT 
meeting and the eligibility PPT meeting. This is recommended to prevent inappropriate refer-
rals for special education speech and language evaluations, inappropriate recommendations 
about the content of these evaluations, and inappropriate eligibility decisions.


In-depth case history information is crucial to the development of appropriate early interven-2. 
tions, an individualized assessment battery, and the valid interpretation of assessment results. 
If existing information does not address all areas or is not suffi-
ciently recent, supplemental information that is current must 
be assembled. Useful information may come from a variety of 
sources or records available from the school, family or com-
munity service providers.


Communication is a complex process and communicative 3. 
competence may vary across time, settings and commu-
nication partners. Therefore, eligibility for speech and lan-
guage services should be determined based on information 
gathered about a student’s communication strengths and 
weaknesses over time and from a variety of sources and/or settings. Avoiding inappro-
priate special education classification requires administrative support for time in SLPs’ 
schedules to complete comprehensive evaluations in a timely manner.


IDEA requires that children be evaluated in all areas related to a suspected disability. As a 4. 
result of a speech-language evaluation, the SLP should be able to make statements about the 
child’s comprehension and production in all areas of communication. However, this does not 
mean that every area has to be tested. On the other hand, the evaluation should be sufficiently 
focused to fully address the concerns that prompted the referral for evaluation. A focused 
evaluation is important in the cost-effective use of personnel.


No child should be considered eligible for speech and language services solely on the 5. 
basis of standardized test results. 


Standardized tests tend to examine discrete skills in a decontextualized manner (i.e., away 
from natural communicative environments). Furthermore, not all children are suitable can-
didates for standardized tests. Appropriate standardized tests may not be available to tap all 
areas of concern about communication. Test norms may not be suitable for particular popula-


“No child should be 
considered eligible 
for speech and 
language services 
solely on the basis 
of standardized test 
results.”
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tions, such as children acquiring English as a second language. A comprehensive assessment 
should include an appropriate balance of formal and descriptive assessment instruments and 
procedures to identify areas of strength and weakness and to examine how the child functions 
communicatively in the environments in which he or she participates.


A number of factors, such as environmental support, attitudes and motivation, may miti-6. 
gate the impact of a communication impairment. Therefore, if a child scores poorly on 
standardized tests but meets communicative expectations on functional measures (e.g., 
descriptive instruments such as a speech and/or language sample; discourse and/or nar-
rative analysis; curriculum-based assessments; observations in natural settings; grade-
level, districtwide or state performance standards), the child’s difficulties cannot be said 
to be adversely affecting educational performance. 


A child with such a profile is not eligible for speech and language services as special education 
or a related service. This child’s communication development and educational performance 
should be monitored or non-special education intervention provided. 


Conversely, if a child performs poorly on functional measures but scores well on standard-
ized tests, the child may be eligible for speech and language services as special education 
or a related service.


Such a child may not be able to apply the specific communication skills demonstrated on the 
standardized measures outside the test environment. However, before an eligibility determina-
tion is made, the reasons for the poorer functional performance must be carefully probed.


The relationship between cognitive and communication development is complex. Some chil-7. 
dren exhibit communication skills that either exceed or are below what would be expected 
based on cognitive measures. 


Eligibility for special education and related services may not be determined on the basis of 
a predetermined discrepancy between language and intellectual scores. However, appro-
priate cognitive measures may be used to support the findings of the speech-language 
evaluation. (See pages 35–37 for further discussion of this subject.)


The speech-language evaluation report should be concise, yet sufficiently comprehensive to 8. 
facilitate eligibility decision making and to plan an appropriate intervention program if the 
child needs services. 


It must address the multiple requirements of IDEA, including the presence or absence of 
any adverse impact of the child’s communication impairments on his or her educational 
performance. (See pages 61–62 for the recommended evaluation report form.) 


If an adverse effect is determined, it must be described in sufficient detail to enable the PPT to 
justify a decision about eligibility for services.


Determining that a child is eligible for general or special education speech and language 9. 
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services does not automatically mean that the SLP must be the sole, or even the primary, 
provider of direct services to that child. 


The school SLP may use support personnel and/or provide consultative/indirect speech and 
language services. However, under the Connecticut SLP licensure statute and regulations 
and codes of ethics of national and state professional associations, the SLP has legal authority 
and ethical responsibility for overseeing the design, implementation and supervision of such 
speech and language services.
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IMPLEMENTING THE GUIDELINES


Section 1


EARLY INTERVENING SERVICES:  
REGULAR EDUCATION ASSISTANCE


Connecticut regulations require alternative procedures and programs in regular education to be 
explored and implemented, where appropriate, before a child is referred to special education 


[RCSA § 10-76d-7]. IDEA 2004 encoded requirements for early intervening services for children 
in kindergarten through Grade12 (with an emphasis on kindergarten through Grade 3) who are 
not currently identified as needing special education or related services, but who need additional 
academic and behavioral support to succeed in a general education environment. These services 
may include: professional development for school personnel to enable them to deliver scientifically 
based academic and behavioral interventions; and educational and behavioral evaluations, services 
and supports [IDEA 2004, § 613(f); 34 CFR. § 300.226]. When a district is found by the CSDE to 
have racial or ethnic disproportionality in its identification of children with disabilities, its identi-
fication policies, practices and procedures are subject to review and revision [IDEA § 618(d)(2)]. 
In this circumstance, the CSDE must require the district to expend the maximum amount of IDEA 
funds allocable for early intervening services to provide early intervening services, especially to 
children in groups identified as significantly over-identified.


Activities undertaken to address these requirements frequently are referred to as “the pre-referral 
process.” Misunderstandings about the purpose and value of this phase may result in it being no 
more than a short stop on the way to a special education referral. The term “early intervening ser-
vices” is meant to help change this perception. Since these services are critical in distinguishing chil-
dren who may benefit from regular education interventions from children who may need speech 
and language services as special education or a related service, it should be carried out with careful 
planning. However, neither the federal nor state requirements are intended to delay a referral to 
special education when a disability is suspected [34 CFR. § 300.225(c) and RCSA § 10-76d-7]. 


Rationale and Anticipated Outcomes


Many communication problems can be resolved or sufficiently mitigated without a referral to spe-
cial education when appropriate educational accommodations, modifications in curriculum and 
instruction, socio-communicative behavioral plans, English language instruction for non-native 
speakers, or regular education remedial programs are implemented. When effectively executed, the 
early intervening services process has three important outcomes. First and most important with 
this preventive approach, children who need additional support promptly get it. Second, unneces-
sary referrals to special education are avoided. Third, information gathered by those providing or 
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overseeing early intervening services assists the PPT in planning and conducting a more focused 
evaluation to determine eligibility. This makes it easier to complete the evaluation on or before 
mandated deadlines, reducing pressure on personnel and facilitating the prompt implementation 
of necessary programs and services.


IDEA includes a response to scientific research-based intervention model as a means for identify-
ing children with learning disabilities. This approach, which has been given the acronym RTI, is 
being extended beyond the group of children with suspected learning disabilities by various pro-
fessional disciplines. RTI is based on the principles of early intervening services. Exactly how RTI 
will interface with the early intervening services component of IDEA is evolving. SLPs need to keep 
abreast of this process. ASHA is a useful resource about the role of SLPs in RTI models.


Recommended Practices
Implementing a successful, regular education early intervention process requires attention to the 
following recommended practices.


Develop Public Awareness1. : Teachers, parents, physicians or community agencies initiating a 
referral to special education are often unaware of the role the early intervention process can 
play in resolving or diminishing speech-language problems exhibited by children. Their moti-
vation in making the referral may have more to do with seeking support services for a child 
that they believe are available only through special education than in having the child classified 
with a particular disability. It is important to educate referral sources about the range of regular 
education options available for addressing children’s communication needs.


Direct/Redirect Evaluation Requests: 2. When a referral to special education is made, it is impor-
tant to determine whether:


the referring party is seeking some attention to a child’s communication (a) 
development that should be addressed through the district’s early intervening 
services process (e.g., mild articulation difficulties, occasionally hesitant speech, 
English language instruction for non-native speakers), Section 504 process or 
other regular education speech and language service; or


the child in question has an already identified condition (e.g., severe speech (b) 
unintelligibility, language comprehension or expressive language problems; 
Down Syndrome; autism; traumatic brain injury) that has a strong likelihood of 
resulting in determination of the presence of a disability requiring speech and 
language services as special education or as a related service. 


Ensure Involvement of the SLP and Others with Knowledge About Children’s Communication 3. 
Development: For early intervening communication strategies to be implemented effectively, 
the SLP needs to be involved in their development and monitoring. Depending on the needs of 
the child, the SLP may also play a more- or less-direct role in implementation. As more districts 
look to transferring early intervening activities to regular education personnel, they need to be 
aware that SLPs, in addition to their special education roles, also have pupil service roles that 
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address the needs of all students (Connecticut State Board of Education Position Statement on 
Student Support Services, 2001). SLPs are an important resource for assisting with the clari-
fication of teachers’ concerns and identifying and monitoring the effectiveness of early inter-
vening speech and language strategies. For children from culturally and linguistically diverse 
backgrounds, English as a second language (ESL) and bilingual education teachers should be 
involved in planning and implementing early intervening services. Early childhood educators 
can also be helpful in addressing concerns about communication development of preschool 
and early elementary grade students. Districts need to allocate the time necessary to conduct 
these important activities when planning staffing needs and assignments.


Collaborate with Others to Gather Information: 4. Developing appropriate early intervening ser-
vices requires access to considerable data about a child from parents, teachers, school records 
and other sources. This information is important in clarifying the expectations for the child, 
defining the areas in which the child is experiencing difficulty and establishing a baseline of the 
child’s communication functioning. School district procedures and forms for parental consent 
to release information should be used. The confidentiality of all information gathered must be 
respected.


Areas to investigate include:


prenatal, birth, developmental, medical, educational and social-emotional history;•	
factors related to the composition and backgrounds of families and interactions of •	
family members and other caregivers with the child;
exposure to communication building experiences;•	
influence of factors related to acquiring English as a second language or use of dialecti-•	
cal variations of American English;
settings and circumstances in which the child’s communication behavior is more and •	
less problematic;
curriculum standards for the child’s grade;•	
performance on district, state and national assessments;•	
results of recent hearing and vision screenings;•	
reports about any remedial services the child may have already received in school; •	
evaluations or interventions that were conducted by other agencies; and•	
parents’ and teachers’ expectations.•	


The Supplemental Resources Packet contains numerous examples of forms that may be used to 
collect information, including:


a sample general case history form;•	
supplemental case history questions and procedures related to communication build-•	
ing opportunities, acquisition of English as a second language, fluency and voice;
classroom observation forms;•	
interview forms; and•	
textbook/curriculum analysis forms.•	


Secure Administrative Support: 5. The building principal plays a significant role in ensuring that 
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sufficient time is available for the SLP, teachers and families to collaborate effectively. Regularly 
scheduled early intervening services team meetings or grade/cluster meetings facilitate this 
process. The SLP will also need time in his or her schedule to observe or converse with the child 
to help monitor the effectiveness of particular strategies or services.


Recommended Procedures
The following procedures are recommended for implementing regular education early intervening 
services when there are concerns about a child’s communication development. Addressing com-
munication issues is not just the province of teachers and SLPs. Other school professionals, such as 
teachers in regular education classrooms; early childhood; Title I; bilin-
gual, ESL and remedial instruction programs; as well as school counsel-
ors; nurses; psychologists; and social workers will often have important 
roles to play in addressing communication concerns about a child (e.g., 
observing learning styles, including those that may be culturally based, 
recommending learning strategies, gathering case history information, 
coordinating class schedule changes, coordinating referrals to other 
professionals or agencies).


SLPs and school personnel are often under the impression that the 
procedures for implementing a regular education early interven-
ing services process is vastly different for children from culturally 
and linguistically diverse backgrounds from those used for native 
English speaking children. The basic procedures used for all chil-
dren are similar; however, they require important modifications to 
address the needs of children who are not native English speakers. 
Those modifications are highlighted in italics.


Help clarify the nature of the teacher’s concerns about the child’s 1. 
communication abilities and the impact of perceived communica-
tion deficits in the classroom and other relevant settings.


Collect preliminary information about language dominance* and proficiency** by review-•	
ing the results of the Home Language Survey and related language proficiency testing in 
listening, speaking, reading and writing in the child’s native language (L1) and English. 
The status of L1 should be clarified in collaboration with trained personnel in the field of 
English as a second language (ESL) or bilingual education.


 *  Dominance is the language the child uses most frequently in a given situation.
**  Proficiency is the skill with which the child communicates in a given situation.


Note that, for a variety of reasons, a child in a given situation (e.g., responding to externally imposed 
rules, attempting to fit in) may be dominant in a language he is less proficient in.


Seek to determine the teacher’s understanding of normal second language acquisition and •	
dialect usage.


“The basic 
procedures 
used for all 
children 
are similar; 
however, 
they require 
important 
modifications 
to address 
the needs of 
children who 
are not native 
English 
speakers.”
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Review with the teacher his or her efforts to adapt curriculum, instruction or activities for the 2. 
child and the effects of those efforts (e.g., using portfolios, progress reports, performance on 
district or statewide tests and anecdotal information).


Review history of other services, including dates, type and outcomes.3. 


Review history of English language support or instruction (e.g., English as a second lan-•	
guage, dual language, bilingual education).


Seek information from the parents to determine what, if any, concerns they have about their 4. 
child, and whether they share the teacher’s concerns. Gather relevant background information 
about the child’s family and developmental, communication, social, educational and health-
related experiences.


Gather history of L1 and L2 development and dialect usage, including information about •	
language loss in L1 and semi-lingualism. (See Supplemental Resource Packet Supplemen-
tal Case History form).


Seek comparisons from the teacher and parents about the child’s communication abilities rela-5. 
tive to peers of the same age who have had similar experiences.


Seek comparisons from the teacher and parents about the child’s communication abilities •	
relative to peers of the same age and language/dialect group who have had similar experi-
ences (e.g., time of exposure to each language, acculturation).


Gather information about the child’s communication (including speech intelligibility, fluency, 6. 
voice characteristics, oral and written receptive and expressive language proficiency, as appro-
priate) in a variety of settings with a variety of communication partners. Determine in which 
communication domain (listening, speaking, reading, writing) the child exhibits communica-
tion difficulties. The descriptive/qualitative assessments discussed on pages 24–27 can be used 
to collect the kind of data needed here.


Gather information about the child’s communication (including speech intelligibility, •	
receptive and expressive language/dialect dominance and proficiency in both the native 
language/dialect and English in a variety of settings with a variety of communication part-
ners. Determine in which communication domain (listening, speaking, reading, writing) 
and in which languages/dialects the child exhibits communication difficulties. Determine 
the influence of normal second language/dialect acquisition processes on the child’s native 
and English receptive and expressive language/dialect proficiency.


Review attendance and health records for information related to hearing and vision screening 7. 
and any medical conditions that could affect communication development.


Review other educational records, (e.g., preschool, cumulative) to document any previous edu-8. 
cational concerns related to communication development.


Generate possible early interventions, including any referrals to other professionals or agencies 9. 
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(e.g., ear-nose-throat doctor for hoarseness).


Prioritize suggested early intervening strategies.10. 


Select strategies for implementation.11. 


Monitor the effectiveness of the selected strategies.12. 


Revise strategies or select additional or alternative early strategies.13. 


Monitor the effectiveness of revised/new strategies.14. 


Compare the child’s progress to that of other children of the same age, 15. language/dialect group 
and background.


Discontinue the early intervening services process if, after systematically applying early inter-16. 
vening strategies in regular education, the child’s communication problems resolve.


Initiate a referral to special education if, after systematically applying early intervening strat-17. 
egies in regular education, the child continues to exhibit communication problems that are 
unrelated to normal characteristics of speech and language acquisition.


Initiate a referral to special education if, after systematically applied interventions in regu-•	
lar education, the child continues to exhibit communication problems in both the native 
language/dialect and English that are unrelated to normal, second language acquisition 
processes or dialectical variations.


Information provided by the SLP on the Summary of Findings: Regular Education Early Interven-
ing Services for Communication Concerns worksheet (pages 17–18) will assist the PPT in address-
ing the referral. Districts may use the forms on these pages, or may integrate the prompts into their 
own district forms, if those forms do not already contain this material.
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[Insert School District Name]
Summary of Findings:


Regular Education Early Intervening Services
for Communication Concerns


Date ______________________________________ SLP______________________


NOTE: When completed, this worksheet becomes part of the child’s education record. It should 
be completed before the initial PPT.


Child ______________________________________ DOB_______________________


School _____________________________________ Grade______________________


Teacher ____________________________________


Reason for request for early intervening services included concerns •	
 related to communication. (Date of request ___________) Yes___  No___


 Areas of Concern:


 SLP was an active participant in the early intervening services process. Yes___  No___
 (If not, explain.)


 Parental input was obtained. Yes___  No___
 Comments:


A review of existing records indicated areas of concern related •	
 to communication. Yes___  No___


Check which records were reviewed:
 ___  preschool (e.g., nursery, day care, early intervention)
 ___  cumulative 
 ___ bilingual folder (e.g., language dominance and proficiency testing, history of bilingual 


or
  ELL services)
 ___  school health
 ___  other medical
 ___  active/inactive special education
 ___  other service providers (e.g., psychology, social work, OT, PT, private providers)
   specify_______________________________________________________________
 ___  other (describe)________________________________________________________


Comments:
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Home Language Survey was reviewed. Yes___  No___•	
(See sample in Cultural and Linguistic Diversity section of the 
Supplemental Resources Packet.)


 Home language is  ____________________________.


Native and English language dominance and language proficiency •	
 have been determined.        Yes___  No___


 Enter L1 or L2 in the boxes, using information from state required tests and other sources.


Listening Speaking Reading Writing
Child is dominant in 
Child is proficient in


Comments:


Date of last hearing screening:  _________ Passed___  Failed___  Date Referral Made____•	
Date of last vision screening:    _________  Passed___  Failed___  Date Referral Made____
Comments:


Observation of the child was conducted.  Yes___  No___•	
 (prior written permission secured, if school district policy requires) 


Comments (include locations, length of time, activities observed and participants):


Conversation was held with the child.  Yes___  No___•	
 (prior written permission secured, if school district policy requires) 


Comments:


Early intervening strategies were implemented. Yes___  No___•	
Describe progress monitoring of early intervening strategies.


Progress monitoring of early intervening strategies was done for what length of time.•	


Early intervening strategies were successful.     Yes___  No___•	
(Date early intervening process was stopped _________)


If early intervening strategies were unsuccessful, record data. Where and when was the child •	
referred?
PPT ____ (Date______)   504 Team ____ (Date _____)   
Other (Place and date _______________________________


 Attach this report to referral form.
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Section 2


THE ELIGIBILITY EVALUATION


The outcome of the initial PPT meeting does not always have to be a special education 
speech and language evaluation. Prior to determining whether such an evaluation is war-


ranted, the team needs to:


ensure the presence of the SLP at the meeting;•	
discuss the concerns that prompted the referral; •	
review what early intervening communication strategies or services were implemented, •	
for what duration and with what effect; and
determine that the SLP was involved in developing, implementing and monitoring the •	
effectiveness of these strategies or services.


If the SLP was not involved in the regular education early intervening services process, the 
PPT should determine whether further attempts to resolve the problem might be more suc-
cessful with such involvement.


Purpose of the Initial Evaluation or Reevaluation
There are two major purposes of the initial evaluation or a reevaluation. One is to help the PPT 
determine a child’s initial or continued eligibility for special education and related services by 
describing the student’s communication behaviors, including the nature and scope of any speech-
language impairment and any adverse effects on educational performance. Another purpose is to 
help the PPT use the evaluation results to develop or revise (as appropriate) the goals and objec-
tives in an eligible child’s individualized education program. 


 IDEA 2004 [§ 614(a)(1); 614 (a)(2) and 614 (c); 34 CFR § 300.301(a); § 300.303 and § 300.305(e)] 
specifies the following times or circumstances that require an evaluation or reevaluation of a 
child:


before the initial provision of special education and related services;1. 


not more than once a year (unless the parents and district agree), but at least every three 2. 
years;


if the school district determines that the child’s educational and related services needs, includ-3. 
ing improved academic and functional performance, warrant a reevaluation;


the child’s parent or teacher requests a reevaluation; or4. 


before determining that a child no longer has a disability except when termination of eligibility 5. 
is due to graduation with a regular high school diploma or the student exceeding age eligibility 
for a free appropriate public education.
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Planning the Evaluation or Reevaluation
In most cases, by the time a child is referred for a special education evaluation, there should already 
be considerable information on hand that was gathered as part of the regular education early inter-
vening services process. Data collected about the child’s progress after services are initiated will 
inform the reevaluation. This information should enable the PPT to formulate specific questions 
to be answered by the evaluation or reevaluation and to select assessment procedures and instru-
ments to target the areas of concern. 


A standard battery of assessments for all referred children violates IDEA’s focus on the indi-
vidual child.


Legal Considerations
IDEA 2004 requires informed parental consent for an initial evaluation, unless a district can dem-
onstrate that it took reasonable measures to obtain the consent and the parents have refused to give 
it [IDEA Sec. 614(a)(D)(i)(l); 34 CFR §300.300(a); Sec. 614(c)(3) and §300.300(c)]. School districts 
may override parental refusal for initial evaluation by pursing due process, including mediation; 
however, they are not required to do so [IDEA Sec. 614(a)(1)(D); 34 CFR §300.300(a)(3) and RCSA 
§10-76h-3(c)].


In reviewing the sections of IDEA and accompanying regulations that concern evaluations and 
reevaluations, it is important to note that there is no specific requirement to use standardized tests 
to determine a child’s eligibility for speech and language services as special education or a related 
service. There are, however, requirements to follow if the PPT decides that such tests are appropri-
ate as part of an evaluation or reevaluation.


The PPT needs to address the following legal requirements as it plans an evaluation or reevalua-
tion. 


The IEP Team and other qualified professionals, as appropriate, must review existing evaluation 
data on the child, including evaluations and information provided by the parents of the child; cur-
rent classroom-based, local or state assessments and classroom-based observations; and teacher 
and related service providers observations; and, on the basis of that review and input from the 
child’s parents, identify what additional data, if any, are needed [IDEA 2004, § 614(c)(1) and 34 
CFR § 300.305(a)].


In conducting the evaluation, the local education agency must use a variety of assessment tools 
and strategies to gather relevant functional and academic information about the child, including 
information provided by the parent, that may assist in determining whether the child is a child with 
a disability and the content of the child’s Individualized Education Program, including informa-
tion related to enabling the child to be involved in and progress in the general curriculum or, for 
preschool children, to participate in appropriate activities [IDEA 2004, § 614(b)(2)(A) and 34 CFR 
§ 300.304(b)(1)].


No single measure may be used as the sole criterion for determining whether a child is a child with 
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a disability [IDEA 2004, § 614(b)(2)(B) and 34 CFR § 300.304(b)(2)].


The LEA also must use technically sound instruments that may assess the relative contribution of 
cognitive and behavioral factors, in addition to physical or developmental factors [IDEA 2004, § 
614(b)(2)(C) and 34 CFR § 300.304(b)(3)]. However, not all children presenting with speech and 
language problems require cognitive assessment. The PPT needs to review available information 
and concerns about cognitive functioning to decide whether such assessment is needed.


The child must be assessed in all areas of suspected disability, including, if appropriate, health, 
vision, hearing, social and emotional status, and motor abilities [34 CFR § 300.304(c)(4)].


The LEA must ensure that the evaluation is sufficiently comprehensive to identify all of the child’s 
special education and related services needs, whether or not commonly linked to the disability 
category in which the child has been classified [34 CFR § 300.304(c)(6)].


Finally, the LEA must provide assessment tools and strategies that yield relevant information that 
directly assists in determining the educational needs of the child [34 CFR § 300.304(c)(7)].


School districts must ensure that assessments and other evaluation materials used to assess a child 
are selected and administered [IDEA 2004, § 614(b)(3)(A); 34 CFR § 300.304(c)(1)]:


so as to be nondiscriminatory on a racial or cultural basis;•	
in the child’s native language or other mode of communication and in the form most •	
likely to yield accurate information on what the child knows and can do academically, 
developmentally and functionally, unless it is clearly not feasible to do so;
for the purposes for which the assessments or measures are valid and reliable;•	
by trained and knowledgeable personnel; and•	
in accordance with any instructions provided by the producer of such assessments.•	


When a school district funds an independent evaluation, the criteria under which the evaluation 
is obtained, including the location of the evaluation and the examiner’s qualifications, must be 
the same as those used when the district initiates an evaluation [34 CFR §300.502(e)]. Depend-
ing on the nature of the proposed independent evaluation, classroom observation may need to 
be included in its scope. This may be done by direct observation or through technology, such as 
videotaping. When parents fund an independent evaluation, the district must consider the results 
of that evaluation, if it meets the district’s criteria [34 CFR §300.502(c)(1)]. Implementing the eli-
gibility criteria that follow should assist districts when they review and consider the findings of 
independent evaluations.
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Evaluation/Reevaluation Procedures
In conducting the evaluation, the SLP should:


Fill in gaps in background and current performance information that was reviewed at the initial 1. 
PPT (e.g., existing data, reports, records). Collect this information from the teacher and par-
ents, community service providers and others, as appropriate.


Interview the student, when appropriate, to determine his or her self-perception of commu-2. 
nication abilities/difficulties, awareness of communication routines and demands in the class-
room and other settings. Also, probe the student’s awareness of strategies he/she has attempted 
to mitigate communication difficulties and to self-evaluate their effectiveness.


Update (or secure updated) pure tone and/or tympanometric screening if necessary. If medical 3. 
and/or audiological referral is required for hearing testing, this must be done through the PPT.


Conduct observations of the student.4. 


Collect samples of communication behavior under structured and unstructured conditions, 5. 
using curriculum-based assessments linked to appropriate curriculum standards, audiotaped 
or videotaped speech-language samples. Videotaping is useful for identifying, clarifying and 
recording various aspects of verbal and nonverbal communication behavior, such as commu-
nicative intent, struggle behaviors during disfluent episodes, tension during vocalization, or 
reactions of the student and communication partners to the student’s communication efforts.


Administer selected norm-referenced and/or criterion-referenced tests, if appropriate.6. 


Examine oral structures and their function.7. 


Assessment Procedures and Instruments 
Human communication is a dynamic, interactive process. In the course of a school day, children 
need to be able to comprehend, integrate and use a number of modalities to process information 
and communicate effectively. They must be able to communicate in different forms for a variety of 
purposes, in several settings with different physical arrangements and learning materials, and with 
many partners who have different communication skills, styles and backgrounds. The competent 
communicator adapts to all these circumstances, which are not easily controlled. Because of these 
complexities, adequate sampling of a child’s speech and language cannot be accomplished by a 
single test or single test session.


While the speech-language evaluation may focus on a particular area of communication, the SLP 
should be able to comment on the child’s abilities in all areas of communication — language, pho-
nology, fluency and voice (Basic Premise 4, page 8). To accomplish this, and to adequately evaluate 
the educational impact of any communication weaknesses the child exhibits during the assessment, 
the PPT needs to decide which quantitative and descriptive measures to select (Basic Premises 5 
and 6, pages 8–9).
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Case Histories, Interviews, Rating Scales, Self-Evaluations


Understanding the birth, developmental, health, sociocultural and educational background of chil-
dren being assessed is critical to interpreting assessment information. Completion of case history 
forms by parents and interviews are common ways of gathering this information. The Case History 
section of the Supplemental Resource Packet includes a sample case history form, as well as supple-
mental questions to pose when evaluating culturally and linguistically diverse children, when there 
are concerns about a child’s exposure to normal communication building experiences, or when the 
referral concerns are about voice or fluency.


Besides parents, the perspectives of teachers and other school personnel, the child, peers and vari-
ous others involved with the child need to be considered. Besides interviews, rating scales and 
child self-evaluations are useful instruments for gathering information not just about the child, 
but also the environments in which he must function. This approach is often described as eth-
nographic (Nelson, 1993), because it examines the culture (i.e., expectations, rules, attitudes and 
values) of those settings. Besides commercially available products, the General Data Collection, 
Teacher Accommodations, Cultural and Linguistic Diversity and Fluency sections of the Supple-
mental Resource Packet contain materials that can be used to gather this kind of information.


Quantitative Measures


Quantitative assessments include both norm-referenced and criterion-referenced tests.


Standardized Norm-Referenced Tests: Standardized speech-language tests measure decontextual-
ized communication skills using formalized procedures. Administered outside the normal contexts 
in which the child communicates, they capture neither the complexities nor the subtle nuances 
of the communication process. As a result, these tests may help define impairment, but not dis-
ability since disability “is defined relative to difficulty in meeting contextual demands” (Nelson, 
1995, p.409). They are designed to compare a particular child’s performance against the average 
performance of a group of children with the same age and other characteristics identified by the 
test authors in selecting the sample or norming population. Meaningful comparisons between the 
child’s performance and that of the test population are possible only when the test has clear admin-
istration, scoring criteria and validity, and when it is reliable and standardized on a sufficiently 
large and representative sample population (Paul, 1995, pp. 37–38).


These issues are of particular concern in the implementation of unbiased assessments of culturally 
and linguistically diverse children, whose life experiences may differ from children in the main-
stream culture (Laing & Kamhi, 2003). For example, English vocabulary tests often emphasize 
single-word nouns, whereas “there is evidence across languages that nouns are not always pre-
dominant early vocabulary types…” (Peña, 2001). Although revisions of English tests are including 
more diverse racial and ethnic representation in the norming sample, the child being tested may 
not come from any of the population groups in that sample. Spanish tests have been developed in 
response to the need for instruments that can be used with the nation’s growing Hispanic popula-
tion. However, test items do not always adequately represent the different forms of Spanish (e.g., 
Puerto Rican, Mexican, South American) used by the particular Hispanic subgroup from which 
the child being tested comes. Furthermore, existing tests are administered in English or the child’s 
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native language. True evaluation of a bilingual child comes from the interpretation of the informa-
tion from his or her performance on both the native language and English tests.


Criterion Referenced Tests: Criterion-referenced speech-language tests compare a child’s perfor-
mance on specific skills, grammatical structures or linguistic concepts to a previously determined 
performance level (Nelson, 1995; Laing & Kamhi, 2003). The criterion is based on expectations of 
what the child should be able to do. The Connecticut Mastery Test and the Connecticut Academic 
Performance Test are examples of criterion referenced tests that can provide useful information 
about students’ language abilities. Commercially available criterion tests are also available. SLPs 
can also design their own criterion referenced measures with language, materials, contexts and 
interaction patterns that are familiar to the child being tested (Laing & Kamhi, 2003). The use 
of criterion referenced measures for culturally and linguistically diverse children continues to be 
hampered by “the lack of well-established developmental information on certain CLD populations” 
(Laing & Kamhi, 2003, p.46).


Modifying Testing Procedures: Standardized tests may not be easily administered according to the 
recommended procedures with certain populations (e.g., very young children, children with severe 
physical, cognitive, emotional or attention problems, or children from culturally and linguisti-
cally diverse backgrounds). In some cases, modifications of these procedures may yield important 
descriptive information about conditions under which the child’s performance improves or dete-
riorates. Even when a child is able to perform under standardized conditions, procedural modifica-
tions may provide useful insights into the nature of the child’s communication problem and suggest 
intervention strategies. Test modifications include: restating or repeating directions; allowing addi-
tional response time; allowing native language responses or code-switching; providing extra prac-
tice items before the test; substituting culturally relevant stimulus items; presenting the stimuli in 
meaningful situations; providing feedback to the child about his or her performance (simple or 
elaborated); asking the child to verbalize by describing the test question and how they arrived at 
their answer; or interviewing the child during the test about the thought process he or she is using 
(requires metalinguistic and metacognitive skills). For additional information on this subject, see 
Errikson & Iglesias, 1986; Ginsberg, 1993; Gutiérrez-Clellan & Peña, 2001; Kayser, 1989; Laing & 
Kamhi, 2003; Paul, 1995; Peña, 2001; and Roseberry-McKibbin, 1994 and 2003). 


When tests are modified in any way, modifications should be reported and test norms cannot 
be applied, as they are no longer valid.


Descriptive (Qualitative) Assessments


Descriptive approaches to assessment examine how a child uses his or her knowledge of linguistic 
structure and communication rules with different communication partners in a variety of settings 
at various times and with various levels of support. They provide a more realistic picture of how a 
child naturally uses his or her communication knowledge and abilities in everyday situations and 
the impact of speech-language deficits in those settings. 


For certain populations, such as children with severe disabilities or children whose English 
proficiency is limited, unbiased assessments will require focusing on descriptive measures. 
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Systematic observation, speech-language sampling and curriculum-based and dynamic assess-
ments are valuable components of a comprehensive evaluation of a child’s communicative compe-
tence.


Observation: The purpose of observation is to collect data regarding the child’s functional commu-
nicative performance in a variety of naturalistic settings and activities or simulations thereof. The 
particular aspects of communication to be observed (including the languages/dialects used by mul-
ticultural children) and the selection of settings for such an ecological assessment will be driven by 
the concerns cited in the referral.


If the child attends school, observation should, at a minimum, occur in the classroom. Other rec-
ommended settings include the playground, cafeteria, gymnasium, home, daycare facility or pre-
school, as appropriate. It may be necessary to conduct more than one observation in any of these 
settings to ensure reliability of the data collected. The number and duration of observations will 
depend on the data to be collected and the success in gathering 
them. The General Data Collection section of the Supplemen-
tal Resource Packet includes a variety of samples for recording 
observations.


The target of the observation is not merely the child’s communi-
cation skills, but the various factors that may affect that child’s 
communication. These include: the communication demands 
of the situation (including the curriculum materials and rules of 
discourse and behavior), the communication style of the teach-
ers, the structure of the lessons being observed and the general 
environment of the observation site (e.g., number of communi-
cation participants, noise level).


The role of the SLP, other adults or peers will vary along a con-
tinuum from indirect to direct involvement with the child being 
observed. The communication situation may be more or less structured depending on factors such 
as the communication skills of the child and the communication targets to be observed. If the SLP 
is not a speaker of the child’s native language, assistance with the observation from a speaker of 
that language is necessary to ensure validity of the observation. Audio and video technology can be 
used for recording the observation to ensure reliability and to assemble a portfolio for use in assess-
ing progress (with appropriate consideration for confidentiality and the effects of the introduction 
of technology on the child’s cooperation).


Informal Comprehension Probes: Communication comprehension cannot be directly observed; it 
is inferred from behavior. It is heavily influenced by a child’s culture and background knowledge 
and the communication context. Lund & Duchan (1983) suggest the following ways to assess com-
prehension. Comprehension probes can be designed to observe a child’s response to requests to: 
follow expected and unexpected directions in familiar settings and with familiar materials; identify 
what is silly in improbable commands or statements; carry out unpredictable actions with items not 
generally associated with each other; or learn nonsense words within meaningful utterances and 
use the information from those utterances to figure out the conventional word. Discourse compre-


“For certain  
populations, such 
as children with 
severe disabilities 
or children whose 
English proficiency 
is limited, unbiased 
assessments will 
require focusing  
on descriptive  
measures.”
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hension can be probed by the having the child retell a story that has been read or told or respond to 
inferential questions about the story. The child may also be asked to explain jokes, riddles and puns 
to explore comprehension of more complex language and metalinguistic knowledge. Analyzing the 
linguistic strategies a child uses in interpreting sentences with unexpected syntactic rules following 
presentation of sentences with more familiar rules (e.g., active to passive voice) can help identify 
the source of a child’s comprehension problems.


Speech-Language Sampling: Collecting representative speech-language samples allows the SLP 
to identify and analyze the child’s comprehension and use of various linguistic features in func-
tional communication, including: phonological, semantic, grammatical, morphological and syn-
tactic structures; rules and organization of discourse (e.g., conversational, narrative, expository 
and persuasive); voice and fluency parameters; pragmatic functions of communication. Analyzing 
speech-language samples of culturally and linguistically diverse children requires knowledge of the 
linguistic and social rules of the child’s native language and their potential influence on the English 
sample. (See the Cultural and Linguistic Diversity section of the Supplemental Resource Packet.)


Factors to consider in selecting a particular approach to gathering the sample include: age, gender 
and cultural appropriateness of the activity and materials that will be used (e.g., play with toys, 
pictures, books, flannel boards for story retell); the child’s familiarity with the environment and 
materials; strategies used to collect the sample (e.g., imitation, elicitation, spontaneous expression); 
length of the sample desired; languages or mode of communication in which the sample should 
be obtained and the role of an interpreter; and communication partners with whom the child will 
interact during the sampling. The procedures for analyzing the sample will vary according to the 
nature of the sample and the child’s stage of language development.


Language sampling is labor intensive because of the time to transcribe and analyze the sample, in 
addition to recording the samples by hand or using audiotapes or videotapes. Even using available 
computerized applications for sample analysis requires sample transcription, which may require 
several replays to ensure correctness of the transcription. 


Curriculum-Based Assessment (CBA): The purpose of curriculum-based speech and language assess-
ment is to examine the child’s communication skills in relation to the communication demands of 
the school setting, particularly the classroom, in order to identify mismatches. In speech and lan-
guage pathology, CBA has come to refer to more than classroom curriculum. Nelson (1989) identi-
fied the following types of curriculums that the SLP should consider:


official: an outline of the goals, objectives and content of various subjects or courses; •	
cultural: the background or world knowledge gained inside and outside school that •	
students must acquire to become literate and educated;
de facto•	 : the textbooks and other materials used in the classroom;
school culture: the explicit and implicit rules that guide appropriate behavior; and•	
hidden: the subtle messages conveyed by teachers.•	


CBA has valuable potential to clarify the educational impact of communication problems and 
to help identify relevant intervention targets, including modifications in teacher expectations or 
instructional approaches that will facilitate the student’s access to the curriculum (Nelson, 1989). 
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Besides examining curriculum materials and student work samples (e.g., assignments, projects, 
tests), CBA includes observations and interviews.


Dynamic Assessment: This interactive assessment approach is similar to what in earlier years was 
referred to as “diagnostic therapy,” but has more focus on selecting targets and collecting data about 
changes in performance in response to specific facilitation techniques. It emerged from the work of 
Russian psychologist Lev Vygotsky with mediated learning. Vygotsky (1978, 1986) coined the term 


“zone of proximal development,” which is described as “the difference between a child’s current level 
of independent performance on a task and how he or she succeeds at that same task given guided 
assistance” (Laing & Kamhi, 2003, p.48). Based on this principle, examples of commonly used 
dynamic assessment approaches include: test-teach-retest; modifying the presentation of formal 
tests (as described above); and providing graded prompts (ibid). Dynamic assessment is another 
important avenue for reducing bias in assessing children from culturally and linguistically diverse 
groups because of its emphasis on a child’s learning potential rather than test performance that 


“may reflect different learning experiences or a lack of educational opportunity” (Gutiérrez-Clellan 
& Peña, 2001).


Collaborative Teaming


Collaboration among professionals to evaluate a student’s communicative behavior should be a 
natural outcome of the basic premises of these guidelines articulated earlier, the legal requirements 
for evaluation and the recommended assessment procedures described above. Classroom teach-
ers, other pupil support specialists and community service providers are logical partners in the 
communication evaluation. If the collaboration is planned when the evaluation is being discussed, 
it should produce more comprehensive, holistic information while using the time of school per-
sonnel and the student more effectively. Professional partnering can also facilitate the eligibility 
decision and lead to the development of a more integrated IEP for the student when a disability is 
identified. Eligibility decisions for students with cognitive or developmental problems and for cul-
turally and linguistically diverse populations are just two examples of the complexities that can be 
better addressed when there is collaboration between the SLP and professional colleagues, such as 
school psychologists and ESL/bilingual teachers.


Considerations in Evaluating  
Culturally and Linguistically Diverse Children


While there is considerable commonality among the components of an assessment of children 
who are native English speakers and those who are acquiring English as a second language/dialect, 
attention to the special considerations described in the following sections is required to distinguish 
a communication difference from a communication disorder.


Cultural knowledge 


Taylor and Payne (1983) suggest the following topics about which the SLP should seek information 
for particular cultures:


cultural values; •	
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preferred modes of communication;•	
nonverbal communication rules;•	
rules of communication interaction (who communicates with whom? when? under •	
what conditions? for what purposes?);
child-rearing practices, rituals and traditions, perceptions of punishment and reward;•	
what is play? fun? humorous?;•	
social stratification and homogeneity of the culture;•	
rules of interaction with nonmembers of the culture (preferred form of address, pre-•	
ferred teaching and learning styles);
definitions of disabled and communicatively disabled; and •	
taboo topics and activities, insults, and offensive behavior.•	


The Center for Applied Linguistics in Washington, D.C., (202-362-0700 or http://www.cal.org.) is a 
useful resource about other languages and cultures, as is the National Clearing House for Bilingual 
Education (202-467-0867 or http://www.ncbe.gwu.edu). Local and state cultural organizations may 
also be able to provide information.


Determining the Languages to be Assessed


The procedures for gathering information about culturally and linguistically diverse children in 
the Supplemental Resources Packet will provide substantial information to the PPT about the stu-
dent’s relative language proficiency in various linguistic domains and interpersonal settings. “A 
brief screening in the primary language may be sufficient if a student has little or no proficiency 
in that language. More extensive testing is necessary in situations in which the student is able to 
understand the language or uses the language functionally for communicative purposes” (Langdon 
1996, p.9).


Chamberlain and Landurand (1991) note that the purpose of the evaluation and the skills of the 
student (e.g., social vs. academic language skills) are important considerations in selecting the 
languages to be used. They point out that, when more than one language is to be used, the evalu-
ator needs to consider whether they will be used separately or simultaneously. Chamberlain and 
Landurand suggest using each language separately in assessment “for students who are young and 
come from primarily monolingual homes, have been enrolled in a quality bilingual program where 
academic instruction has been consistently delivered in the first language and who are recent arriv-
als in the United States” (ibid, p.134). They cite the work of M.D. Pollack, who found that when 
the languages are used separately, the stronger language should be used first to obtain optimum 
performance. Chamberlain and Landurand also report the use of both languages simultaneously 
as being most effective with students whose control of both languages is limited, whose native 
language combines the two languages and who are young and having difficulty separating the lan-
guages (ibid, p.135).


Evaluation Personnel


When no one on staff in the school district is able to administer a test or other evaluation in the 
student’s native language, 34 CFR Attachment 1 suggests identifying an individual in the surround-
ing area who is able to administer a test or other evaluation in the child’s native language and/or 
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contacting neighboring school districts, local universities and professional organizations. 


Additional options that may be considered include using a trained interpreter or translator. Other 
school district personnel (such as teachers of foreign languages, general education teachers, bilin-
gual education or English as a second language, paraprofessionals/aides or pupil services person-
nel) may either serve as resources or may have contacts outside the district that they may access. 
Various cultural or religious groups or teachers at commercial language schools may also be able 
to help.


In its annual membership directory, the Connecticut Speech-Language-Hearing Association 
(CSHA) maintains a list of SLPs and audiologists who speak languages besides English. CSHA 
can be reached at 860-666-6900 or csha.assoc@snet.net. The American Speech-Language-Hearing 
Association (ASHA) publishes a special directory of bilingual members by language and by state. 
The ASHA Action Center may be reached at 800-498-2071. An online search for bilingual SLPs can 
also be conducted on ASHA’s Web site, http://www.asha.org.


Matties and Omark (1984, chapter 3) discuss the advantages and pitfalls of using bilingual para-
professionals to help with assessment. They stress the importance of substantial training of these 
individuals to avoid compromising the assessment. Langdon (2002) and Langdon & Cheng (2002) 
offer extensive guidance to address the challenges of effectively collaborating with interpreters and 
translators.


In 1997, the Connecticut SLP licensure law was amended to permit the use of support personnel by 
an SLP. Section 6(g) of Public Act 97-213 specifies what activities support personnel may conduct 
under the direction of the qualified SLP. These include helping the licensed SLP with evaluations. 
The law also specifies the amount of supervision required. 


The training, use and supervision of speech-language pathology assistants has been addressed in 
guidelines by ASHA (1994) and the CSDE (1999).







30  Interpreting And Reporting  Assessment Results — Guidelines for Speech and Language Programs


Section 3


INTERPRETING AND REPORTING  
ASSESSMENT RESULTS


Evaluation involves interpretation of various sources of assessment information about children’s 
communication abilities, including the results of their performance on standardized instru-


ments. Three areas require particular attention: (1) the reporting of standardized test results, (2) the 
relationship between language and cognition and (3) considerations about culturally and linguisti-
cally diverse children.


Reporting Standardized Test Results
Standards for Educational and Psychological Testing (AERA, APA, NCME, 1985) includes the fol-
lowing guideline about interpreting test results:


Standard 15.10. Those responsible for testing programs should provide appropriate 
interpretations when test score information is released to students, parents, legal 
representatives, teachers, or the media. The interpretations should describe in sim-
ple language what the test covers, what scores mean, common misinterpretations of 
test scores, and how scores will be used.


The following recommendations address both this standard and the need to provide important 
technical information to other professionals:


To compare a child’s test performance with that of the general population, scores must be pre-1. 
sented in an appropriate format. Standard scores (usually based on a mean of 100 and standard 
deviation of 15) are recommended for this purpose. 


The distribution of standard scores is described by specifying the mean and standard deviation 
for the normative sample. If the norms are based on something other than a nationally repre-
sentative normative sample, the test user should consider whether it is appropriate to report 
quantitative test results and, if so, to qualify findings as needed. Raw scores do not provide 
information about a particular child’s performance relative to the normative sample. 


In determining eligibility for speech-languages services under special education, it is 2. 
recommended that 1.5 standard deviations (SD) below the population mean (approxi-
mately seventh percentile) be used as the threshold level for establishing a deficit.  
This cutoff should be applied to composite scores of comprehension or production, or to 
overall test scores, rather than individual subtests. Eligibility should not be determined, 
however, solely by comparing a composite or overall score to this cutoff level. First, evi-
dence that a deficit is functionally significant must be gathered and considered along 
with descriptive assessment data (see pages 24–27) and other background information 
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before a determination of eligibility can be made. Second, measurement error should be 
taken into account (see following point).


Test scores should be presented in a manner that conveys that some degree of error is inherent 3. 
in the score, thereby discouraging the inappropriate interpretation that test score scores are 
fixed and perfectly accurate representations of a child’s functioning.


The degree of error associated with a score can be calculated with precision using psychometric 
models. The standard error of measurement (SEM), which is derived from the reliability of the 
measure, can be used to calculate a confidence interval that includes a hypothetical “true score” 
with a given degree of certainty. For example, a 90 percent confidence interval can be said to be 
90 percent certain to include a student’s true score. 


These guidelines recommend a 90 percent confidence interval.


Since the first edition of these guidelines, many test publishers have begun to include SEM/con-
fidence interval tables in their technical manuals. For those instruments lacking this important 
information, calculations are provided in the Supplemental Resource Packet.


The type of psychometric information that is useful to professionals (i.e., standard score and 4. 
confidence interval, test mean and standard deviation) should be supplemented by presenting 
scores in ways that are readily understandable to parents and teachers.


Verbal descriptions of functioning level (e.g., low average to average range) may be helpful in 
characterizing performance levels. Percentiles can also be useful to the layperson, although 
they have certain psychometric limitations. For example, it may be necessary to explain to 
parents that the normal range covers the 16th to the 84th percentile (corresponding to +/- 1 
standard deviation, which is considered within normal limits). Parents need to understand 
that percentiles only reflect their child’s relative ranking compared to other test takers and do 
not describe performance in terms of percentage of correct items on a test. Improving from 
the 10th to the 20th percentile, for example, does not mean that the child’s performance has 
improved 10 percentage points. 


Percentile scores should be reported in a manner that conveys that results are estimates 
of functioning (e.g., “approximately 30th percentile,” “10th–20th percentile range”). They 
should not be used as the basis for eligibility decisions.


Modifications or adaptations of standardized test procedures invalidate the use of test norms, 5. 
but may provide qualitative information about a child’s language abilities. 


If a test administration appears to be invalid for any reason, test scores should not be sub-
jected to usual interpretations and the reasons for invalidation should be clearly stated 
in oral and written presentations of test results. However, a description of the types of 
cues that supported the child’s language (e.g., prompts, initial word, sounds) should be 
described, as these are valuable sources of information in determining appropriate inter-
vention strategies. 
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Age- or grade-equivalent scores should not be used in making eligibility decisions. 6. 


Equivalent scores reflect the median score of children in the normative sample at a given age or 
grade. They do not account for normal variation around the test mean, as do standard scores. 
The normal range of variability of children of the same age or grade as the child being evaluated 
might include scores as low or high as the median scores of other ages or grades. Grade-level 
equivalents may be mistakenly understood to have a relationship to curriculum content at that 
level. Furthermore, since the age or grade equivalent scale is not an equal interval scale, the 
significance of a delay at different ages is not the same. While seemingly easy to understand, 
equivalent scores are highly subject to misinterpretation and should not be used to determine 
whether a child has a significant deficit.


Interpretations based on scores from two or more different tests should be approached 7. 
with great caution. 


One complication in using profile analysis concerns the error inherent in each obtained score. 
As each score contains some degree of error, the difference between pairs of scores may be 
affected to an even greater degree. “One can jump to the wrong conclusion about an individ-
ual’s relative strengths and weaknesses by assuming that all apparent differences in test scores 
represent real differences in behavior” (McCauley and Swisher, 1984, 342–343). Another com-
plication is that different tests will have different normative samples. If the characteristics of 
these normative samples are dissimilar, scores will be less comparable than scores from within 
the same test. This source of error can be reduced by limiting cross-test comparisons to tests 
with large, well-selected national normative samples. 


Two other items from the 8. Standards for Educational and Psychological Testing merit particular 
attention. Standard 6.10 states:


Test administrators and users should not attempt to evaluate test takers whose spe-
cial characteristics—ages, handicapping conditions, or linguistic, generational, or 
cultural backgrounds—are outside the range of their academic training or super-
vised experience. 


A test user faced with a request to evaluate a test taker whose special characteristics 
are not within his or her range of professional experience should seek consultation 
regarding test selection, necessary modifications of testing procedures, and score 
interpretation from a professional who has had relevant experience.


Standard 6.11 states:


A test taker’s score should not be accepted as a reflection of lack of ability with respect 
to the characteristic being tested for, without consideration of alternate explanations 
for the test taker’s inability to perform on that test at that time.


A useful resource for understanding psychometric testing/interpretation for diagnostics in speech 
and language pathology is Diagnosis and Evaluation in Speech Pathology, 6th edition, by W.O. 
Haynes and R. Pindzola, published in 2004 by Pearson Educational Press in Boston.
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Cultural and Linguistic Considerations
Interpreting the communicative behavior children exhibit during an assessment requires consider-
ation of the sociocultural and linguistic communities in which they live. This is particularly impor-
tant as our schools become increasingly diverse. The professional literature contains much useful 
information for ensuring valid interpretations of children’s communicative performance. Some 
of that information is highlighted below (Anderson, 1994; Battle, 1996; Cheng, 1996, Goldstein 
& Iglesias, 1996; Leith, 1993; Roseberry-McKibbin, 1994; Schiff-Meyers, 1992; Stockman, 1996; 
Watson & Kayser, 1994). 


Background Information Considerations


Child rearing practices that may affect communication development (e.g., amount of •	
parent-child vs. peer-peer talk).
Cultural attitudes to impairment that may produce “learned helplessness” in child.•	
Genetic conditions that may affect communication development (e.g., prevalence of •	
sickle cell anemia among African Americans in relation to sensorineural hearing loss).
Influence of difficulties or inconsistency in accessing health care system for identifica-•	
tion or treatment of medical conditions that impact communication development (e.g., 
related to cultural values, families’ lack of English proficiency, poverty).
Stage of native language development when English was introduced.•	
Disruptions in learning native language or English.•	
Quality of English speech-language models.•	
Stability of family composition, living circumstances related to opportunities to engage •	
in normal communication building experiences.
Attitudes of family and child to English language culture.•	


Language Considerations


Stage of English acquisition (see Supplemental Resources Packet).•	
Interference from native language that may cause English errors (e.g., in Spanish “•	 la 
casa grande” literally means “the house big”).
Fossilization (i.e., persistence) of errors in English even when English proficiency is •	
generally good.
Inconsistent errors that vary as the child experiments with English.•	
Switching back and forth between native language/dialect and English (code switching) •	
words or language forms to fill in gaps in English language knowledge or competence 
(child may have concept but not word; indicates awareness of the need to “fill a slot” to 
keep the communication going).
Arrested development of the native language when English was introduced.•	
Language loss in native language as English proficiency improves (may account for poor •	
performance in native language).
Historical linguistic influences on the vocabulary and language forms of African Amer-•	
ican English.
Absence of precise native language vocabulary equivalents for English words.•	
Influence of normal limitations in English vocabulary development on difficulties •	
understanding and using multiple meaning words.
Influence of normal difficulties in English language expression on ability to demon-•	
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strate comprehension (e.g., respond to questions).
Absence in English of native language forms (e.g., Spanish “•	 tu” and “usted/ustedes” vs 
English “you”).
Restrictions or absence of certain uses of language due to cultural values (e.g., predic-•	
tion in American Indian cultures).
Influence of culture on nonverbal language (e.g., gesturing, eye contact).•	
Influence of culture on discourse rules (e.g. acceptability of more interruptions among •	
Hispanics).
Influence of culture on proxemics (e.g., acceptability of greater proximity between lis-•	
tener and speaker among Hispanics). 
Influence of absence of written language forms in native language on English writing •	
(e.g. capitalization, punctuation, paragraph structure in Chinese).


Phonology Considerations


Dialect variations within language groups (e.g., Mexican, Puerto Rican, Cuban dialects •	
of Spanish).
Absence of sounds of native language in English or in the same position in English and •	
vice versa (e.g., deletion of final consonants in English related to only five consonants 
appearing in word final position in Spanish; deletion of final consonant clusters in Eng-
lish as a function of their absence in Japanese).
Effect on sound discrimination of meaningful sound differences in one language not •	
being meaningful in another.
Influence of articulation features of native language sounds on production of English •	
sounds.
Influence of dialectical variations on physical parameters of sounds (e.g., lengthening •	
or nasalizing of vowel preceding a final consonant in African American English when 
that consonant is deleted).
Historical linguistic influences on development of African American phonology. •	
The child’s possible embarrassment about how he or she sounds in English.•	


Fluency Considerations


Apparent universality of sound repetitions, sound prolongations and associated behav-•	
iors such as eye blinks and facial, limb and other body movements in stuttering across 
cultures.
Influence of normal development of English language proficiency on occurrence of dis-•	
fluencies (e.g., revisions, hesitations, pauses).
Cultural behaviors that may be misinterpreted as avoidance behaviors (e.g., eye con-•	
tact).
Cultural variations on factors that enhance or disrupt fluency.•	
Misinterpretation of mannerisms used to cover up limited English proficiency as sec-•	
ondary characteristics of disfluency.
The relationship of locus of stuttering to phonemic, semantic, syntactic and pragmatic •	
features of the native language and English. 
Possible influence of foreign accent on accuracy of measurement of speech rate and •	
judgments of speech naturalness.
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Voice Considerations


Influence of vocal characteristics of native language on voice resonance in English (e.g., •	
tone languages).
Cultural variations in acceptable voice quality (e.g., pitch, loudness).•	
Possible role of insecurity about speaking English on volume of voice in English. and•	
Possible role of stress from adapting to a new culture on vocal tension affecting voice •	
quality. 


Language and Cognition
While the practice of excluding students from eligibility for speech and language services when 
language and cognitive scores are commensurate (cognitive referencing) has declined since the first 
edition of these guidelines, the SDE continues to field inquiries about the validity of this approach. 
Intensive scrutiny of the relationship between language and cognition and cognitive referencing in 
the professional literature provides a number of reasons for discouraging the practice, including 
the following:


“Language problems co-occur with weaknesses in other symbolic skills too frequently to be 1. 
coincidental but with insufficient predictability for cognitive factors to be considered central to 
the disorder” (Nelson, 1993, p. 97).


The stability of the language-cognitive relationship varies over time. Cole et al.’s study (1992) of 2. 
125 preschool children over four years found “substantial changes” in the relationship, as well as 
great fluctuations on children’s eligibility for service when it was based on a discrepancy model 
(p. 131).


While the constructs measured on language and intelligence tests share variance in the verbal 3. 
domain, the extent of that relationship varies greatly from test to test (Secord, 1992). The closer 
the match between the tasks on the tests being compared, the higher will be their correlation. 
For example, Secord (1992) reports the correlation between the Test of Language Competence 
(TLC) and the WISC-R to be +.72 because the TLC assesses metalinguistics, which requires 
metacognition that is measured by the WISC-R. 


The confounding role of language is presumed by some to be controlled for by using perfor-4. 
mance or nonverbal measures of intelligence. However, Sattler (1988) notes that “the Verbal 
Scale subtests involve visualization or other nonverbal processes” (p. 172) and “the Performance 
Scale subtests involve language activity in the form of overt verbal responses or mediating sym-
bolic activity” (p. 173). He concludes that “there are no pure tests of either verbal or nonverbal 
ability on the WISC-R and other Wechsler scales” (p. 173). Studies have shown that children 
with language impairment exhibit difficulty with tasks on nonverbal intelligence related to spa-
tial rotation that require anticipatory imagery, nonverbal analogies, and manual-motor skills 
that could affect their nonverbal IQ scores. (See Swisher et al, 1994 for a review.)


Intelligence measures are not a meaningful gauge of whether a child may benefit from language 5. 
services. Cole et al. (1990) found that children whose cognitive levels were commensurate with 
their language levels, as well as children whose cognitive levels exceeded their language levels, 
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benefited from language intervention.


Decisions to make direct comparisons between language and cognitive performance when inter-
preting assessment results stem from: (1) a misunderstanding of the requirements of IDEA for iden-
tifying a child with a speech-language disability and (2) the misapplication of IDEA requirements 
for the identification of a specific learning disability to children with communication impairments. 


IDEA does not require determination of a significant discrepancy between intellectual ability 
and achievement for a child to be identified with a speech-language disability. 


In fact, the following statements were included in a response by the Office of Special Education 
Programs to an inquiry:


…any guideline or other policy which, as written or implemented, acts as a cate-
gorical denial of related services to all students whose language or motoric skills 
are as delayed as their general developmental level, would be inconsistent with the 
requirements of the EHA-B. Such a categorical limitation 
on services would conflict with the EHA-B requirement 
that the services to be included in each student’s IEP be 
determined on an individual basis [Rainforth, 17 EHLR 
222].


The position of these guidelines is that determining eligibility 
for special education speech and language services should 
not be made on the basis of a discrepancy between language 
and cognitive measures. However, appropriate cognitive 
assessment may be used to supplement or support the find-
ings of the speech-language evaluation (see Basic Premise 7, 
page 9). 


IDEA 2004 does include general intelligence as one of the areas that may need to be addressed to 
ensure that a child is assessed in all areas of a suspected disability [34 CFR § 300.304(c)(4)]. Dis-
tricts may also assess the relative contribution of cognitive factors [34 CFR § 300.304(b)(3)]. Col-
laboration between the school psychologist and the SLP in planning, implementing and reviewing 
the results of appropriate communication and cognitive assessments and interpreting their results 
will facilitate decisions about the role of cognition in the PPT’s determination of eligibility for 
speech and language services as special education or related services. This topic is addressed on 
page 61 in Section B of the PPT Report of Eligibility for Speech-Language Services.


Considerations for the PPT  
when Discussing Language and Cognition


Deciding whether children with cognitive impairments are eligible for speech and language ser-
vices under IDEA is complicated by the lack of clarity about how much cognitive ability children 
need to develop normal communication. The previous section delineated numerous reasons for 
not linking a child’s language and cognitive scores, but also pointed out that general intelligence 


“IDEA does not 
require determina-
tion of a signifi-
cant discrepancy 
between intellectual 
ability and achieve-
ment for a child to 
be identified with 
a speech-language 
disability.”
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testing may be included in an eligibility evaluation. The following questions may facilitate the PPT’s 
discussion about the relative contribution of cognition to the documented language impairment, as 
well as the possible impact of the language impairment on cognitive scores.


How, and to what extent, did language play a role in the difficulties the student experienced on 1. 
measures of cognition?


What cognitive skills could have played a role in the difficulties the student experienced on 2. 
measures of communication?


Did the cognitive testing provide information about a variety of aspects of the student’s intel-3. 
ligence (e.g. linguistic, social, etc.)? Does the student demonstrate communication deficiencies 
that severely affect his or her performance in these other intellectual domains? What are these 
communication deficits and what is their effect?


Were there any significant differences between the student’s standardized test performance and 4. 
functional communication assessment?


What is the relationship between the child’s intelligence and educational achievement? What 5. 
role might language play in any differences?


Does the student demonstrate impairments in adaptive behaviors? If so, do the student’s com-6. 
munication skills interfere with adaptive behavior? Which ones? What aspects of the student’s 
communication impairments affect the adaptive behaviors? Does the student perform better 
on adaptive measures than on intellectual measures? What is the relationship between the stu-
dent’s language comprehension and expression?


What communication skills does the student lack that are necessary to function in his or her 7. 
current environments?


What aspects of improved communication skills would allow the student to do what he or she 8. 
is not doing successfully in his current program/environment?


Does the student need specially designed instruction, or are there other educational supports 9. 
available to address the concerns that prompted the special education referral?


If the student has another disability (e.g., mental retardation), how are the communication 10. 
concerns addressed in the student’s special education program? Does the student need speech 
and language services as a related service in order to benefit from his or her special education 
program?
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Section 4


APPLYING THE ELIGIBILITY CRITERIA


Definitions


When the PPT determines, based on evaluation or reevaluation results that a child has a com-
munication impairment, such as stuttering, impaired articulation, a language impairment or 


a voice impairment that adversely affects his or her educational performance [34 CFR § 300.8(c)
(11)] and, as a result, needs special education and related services [34 CFR § 300.8(a)(1)], that child 
is eligible for speech and language services under IDEA.


The following terminology clarifies the terms used in the above definition.


“A language impairment is impaired comprehension and/or use of spoken, written, and/or other 
symbol systems. The disorder may involve (1) the form of language (phonology, morphology, syn-
tax), (2) the content of language (semantics), and/or (3) the function of language in communica-
tion (pragmatics) in any combination” (ASHA, 1993, p.40).


An articulation impairment is the “atypical production of speech sounds ... that may interfere with 
intelligibility” (ASHA, 1993, p.40). Errors in sound production are generally classified as motori-
cally based or cognitively/linguistically based (Bernthal and Bankson, 1988). Motorically based 
errors are generally called articulation impairments; cognitively/linguistically based errors are 
referred to as impairments of phonological processes. While some practitioners classify phono-
logical process errors as language impairments, for purposes of these guidelines they are included 
with articulation impairments under the category of phonology.


A fluency impairment is “an interruption in the flow of speaking, characterized by atypical rate, 
rhythm, and repetitions in sounds, syllables, words and phrases. This may be accompanied by 
excessive tension, struggles behavior, and secondary mannerisms” (ASHA, 1993, p.40).


A voice impairment is defined as “the abnormal production and/or absence of vocal quality, pitch, 
loudness, resonance, and/or duration which is inappropriate for an individual’s age and/or sex” 
(ASHA, 1993, p.40).


Instructions
The worksheets on the following pages are designed to assist SLPs in summarizing their evaluation 
findings in a way that facilitates providing information to the PPT for the eligibility determina-
tion. There are forms for language, phonology, fluency and voice. The forms are available electroni-
cally on the CSDE’s Web site (http://www.ct.gov/sde). Each section of the forms can be expanded 
to incorporate information deemed necessary by the district and evaluator. Since first published, 
these forms have been found useful in organizing information to clarify the eligibility decision.  
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The guidelines committee recommends the following procedures:


Upon completion of the assessment, fill out the relevant worksheets in this section. They may 1. 
be completed using the codes provided or some alternate system that is convenient. However, if 
a different method is used for recording information, it should be consistent across the district. 
A written description of the alternate system should be prepared so that all SLPs in the district 
follow the same system for entering information and so that school personnel in a district to 
which a child transfers can interpret the information.


Attach the worksheets to the Special Education Speech-Language Evaluation Report Form 2. 
(pages 58–59).


Present the information on the evaluation summary worksheets and the Special Education 3. 
Speech-Language Evaluation Report to the PPT. 


The PPT is responsible for determining the eligibility of a child for speech and language 
services as special education or a related service.
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[Insert School District Name]
Summary of Evaluation/Reevaluation Findings: Language Worksheet


NOTE 1: Includes oral, written or nonverbal language, as appropriate.
NOTE 2: When completed, this worksheet becomes part of the child’s education record.


Date ______________________________________ SLP ______________________


Child ______________________________________ DOB _______________________


School _____________________________________ Grade_______________________


Teacher _____________________________________


Record areas assessed. The assessment should reflect areas of concern described in the referral 
and those that arise during the evaluation. Areas not assessed should be marked N/A. Remember 
that eligibility may not be determined solely on the basis of standardized tests.


Evidence Codes:  1 = language sample  2 =contextual probe  3 = structured observation
 4 = classroom/curriculum work samples*  5 = standardized language tests**
 6 = teacher report/interview  7 = child report/interview  8 = parent report/


interview


* including curriculum standards for effective oral and written communication (lan-
guage arts) and CMT/CAPT


Note: Numbers 6, 7 and 8 are not sufficient evidence, by themselves, of weakness or 
impairment. They must be supported by objective data.


** When standardized language tests are used the threshold of impairment is 1.5 stan-
dard deviations below the mean of the test. The threshold for other procedures will 
vary according to the procedure selected.


Language Area Evidence of  
Strength/Competency


Evidence of  
Weakness/Impairment


CONTENT
Vocabulary
Concepts
Classification and 
categorization 
Semantic relationships
Comprehension of questions
Following directions
Understanding stories and text
Word finding
Accurate and semantically 
appropriate production
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Language Area Evidence of  
Strength/Competency


Evidence of  
Weakness/Impairment


FORM
Grammar
Morphology
Variety of constructions
Word order
Length
Complexity
Variety of genres (e.g., 
narrative, expository, 
persuasive)
Cohesion


USE
Variety of verbal and nonverbal 
functions (e.g., greeting, 
protesting, requesting, 
commenting)
Discourse rules (e.g., joint 
attention/ referencing, initiating, 
turn taking, topic relevance, 
topic maintenance, closing, 
proxemics)
Prosodic features


METALINGUISTICS
Phonological awareness
Phonemic awareness
Error awareness/correction 
(any aspect of language 
assessed)
Figurative language (e.g., 
idioms, metaphors, similes, 
absurdities)
Language of thinking 
(e.g., predicting, drawing 
conclusions, analogies, 
problem solving)


METAPRAGMATICS
Role of context
Perspective taking


AUDITORY PROCESSING
EXECUTIVE FUNCTIONING 
(e.g., planning, organizing, self-
monitoring)


[Insert School District Name]
Child _________________________________       Date _______________________
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Codes for Educational Effect and Criteria: Language
Child_______________________________________   Date _______________________


Evidence Codes: 1 = language sample  2 =contextual probe  3 = structured observation
 4 = classroom/curriculum work samples*  5 = standardized language tests**
 6 = teacher report/interview  7 = child report/interview
 8 = parent report/interview


Note: Numbers 6, 7 and 8 are not sufficient evidence by themselves. They must be 
supported by objective data.


* including curriculum standards and CMT/CAPT


** When standardized tests are used the threshold of impairment is 1.5 standard 
deviations below the mean of the test. The threshold for other procedures will vary 
according to the procedure selected.


Extent of Adverse Educational Effect:


Code


 A


 
B


 


C


Level of Functioning


Independent Performance: 
The student performs effectively all or most of the time with little, if any, assistance. 
He/she knows what to do and how.


Minimal Support: 
Data indicate that the student needs more assistance and progress monitoring than 
other students in his or her class. He/she may need some accommodations in or 
modifications to the current learning environment, general education curriculum, 
classroom instruction (e.g., prompts, cues, modeling, scaffolding, more examples, 
extra time, preferential seating, individualized instruction or tutoring) and/or require 
general education remedial instruction.


Maximum Support: 
Data indicate that the student does not perform effectively most of the time, despite 
the systematic provision of minimal support.


Eligibility: The child must be at level C in two areas of educational concern on page 43, with 
evidence that the problems are language based, according to the information from 
the language evaluation. (The worksheets on pages 40–41 will help document this.)


The impairments must not be related primarily to limited exposure to communication building 
experiences, the normal process of acquiring English as a second language, dialect usage, or lack 
of instruction in reading or mathematics.
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[Insert School District Name]
Educational Effect Worksheet: Language


NOTE: When completed, this worksheet becomes part of the child’s education record.


Child _________________________________       Date _______________________


Area of Educational 
Concern


Evidence of a 
Language-Based 
Problem


Extent of Adverse
Educational Effect Comments


Attending behaviors
Following classroom 
routines
Listening 
comprehension
Oral participation
Reading
Written language
Content subjects
Vocational programs 
(in school or 
community )
Social-emotional 
adjustment/behavior
Effectiveness  
of communication/
pragmatics
Additional areas 
for prekindergarten 
students
Play
Peer interactions
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Codes and Criteria for Phonology Disability


Impairment Code: Y = Yes; N = No; N/A = Not Applicable


Evidence Code:   1 = speech sample  2 = contextual probe  3 = structured observation 
  4 = classroom/curriculum work samples  5 = standardized speech tests**
  6 = teacher report/interview  7= child report/interview 
  8 = parent report/interview


Note: Numbers 6, 7 and 8 are not sufficient evidence, by themselves, of impairment. 
They must be supported by objective data.


* When standardized speech tests are used the threshold of impairment is 1.5 stan-
dard deviations below the mean of the test. The threshold for other procedures will 
vary according to the procedure selected.


Adverse Effect on Educational Performance Code:
 
1 = oral participation  2 = oral reading  3 = spelling
4 = other curriculum/academic results**  5 = social-emotional adjustment/
behavior
6 = reaction of self, peers, teachers, parents


** including curriculum standards for effective communication (language arts) and 
CMT/CAPT


Note: Numbers 5 and 6 are not sufficient evidence, by themselves, of an adverse 
educational impact.


Eligibility: The child exhibits impairments in connected speech*** in both of the following areas, 
with accompanying adverse effects on educational performance in each area.


(1) SOUND PRODUCTION (Articulation or Phonological Processes)
(2) OVERALL INTELLIGIBILITY


*** If the child does not use connected speech, judge intelligibility at the typical length of 
utterance.


The impairments must not be related primarily to limited exposure to communication building 
experiences, the normal process of acquiring English as a second language, or dialect usage, or 
lack of instruction in reading or mathematics.
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[Insert School District Name]
Summary of Evaluation/Reevaluation Findings: Phonology


NOTE: When completed, this worksheet becomes part of the child’s education record.


Date _______________________________________ SLP ______________________


Child _______________________________________ DOB_______________________


School ______________________________________ Grade_______________________


Teacher _____________________________________


Record areas assessed. The assessment should reflect areas of concern described in the referral 
and those that arise during the evaluation. Areas not assessed should be marked N/A. Remember 
that eligibility may not be determined solely on the basis of standardized tests.


Phonology Area Impairment Evidence
Adverse Effect 
on Educational 
Performance


SOUND PRODUCTION  
Articulation


Isolation
Syllables*
Words*
Spontaneous speech*
(including babbling, 
jargon, as appropriate)
Oral reading in initial, 
medial, final positions, 
blends, vowels


Phonological Processes
Final consonant 
deletion
Cluster reduction
Weak syllable deletion
Glottal replacement
Labial assimilation
Alveolar assimilation
Velar assimilation
Prevocalic voicing
Final consonant 
devoicing  
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Phonology Area Impairment Evidence
Adverse Effect 
on Educational 
Performance


Affrication
Fronting
Gliding of fricatives
Gliding of liquids
Vocalization
Stopping
Other


STIMULABILITY
Sounds
Syllables
Words
Spontaneous speech


PHONOLOGICAL/
PHONEMIC 
AWARENESS
OVERALL 
INTELLIGIBILITY


Messages understood
by familiar partners
Messages understood
by unfamiliar partners
Messages understood
in context
Messages understood
out of context
Manner of production 
distracts from content


AUDITORY
DISCRIMINATION
ORAL MECHANISM


Structure
Function


* in initial, medial, final positions, blends, vowels


[Insert School District Name]


Child _________________________________       Date _______________________ 
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Codes and Criteria for Fluency Disability
Impairment Code: Y = Yes; N = No; N/A = Not Applicable


Evidence Code: 1 = fluency measurements from speech samples  
2 = attitude/self-perception measures  3 = structured observation  
4 = teacher report/interview  5 = child report/interview  
6 = parent report/ interview.


Note: Numbers 4, 5 and 6 are not sufficient evidence, by themselves, of impairment. 
They must be supported by objective data.


Adverse Effect on Educational Performance Code: 
  
 1 = oral participation  2 = oral reading  3 = curriculum/academic results* 
 4 = social-emotional adjustment/behavior  5 = reaction of self, peers, teachers, 


parents.


* including appropriate curriculum standards for effective communication (language 
arts), CMT/CAPT results


Note: Number 4, reaction of self, peers, teachers, parents is not sufficient evidence, by 
itself, of an adverse educational impact.


 
Eligibility:  The child exhibits disfluencies during connected speech in at least one of the following 


areas, with accompanying adverse effect on educational performance.


1. Frequency and/or durational measurements of disfluencies in one or more 
settings.


 
(a) more than 2 percent atypical disfluencies, with or without the presence of 


struggle behaviors, covert stuttering behaviors, or coping mechanisms; OR
(b) more than 5 percent typical disfluencies, with or without the presence of 


struggle behaviors, covert stuttering behaviors, or coping mechanisms, or 
with the presence of one or more risk factors.


 
 2. Rate of speech at least +/- 1.5 standard deviations from the mean.


3. Speech naturalness outside the normal range of 3.0 for children and 2.12–2.39 
for adolescents/adults on a 9-point naturalness rating scale.


The impairments must not be related primarily to limited exposure to communication building 
experiences, the normal process of acquiring English as a second language, dialect usage, or lack 
of instruction in reading or mathematics.
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[Insert School District Name]
Summary of Evaluation/Reevaluation Findings: Fluency


NOTE: When completed, this worksheet becomes part of the child’s education record.


Date _______________________________________ SLP ______________________


Child _______________________________________ DOB_______________________


School ______________________________________ Grade_______________________


Teacher _____________________________________


Record areas assessed. The assessment should reflect areas of concern described in the referral 
and those that arise during the evaluation. Areas not assessed should be marked N/A.


Fluency Area Impairment Evidence Adverse Effect on 
Educational Performance


FREQUENCY
Type of Disfluencies
  Hesitations
  Interjections
  Revisions
  Unfinished words
  Sound repetitions
  Syllable repetitions
  Word repetitions
  Phrase repetitions
  Prolongations
  Blocks
Struggle Behaviors
Visible Tension
  Head
  Neck
  Shoulders
  Eyes
  Lips
  Tongue
  Jaw
  Larynx
  Inhalation
  Other
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[Insert School District Name]
Child _________________________________       Date_______________________


Fluency Area Impairment Evidence
Adverse Effect 
on Educational 
Performance


FREQUENCY 
Struggle Behaviors 
Audible Tension
  Uneven stress
  Pitch changes
  Neutralized vowels
  Increased rate
  Inhalation
  Exhalation
  Other
DURATION OF 
DISFLUENT 
EPISODES
RATE OF SPEECH
SPEECH 
NATURALNESS
COPING 
MECHANISMS
  Awkward Phrases
  Distorted Grammatical 
  Forms
  Circumlocutions
  Starter Devices
  Postponement Tactics
  Avoidance 
  (to disguise stuttering)
COVERT STUTTERING 
BEHAVIORS
  Emotional reaction
  Avoidance (of feared 
  sounds, words, 
situations
  or people)
  Expectation of 
stuttering
  Expectation of fluency
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Fluency Measurement Options


Choose Option 1 Or Option 2


Option 1:  Choose one fluency measurement from group A, one from group B and one 
from group C.


Group A:


1. To analyze frequency of stuttering, use the following:


In a variety of settings, using audiotape or videotape, collect appropriate speech samples that include 
monologue, conversation, oral reading, story retelling and pressure dialogue. Transcribe 200 syl-
lables from each sample (Campbell & Hill, 1992) or, to increase validity for preschool and young 
school age children, transcribe 300 syllables (Lincoln & Packman, 2003). In the event of very severe 
stuttering, it may be difficult to collect a 200- or 300-syllable sample, in which case a 10-minute 
sample should be collected (Campbell & Hill, 1992). Videotape is preferable for analyzing blocks 
(silent pauses), hesitations, secondary characteristics and struggle behaviors. The 200 or 300 syl-
lables to be analyzed should represent the intended message. To obtain the 200 or 300 syllables, do 
not include repetitions of sounds, words, syllables or other disfluencies as part of the intended mes-
sage. Revisions, however, should be counted as part of the intended message.


Example: “I  I  I  am go..go..go..go..ing to…(2 second prolongation)  play climb on the  on the  
slide.  C  C  C  uh  C  atch me?”


This 12-syllable example includes a repetition of a word 2 times (I); a repetition of a syllable three 
times (go); a two-second prolongation (to); a revision (climb); a repetition of a phrase (on the); 
and a three-component stutter (C C + uh + C) that contains a repetition of a sound two times (C  
C), an interjection (uh) and a repetition of a sound one time (C). In total, the example contains 
six instances of stuttering. The repetition of the word and the revision are typical disfluencies; the 
repetition of the syllable, prolongation and the three-component stutter are considered atypical 
disfluencies. Although “uh” is an interjection and a typical disfluency, the three-component stutter 
is atypical because it contains atypical disfluencies (repetitions of sounds). See the Continuum of 
Disfluent Speech Behavior in the Fluency section of the Supplemental Resources Packet.


In addition, count the number of instances of disfluencies, such as hesitations, interjections, revi-
sions or prolongations and note struggle behaviors, such as audible or visible tension, that accom-
pany the stuttering. Divide the number of instances of stuttering by the number of syllables in the 
sample and multiply by 100 to obtain the percentage of stuttered syllables. Subtract this number 
from 100 to obtain the percentage of fluent speech. Using the same formula, calculate the percent-
ages of stuttered syllables for typical and atypical disfluencies (Campbell & Hill, 1992; Lincoln & 
Packman, 2003).
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OR
2. To analyze duration of stuttering, the following measurements may be used:


Collect a 10- to 15-minute speech sample of the student’s conversational speech using videotape A. 
or audiotape. Videotape is preferable for analyzing secondary characteristics and struggle 
behaviors. Use a stopwatch to time five minutes (300 seconds) of the student’s talking time. 
Review the sample and use a stopwatch to obtain the total number of seconds of disfluencies. 
Divide the total number of seconds of disfluencies by the total number of seconds in the speech 
sample and multiply by 100 to obtain the percentage of duration of disfluent speech (Bacolini, 
P., Shames, G., & Powell, L., 1993). If using a video sample, watch the video once again, noting 
the types of disfluencies and secondary characteristics listed on the Summary of Evaluation 
Findings: Fluency.


Curlee & Perkins (1984) suggest the following method for analyzing duration:B. 


Use a stopwatch to time the length of 10 different stuttering moments at random 1. 
within a speech sample. These moments of stuttering should be representative of 
the sample. To obtain the average duration of stuttering, divide the sum of the 10 
stuttering moments by 10.


Choose the three longest stuttering occurrences and time each with a stopwatch. 2. 
Record the results.


Group B:


1. To analyze rate of speech, use the following procedure:


Collect a five-minute speech sample using speaking or oral reading (Peters & Guitar, 1991). You 
may need 10 minutes of taping to get the five minutes of the student’s speaking time. Count the 
number of syllables (or words) in the intended message. Then, divide the number of syllables (or 
words) by the total number of minutes of the student’s speaking/oral reading time in the sample to 
obtain a syllable per minute rating, or SPM (or a word per minute rating, WPM). See the Fluency 
section of the Supplemental Resource Packet for mean rates of speech.


OR
2. To analyze speech naturalness, use the following procedure:


Collect a five-minute speech sample. Use a 9-point naturalness scale to determine whether speech 
has a natural sounding quality. To analyze speech quality, judgments of naturalness may be made 
by SLPs or naive listeners (lay persons, graduate students). Review the sample (watch/listen) and 
at 15 second intervals make subjective judgments about the speech to determine whether it sounds 
highly natural or highly unnatural, despite the percentage of fluency. A total of at least 10 such 
judgments should be made. To calculate naturalness, add the number assigned at each rating and 
then divide that number by 10. The mean naturalness rating for adolescents/adults is 2.12 to 2.39 
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on the 9-point naturalness scale (Martin et al., 1984; Ingham et al., 1985). The mean naturalness 
rating for children is 3.0 (J. Ingham, 1998). See the Fluency section of the Supplemental Resource 
Packet.


Group C: 


For children, choose one of the following procedures, if appropriate.     
For adolescents, you must choose one.


1. To assess coping mechanisms, Culatta & Goldberg (1995) recommend using the 
following methods:


Observations, checklists, rating scales and self-rating protocols. (See the Fluency section of the 
Supplemental Resource Packet.)
Reports by the student of how he/she manipulates speech in order to cope with stuttering.
Reports by the student of experiences of tension.
Reports by the student of vigilance necessary to achieve and maintain fluent speech.


OR
2. To assess covert stuttering behaviors, Culatta & Goldberg (1995) recommend using a 


variety of interview and questionnaire protocols. (See the Fluency section of the Supplemental 
Resources Packet.)


OPTION 2:    Use Fluency Severity Rating Scale Procedures.  
(See samples in the Fluency section of the Supplemental Resources Packet.)
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Codes and Criteria for Voice Disability


Impairment Code:  Y= Yes  N= No  N/A = Not Applicable


Evidence Code: 1 = voice measurements  2 = attitude/self-perception measures   
3 = speech samples  4 = structured observation  5 = teacher report/interview  
6 = child report/interview  7 = parent report/interview


Note: Numbers 5, 6 and 7 are not sufficient evidence, by themselves, of impairment. 
They must be supported by objective data.


Adverse Effect on Educational Performance Code: 
  
 1 = oral participation 2 = oral reading  3 = other curriculum/academic results* 
 4 = social-emotional adjustment/behavior  5 = reaction of self, peers, teachers, 


parents


* including curriculum standards for effective communication (language arts)


Note: Number 5, reaction of self, peers, teachers, parents is not sufficient evidence, by 
itself, of an adverse educational impact.


Eligibility:  The child exhibits chronic/persistent (at least six weeks duration) impairments in 
connected speech in at least one of the following areas, with accompanying adverse 
effect on educational performance in each area. 


 
Phonation1. 


Resonance2. 


Prosody3. 


The impairments must not be related primarily to limited exposure to communication building 
experiences, the normal process of acquiring English as a second language, dialect usage, or lack 
of instruction in reading and mathematics and must not be related to unresolved upper respiratory 
infection, allergies or other medical conditions that are not being actively treated by a physician. 


Note: No child should be enrolled for voice therapy without prior examination by an ear, nose 
and throat physician. However, the presence of a medical condition (e.g., vocal nodules) or a 
prescription from a physician does not a priori necessitate the provision of voice therapy as special 
education or a related service. 
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[Insert School District Name]
Summary of Evaluation Findings: Voice


NOTE: When completed, this worksheet becomes part of the child’s education record.


Date _______________________________________ SLP ______________________


Child ______________________________________ DOB_______________________


School ______________________________________ Grade_______________________


Teacher ____________________________________


Record areas assessed. The assessment should reflect areas of concern described in the referral and 
those that arise during the evaluation. Areas not assessed should be marked N/A.


Voice Area Impairment Evidence
Adverse Effect 
on Educational 
Performance


PHONATION
Isolation
  Total pitch range
  Optimum pitch
  Pitch appropriateness 
for age
  Pitch appropriateness 
for sex
  Loudness range
  Aphonia
  Breathiness
  Diplophonia
  Glottal fry
  Hoarseness
  Harshness
  Tremor
Connected Speech
  Voice onset
  Voiceless to voiced
  Appropriateness of 
loudness
  Pitch breaks
  Pitch range
  Habitual pitch
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Voice Area Impairment Evidence
Adverse Effect 
on Educational 
Performance


  Aphonia
  Breathiness
  Diplophonia
  Glottal fry
  Hoarseness
  Harshness
  Tremor
RESONANCE IN 
CONNECTED SPEECH
  Hypernasality
  Hyponasality
  Throatiness/cul de sac
  Nasal emission
  Assimilation nasality
PROSODY IN 
CONNECTED SPEECH


Stress
Intonation


RESPIRATION
Type of Breathing 
Pattern


At Rest
In Connected Speech


Breath Support for 
Speech


Posture
Tension


ASSOCIATED FACTORS
  Vocal Abuse Behaviors
  Personality Factors
ORAL MECHANISM
  Structure
  Function/Tension
EAR, NOSE, THROAT 
EXAMINATION 
RESULTS


 


[Insert School District Name]


Child _________________________________       Date_______________________
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[Insert School District Name]
Special Education Speech-Language Evaluation Report


Child ____________________________________ DOB_________________________


School ___________________________________ Grade_________________________


Teacher __________________________________ SLP___________________________


Evaluation Dates__________________________ Report Date_____________________


Reason for the Referral: (Include information documented during the regular education early 
intervening services, as well as any additional information that emerged at the referral PPT.)


Background Information: (Summarize pertinent case history information gathered during the 
regular education early intervening services process, as well as any additional information that 
emerged at the referral PPT.)


A comprehensive case history indicates areas of concern related to  •	
communication. Yes___  No___
Comments:


All areas related to birth and development are within normal limits. Yes___  No___•	
Comments:


There are medical issues that require consideration in interpreting•	
 assessment results. Yes___  No___


Comments:


There are family/cultural issues that require consideration in interpreting•	
 assessment results. Yes___  No___


Comments:


There are educational issues that require consideration in interpreting•	
 assessment results (e.g., grade retention, significant absences). Yes___  No___


Comments:
 







Guidelines for Speech and Language Programs — Applying The Eligibility Criteria  57


Assessment Information


NOTE:  No child can be considered eligible solely on the basis of standardized test results. Observations 
in the classroom and/or other relevant settings are required. Areas of difficulty delineated by 
standardized tests must be confirmed by descriptive measures of functional communicative 
ability to determine adverse educational impact.


Hearing Screening/Evaluation Results•	
Comments:


Observations in the classroom and/or other relevant settings yielded the following pertinent •	
functional information.
Comments:


Check which descriptive measures were used.
___ speech sample
___ oral language sample
___ written language sample
___ teacher reports, checklists, interviews
___ curriculum based assessments (e.g., portfolios, text analysis, class tests, curriculum standards)
___ parent reports, checklists, interviews
___ child reports, checklists, interviews
___ other (describe)_______________________________________________________
(Report and interpret results here.)


Standardized tests were used. Yes___  No___•	


(Report test name, purpose, standard score, standard error of measurement at the 90 percent 
confidence level, test mean and standard deviation and interpret results. May use narrative format, 
attaching appropriate forms from pages 40–43, 44–46, 48–49, 54–55).


When results of standardized tests and descriptive measures were discrepant, a weight of evidence •	
from multiple descriptive measures supported the existence  
of a communication impairment. Yes___  No___  N/A___


 Comments:


Assessment results provide evidence of adverse effects of •	
 communication on educational performance. Yes___  No___
 Comments:


Summary and impressions:


Recommendations for the PPT’s consideration:
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[Insert School District Name]
Special Education Speech-Language Reevaluation Report


Child ____________________________________ DOB__________________________


School __________________________________ Grade__________________________


Teacher __________________________________ SLP____________________________


Evaluation Dates__________________________ Report Date______________________


Reason for the Reevaluation: (Include pertinent information about initial/previous evaluation 
results; date of initial identification.)


Summary of Services: (Include history of speech and language and other services, speech-language 
intervention targets and progress since last evaluation as well as any additional information that 
emerged at the reevaluation planning PPT.)


Pertinent Information: (Summarize information gathered since last evaluation, such as changes 
in medical, health, family status, as well as any additional information that emerged at the 
reevaluation planning PPT.)


Assessment Information:


NOTE: No child can be considered eligible solely on the basis of standardized test results. 
Observations in the classroom and/or other relevant settings are required. Areas of 
difficulty delineated by standardized tests must be confirmed by descriptive measures of 
functional communicative ability in order to determine adverse educational impact.


Hearing Screening/Evaluation Results•	
Comments:


Observations in the classroom and/or other relevant settings yielded the following pertinent •	
functional information.
Comments:


Check which descriptive measures were used.
___ speech sample
___ oral language sample
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___ written language sample
___ teacher reports, checklists, interviews
___ curriculum based assessments (e.g., portfolios, text analysis, class tests, curriculum 


standards)
___ parent reports, checklists, interviews
___ child reports, checklists, interviews
___ other (describe)_______________________________________________________
(Report and interpret results here.)


Standardized tests were used. Yes___  No___•	


(Report test name, purpose, standard score, standard error of measurement at the 90 percent 
confidence level, test mean and standard deviation and interpret results. May use narrative 
format, attaching appropriate forms from pages 40–43, 44–46, 48–49, 54–55).


When results of standardized tests and descriptive measures were discrepant, a weight of •	
evidence from multiple descriptive measures supported the existence  
of a communication impairment. Yes___  No___  N/A___


 Comments:


Assessment results provide evidence of adverse effects of •	
 communication on educational performance. Yes___  No___
 Comments:


Summary and impressions:


Recommendations for the PPT’s consideration:
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DETERMINATION OF ELIGIBILITY 
FOR SPEECH-LANGUAGE SERVICES 


AS SPECIAL EDUCATION 
OR AS A RELATED SERVICE


Determining appropriate eligibility for speech-language services requires attention to the fol-
lowing legal requirements and good practice suggestions.


The decision must be made by a team of qualified professionals and the parents and, when 1. 
appropriate, the child [IDEA 2004 § 614(c)(1)(A) and 34 CFR § 300.306(a)(1)].


The SLP should be present at the eligibility PPT as the individual who can interpret the instruc-2. 
tional implications of (the communication) evaluation results [IDEA 2004 § 614(d)(1)(b) and 
34 CFR § 300.321(a)]. This will require consideration of an itinerant SLP’s site schedule.


Information from a variety of sources must be used in interpreting evaluation data [34 CFR § 3. 
300.306(c)(1)]. For children with voice impairments, an updated report by a physician (ear, nose 
and throat and, when appropriate, allergist) is necessary, but not sufficient by itself, for determin-
ing special education eligibility. Medical information is necessary to determine the contribution 
of vocal pathology, upper respiratory infection or allergies to the voice symptoms.


The child cannot be determined to be a child with a disability if the determinant factor in the 4. 
determination is lack of instruction in reading, including in the essential components of read-
ing instruction, or math or limited English proficiency [IDEA 2004, § 614(b)(5) and 34 CFR § 
300.306(b)(1)]. (See the CSDE Guidelines for Identifying Children with Learning Disabilities) 
for procedures to rule out lack of appropriate instruction in reading and math.


A copy of the evaluation report and the documentation of determination of eligibility must be 5. 
given to the parents [IDEA 2004, § 614(b)(4)(B) and 34 CFR § 300.306(a)(2)].


When the speech-language disability is the child’s sole or primary disability, the child is eligible 6. 
for speech and language services as special education instruction. When it accompanies some 
other disability and the child needs speech and language services to benefit from the special 
education designed to address that disability, the child is eligible for those services as a related 
service.


A dissenting opinion may be filed when there is disagreement with the decision of the team 7. 
[Commentary following RCSA 10-76a-1(p)].


The eligibility decision should be documented on the PPT Report of Eligibility for Speech-Lan-
guage Services on pages 61–62.
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[Insert School District Name]
PPT Report of Eligibility for Speech-Language Services


PPT Meeting Date __________


Child’s Name ___________________________________ Date of Birth_____________


School _________________________________________ Grade ___________________


This report is to be completed by the PPT based on the evaluation findings.


To be eligible for speech and language services as special education, the child must: (1) exhibit an impairment in one 
or more communication areas listed on the chart in Section A below and (2) exhibit an adverse impact on education 
in the identified areas of impairment. In addition, items 1–7 in Section B must be answered. For children with a voice 
impairment, items 8 and 9 in Section B must also be answered.


A. Results of the Speech-Language Evaluation and Educational Effect
 


Indicate “Yes,” “No” or “N/A” for each communication area. For each area that is checked “Yes,” indicate 
“Yes” or “No” in the column “Adverse Impact on Education.” 


Communication Area Impairment
YES  NO  N/A


Adverse Impact  
on Education
YES  NO  N/A


Oral language 1. 
comprehension     


Oral language production2.     
Written language 3. 
comprehension     


Written language production4.     
Social communication  5. 
(pragmatics)     


Phonology6.     
Fluency7.     
Voice8.     


B. Ruling Out Other Factors


 For the child to qualify under IDEA, all of the following factors must be ruled out:


Is the communication impairment related primarily to limited 1. 
exposure to normal communication building experiences?  Yes___  No___


Is the communication impairment related primarily to the normal2. 
 process of acquiring English as a second language?  Yes___  No___
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[Insert School District Name]
PPT Report of Eligibility for Speech-Language Services


PPT Meeting Date __________


Child’s Name ___________________________________  Date of Birth_____________


Is the communication impairment related primarily to dialectical3. 
differences?  Yes___  No___


Is the communication impairment due to lack of instruction4. 
 in reading? (See 1999 SDE Guidelines for Identifying Children 
 with Learning Disabilities, Appendix C.)  Yes___  No___


Is the communication impairment due to lack of instruction5. 
 in mathematics? (See 1999 SDE Guidelines for Identifying Children 
 with Learning Disabilities, Appendix C.)  Yes___  No___


Is the relative contribution of cognitive factors greater than6. 
 communication factors without use of a language-cognition
 discrepancy formula? (See pages 30–32.)   Yes___  No___


Is the relative contribution of behavioral factors greater than7. 
 communication factors?   Yes___  No___


 For children with voice impairments:


Is the voice impairment of short duration (less than six weeks)? Yes___  No___8. 


9. Is it related to unresolved upper respiratory infection or 
 allergies that are not being actively treated by a physician? Yes___  No___


C. Determination of a Speech-Language Disability


The PPT has reviewed the information presented and has made the determination that (circle yes or no for 
each):


The child meets the eligibility criteria for a speech-language disability. Yes No
The child needs speech-language services as special education. Yes No
The child needs speech-language services as a related service. Yes No
The team needs more information to make an eligibility determination. Yes No
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Introduction 
The purpose of this report is to provide an annual overview of 
activities funded under the Individuals with Disabilities 
Education Act (IDEA), Part D (National Activities to Improve 
Education of Children with Disabilities), subparts 2 and 3 (P.L. 
108-446). As required in 20 U.S.C. § 681(a)(4): 


The Secretary shall annually report to Congress on the 
Secretary’s activities under subparts 2 and 3, including an 
initial report not later than 12 months after the date of 
enactment of the Individuals with Disabilities Education 
Improvement Act of 2004.1 


IDEA, Part D, includes programs that support personnel 
development, technical assistance, model demonstration projects 
and information dissemination, as authorized under subpart 2 of 
IDEA, Part D (20 U.S.C. § 1461). It also supports parent training 
and technology and media services activities to improve results 
for children with disabilities, as authorized under subpart 3 of 
IDEA, Part D (20 U.S.C. § 1470). A total of 644 grant awards, 
including both new awards and continuations, were funded in FY 
2007 under subparts 2 and 3 of IDEA, Part D. This report includes 
an overview of the programs supported under subparts 2 and 3 and 
awards for FY 2007, along with abstracts of the 178 project 
applications that received new awards. This report also includes 
brief descriptions of the studies and evaluations supported under 
20 U.S.C. 9567b § 177 of Part E, the National Center for Special 
Education Research. This report does not include information on 
other contracts awarded under subparts 2 or 3 of IDEA. 


Additional information on new and continuation projects funded 
under Part D of IDEA can be found at the National Dissemination 
Center for Children with Disabilities directory for “Grants and 
Contracts Funded by OSEP”  
(http://www.nichcy.org/directories/intro.asp [accessed Oct. 29, 
2008]).  


                                                 
1  Individuals with Disabilities Education Improvement Act of 2004, P.L. 108-446, 108th Congress, Dec. 3, 2004. 


Available through http://idea.ed.gov/explore/home (accessed Oct. 29, 2008). 







 


 







 


Overview of Programs, FY 2007 
Authorized Program Descriptions and Appropriations 
Below are the programs funded under subparts 2 and 3 of IDEA, 
Part D. The FY 2007 appropriation for each program is indicated 
in parentheses. 


Special Education —Personnel Development to Improve Services and 
Results for Children with Disabilities ($89,720,000). This 
program addresses state-identified needs for highly qualified 
special education, related services, early intervention, and 
regular education personnel to work with children with 
disabilities. It ensures that those personnel have the skills and 
knowledge —derived from practices that have been determined 
through research and experience to be successful— that are needed 
to serve those children. 


Technical Assistance and Dissemination to Improve Services and 
Results for Children with Disabilities ($48,903,000). This 
program promotes academic achievement and improves results for 
children with disabilities by supporting technical assistance, 
model demonstration projects, dissemination of useful 
information, and implementation activities that are supported by 
scientifically based research. 


Technology and Media Services for Individuals with Disabilities 
($38,428,000). This program improves results for children with 
disabilities by promoting the development, demonstration, and 
utilization of technology; supporting educational media services 
activities designed to be of educational value in the classroom 
setting to children with disabilities; and providing support for 
captioning and video descriptions that are appropriate for 
children with disabilities in the classroom setting. 


Training and Information for Parents of Children with 
Disabilities ($25,704,000). This program helps ensure that 
parents of children with disabilities receive training and 
information to help them improve results for their children. 


Special Education —Studies and Evaluations ($9,900,000). The 
purpose of this program is to assess progress in implementing 
IDEA, including state and local efforts to provide: (a) free 
appropriate public education to children with disabilities; and 
(b) early intervention services to infants and toddlers with 
disabilities. In the December 2004 reauthorization of IDEA, 
Congress instructed the secretary of education to delegate to the 
director of the Institute of Education Sciences responsibility to 
carry out the Studies and Evaluations program authorized in 
Section 664, with the exception of subsections (d) and (f), which 
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required the annual report to Congress and a study of new Part C 
provisions, respectively.  
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FY 2007 New Grant Awards by Program and Competition Area 
The dollar figures in parentheses next to the titles represent 
the amounts awarded in FY 2007. To view the full announcements of 
the FY 2007 grant competitions, visit 
http://www.ed.gov/news/fedregister/announce/index.html (accessed 
Oct. 30, 2008). 


Special Education —Personnel Development to Improve Services and 
Results for Children with Disabilities: Catalog of Federal 
Domestic Assistance (CFDA) #84.325 


CFDA #84.325D Preparation of Leadership Personnel($4,738,829, 24 
new awards in 2007) 


Projects are funded to conduct the following preparation 
activities for leadership personnel: (a) preparing personnel at 
the doctoral and postdoctoral levels to administer, enhance or 
provide special education and related services, or early 
intervention services for children with disabilities or 
(b) preparing personnel at the advanced levels (master’s and 
specialist) in special education administration and supervision. 
In FY 2007, $2,369,340 was used to forward-fund 12 grants in this 
competition. 


CFDA #84.325G Professional Development Center: Children with 
Autism Spectrum Disorders ($1,000,000, 1 new award 
in 2007)  


The project is funded to: (a) expand the types and levels of 
services provided to children with Autism Spectrum Disorders 
(ASD) and their families; (b) develop and enhance the 
specialization or expertise of providers who work with children 
with ASD; and (c) provide information to professionals and 
families on the effectiveness of services for children with ASD.   
 
CFDA #84.325J National Center to Enhance the Training of 


Personnel Who Share Responsibility for Improving 
Outcomes for Young Children with Disabilities 
(National Early Childhood Training Enhancement 
Center) ($599,774, 1 new award in 2007)  


The project is funded to support a center that will identify, 
develop, and disseminate evidence-based training modules for use 
by higher education faculty and professional development 
providers who provide ongoing training to the targeted 
constituent group. The center must provide technical assistance 
to programs providing preservice preparation and professional 
development and ensure the use of evidence-based resources in 
these programs.    
 
CFDA #84.325K Combined Priority for Personnel Preparation 


($12,359,485, 63 new awards in 2007) 
Projects are funded to increase the number and quality of 
personnel who are fully credentialed to serve children with 
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disabilities especially in areas of chronic shortage. They 
provide preparation for personnel in special education and 
related services and personnel in early intervention at the 
associate, bachelor’s, master’s, and specialist levels. In FY 
2007, $2,395,929 was used toward the out-year costs of 12 grants 
in this competition. 


CFDA #84.325Q National Center to Inform Policy and Practice in 
Special Education Professional Development 
($500,000, 1 new award in 2007) 


The project is funded to support a center that will: (a) inform 
special education teacher preparation policy and practice by 
examining and recommending to institutions of higher education, 
state education agencies (SEAs), and local education agencies 
(LEAs) those policies and practices that improve retention of 
beginning special education teachers, such as high-quality 
induction, mentoring, and collaborative teaching experiences; and 
(b) recommend implementation strategies for policies and 
practices that provide beginning special education and regular 
education teachers with the knowledge and skills to effectively 
support students with disabilities in different classroom 
settings, including collaborative practices in regular classroom 
settings. 
 
CFDA #84.325T Special Education Preservice Training Improvement 


Grants ($2,149,452, 22 new awards in 2007) 
Projects are funded to improve the quality of K-12 special 
education teacher preparation programs to ensure that preparation 
program graduates are able to meet the highly qualified teachers’ 
requirements under sections 602(10) and 612(14) of IDEA and are 
well prepared to serve children with high-incidence disabilities. 
In FY 2007, $983,687 was used toward the out-year costs of 10 
grants in this competition. 


CFDA #84.325U Unsolicited Proposals: ($503,237, 2 new awards in 
2007) 


One unsolicited proposal was funded for a project to conduct a 
needs assessment to determine the capacity of universities to 
prepare sufficient numbers of highly qualified teachers in light 
of a shortage of faculty in special education training programs. 
Another proposal was funded to prepare leaders to educate 
students who are deaf or hard of hearing. 


Technical Assistance (TA) and Dissemination to Improve Services 
and Results for Children with Disabilities: CFDA #84.326 


CFDA #84.326B Technical Assistance Center on Evidence-based 
Practices to Improve Early Literacy and Language 
Development of Young Children with Disabilities or 
At Risk of Disabilities ($700,000, 1 new award in 
2007) 


The project is funded to build on the existing database of 
evidence-based and promising intervention practices and to 
identify, disseminate, and assist in the implementation of the 
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most successful practices available that improve the early 
literacy and language outcomes of young children with 
disabilities. The center will provide the conceptual framework 
and research base for intervention practices and a cohesive 
decision-making model related to implementing those practices. 
One of the center’s main concerns will be consideration of the 
availability of professionals who can coordinate and deliver an 
effective and practical approach to TA that providers and 
programs can adopt, TA efforts that support and enhance evidence-
based practices, and TA efforts that support federal provisions 
for delivery of services to infants, toddlers, and preschool 
children with disabilities (IDEA, Part C and Part B, Sec. 619). 
 
CFDA #84.326E Center on Response to Intervention (RTI) 


($2,829,978, 1 new award in 2007)  
This project is funded to support a center that will (a) 
identify, adapt, evaluate, and scale-up RTI models for 
identifying and serving children with disabilities, particularly 
specific learning disabilities; (b) provide technical assistance 
and disseminate information to state education agencies and local 
education agencies (LEAs) to implement comprehensive RTI programs 
in LEAs and schools; and (c) disseminate information on RTI to 
parents, service providers, policymakers, and others. The center 
will also support states in developing their capacity to provide 
technical assistance to LEAs. 
 
CFDA #84.326K Building State Capacity to Improve the Achievement 


of Students with Disabilities Under NCLB and IDEA 
($999,490, 1 new award in 2007)  


This project is funded to ensure that the implementation of 
evidence-based practices that improve the achievement of students 
with disabilities is sustained and brought to scale for grades K-
12. The center will work with six states to help them: (a) 
identify available technical assistance (TA); (b) create an 
infrastructure to provide TA across regular and special 
education; (c) implement evidence-based practices at both the 
state education agency and district levels; and (d) use effective 
methods to scale-up the use of evidence-based practices.  
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CFDA #84.326M Model Demonstration Centers on Early Childhood 


Language Intervention ($1,199,277, 3 new awards in 
2007) 


There are three centers funded to evaluate models that 
incorporate scientifically based research related to language 
interventions for children from birth through age 5 with 
significant language disorders served across the Part C and Part 
B preschool programs under IDEA.  These centers will work with 
sites that involve both an early intervention component and a 
preschool component so that critical elements of the language 
intervention models are consistent as children transition from 
IDEA, Part C to Part B services. 


Technology and Media Services for Individuals with Disabilities: 
CFDA #84.327 


CFDA #84.327A Steppingstones of Technology Innovation for 
Students with Disabilities ($2,594,312, 12 new 
awards in 2007) 


These projects are funded to develop and refine the use of 
technology-based approaches to improve the education outcomes of 
preschool, elementary, middle school, and high school children 
with disabilities. Projects funded focus on either: (1) the 
evaluation of the suitability and feasibility of promising 
technology-based interventions for implementation within the 
field; or (2) the field testing and rigorous scientific analysis 
of a technology-based approach to improve the outcomes of 
children with disabilities. In FY 2007, $821,131 was used toward 
the out-year costs of four grants in this competition. 


CFDA #84.327C Television Access ($2,499,730, 5 new awards in 
2007) 


These projects are funded to describe, or describe and caption, 
widely available programs that are appropriate for, and designed 
to be of educational value in the classroom setting for children 
with disabilities at the preschool, elementary, or secondary 
level.  


CFDA #84.327K Bookshare for Education Project to Provide Free 
Educational Materials in Accessible Formats, and 
Supporting Assistive Technology to Students with 
Print Disabilities ($6,515,185, 1 new award in 
2007) 


This project provides free access nationally to high-quality 
educational materials and supporting assistive technology (AT) to 
all qualified students who are visually impaired or print 
disabled.  The project supports SEAs, LEAs, and postsecondary and 
graduate educational institutions in serving eligible students. 
It will do so through Bookshare.org, an Internet library that 
delivers thousands of books, magazines, and newspapers in 
accessible formats. These are produced in digital formats that 
can be converted into enlarged text, Braille, synthesized speech, 
or a combination for a multi-sensory experience. It is 
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anticipated that this project will deliver more than 100,000 new 
educational titles, more than 3 million book downloads, and the 
supporting AT to benefit hundreds of thousands of students with 
disabilities, which will have a dramatic impact on their lives. 
 
CFDA #84.327S Educational Media Activities to Improve State 


Systems for Providing Educational Materials in 
Accessible Formats ($6,300,000, 2 new awards in 
2007) 


These educational media activities are funded to establish or 
enhance state, including outlying areas (OAs) and freely 
associated states (FAS), systems or mechanisms for providing 
educational materials in accessible formats for students with 
disabilities who are eligible for services under IDEA, Part B. 


CFDA #84.327X Using Assistive Technology (AT) to Support 
Development and Learning of Infants and Toddlers 
with Disabilities, Birth Through Age 2 ($435,000, 
1 new award in 2007)  


This project is funded to identify and support the implementation 
of a range of evidence-based and promising AT practices in early 
intervention programs with a diverse group of infants and 
toddlers with disabilities, and their families, service 
providers, and caregivers, and to develop strategies to scale-up 
promising AT practices.  


Training and Information for Parents of Children with 
Disabilities: CFDA #84.328 


CFDA #84.328C Community Parent Resource Centers ($997,994, 10 
new awards in 2007) 


These projects are funded to support community parent training 
and information centers in targeted communities that will help 
ensure that underserved parents of children with disabilities, 
including low-income parents, parents of children who are English 
language learners, and parents with disabilities in a community, 
have the training and information they need to enable them to 
participate effectively in helping their children with 
disabilities to: (a) meet established developmental goals and 
challenging standards that have been established for all 
children; and (b) prepare to lead productive adult lives as 
independently as possible. 


CFDA #84.328M Parent Training and Information Centers (PTI) 
($8,955,878, 27 new awards in 2007) 


Projects are funded to: (a) provide training and information that 
meets the needs of parents of children with disabilities in the 
geographical area served by the PTI, particularly underserved 
parents and parents of children who may be inappropriately 
identified as having disabilities; (b) assist parents to 
understand and make effective use of the procedural safeguards 
under IDEA, including alternative methods of dispute resolution, 
such as the mediation process described in IDEA; (c) serve the 
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needs of parents of infants, toddlers, and children with the full 
range of disabilities; and (d) familiarize center staff with the 
provision of special education and related services in the areas 
they serve to help ensure that children with disabilities are 
receiving appropriate services. In FY 2007, $367,564 was used to 
forward-fund two grants in this competition. 
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Number and Dollar Amounts of FY 2007 Grant Awards 
The two figures below provide information on the number of grants 
and cooperative agreements awarded in FY 2007 and the dollar 
allocation by program area. Figure 1 depicts the total number of 
such awards in FY 2007 and the percentages in each program area 
that were new versus continuation. 


FIGURE 1: Number of grant awards, new and continuation, and percentage of each, by 
program: FY 2007 
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SOURCE: U.S. Department of Education (ED), Office of Special Education Programs (OSEP), 2008. FY 2008 
ED/OSEP unpublished program budget files. 


Figure 2 depicts the total amount of money expended by program on 
new and continuation grant and cooperative agreement awards in FY 
2007. 


FIGURE 2: Dollar allocations for new and continuation grant awards, by program: FY 2007 


Program New Continuations 


Personnel Development (84.325) $27,599,733 $59,945,617 


Technical Assistance and Dissemination 
(84.326) $5,728,745 $38,195,412 


Technology and Media Services (84.327) $19,165,358 $18,306,590 


Parent Training and Information 
(84.328) $10,321,436 $15,150,692 
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Abstracts for New FY 2007 Awards 
This final section includes basic information on: (a) grant-
funded projects; and (b) studies and evaluations that received 
new FY 2007 awards. 


Grant-Funded Projects 


Below is basic descriptive information on each project funded 
with a new FY 2007 grant award under IDEA, Part D (subparts 2 and 
3). Project descriptions are organized by each of the four 
programs and listed in order by grant number. Each description 
includes a project abstract derived from the grant application. 
Additional information on new and continuation grants can be 
found at the National Dissemination Center for Children with 
Disabilities directory for “Grants and Contracts Funded by 
OSEP ” (http://old.nichcy.org/directories/intro.asp [accessed 
Oct. 29, 2008]). 


Personnel Development to Improve Services and Results for Children with 
Disabilities Program (114 New Awards for FY 2007) 
Grant/Contract #: H325D070002 
Awardee: University of Colorado at Denver/Health Sciences Center-
Downtown Denver 
Title: Early Childhood Special Education Leadership (ECSEL) 
Project Director(s): Smith, Barbara 
FY 2007 Amount Awarded: $190,883 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: The purpose of this project is to provide knowledge and 
experiences to postdoctoral fellows that result in competencies 
to provide state and national leadership needed to address 
pressing policy and systems issues in the field of early 
intervention/early childhood special education (EI/ECSE). Two 
postdoctoral fellows per year will study a core program of 
national ECSE policy, advocacy, systems, and collaborative 
leadership related to young children with disabilities from birth 
to age 5 and their families. Fellows will apply these 
competencies to the following three specialized content areas 
that represent national areas of need: (a) young children with 
autism; (b) paraeducators and other non-degreed personnel; and 
(c) social and emotional development and challenging behavior. 


Grant/Contract #: H325D070005 
Awardee: Pennsylvania State University 
Title: Preparing Outstanding Scholars for Special Education 
(POSSE) 
Project Director(s): Ruhl, Kathy; Hughes, Charles 
FY 2007 Amount Awarded: $398,012 
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Beginning Date: 8/15/2007 
Ending Date: 8/14/2011 
Purpose: POSSE is designed to address the grave shortage of 
doctoral-level individuals available to fill the numerous 
vacancies in special education higher education programs. POSSE 
adds to an existing and strong doctoral program to prepare 
enrolled doctoral students for success as leaders in academe. 


Grant/Contract #: H325D070008  
Awardee: George Mason University 
Title: Comprehensive Doctoral Training in Special Education, Mild 
Disabilities  
Project Director(s): Mastropieri, Margo 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: The purpose of this project is to provide intensive, 
high-quality, comprehensive doctoral-level training in special 
education over a four-year period in a new cohort program for six 
recruited students. The project will develop new cohort seminars 
that will provide up-to-date, evidence-based content and 
collaborative mentorship opportunities in teaching and research. 


Grant/Contract #: H325D070011 
Awardee: University of North Carolina at Chapel Hill 
Title: Preparing Speech-Language Pathologists, Occupational 
Therapists, Early Childhood Special Educators, and Developmental 
Psychologists for Leadership Roles in Teaching, Research, and 
Service Focused on Young Children with Autism and Their Families 
Project Director(s): Crais, Elizabeth; Watson, Linda; Baranek, 
Grace 
FY 2007 Amount Awarded: $399,462 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: This doctoral preparation program is designed to create 
a cadre of eight graduates to fulfill leadership roles in higher 
education with specific skills in generating, implementing, 
evaluating, and disseminating research-based practices for young 
children with autism and their families. 


Grant/Contract #: H325D070021 
Awardee: Florida State University 
Title: Promoting Functional Language and Literacy Outcomes for 
Children with Disabilities 
Project Director(s): Goldstein, Howard; Woods, Juliann 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: During the four years of this project, five or more 
doctoral students in communication disorders will acquire the 
expertise needed to develop research programs, educational 
programs, personnel preparation programs, and policies that will 
promote functional outcomes in language and literacy (and 
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associated academic and social areas) among children with 
disabilities. 


Grant/Contract #: H325D070023 
Awardee: Florida State University 
Title: Leadership in Family-Centered Early Intervention (LIFE) 
Personnel Preparation Program 
Project Director(s): Hanline, Mary F.; Woods, Juliann 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: Project LIFE is a collaborative effort to support a 
cadre of up to eight leadership graduates in early intervention 
programs (birth to 3) at Florida State University and to equip 
them with the competencies needed to generate, implement, 
evaluate, and disseminate evidence-based practice and policy for 
infants and toddlers with or at risk for disabilities and their 
families. 


Grant/Contract #: H325D070040 
Awardee: University of Maryland, College Park. 
Title: Doctorate in Special Education (Ed.D.) Designed for 
Professional Personnel in the Department of Defense Dependent 
Schools 
Project Director(s): Burke, Philip J. 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 5/1/2007 
Ending Date: 4/30/2011 
Purpose: This leadership program will prepare 15 scholar-
practitioners to assume significant roles in special education 
with a focus on the needs and challenges within the Department of 
Defense Dependents Schools (DoDDS). It provides support for 
professional personnel within DoDDS-Germany to pursue the Ed.D. 
degree in special education leadership and expands an existing 
program within the Department of Special Education at the 
University of Maryland. 


Grant/Contract #: H325D070043 
Awardee: University of South Florida 
Title: Leadership Preparation in Special Education for School and 
District Administrators 
Project Director(s): Tramill, James; Kleinhammer-Tramill, Jeannie 
FY 2007 Amount Awarded: $199,984 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2011 
Purpose: This project addresses an infrastructure problem in the 
organization and management of public education— the preparation 
of building-level administrators who are knowledgeable of the 
requirements of IDEA and the No Child Left Behind Act of 2001 
(NCLB) and of emerging best practices associated with aligning 
and implementing these laws in keeping with the principles of 
standards-based education, school unification, and the 
development and support of highly qualified special education 
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personnel. This problem is particularly critical in Florida, 
where the education licensure system does not include specific 
licenses for special education directors and supervisors. The 
project addresses this infrastructure problem by developing a new 
leadership training program for Special Education Administration. 


Grant/Contract #: H325D070044 
Awardee: University of Oregon 
Title: Project EARLY: Early Literacy, Social Competence, and 
Positive Behavior Support Leadership Training Program 
Project Director(s): Horner, Rob; Squires, Jane; Merrell, Ken 
FY 2007 Amount Awarded: $398,836 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The goal of this project is to train doctoral-level 
professionals capable of providing needed national leadership 
related to young children with disabilities, particularly those 
with early literacy and social-emotional/ behavioral problems. 
Students will be trained to assume roles as instructor trainers, 
program developers, applied researchers, and policy analysts to 
provide needed expertise in areas where gaps or weaknesses have 
been documented. 


Grant/Contract #: H325D070045 
Awardee: Texas A&M Research Foundation 
Title: Preparing Intervention Scientists in Special Education 
(ISSE) 
Project Director(s): Parker, Richard 
FY 2007 Amount Awarded: $399,989 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: Project ISSE is a four-year leadership program to 
prepare 10 future special education faculty in prevention and 
intervention research in reading disabilities. 


Grant/Contract #: H325D070046 
Awardee: The Regents of the University of California 
Title: Special Education Faculty for California and the Nation 
Project Director(s): O'Connor, Rollanda 
FY 2007 Amount Awarded: $374,559 
Beginning Date: 6/1/2007 
Ending Date: 5/31/2011 
Purpose: This doctoral training program is designed to prepare 
leaders who can conduct research and prepare teachers for 
students with a range of disabilities, with particular focus on 
preparation of doctoral students who aspire to faculty positions 
in special education. The training program emphasizes inquiry, 
problem solving, scholarship, and professionalism. 


Grant/Contract #: H325D070051 
Awardee: University of Florida Board of Trustees 
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Title: Project EXCEL: Expanding the Capacity of Educational 
Leaders for Driving Change and Using Data in Special Education 
Administration 
Project Director(s): Crockett, Jean B. 
FY 2007 Amount Awarded: $399,016 
Beginning Date: 6/1/2007 
Ending Date: 5/31/2011 
Purpose: Project EXCEL's integrated model of leadership 
preparation is intended to expand: (a) the influence of the 
University of Florida's special education doctoral program 
through interdisciplinary research and pedagogy related to 
driving change and using data to improve inclusive opportunities 
and positive results for students with disabilities in Florida 
and across the nation; (b) the supply of practicing special 
education administrators in Florida who can provide high-quality 
educational leadership in schools; and (c) the cadre of future 
scholars who develop national and international research agendas 
in special education administration and policy. 


Grant/Contract #: H325D070052 
Awardee: University of Hawaii 
Title: Preparing Distance Education Leaders in Evidence-Based 
Practices 
Project Director(s): Cook, Bryan; Noonan, Mary Jo 
FY 2007 Amount Awarded: $199,998 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: This project will produce six highly qualified scholars 
who will help alleviate persistent shortages of special education 
teachers in Hawaii and the Pacific Basin. These scholars will 
gain competencies in distance education, evidence-based 
practices, personnel training, and research. These competencies 
will enable them to serve effectively as teacher-educators in 
geographic areas with diverse populations and severe shortages of 
highly qualified special education teachers. 


Grant/Contract #: H325D070061 
Awardee: Board of Trustees of the University of Illinois  
Title: Project FOCAL: Focusing on Causality and Assessment to 
Train Leaders in Children's Communication Disabilities 
Project Director(s): Johnson, Cynthia; DeThorne, Laura; Halle, 
James; Ostrosky, Michaelene; Richman, David; Watkins, Ruth 
FY 2007 Amount Awarded: $384,917 
Beginning Date: 1/7/2007 
Ending Date: 12/31/2010 
Purpose: Project FOCAL is a newly integrated program to prepare 
six doctoral students and four postdoctoral fellows in the areas 
of assessment and the etiology of communication disorders in 
children with disabilities. 


Grant/Contract #: H325D070064 
Awardee: University of Kansas Center for Research, Inc. 
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Title: University of Kansas Teacher Educators for Early Childhood 
Special Education Leadership Personnel Preparation Project (KU-
TEECH) 
Project Director(s): Horn, Eva 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: This project will implement a doctoral leadership 
program that will focus on the critical knowledge and skills 
needed to become highly effective early childhood special 
education/early childhood (ECSE/ECE) teacher educators. The goal 
is to have effective teacher educators that: (a) have content 
knowledge of the discipline that includes the evidence-based 
strategies and procedures used to support positive outcomes for 
young children and their families; (b) have the knowledge to 
contribute to the generation of the discipline’s evidence base 
and the skills to communicate these evidence-based procedures for 
implementation in the field; (c) have knowledge of key elements 
of teacher education reform and competence in strategies and 
approaches that have been documented as effective in preparation 
and continued learning of ECSE/ECE professionals; (d) possess 
skills and knowledge of current state and federal policies (e.g., 
NCLB, Head Start) that impact young children and their families 
and the skills to support the shaping of future policies; and (e) 
understand the activities and behaviors required to be successful 
in the culture of academics across a range of types of higher 
education institutions. 


 
Grant/Contract #: H325D070066 
Awardee: University of Florida Board of Trustees 
Title: Project LITERACY: Literacy Intervention in Teacher 
Education for Reaching All Children and Youths 
Project Director(s): Lane, Holly B. 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: Project LITERACY is a doctoral leadership project 
designed to prepare special education researchers and teacher 
educators for positions in higher education. The project's focus 
is literacy intervention research and practice for addressing the 
challenging instructional needs of students with learning 
disabilities. Participants will become experts in scientifically 
based reading research and in preparing teachers to use this 
research effectively in their classrooms. 


Grant/Contract #: H325D070074 
Awardee: West Virginia University Research Corp. 
Title: Project FastTrack: An Intensive Special Education Doctoral 
Program to Prepare Teacher Educators for Rural Areas 
Project Director(s): Ludlow, Barbara L. 
FY 2007 Amount Awarded: $399,954 
Beginning Date: 7/1/2007 
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Ending Date: 6/30/2011 
Purpose: This project is designed to prepare 10 leadership 
personnel with rural school experience to earn doctoral degrees 
in special education and develop capability to assume faculty 
positions at institutions of higher education and implement best 
practice in teacher education and professional development in 
special education. 


Grant/Contract #: H325D070075 
Awardee: Vanderbilt University 
Title: Doctoral Leadership Training Program 
Project Director(s): Kaiser, Ann 
FY 2007 Amount Awarded: $199,999 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: This project will prepare 10 doctoral students in early 
childhood special education (ECSE) to become leaders in: (a) 
research; (b) translation of research to ECSE practice; and (c) 
preparing new personnel in ECSE. 


Grant/Contract #: H325D070080 
Awardee: Board of Trustees of the University of Illinois  
Title: Preparation of Leadership Personnel in Special Education 
Project Director(s): Hughes, Maria Tejero; Parker-Katz, Michelle 
FY 2007 Amount Awarded: $166,650 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: The number of special education doctorates produced 
annually has decreased significantly in the last two decades. 
This shortage of special education faculty contributes to the 
continuing shortage of special education teachers and limits the 
availability of professional development for regular education 
teachers. The project will address this shortage by preparing 
eight special education leaders through an evidence-based 
doctoral program that enables them to continue working while 
completing program requirements and transitioning to a future in 
the professoriate. 


Grant/Contract #: H325D070081 
Awardee: Regents of the University of Michigan 
Title: Preparation of Leadership Personnel to Implement the 
Research-to-Practice Model of Adapted Physical Education and 
Physical Therapy 
Project Director(s): Ulrich, Dale 
FY 2007 Amount Awarded: $395,948 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: This leadership training project is designed to increase 
the supply of university faculty trained to conduct 
interdisciplinary research that leads to the creation of new 
scientific knowledge involving infants, children, or youths with 
disabilities, especially with respect to improving their 
functional motor behavior. This new knowledge will then be 
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disseminated to parents, professionals, and policymakers, and 
will be used in preservice training programs for physical 
therapists and regular and adapted physical education teachers. 


Grant/Contract #: H325D070082 
Awardee: University of Maryland, College Park  
Title: Preparation of Leadership Personnel in Learning 
Disabilities: Integrating Language, Literacy and Cognitive 
Neuroscience 
Project Director(s): Speece, Deborah; Silverman, Rebecca 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 6/1/2007 
Ending Date: 5/31/2011 
Purpose: The purpose of this project is to prepare five students 
with exceptionally strong skills in research and teacher 
education to assume positions primarily in institutions of higher 
education but also in state agencies and the federal government. 
Students will earn a doctoral degree. Specific objectives 
include: (a) providing a comprehensive doctoral program in 
learning disabilities that prepares leaders who are responsive to 
the needs of children and families; (b) graduating doctoral 
students and helping them secure employment in leadership 
positions; and (c) evaluating the effectiveness of the program. 


Grant/Contract #: H325D070083 
Awardee: Vanderbilt University 
Title: Leadership Training in Emotional Disturbance 
Project Director(s): Wehby, Joseph; Lane, Kathleen 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The purpose of this project is to train leadership 
personnel in the area of emotional disturbance (ED). Specifically 
this project will: (a) increase the capacity for conducting 
intervention research that improves student academic and social 
outcomes and bridges the research-to-practice gap; (b) forge 
strong partnerships between colleges/universities and public 
schools; and (c) prepare leadership personnel to work effectively 
with mainstreamed students with ED and their teachers. 


Grant/Contract #: H325D070086 
Awardee: Florida State University  
Title: Preparation of Leadership Personnel to Serve Infants, 
Toddlers, Children, and Youth with Autism 
Project Director(s): Wetherby, Amy 
FY 2007 Amount Awarded: $199,962 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: This project will provide specialized training in autism 
with a rigorous doctoral program in communication disorders for 
at least 10 doctoral students. This will support leadership 
training of communication disorders specialists in the area of 
autism. The project further aims to address new guidelines of the 
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American Speech-Language-Hearing Association expanding the role 
of speech-language pathologists in diagnosis, assessment, and 
treatment of autism across the life span. 


Grant/Contract #: H325D070093 
Awardee Michigan State University 
Title: Interdisciplinary Leadership Training in the 
Transportability of Evidence-Based Interventions: Addressing 
Behavioral Problems in Early Childhood 
Project Director(s): Carlson, John; Oka, Evelyn; Ferreri, Summer; 
Baker, Jean; Bolt, Sara 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: This project will develop an interdisciplinary 
leadership training program to prepare eight doctoral students in 
school psychology and special education-emotional impairment for 
future faculty positions in their respective fields. 


Grant/Contract #: H325G070004  
Awardee: University of North Carolina at Chapel Hill  
Title: The Professional Development Center: Children with Autism 
Spectrum Disorders  
Project Director(s): Hatton, Deborah; Odom, Samuel; Tuchman-
Ginsburg, Linda 
FY 2007 Amount Awarded: $1,000,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2012 
Purpose: This is a national multi-site project that will promote 
the use of evidence-based practices (EBP) for: (a) early 
screening and diagnosis; (b) intervention and education that 
result in optimal child and family outcomes and span the age 
range from infancy to early adulthood (22 years of age); (c) 
intense, sustainable outcome-based training that leverages 
optimal use of existing resources; (d) technical assistance for 
the delivery of effective services, for establishment of model 
sites of EBP, and for a sustainable system of training and 
technical assistance; and (e) evaluation/measurement of child, 
practitioner, and system-levels outcomes. 


 
Grant/Contract #: H325J070007  
Awardee: University of North Carolina at Chapel Hill 
Title: National Early Childhood Professional Development 
Enhancement Center 
Project Director(s): Winton, Pamela 
FY 2007 Amount Awarded: $599,774 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This project is designed to address the need for highly 
qualified personnel in special education, related services, early 
intervention, and regular education to work with young children 
with disabilities (ages 0 to 5) and their families. The aim is to 
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develop, validate, disseminate, and ensure the use of evidence-
based resources, including modules, by providers of professional 
development to the targeted constituent groups. 


Grant/Contract #: H325K070101 
Awardee: University of Toledo 
Title: Personnel Training to Support Itinerant Early Childhood 
Special Education (ECSE) Teachers Across Ohio  
Project Director(s): McInerney, William; Dinnebeil, Laurie 
FY 2007 Amount Awarded: $200,000 
Beginning Date7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to prepare up to 50 early 
childhood special educators to serve as highly qualified 
itinerant ECSE teachers across Ohio. The project will use 
distance education to offer graduate-level, high-quality 
preservice training that reflects current research and pedagogy 
on participation and achievement of young children (ages 3-5) 
with a range of disabilities in: (a) the general education 
curriculum and improved outcomes for children with disabilities; 
(b) the provision of coordinated services in natural environments 
to improve outcomes for infants and toddlers with disabilities 
and their families; (c) integrated training and practice 
opportunities that will enhance collaborative competencies of all 
personnel who share responsibility for providing effective 
services for children with disabilities; and (d) knowledge about 
the provisions of NCLB, IDEA and other policies and laws that 
regulate special education service delivery. 


Grant/Contract #: H325K070102 
Awardee: University of Kansas Center for Research, Inc. 
Title: Highly Qualified Early Childhood-Unified Educators 
Personnel Preparation —Focus Area A: Serving Infants, Toddlers, 
and Preschool-Age Children with Disabilities 
Project Director(s): Thompson, Barbara; Horn, Eva 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: The purpose of this project is to increase the number of 
highly qualified early intervention/early childhood special 
education (EI/ECSE) professionals who hold the new Early 
Childhood-Unified license and who can offer effective services to 
young children with disabilities and their families in natural 
environments and inclusive early childhood programs. The project 
will provide and refine: (a) a newly approved teacher education 
program in which individuals can acquire the competencies needed 
to obtain a new Kansas Early Childhood-Unified (birth to 3) 
license; and (b) a program leading to a Master of Science in 
Education in the program area of early childhood special 
education in which individuals can acquire advanced EI/ECSE 
competencies. 


Grant/Contract #: H325K070106 


22 







Project Abstracts—Personnel Development 


Awardee: Clemson University 
Title: Supporting Expertise for Leaders in Early Childhood 
Teachers (SELECT) Master's Preparation Project  
Project Director(s): Correa, Vivian; Goldberg-Hamblin, Sara 
FY 2007 Amount Awarded: $199,999 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: This project will use and expand the infrastructure of 
the current special education and early childhood programs at 
Clemson University to create a new emphasis on early childhood 
special education in the Master of Education (M.Ed.) program. 
Practitioners trained in the program will develop competencies in 
teaching, supporting, and collaborating with the young child (age 
0 to 5) with disabilities and their family. 


Grant/Contract #: H325K070108 
Awardee: Fordham University 
Title: Preparing Early Educators to Raise the Performance of 
Diverse Exceptional Learners (PEER) 
Project Director(s): Zhang, Chun 
FY 2007 Amount Awarded: $199,951 
Beginning Date: 1/1/2007 
Ending Date: 12/30/2010 
Purpose: The purpose of this project is to prepare 35 highly 
qualified early childhood special education (ECSE) teachers. At 
least 15 of these students will be bilingual early childhood 
special education teachers. The three main goals are to: (a) 
reduce the shortage of personnel by recruiting prospective ECSE 
teachers and preparing them to teach; (b) prepare highly 
qualified ECSE teachers who will have the knowledge, skills, and 
dispositions to work with young children with disabilities in 
inclusive settings; and (c) develop and implement a model for 
training qualified bilingual ECSE teachers to serve young 
children with disabilities from culturally and linguistically 
diverse backgrounds. Students will be provided 80 percent of 
their tuition to be trained as ECSE teachers (60 percent from the 
grant). An additional 40 ECSE students not funded by the project 
will have access to and participate in this project and will 
benefit. 


Grant/Contract #: H325K070109 
Awardee: University of Washington 
Title: Project DATA (Developmentally Appropriate Treatment for 
Autism) for Teachers: Preparing Teachers for Toddlers and 
Preschoolers with Autism Spectrum Disorder 
Project Director(s): Schwartz, Ilene; Sandall, Susan 
FY 2007 Amount Awarded: $199,997 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The purpose of this project is to augment an existing 
personnel development program to train early childhood special 
education teachers who are highly qualified to work with young 
children with autism spectrum disorder and their families. 
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Students in this two-year program will earn their M.Ed. and 
special education certification. 


Grant/Contract #: H325K070110 
Awardee: University of Oregon 
Title: Ready to Learn: Preparing Master's-Level Early 
Interventionists and Early Childhood Special Educators for the 
21st Century 
Project Director(s): Squires, Jane 
FY 2007 Amount Awarded: $195,863 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The purpose of this program is to train early 
intervention/early childhood special education personnel who can 
deliver effective, comprehensive, family-centered services to 
diverse children from birth to 6 years with disabilities and 
their families. 


Grant/Contract #: H325K070111 
Awardee: Western Kentucky University. 
Title: Project CHILDD: Communities Honoring Individuals of 
Cultural and Linguistic Diversity with Disabilities 
Project Director(s): Stayton, Vicki; Dietrich, Sylvia 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to increase the number 
and quality of early intervention and preschool personnel who are 
fully certified to serve children with disabilities and their 
families. Specifically the project will: (a) recruit students, 
including students with disabilities; (b) develop and implement a 
mentoring program to facilitate retention of students; (c) 
integrate knowledge, skills, and dispositions based on national 
and state standards into an interdisciplinary graduate program 
with an emphasis on providing family-centered services for 
children and families; (d) develop partnerships with community 
program personnel and families who will assist with program 
implementation and evaluation (e.g., guest presenters, field 
placements); (e) implement intensive field experiences in rural 
and high-poverty settings; (f) disseminate the preservice model 
implemented through this project to other institutions of higher 
education, both within the state and nationally; and (g) evaluate 
the impact of the program on students and overall project 
effectiveness. 


Grant/Contract #: H325K070114 
Awardee: University of Maryland, College Park 
Title: A Master's Program in Early Childhood Special Education 
and Early Intervention  
Project Director(s): Lieber, Joan 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
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Purpose: The purpose of this project is to increase the number of 
highly qualified professionals serving as special educators in 
Maryland. Specifically, the project aims to: (a) recruit 
qualified post-baccalaureate candidates for graduate training; 
(b) promote retention in and completion of the program by 
offering academic supports; (c) provide a program of coursework 
that meets both the University of Maryland Graduate school 
requirements for the M.Ed. degree, and the Maryland State 
Department of Education approval for special education licensure; 
(d) offer integrated training and practice opportunities in 
demographically diverse and high-poverty schools serving young 
children with disabilities and their families; and (e) evaluate 
and make continuous improvements in the program through 
partnerships with the state education agencies and with local 
education agencies facing critical shortages of special educators 
in the state of Maryland and the region. 


Grant/Contract #: H325K070118 
Awardee: University of New Hampshire 
Title: Preparing Excellent Teachers of All Young Children: A 
Community-University Partnership Model 
Project Director(s): Couse, Leslie 
FY 2007 Amount Awarded: $199,022 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to: (a) address New 
Hampshire’s identified need for highly qualified personnel in 
early childhood special education (ECSE) by preparing 40 New 
Hampshire certified ECSE teachers (0 through 8 years); (b) ensure 
the two-year M.Ed. program produces teachers who are skilled, 
knowledgeable, and experienced in current, evidence-based 
practices that meet the needs of young children with disabilities 
and their families; and (c) develop a model teacher education 
program that could be replicated across the country. 


Grant/Contract #: H325K070120 
Awardee: University of Maine 
Title: Training Opportunities for Personnel (TOP): Birth to 5 
Project 
Project Director(s): Zeph, Lucille 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: This project aims to increase the number and quality of 
personnel who are fully credentialed to serve young children with 
disabilities ages birth to 5 years and their families. The 
project will provide financial support and flexible training 
opportunities to 80 students throughout the state. Courses will 
emphasize interdisciplinary, inclusive, family-centered, 
evidence-based competencies and practices, including evidence-
based cultural competencies. 


Grant/Contract #: H325K070121 
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Awardee: University of San Diego 
Title: Preparing Teachers for Early Intervention and Early 
Childhood Settings with Deaf and Hard of Hearing Children and 
their Parents, Including English Language Learners 
Project Director(s): Hecht, Barbara 
FY 2007 Amount Awarded: $186,300 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: The project will provide tuition stipends to 32 
graduate-level teacher candidates over a four-year period at the 
University of San Diego, John Tracy Clinic. The program will 
address a critical need in California for fully qualified 
teachers of young, ethnically diverse, deaf, and hard of hearing 
children and their families, including English language learners. 


Grant/Contract #: H325K070123 
Awardee: Lehigh Carbon Community College 
Title: Project Set Sail for Preparation of Early Childhood 
Education/Early Intervention Personnel 
Project Director(s): Wursta, Melanie 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: This project will enroll cohorts of students in an Early 
Childhood Education/Early Intervention (ECE/EI) Associate of 
Applied Science degree program and provide financial assistance, 
a mentoring program, and college-funded support services to help 
them persist in completion. The program will prepare these 
students for employment as ECE/EI paraprofessionals serving as 
assistant teachers, group supervisors, or other types of 
paraeducators who work with infants, toddlers, and preschool 
children ages 0 to 5 with disabilities or developmental delays, 
and their families. 


Grant/Contract #: H325K070124 
Awardee: University of Georgia 
Title: REED: Responsive Early Education for Diversity 
Project Director(s): Vail, Cynthia 
FY 2007 Amount Awarded: $195,274 
Beginning Date: 6/1/2007 
Ending Date: 5/31/2011 
Purpose: The purpose of this project is to implement a new 
undergraduate program to prepare responsive, early childhood 
educators and care providers ready to meet requirements for the 
new birth-to-age-5 teaching certification now available in 
Georgia. This program is a joint effort between the departments 
of Communication Sciences and Child and Family Development at the 
University of Georgia, Clarke County School’s Programs for Young 
Children (urban), and Madison County School’s preschool special 
education programs (rural). A total of 60 beginning professionals 
will be prepared to work with infants, toddlers, and young 
children and their families. These graduates will be eligible for 
the new birth-to-age-5 certification that is based on the 
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standards developed by the Division for Early Childhood of the 
Council for Exceptional Children and endorsed by the National 
Association for the Education of Young Children. The program will 
target the following focus areas: (a) meeting the needs of young 
learners and families who live in poverty; (b) meeting the needs 
of English language learners, specifically the growing Latino 
population; (c) early literacy for diverse learners; and (d) 
positive behavior support. 


Grant/Contract #: H325K070126 
Awardee: Curators of the University of Missouri  
Title: BeLL: Behavior Language Literacy 
Project Director(s): McCathren, Rebecca; Stormont, Melissa 
FY 2007 Amount Awarded: $399,687 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: The purpose of this project is to prepare 32 master’s-
level students from education and related fields to work with 
young children with disabilities and their families in the areas 
of behavior, language, and/or literacy. 


Grant/Contract #: H325K070130 
Awardee: George Mason University 
Title: SEEDS: Special Educators Entering a Diverse Society 
Project Director(s): Thorp, Eva; Burns, Susan; Kidd, Julie 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 8/25/2007 
Ending Date: 8/24/2011 
Purpose: The purpose of this program is to, each year of the 
program, recruit 26 students for an M.Ed. program that will, upon 
completion, quality them for licensure in early childhood special 
education (ECSE). The major goals of this project are to: (a) 
recruit program applicants from underrepresented groups; (b) 
prepare ECSE practitioners able to provide culturally competent 
services to young children with disabilities and their families; 
(c) provide the training and support needed by all early 
childhood special educators to serve as leaders and advocates for 
young children with disabilities and their families; (d) create 
an ongoing support mechanism for participants; and (e) document 
the efficacy of research-based approaches to the preparation of 
ECSE professionals to work collaboratively with families and 
colleagues. 


Grant/Contract #: H325K070203 
Awardee: University of Kansas Center for Research, Inc. 
Title: Personnel Preparation to Improve Services and Results for 
Children with Disabilities —Focus Area B: Training Personnel to 
Serve School-Age Children with Low-Incidence Disabilities, 
Master’s Training Program Emphasizing Assistive/Instructional 
Technology (A/IT) 
Project Director(s): Smith, Sean 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 1/1/2007 
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Ending Date: 12/31/2010 
Purpose: The purpose of this project is to recruit and prepare 36 
graduate-level students for: (a) endorsement by the state of 
Kansas to work with students with functional (low-incidence) 
disabilities; and (b) readiness to provide expert A/IT support to 
the classroom.  


Grant/Contract #: H325K070204 
Awardee: Texas A & M Research Foundation 
Title: Master's Training Program for Instructional Specialists in 
Low-Incidence Disabilities (LID) 
Project Director(s): Stough, Laura; Zhang, Dalun 
FY 2007 Amount Awarded: $199,929 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The purpose of this project is to increase the quality 
and quantity of qualified teachers who teach school-aged students 
with LID. The project will produce master teachers with 
specialized training that will prepare them to be instructional 
leaders at the school, district, and regional levels. 


Grant/Contract #: H325K070205 
Awardee: University of Oregon 
Title: Project SLIP: Serving Low-Incidence Populations 
Project Director(s): Flannery, Brigid 
FY 2007 Amount Awarded: $198,165 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: Oregon is experiencing tremendous shortages in special 
education teachers serving populations with low-incidence 
disabilities (LID). Project SLIP is designed to meet critical 
needs in Oregon's education system by providing additional 
specialized training in assessment, instruction, and intervention 
and thereby increasing the number of school professionals who 
work with LID populations. 


Grant/Contract #: H325K070207 
Awardee: San Francisco State University (SFSU) 
Title: The Moderate-Severe Disabilities Credential Program at 
SFSU: Establishing a Partnership with California Deaf-Blind 
Service to More Effectively Prepare Teachers to Serve Students 
with Deaf-Blindness 
Project Director(s): Hunt, Pam 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2011 
Purpose: This project will prepare highly qualified teachers 
using evidence-based curricula and pedagogy to provide services 
to students with deaf-blindness in urban education settings and 
to work effectively with their families. The aim is to address 
the critical need to increase the number of highly qualified 
teachers serving students with deaf-blindness through aggressive 
recruitment activities; engagement in coursework that represents 
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the most current research and best-practices literature in the 
provision of services to this population of students; and 
participation in extensive, supervised fieldwork experiences to 
ensure that teacher candidates are able to apply the knowledge 
and skills acquired through coursework to the instruction of 
students with deaf-blindness in inclusive urban education 
settings. 


Grant/Contract #: H325K070208 
Awardee: West Virginia University Research Corporation  
Title: Project STARS: Specialized Training in Autism for Rural 
Schools 
Project Director(s): Ludlow, Barbara 
FY 2007 Amount Awarded: $199,980 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2008 
Purpose: The purpose of this project is to: (a) develop a new 
personnel development program to prepare autism specialists to 
provide effective education interventions for students with 
Autism Spectrum Disorders (ASD); (b) develop and field-test a 
unique online distance education model for rural personnel 
development combining desktop videoconferencing and online 
supervision of practica; and (c) prepare 60 educators to become 
fully certified and highly qualified in Autism and to implement 
evidence-based practices for ASD in rural schools and agencies. 


Grant/Contract #: H325K070209 
Awardee: Vanderbilt University 
Title: Training Personnel to Serve School-Age Children with Low-
Incidence Disabilities 
Project Director(s): Corn, Anne 
FY 2007 Amount Awarded: $199,998 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The purpose of this project is to fund an on-campus, 
traditional M.Ed. Program that will support master's-level 
training of teachers serving visually impaired (low vision and 
blind) students, including those with multiple disabilities, ages 
3-22 (preschool through secondary) in local education agencies 
and special schools. Students will be prepared to serve children 
and youths who have all levels of visual disabilities, and the 
full range of additional disabilities which may occur with the 
visual impairment (mild, moderate, severe). The project will add 
a new faculty member and prepare a minimum of 18 master's-level 
teachers of students with visual impairments. 


Grant/Contract #: H325K070210 
Awardee: Florida State University 
Title: The Preparation of Personnel to Teach Students with Visual 
Impairment: The Florida-Georgia Partnership 
Project Director(s): Lewis, Sandra 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 8/1/2007 
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Ending Date: 7/31/2011 
Purpose: The goal of this project is to improve competencies of 
and increase the number of teachers with unique and specialized 
skills necessary to support the access of Florida's and Georgia's 
students with visual impairments to the general education 
curriculum. 


Grant/Contract #: H325K070212 
Awardee: University of New Hampshire (UNH) 
Title: Preparation of Personnel to Serve School-Age Children with 
Low-Incidence Disabilities (LID): Focus on High-Quality 
Instruction in Core Academic Area in the Least Restrictive 
Environment 
Project Director(s): Jorgensen, Cheryl 
FY 2007 Amount Awarded: $197,584 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to support the 
preparation and certification of 40 teachers who are prepared to 
collaborate with families, general educators, related service 
providers, and other school personnel to assure that students 
ages 6-21 with LID, such as mental retardation (significant 
cognitive disability) and autism, learn core academic content 
from the general education curriculum and achieve their 
individualized education program goals.  Specifically this 
project will support: (a) tuition waivers and other support for 
scholars (65-66 percent of the budget); (b) coordination of the 
program with other graduate and undergraduate programs at UNH, 
and with personnel development efforts throughout the state; (c) 
high-quality project administration and evaluation; and (d) 
national dissemination of project results. 


Grant/Contract #: H325K070215 
Awardee: University of North Carolina at Greensboro 
Title: Project Connect: Preparing Highly Qualified Educational 
Interpreters 
Project Director(s): Compton, Mary 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: This project will increase the number and quality of 
related services personnel to provide educational interpreting 
services for students with hearing loss. The project will: (a) 
enhance the existing bachelor's degree interpreting track in the 
Education of Deaf Children program at the University of North 
Carolina at Greensboro to reflect the recently adopted state of 
North Carolina requirements for employment as an educational 
interpreter; (b) extend coursework and practica to individuals 
currently employed as educational interpreters who do not hold 
bachelor's degrees; and (c) extend training opportunities to 
currently employed educational interpreters whose postsecondary 
preparation is in disciplines other than interpreting. 
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Grant/Contract #: H325K070218 
Awardee: Arizona Board of Regents University of Arizona 
Title: Project SCoPE: Supported Community Partnerships in 
Education: Preparing Highly Qualified Teachers to Educate 
Students with Low-Incidence Disabilities 
Project Director(s): MacFarland, Stephanie; Erin, Jane 
FY 2007 Amount Awarded: $399,992 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: In Arizona, there is a critical shortage of highly 
qualified personnel to teach students with severe/multiple 
disabilities, especially in regular education settings. The 
primary purposes of this project are to increase the supply of 
highly qualified teachers for students with severe/multiple 
disabilities and to expand and improve the content of the 
existing personnel preparation program. 


Grant/Contract #: H325K070221 
Awardee: Trustees of Boston University 
Title: Increasing Access and Opportunities in Preparing Personnel 
in the Education of the Deaf 
Project Director(s): Hoffmeister, Robert; Kuntze, Marlon 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 9/1/2007 
Ending Date: 9/1/2007 
Purpose: The purpose of this project is to provide tuition 
support to 12 graduate students at $10,000 per student, 
representing 60 percent of the total project directed toward 
student support, leading to a master's degree in Deaf Education. 
Specifically, the project will further: (a) improve the program 
by inviting instructors in the New England area to teach selected 
program courses; (b) enhance the opportunities for students to 
enroll in the prerequisite coursework; (c) enhance the 
opportunities for students to enroll in selected core coursework; 
and (d) enhance the instruction of American Sign Language as a 
second language and thereby contribute to an increase in 
enrollment in the Education of the Deaf graduate program. 


Grant/Contract #: H325K070222 
Awardee: Touro University 
Title: Training Teachers to Provide Quality Transition and 
Employment Services for Youths with Low-Incidence Disabilities 
(LID) 
Project Director(s): Storey, Keith 
FY 2007 Amount Awarded: $190,462 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2011 
Purpose: The purpose of this project is to prepare personnel in 
the San Francisco Bay Area (and state of California) to provide 
transition and employment services to youths with LID, many of 
whom come from diverse ethnic, cultural, or racial backgrounds. 
Students will be allowed to: (a) earn a specialist's certificate 
in Transition and Employment by completing a nine-credit-hour 
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basic core sequence of competency-based coursework and practica; 
and (b) earn both a master's degree and/or teaching credential 
along with a specialist certificate in Transition and Employment 
by completing a competency-based coursework and practica sequence 
to gain the advanced expertise needed to provide quality 
transition and employment services for youths with LID and to 
function as a change agent within a school system. 


Grant/Contract #: H325K070223 
Awardee: Arizona Board of Regents University of Arizona 
Title: Educational Interpreter Emphasis 
Project Director(s): Volk, Cindy 
FY 2007 Amount Awarded: $399,988 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2011 
Purpose: This project will provide professional preparation at 
the baccalaureate level for high-quality education interpreters 
for children who are deaf and hard of hearing in PK-12 rural and 
urban settings. 


Grant/Contract #: H325K070224 
Awardee: Kent State University 
Title: Preparation for Transition and Secondary Teachers of 
Students with Low-Incidence Disabilities (LID) 
Project Director(s): Flexer, Robert; McMahan, Rachel 
FY 2007 Amount Awarded: $399,995 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: According to the 26th Annual Report to Congress on the 
Implementation of IDEA, transition-aged students with LID 
comprise three of the fastest growing disability categories 
(autism, traumatic brain injury, and other health impairments) 
and two of the fastest growing age categories (ages 12-17 and 18-
21). This dramatic growth will require substantial increases in 
the number of transition teachers able to address the needs of a 
population that continues to lack access to vocational services, 
postsecondary education, and transition services. This project 
will addresses the current need by providing an 18-semester 
credit-hour transition-endorsement program to 54 graduate 
students in high school transition positions serving students 
with LID in rural and urban areas. 


Grant/Contract #: H325K070233 
Awardee: University of Hawaii 
Title: Project Manawa Kupono (Opportunity): Preparing Educators 
to Improve Outcomes for Students with Autism 
Project Director(s): Wells, Jenny; Noonan, Mary Jo 
FY 2007 Amount Awarded: $199,763 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to add a new autism 
emphasis to the severe disabilities track of the established 
Master’s of Education in Special Education at the University of 
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Hawaii at Manoa. The primary goals are to: (a) prepare special 
educators who are trained to improve education outcomes and 
quality of life for students with Autism Spectrum Disorders (ASD) 
and to support students with ASD in inclusive environments; (b) 
establish an autism/ASD emphasis in the Master's of Education, 
low-incidence teacher training program and recruit for 
application to the program candidates from underrepresented 
groups and with disabilities to serve culturally and 
linguistically diverse students with autism in Hawaii; (c) 
collaborate with school and community partners and prepare highly 
qualified educators in evidence-based knowledge, skills, and 
professional dispositions through a coordinated program of 
coursework and field experiences each semester to meet the 
multifaceted needs of students with autism and their families; 
and (d) retain project scholars in this high-quality training 
program through financial support and faculty mentoring. 


Grant/Contract #: H325K070234 
Awardee: University of Massachusetts Boston 
Title: Six-State Higher Education Collaborative to Prepare Highly 
Qualified Teachers of Students with Visual Impairments Through 
Distance Education 
Project Director(s): Bozeman, Laura Ann 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: This project continues a collaborative program for 
preparing highly qualified state-licensed teachers of students 
with visual impairments through a distance education model of 
accredited Web-based curriculum, enhanced by state-funded and 
locally coordinated field experiences. Project partners include 
the New England state departments of education and the Perkins 
School for the Blind. Initial project funding served to establish 
the Northeast Regional Center for Vision Education as an 
administrative support for the project and led to the integration 
of the University of Massachusetts Boston’s academic resources 
with professional community resources and the graduate 
curriculum. 


Grant/Contract #: H325K070242 
Awardee: George Washington University 
Title: Education and Service Coordination for Students with Brain 
Injury: A New Master's Degree and Mentorship Program 
Project Director(s): Ruoff, Janis 
FY 2007 Amount Awarded: $199,954 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to prepare 23 highly 
qualified teachers for initial licensure in special education 
with skills in service coordination (case management) and unique 
training to address the needs of students with traumatic brain 
injury and their families through an updated, validated, and 
nationally recognized curriculum, specialized internships in 
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service coordination, and a new peer mentorship program for first 
year graduates. 


Grant/Contract #: H325K070248 
Awardee: Arizona Board of Regents for Northern Arizona University 
Title: PBS-CARES (Positive Behavior Support-Collaboration, 
Affiliation, Resources, Education, and Support) 
Project Director(s): Carroll, Richard 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to increase the number of 
certified and qualified special educators teaching students with 
low-incidence disabilities (LID) (moderate to severe) and 
behavior challenges in Arizona. The project will focus on its 
goal with two major objectives in mind: (a) increasing the number 
of certified special education teachers entering the field 
prepared to serve students with LID and challenging behavior; and 
(b) increasing retention rates among certified special education 
teachers prepared to serve students with LID and challenging 
behavior. 


Grant/Contract #: H325K070302 
Awardee: Alfred University 
Title: Training School Psychologists to Implement Response to 
Intervention (RTI) in Schools 
Project Director(s): O'Connell, Lynn 
FY 2007 Amount Awarded: $135,882 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: This grant will support the training of 12 specialist-
level (Master of Arts/Certificate of Advanced Studies) school 
psychologists to be facilitators of RTI processes in schools. 


Grant/Contract #: H325K070303 
Awardee: Lehigh University 
Title: Training School Psychologists as Specialists in the 
Inclusion of Students with Autism 
Project Director(s): Cole, Christine 
FY 2007 Amount Awarded: $199,065 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The purpose of this project is to increase the number of 
well-trained school psychologists who have expertise in 
facilitating inclusion for students with Autism Spectrum 
Disorders. The project features a comprehensive preservice 
training program to provide didactic and experiential activities 
that will enable trainees to display competence in best practice 
functional assessment, intervention, and inclusion activities. 


Grant/Contract #: H325K070305 
Awardee: University of New Hampshire 
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Title: Training Speech-Language Personnel to Provide High-Quality 
Related Services in Augmentative and Alternative Communication 
(AAC) to Infants, Toddlers, Children, and Youths with 
Disabilities 
Project Director(s): Sonnenmeier, Rae 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The project will prepare 40+ master’s-level speech and 
language personnel to provide high-quality AAC services to 
children and youths with disabilities. 


Grant/Contract #: H325K070307 
Awardee: University of Cincinnati 
Title: Enhancing Cultural Competence of Speech-Language 
Pathologists (SLPs) Through Preparation of Authentic Assessment 
Project Director(s): Prendeville, Jo-Anne; Sotto, Carney 
FY 2007 Amount Awarded: $196,417 
Beginning Date: 10/1/2006 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to increase the number 
and quality of SLPs trained to meet the speech, language, and 
hearing needs of children from culturally and linguistically 
diverse backgrounds and increase their academic achievement and 
functional performance. The program will: (a) develop a 
replicable curriculum to infuse authentic assessment, cultural 
competence, and family-centered practice into all program 
activities; (b) recruit for application to the program scholars 
for the Authentic Assessment Team through graduation and 
employment in areas of need; (c) provide a carefully structured 
program for scholars including training, field experiences, 
observation, and mentored placements in diverse schools in 
southwestern Ohio under the supervision of licensed SLPs, program 
staff, and mentors; and (d) widely disseminate program results 
and products. 


Grant/Contract #: H325K070312 
Awardee: University of Hawaii 
Title: Adapted Physical Education Training of U.S. Pacific 
Islanders Using a Teacher-Consultant Model (Project APERT) 
Project Director(s): Murata, Nathan 
FY 2007 Amount Awarded: $183,361 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: This teacher/consultant model training program will 
increase the number of highly qualified personnel providing 
regular and adapted physical education services to PK-12 pupils 
with high- and low-incidence disabilities in American Samoa, 
Guam, Palau, and the rural areas of Hawaii. 


Grant/Contract #: H325K070313 
Awardee: Vanderbilt University Medical Center 
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Title: Preparation of Audiologists to Serve Infants and Toddlers 
with Hearing Loss 
Project Director(s): Bess, Fred 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: This project represents a personnel preparation program 
in early childhood audiology with a special focus on children 0 
to 3 years of age and their families. Emphasis will be placed on 
children with multiple disabilities, their families, early 
intervention (including amplification), family dynamics, and a 
multidisciplinary/interdisciplinary approach to the management of 
very young children with hearing loss. 


Grant/Contract #: H325K070314 
Awardee: University of Oregon 
Title: Teaching Early Advanced Master's Specialists (TEAMS) 
Project Director(s): Squires, Jane; Roberts, Kathleen 
FY 2007 Amount Awarded: $194,798 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: Project TEAMS will train speech-language pathologists to 
work with young children from birth to age 6 with communication, 
reading, and associated behavior delays and disabilities. 


Grant/Contract #: H325K070316 
Awardee: Michigan State University 
Title: School Psychologists with Accommodation and Remediation 
Knowledge to Promote Literacy Everywhere (Project SPARKLE) 
Project Director(s): Bolt, Sara; Carlson, Jean; Baker, Jean; Oka, 
Evelyn 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: The purpose of this project is to recruit and train 30 
Ed.D.-level school psychologists, in a K-12 literacy remediation 
and accommodation specialization in order to coordinate their 
work with literacy initiatives in Michigan. These psychologists 
will use this training to promote literacy and learning of 
students with disabilities, particularly those with mild, high-
incidence disabilities. 


Grant/Contract #: H325K070317 
Awardee: Thomas Jefferson University 
Title: Preparing Occupational and Physical Therapists in Careers 
in Early Intervention and School-Based Practice 
Project Director(s): Campbell, Philippa; Kroll, Penny  
FY 2007 Amount Awarded: $199,497 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: This project is designed to address the quantity and 
quality of occupational therapists (OTs) and physical therapists 
(PTs) available to work in early intervention and school-based 
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settings, and who pursue therapy careers and select to work with 
children. A total of 12 OTs and 12 PTs will be prepared to 
practice in these settings by completing a three-year specialty 
content emphasis in conjunction with their preservice 
requirements. 


Grant/Contract #: H325K070319 
Awardee: University of Akron 
Title: Training Speech-Language Pathology Specialists to Provide 
Quality Services to Children Who are Deaf or Hard of Hearing 
Project Director(s): Wray, Denise; Flexer, Carol; Sommers, Ron 
FY 2007 Amount Awarded: $172,264 
Beginning Date: 6/1/2007 
Ending Date: 5/31/2011 
Purpose: The purpose of this project is to provide preservice 
training of speech-language pathologists (SLPs) in a combined 
specialty-training program conducted by two major universities in 
Ohio. The project also aims to demonstrate to other universities 
who educate SLPs the possibility of modifying their two-year SLP 
programs to help meet the national need for highly qualified 
SLPs. 


Grant/Contract #: H325K070321 
Awardee: San Jose State University Foundation 
Title: Project Arco Iris 
Project Director(s): Weddington, Gloria 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: The purpose of this project is to support 20 bilingual 
(Spanish/English) graduate students in speech-language pathology 
to participate in an intensive educational program that provides 
specialized service delivery to Spanish-speaking communicatively 
impaired children and youths. Two cohorts of students would 
receive a master’s degree in speech-language pathology within a 
20-month period and become highly qualified related-service 
personnel. 


Grant/Contract #: H325K070323 
Awardee: University of Utah 
Title: Project Adapted Physical Education (Adapted PE) 
Project Director(s): Henderson, Hester 
FY 2007 Amount Awarded: $389,766 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: Project Adapted PE is designed to significantly improve 
the existing master's-level Adapted PE Teacher Training Program 
at the University of Utah to ensure that graduates possess the 
competencies of a highly qualified teacher, as required by NCLB 
and IDEA. Trainees will be prepared to provide physical education 
to children and youths with mild, moderate, and severe 
disabilities, ages 3-22 in rural, suburban, and urban settings. 
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Grant/Contract #: H325K070330 
Awardee: University of North Carolina at Greensboro 
Title: Therapeutic Recreation and Inclusive Networks (TRAIN) 
Project Director(s): Schleien, Stuart 
FY 2007 Amount Awarded: $188,827 
Beginning Date: 9/1/2007 
Ending Date: 8/30/2011 


Purpose: The purpose of this project is to fund eight graduate- 
and 25 undergraduate-level students in extensive preservice and 
experiential training to become Certified Therapeutic Recreation 
Specialists with expertise in meeting the need for inclusive 
community recreation and physical activity for transition-age 
youths (ages 14 to 26) with developmental disabilities. The 
specific objectives are as follows: (a) student trainees will 
complete core therapeutic recreation curriculum requirements and 
be prepared for and obtain the credential of Certified 
Therapeutic Recreation Specialist; (b) student trainees will be 
trained in evidence-based therapeutic recreation services and 
best practices that result in improved outcomes for transition-
age youths with significant disabilities in inclusive community 
recreation and physical activity; (c) student trainees will apply 
education and gain experience in the use of evidence-based 
therapeutic recreation services and best practices that result in 
improved outcomes for transition-age youths with developmental 
disabilities within exemplary agencies; (d) student trainees will 
be prepared to address the specialized needs of children, youths, 
and young adults with disabilities from diverse cultural 
backgrounds; and (e) the university’s Department of Recreation, 
Tourism, and Hospitality Management will complete a network of 
exemplary agencies and practitioners across the U.S. and the 
coursework necessary to continue preparing students to serve 
transition-age youths with developmental disabilities in 
inclusive community recreation and physical activity settings. 


Grant/Contract #: H325K070331 
Awardee: Florida State University 
Title: Traineeship in Interdisciplinary Early Intervention in 
Severe Disabilities (TIES) with a Focus on High-Poverty, 
Culturally, and Linguistically Diverse Populations 
Project Director(s): Jackson, Carla 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 6/1/2007 
Ending Date: 5/31/2011 
Purpose: This project will prepare graduate students in speech-
language pathology with specialized knowledge and skills in 
evidence-based practice for infants and toddlers with severe 
disabilities and their families from diverse cultural, 
linguistic, and socioeconomic backgrounds. 


Grant/Contract #: H325K070332 
Awardee: Board of Regents of the University of Oklahoma Health 
Science Center 
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Title: Preparation of Occupational Therapists and Physical 
Therapists for Service Provision in Early Intervention and 
Related Services 
Project Director(s): Arnold, Sandra; DeGrace, Elizabeth 
FY 2007 Amount Awarded: $196,727 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: This project will increase the number of occupational 
therapy and physical therapy graduates who are highly qualified, 
through evidence-based practice and research, to provide service 
in the area of early intervention and related services for 
children with disabilities. 


Grant/Contract #: H325K070409 
Awardee: San Diego State University Research Foundation 
Title: Project DARE: Special Education Certification in Diverse 
and Rural Environments 
Project Director(s): Alvarado, Jose Luis 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 6/1/2007 
Ending Date: 5/31/2011 
Purpose: The focus of this project is on meeting the pressing 
need for fully certified special education teachers in Imperial 
County, California, a large, rural desert region characterized by 
cultural and linguistic diversity, as well as high levels of 
poverty. 


Grant/Contract #: H325K070411 
Awardee: Chestnut Hill College 
Title: Highly Qualified Special Education Teachers: Highly 
Successful Students (HQSET: HSS) 
Project Director(s): Pate, Carol 
FY 2007 Amount Awarded: $399,884 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: The project intends to reduce the high number of 
uncertified special education teachers in the Philadelphia School 
District by providing a certification program that also ensures 
highly qualified status under IDEA and NCLB. The project will 
also expand the certification program to include extensive 
training and experience in culturally relevant teaching practices 
to competently assist students with disabilities, including 
students from limited English-language backgrounds, to meet state 
learning standards. 
 
Grant/Contract #: H325K070412 
Awardee: Florida International University Board of Trustees  
Title: Project IMPRESS (Integrated Middle-Grade Preparation 
Reaching Exceptional Secondary Students) 
Project Director(s): Cramer, Elizabeth; Barbetta, P. 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
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Purpose: The purpose of this project is to produce novice special 
educators highly qualified to teach culturally and linguistically 
diverse (CLD) special education students completing curricula 
with grade-level equivalents of 5-9. The specific objectives 
include: (a) recruiting for application to the program 
prospective novice secondary school special education teachers 
including those from typically underrepresented groups (e.g., 
CLD, individuals with disabilities); (b) preparing 54 special 
educators who are highly qualified to teach specific secondary 
school content areas to CLD learners at the middle-grades level; 
(c) ensuring each program participant’s successful completion of 
a master's degree in special education and supporting the 
retention of graduates as content-area special educators; (d) 
evaluating the program itself; and (e) disseminating findings and 
information about the programs and coursework nationwide. 


Grant/Contract #: H325K070416 
Awardee: National University 
Title: Paraeducator to Special Educator Pipeline (PSEP) 
Project Director(s): Johnston, Gloria; Kutaka-Kennedy, Joy 
FY 2007 Amount Awarded: $195,355 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2011 
Purpose: This program will increase the number of highly 
qualified special educators by recruiting local paraeducators to 
earn their bachelor's degrees and university internship 
credentials and supporting them in their efforts. Hence, this 
project will: (a) recruit highly qualified paraeducators to earn 
their bachelor's degrees and university internship credentials; 
(b) provide financial support while scholars complete their 
studies; (c) offer scholars academic mentoring and support; (d) 
conduct a comprehensive evaluation of project activities and 
scholar performance; and (e) disseminate information on project 
model, implementation, evaluation, and outcomes. 


Grant/Contract #: H325K070418 
Awardee: California State University, Fresno Foundation 
Title: Culturally Competent Practice in School Psychology: 
Preparation of Personnel in Minority Institutions 
Project Director(s): Wilson, Marilyn 
FY 2007 Amount Awarded: $175,461 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: The purpose of this project is to improve preservice 
training of school psychologists to serve children from 
culturally and linguistically diverse backgrounds. The project 
will have a dual focus: to enhance recruitment, retention, and 
the continued empowerment of students from underrepresented 
groups and to prepare all students in the school psychology 
training program to utilize data-based problem solving and 
responsiveness to intervention with at-risk learners. The aim is 
to produce practitioners who have cutting-edge knowledge of 
problem-solving interventions, skills in behavioral and systems 


40 







Project Abstracts—Personnel Development 


consultation, and expertise in working with multilingual, 
ethnically diverse children. 


Grant/Contract #: H325K070423 
Awardee: Research Foundation of CUNY on Behalf of Medgar Evers 
College 
Title: Preparing a New Cadre of Special Educators (PANCOSE) 
Project Director(s): Paul, Sheilah 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: The purpose of this project is to provide partial 
scholarships to prepare candidates in the pre-professional and 
professional levels of study leading up to the dual-certificate 
baccalaureate (BA) degree in either Early Childhood Education and 
Special Education (Birth-Grade Two) or Childhood Education and 
Special Education (K-6). Specifically the project will: (a) 
recruit, prepare, and graduate 80 certified special education 
teachers to address New York City’s shortage of highly qualified 
teachers; (b) increase the retention of education majors in the 
dual-certificate BA degree programs; and (c) improve candidates' 
expertise in critical content areas (i.e., mathematics, language 
arts, and science) to improve education outcomes and meet the 
mandates of NCLB for children with disabilities in minority over-
represented, urban schools in central Brooklyn. 


Grant/Contract #: H325K070428 
Awardee: Dominican University of California, School of Education 
Title: Project SAGE: A Dual Certification Model of Professional 
Preparation for Special Education Teachers 
Project Director(s): Webster, Rande 
FY 2007 Amount Awarded: $400,000 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: Project SAGE is designed to address the critical need 
for highly qualified teachers in high-incidence special education 
classrooms. The project will train special education teachers in 
a multidisciplinary, dual-certification program with field-based 
experiences in both special education and regular education 
settings. 


Grant/Contract #: H325K070431 
Awardee: University of the District of Columbia 
Title: Training School-Based Speech-Language Pathologists (SLPs) 
Project Director(s): Wiggins, M. Eugene 
FY 2007 Amount Awarded: $197,582 
Beginning Date: 1/31/2007 
Ending Date: 1/30/2011 
Purpose: The purpose of this project is to: (a) provide 
specialized training to 16 graduate students that will allow them 
to provide competent screening, assessment, and treatment 
services to children and adolescents who attend public school in 
the District of Columbia, and who have communicative 
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disabilities, and their families; (b) increase the number of SLPs 
professionals in the District of Columbia Public Schools who will 
provide service to the target population; and (c) address the 
shortage of SLPs and the adverse effect such shortages have on 
the community. 


Grant/Contract #: H325K070440 
Awardee: North Carolina Central University 
Title: Expanding the Re-ED Model: Preparing Teacher-Counselors 
for Tier III Students from Diverse Communities 
Project Director(s): Bacon, Ellen 
FY 2007 Amount Awarded: $199,787 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: This project will prepare highly qualified teachers to 
use the Re-ED ecological model to serve Tier III students with 
emotional disturbance from diverse communities. The specific 
goals are to: (a) prepare teacher-counselors to implement 
evidence-based practices of the Re-ED model for Tier III 
students; (b) prepare teacher-counselors to use the strength-
based, ecological model in collaborating and communicating with 
families from and community services for diverse and low-literacy 
populations; (c) increase the number of highly qualified 
exceptional education teachers; and (d) collaborate with the Re-
ED program in the community and the public schools in preparing 
teachers and support personnel for Tier III students. 


Grant/Contract #: H325K070448 
Awardee: St. John's University 
Title: Project Upgrade: Preparing Teachers to Work with 
Culturally and Linguistically Different Exceptional (CLDE) 
Children 
Project Director(s): Gregory, James 
FY 2007 Amount Awarded: $175,504 
Beginning Date: 10/1/2007 
Ending Date: 12/31/2010 
Purpose: The purpose of this project is to prepare special 
education teachers with bilingual education or TESOL (Teacher(s) 
of English to Speakers of Other Languages) training and thereby 
address the shortage of qualified special education teachers with 
ancillary bilingual education or TESOL training. These educators 
will then be qualified to work with CLDE children in the schools 
of New York City. 


Grant/Contract #: H325K070450 
Awardee: The University of Alabama at Birmingham 
Title: Project ESEPP: Evidence-Based Special Education 
Preparation Program 
Project Director(s): Goldman, Renitta 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
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Purpose: Project ESEPP will alleviate personnel shortages of 
special educators to meet the needs of K-6 students with 
mild/moderate disabilities in inclusive settings. The project 
will train 35 certified regular educators to receive a master's 
degree in special education. 


Grant/Contract #: H325K070451 
Awardee: Chicago State University (CSU) 
Title: Training Occupational Therapists to Practice in Schools 
(TOPS) 
Project Director(s): Balogun, Joseph 
FY 2007 Amount Awarded: $199,934 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2011 
Purpose: The purpose of this project is to increase the number of 
registered and licensed occupational therapists (OTs) to meet the 
needs of children with low-incidence disabilities.  The project 
will: (a) recruit and enroll 65 qualified students into the 
Master of Occupational Therapy (MOT) program at CSU; (b) recruit, 
financially support, and train 18 MOT students to participate in 
a value-added instructional curriculum above the requirements for 
entry-level professional practice; (c) develop and implement a 
value-added curriculum for selected OT students with a focus on a 
school-based practice; and (d) provide specialized fieldwork 
experience in the school system for 18 selected students. 


Grant/Contract #: H325K070454 
Awardee: Regents of the University of California (UC) 
Title: Preparing Teachers of Students with Severe Disabilities at 
UC Santa Barbara, a Minority Institution 
Project Director(s): Singer, George 
FY 2007 Amount Awarded: $198,773 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2011 
Purpose: The purpose of this project is to recruit, retain, and 
train new highly qualified and fully credentialed teachers of 
children and youths ages 6-21 with low-incidence severe 
disabilities, including children with severe intellectual 
disabilities. 
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Grant/Contract #: H325K070458  
Awardee: Santa Clara University 
Title: Preparing Special Educators to be Leaders in the 
Implementation of Effective Techniques for Supporting Children 
and Youths with Autism Spectrum Disorders (ASD) 
Project Director(s): Cook, Ruth 
FY 2007 Amount Awarded: $195,504 
Beginning Date: 9/16/2007 
Ending Date: 9/15/2011 
Purpose: The purpose of this program is to meet the needs in 
special education personnel development by training a diverse 
population of students to become highly qualified educators 
capable of meeting the needs of a wide variety of children with 
mild/moderate disabilities (K-12), including children with ASD. 


Grant/Contract #: H325K070460 
Awardee: University of South Florida 
Title: Project PRECISE (Preparation of Regular Educators for 
Certification in Special Education) 
Project Director(s): McHatton, Patricia 
FY 2007 Amount Awarded: $199,123 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2010 
Purpose: Project PRECISE is designed to train 50 secondary school 
regular education teachers and prepare them to attain 
certifications in secondary education and special education, the 
master's degree in special education, and designation as highly 
qualified. 


Grant/Contract #: H325Q070002 
Awardee: University of Florida 
Title: National Center to Inform Policy and Practice in Special 
Education Professional Development 
Project Director(s): Brownell, Mary; Sindelar, Paul 
FY 2007 Amount Awarded: $500,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This center will: (a) inform special education teacher 
preparation policy and practice by examining and recommending to 
institutions of higher education, state education agencies, and 
local education agencies the policies and practices that improve 
retention of beginning special education teachers; and (b) 
recommend implementation strategies for policies and practices 
that provide beginning special education and regular education 
teachers with the knowledge and skills to effectively support 
students with disabilities in different classroom settings, 
including collaborative practices in regular classroom settings. 
The project will emphasize induction and mentoring, with a 
particular focus on high-needs urban and rural schools. 


Grant/Contract #: H325T070001 
Awardee: University of Cincinnati 
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Title: Capturing the Future: The Cincinnati Model for Highly 
Qualified Teachers and Evidence-Based Intervention Services 
Preparation 
Project Director(s): Kroeger, Stephen 
FY 2007 Amount Awarded: $88,349 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: The purpose of this project is to revise the K-12 
preservice special education teacher preparation program at the 
University of Cincinnati. Graduates will be prepared to address 
content knowledge, standards, and assessments; use evidence-based 
practices, regardless of classroom setting; and provide effective 
educational services to students with high-incidence 
disabilities. 


Grant/Contract #: H325T070005 
Awardee: University of Oregon 
Title: Project SOLVE 
Project Director(s): Chard, David 
FY 2007 Amount Awarded: $196,712 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This project will review and redesign the teacher 
preparation program at the University of Oregon so that it 
reflects converging research findings on effective practices for 
organizing schools and delivering special education and related 
services. 
 
Grant/Contract #: H325T070007 
Awardee: Saginaw Valley State University (SVSU) 
Title: SVSU Special Education Preservice Reform and Induction 
Project Director(s): Kumar, Poonam 
FY 2007 Amount Awarded: $190,096 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This project will ensure that SVSU special education 
graduate teachers are able to meet the highly qualified teacher 
requirements of NCLB and IDEA and to use evidence-based 
instruction across the content areas and improve the achievement 
of K-12 students with disabilities. 


Grant/Contract #: H325T070008 
Awardee: San Jose State University Foundation 
Title: Restructuring Preservice Personnel Preparation for Highly 
Qualified Teachers (HQTs) to Serve High-Incidence Disabilities 
Project Director(s): Guerin, Gilbert 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 8/15/2007 
Ending Date: 8/14/2012 
Purpose: The goal of this project is to restructure an approved 
preservice special education teacher preparation program in 
mild/moderate disabilities so that it produces HQTs sufficient in 
number to have an impact on the teacher shortage. 
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Grant/Contract #: H325T070009 
Awardee: Arizona State University 
Title: Arizona's Urban Professional Learning Schools Initiative: 
The Power of Transformative Education 
Project Director(s): Mathur, Sarup; McCoy, Kathleen 
FY 2007 Amount Awarded: $199,332 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: This project will redesign Arizona State University's 
graduate program in special education to better prepare graduates 
for professional lives serving students with disabilities and 
support their retention in the neediest areas of Arizona. The 
intellectual capital of professional development schools and 
professional learning communities will be merged into urban 
professional learning schools that prepare both special educators 
and elementary teachers. 


Grant/Contract #: H325T070013 
Awardee: Indiana University (IU), School of Education at IU-
Purdue University, Indianapolis (IUPUI) 
Title: A Comprehensive Program Review and Revision to Better 
Prepare Highly Qualified, Dually Certified Regular and Special 
Education Teachers for K-12 Youths with High-Incidence 
Disabilities 
Project Director(s): Rogan, Patricia; Fisher, Mary 
FY 2007 Amount Awarded: $99,742 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: This project will revamp and improve the dual-license 
program in the School of Education at IUPUI in order to address 
Indiana's need for highly qualified teachers of school-age (K-12) 
children with disabilities. 


Grant/Contract #: H325T070015 
Awardee: San Francisco State University 
Title: Restructuring the Level I Credential Program to Prepare 
Highly Qualified Teachers (HQTs) to Teach Students with High-
Incidence Disabilities in Culturally Diverse Urban Public Schools 
Project Director(s): Courey, Sue; LePage, Pam 
FY 2007 Amount Awarded: $97,543 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2012 
Purpose: The purpose of this project is to restructure and 
redesign the Level I Credential program at San Francisco State 
University to more effectively prepare, supply, and retain HQTs 
who are ready to meet the individual needs of kindergarten 
through high school students with high-incidence disabilities. 


Grant/Contract #: H325T070017 
Awardee: Trustees of Indiana University 
Title: Special Education for Indiana's Schools Today (SPEDFIST) 
Project Director(s): Butera, Gretchen 
FY 2007 Amount Awarded: $198,903 
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Beginning Date: 9/1/2007 
Ending Date: 8/31/2012 
Purpose: The purpose of this project is to redesign the existing 
graduate-level certification and master's program in Special 
Education at Indiana University. A redesigned curriculum in the 
current master's program at Indiana University will result in 
highly qualified graduates capable of improving outcomes for 
students with high-incidence disabilities. 


Grant/Contract #: H325T070021 
Awardee: Florida International University  
Title: Project CREATE 
Project Director(s): Cramer, Elizabeth; Blanton, Linda; Valle-
Riestra, Diana 
FY 2007 Amount Awarded: $199,932 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: The purpose of this project is to redesign a teacher 
preparation program for special education teachers serving K-12 
students to assure that graduates meet the highly qualified 
requirements of NCLB and IDEA, and gain the knowledge, skills, 
and dispositions needed to improve outcomes for students with 
high-incidence disabilities. 


Grant/Contract #: H325T070022 
Awardee: University of South Florida 
Title: Special Education Preservice Training Improvement Grant 
Project Director(s): McHatton, Patricia Alvarez; Allsopp, David 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: The purpose of this project is to enhance the initial 
certification programs at the University of South Florida in 
special education high-incidence disabilities, one at the 
undergraduate and one at the graduate-level, Master of Arts in 
Teaching (MAT). These programs prepare teachers who meet the 
highly qualified requirements as defined by NCLB to teach 
students with high-incidence disabilities in K-12 schools. 
Specifically, the project will: (a) engage key stakeholders in 
planning and programming design; (b) review roles and 
responsibilities of special educators in the context of NCLB, 
including the identification of specialized knowledge and skills 
related to requirements for highly qualified teachers (HQTs); (c) 
review and revise the special education curriculum to address HQT 
requirements; (d) create structures that facilitate ongoing 
professional development for university faculty and school 
personnel related to HQT requirements; (e) implement and evaluate 
the revised program; and (f) submit the revised program and 
implementation plan to the Office of Special Education Programs 
for review and disseminate the program design at the state level 
and nationally. 


Grant/Contract #: H325T070024 
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Awardee: University of North Carolina at Greensboro 
Title: Project CREATE: Collaboration, Reflection, and 
Excellence —Accountable Teacher Education 
Project Director(s): Kurtts, Stephanie; Miller, Sam 
FY 2007 Amount Awarded: $94,548 
Beginning Date: 1/1/2008  
Ending Date: 12/31/2012 
Purpose: The purpose of this project is the continued 
development, implementation, and improvement (with evaluation) of 
a model licensure program for teachers of students with high-
incidence disabilities. The program is designed, through enhanced 
and improved teacher education activities, to recruit, retain, 
and support a pool of highly qualified special education teachers 
who will receive licensure in special education: general 
education curriculum and general elementary education (K-6). 
 
Grant/Contract #: H325T070027 
Awardee: East Carolina University 
Title: East Carolina University TIP: Training Improvement Grant 
Project Director(s): Warren, Sandra Hopfengardner 
FY 2007 Amount Awarded: $99,999 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This project will refine the existing special education 
teacher education program at East Carolina University. The 
program will be redesigned to prepare educators for either the 
initial (undergraduate or add-on license) or the initial and 
advanced license (MAT in special education) for students with 
high-incidence disabilities. 


Grant/Contract #: H325T070028 
Awardee: Regents of the University of Colorado 
Title: Achieving Special Education Equity Through Diversity 
Project Director(s): Blanchett, Wanda; Sobel, Donna  
FY 2007 Amount Awarded: $199,402 
Beginning Date: 11/1/2007 
Ending Date: 10/31/2012 
Purpose: This project will revise and improve the special 
education teacher preparation program in the School of Education 
and Human Development at the University of Colorado at Denver and 
Health Sciences Center by integrating content and learning 
experiences that support the needs of children with high-
incidence disabilities who are culturally and linguistically 
diverse. 


Grant/Contract #: H325T070029 
Awardee: University of Washington 
Title: Standing on the Shoulders of Giants: Renewing the UW 
Special Education Program to Insure High-Quality Special 
Education Teachers 
Project Director(s): Hudson, Roxanne; West, Elizabeth; Davis, 
Carol 
FY 2007 Amount Awarded: $200,000 
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Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: The purpose of this project is to renew and restructure 
the existing special education program at the University of 
Washington to better meet the need for highly qualified teachers 
to serve children with high-incidence disabilities in elementary, 
suburban, and urban settings. 


Grant/Contract #: H325T070032 
Awardee: Vanderbilt University 
Title: Restructuring the Special Education Teacher Preparation 
Program at Peabody 
Project Director(s): Paulson, Kimberly 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: This project will prepare highly qualified special 
education teachers trained in effective, empirically based 
instructional methods and provide them with opportunities to use 
those methods while being closely monitored in university field-
based experiences within their first three years of teaching. 


Grant/Contract #: H325T070033 
Awardee: Granite State College 
Title: Improving the Quality of K-12 Special Education Teacher 
Preparation Programs 
Project Director(s): Ford, Mary 
FY 2007 Amount Awarded: $94,650 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: The purpose of this project is to improve the quality of 
education services to students with high-incidence disabilities 
by improving the preparation of certification candidates in 
special education in the state of New Hampshire, and to assure 
that graduates meet the highly qualified teachers requirements. 


Grant/Contract #: H325T070034 
Awardee: University of Northern Iowa 
Title: Iowa Exceptional Teacher Project 
Project Director(s): Kohler, Frank; Staples, Amy 
FY 2007 Amount Awarded: $86,736 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2011 
Purpose: The overall goal of this project is to improve the 
quality of the K-12 special education program at the University 
of Northern Iowa to ensure that graduates are able to meet the 
highly qualified teachers requirements of IDEA and prepared to 
serve children with high-incidence disabilities. Specific goals 
include: (a) increasing the number and preparedness of novice 
special educators to teach students with high-incidence 
disabilities; and (b) supporting the induction and retention of 
new special educators who are responsible for children with high-
incidence disabilities. 
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Grant/Contract #: H325T070035 
Awardee: University of Texas at Austin 
Title: Project RISE: Restructuring Instruction in Special 
Education 
Project Director(s): Rieth, Herbert 
FY 2007 Amount Awarded: $198,551 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: This project will create a five-year plan to improve the 
quality of the High-Incidence Undergraduate Teacher Preparation 
program in the Department of Special Education at the University 
of Texas at Austin. 


 
Grant/Contract #: H325T070036 
Awardee: Portland State University 
Title: Highly Qualified Special Educators Program Improvement 
Project (HI-Q SPED) 
Project Director(s): Fullerton, Ann; Falco, Ruth 
FY 2007 Amount Awarded: $99,980 
Beginning Date: 9/16/2007 
Ending Date: 9/15/2012 
Purpose: The goal of this project is to increase the number of 
graduates who meet standards for highly qualified special 
education teachers at both the elementary and secondary levels. 
Program graduates will receive the master's-level special 
education teaching licensure to improve outcomes for children 
with high-incidence disabilities. 


Grant/Contract #: H325T070037 
Awardee: California State University  
Title: Integrated Special Education Teacher Education Program 
(ISTEP) 
Project Director(s): Cook, Lynne; Davis, John 
FY 2007 Amount Awarded: $99,986 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2012 
Purpose: The goal of this project is to improve the quality and 
effectiveness of the K-12 special education teacher preparation 
programs at California State University, Dominguez Hills, so that 
graduates meet highly qualified teachers requirements and are 
competent to provide educational services of high-quality to 
students with high-incidence or mild/moderate disabilities. 


Grant/Contract #: H325T070038 
Awardee: University of Toledo 
Title: Project EC-NET 
Project Director(s): Welsch, Richard; Pindiprolu, Sekhar 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2012 
Purpose: This project will prepare high-incidence special 
education teachers in the Northwest Ohio region by: (a) revising 
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and restructuring the current K-12 special education teacher 
preparation program in mild/moderate disabilities; (b) recruiting 
and training content area specialists to provide professional 
development and mentoring; and (c) undertaking formative and 
summative evaluations of the redesigned components with emphasis 
on student-teacher performance and pupil learning. 


Grant/Contract #: H325T070039 
Awardee: Utah State University 
Title: Preparing Teachers of Students with Mild/Moderate 
Disabilities for Content-Area Instruction Across Diverse Settings 
Project Director(s): Glomb, Nancy 
FY 2007 Amount Awarded: $188,678 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2012 
Purpose: The purpose of this project is to restructure the on-
campus and distance mild/moderate special education teacher 
training program at Utah State University to ensure that program 
graduates have evidence-based knowledge and skills to teach 
children and youths (K-12) with mild to moderate (high-incidence) 
disabilities, including providing instruction in core content 
areas. Specific goals include: (a) restructuring the 
mild/moderate curricula to create an integrated, hybrid, learning 
program emphasizing evidence-based practices, core content 
instruction, culturally responsive teaching, and comprehensive 
mentoring and support services; (b) evaluating the restructured 
program’s efficacy; and (c) disseminating information to other 
personnel preparation programs in the U.S. 


Grant/Contract #: H325U070001 
Awardee: Claremont Graduate University 
Title: Assessing Trends in Leadership Development: Special 
Education's Capacity to Produce a Highly Qualified Workforce 
Project Director(s): Smith, Deborah 
FY 2007 Amount Awarded: $403,765 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2010 
Purpose: This project is a needs assessment to provide 
information and guidance to policymakers in making decisions on 
the best use of resources in meeting the requirements of NCLB and 
IDEA, especially in preparing special education teachers and 
faculty to meet the requirement that teachers be highly 
qualified. The needs assessment will provide information on 
universities' capacity to prepare sufficient numbers of highly 
qualified teachers in light of continuing questions about a 
shortage of faculty in special education training programs. 


Grant/Contract #: H325U070002 
Awardee: Michigan State University 
Title: Excellence Through Collaboration: A Doctoral Preparation 
Planning Grant Proposal for Deaf or Hard of Hearing (D/HH) 
Education 
Project Director(s): Antia, Shirin; Johnson, Harold 
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FY 2007 Amount Awarded: $99,472 
Beginning Date: 8/1/2007 
Ending Date: 7/31/2008 
Purpose: This project will take preparatory steps to build a 
collaborative infrastructure to effectively prepare leaders in 
the education of students who are D/HH. 
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Technical Assistance and Dissemination to Improve Services and Results 
for Children with Disabilities Program (6 New Awards for FY 2007) 
Grant/Contract #: H326B070002 
Awardee: University of South Florida 
Title: Technical Assistance Center on Social-Emotional 
Intervention for Young Children 
Project Director(s): Fox, Lise; Dunlap, Glen 
FY 2007 Amount Awarded: $700,000 
Beginning Date: 1/1/2008 
Ending Date: 12/31/2012 
Purpose: This project will identify, disseminate, and assist in 
the implementation of the most successful, evidence-based 
practices available to improve the social, emotional, and 
behavioral functioning of young children with or at risk of 
disabilities. 


Grant/Contract #: H326E070004 
Awardee: American Institutes for Research 
Title: National Technical Assistance and Dissemination Center on 
Response to Intervention (RTI) 
Project Director(s): McInerney, Maurice; Woodruff, Darren 
FY 2007 Amount Awarded: $2,829,978 
Beginning Date: 08/1/2007 
Ending Date: 07/31/2012 
Purpose: This center will provide technical assistance and 
dissemination about proven and promising models for RTI and early 
intervention services to state and local educators, families, and 
other interested and appropriate stakeholders nationally. 


Grant/Contract #: H326K070002 
Awardee: University of South Florida 
Title: OSEP Technical Assistance (TA) Center on Implementation 
and Scaling Up of Evidence-Based Practices 
Project Director(s): Fixsen, Dean; Blasé, Karen 
FY 2007 Amount Awarded: $999,490 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This priority will support a National Center to Build 
State Capacity to Provide TA to Districts to ensure that the 
implementation of evidence-based practices that improve the 
achievement of students with disabilities is sustained and 
brought to scale for grades K–12. 


Grant/Contract #: H326M070001 
Awardee: Orelena Hawks Puckett Institute 
Title: Model-Demonstration Center on Contextually Mediated 
Everyday Child Language Intervention Practices 
Project Director(s): Dunst, Carl  
FY 2007 Amount Awarded: $400,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2011 


53 







Project Abstracts— Technical Assistance and Dissemination 


54 


Purpose: This project will evaluate an intervention model, 
assessment, and intervention procedures, and intervention 
materials for using everyday, informal learning opportunities to 
promote the communication and language skills of young children 
with disabilities and delays, with a focus on children with 
communication and language disorders and deficits. 


Grant/Contract #: H326M070004 
Awardee: Vanderbilt University 
Title: KIDTALK TACTICS — Model Demonstration Center on Early 
Childhood Language Intervention 
Project Director(s): Kaiser, Ann; Hancock, Terry; Woods, Juliann 
FY 2007 Amount Awarded: $399,400 
Beginning Date: 1/1/2008 
Ending Date: 12/31/2011 
Purpose: This project will use a community-based, early-
communication intervention model to address the special needs of 
toddlers and preschoolers with significant communication and 
language disorders. The model is designed to engage their 
parents, teachers, speech-language pathologists, and other 
service providers in a collaborative, sustained intervention 
process. 


Grant/Contract #: H326M070005 
Awardee: University of Kansas Center for Research, Inc. 
Title: Center for Promoting Language and Literacy Readiness in 
Early Childhood 
Project Director(s): Walker, Dale; Warren, Steve 
FY 2007 Amount Awarded: $399,877 
Beginning Date: 1/1/2008 
Ending Date: 12/31/2011 
Purpose: This project's goal is to improve the early language 
learning and readiness opportunities provided to infants and 
young children with disabilities served in early childhood Part C 
and Part B programs of IDEA. 


 







Project Abstracts—Technology and Media 


Technology and Media Services for Individuals with Disabilities Program 
(21 New Awards for FY 2007)  
Grant/Contract #: H327A070023 
Awardee: University of Hawaii 
Title: Multimedia for Literacy in English Language Learners with 
Disabilities 
Project Director(s): Dowrick, Peter 
FY 2007 Amount Awarded: $600,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2009 
Purpose: This project will examine the development of literacy in 
adolescents with disabilities, based in communities with key 
characteristics that challenge typical approaches to the teaching 
and learning of reading and writing. 


Grant/Contract #: H327A070031 
Awardee: University of Oregon 
Title: Electronic Transition Portfolio (ETP) System: Using E-
Portfolios to Support Transition from School to Post-School 
Environments 
Project Director(s): Doren, Bonnie  
FY 2007 Amount Awarded: $199,938 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2009 
Purpose: The ETP system is designed to improve high school 
education and post-school transition outcomes for students with 
disabilities. The system will provide students and teachers with 
an interactive technology-based tool designed to achieve three 
purposes: to collect a systematic body of evidence to demonstrate 
state standards for high school graduation; to promote self-
directed learning and reflection; and to provide tools for career 
and transition planning. 


Grant/Contract #: H327A070039 
Awardee: Teach Town, Inc. 
Title: TeachTown: Skill Builder— A Computer-Assisted Instruction 
Program for Teaching School-Age Children with Autism Spectrum 
Disorders (ASD) 
Project Director(s): Whalen, Christina 
FY 2007 Amount Awarded: $199,272 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2008 
Purpose: This project will develop a software program "TeachTown: 
Skill Builder" that will teach children with ASD how to be more 
successful in a mainstream classroom. The tool will assist 
teachers, parents, and clinical providers in teaching difficult 
skills to children in a manner that is easily accessible, 
motivating, and efficient. The program will also include a self-
management component where children can learn to organize their 
own lives, follow to-do lists, and develop classroom strategies 
for learning in situations that are often difficult for children 
with ASD. The program will use knowledge from applied behavior 
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analysis and education to develop a scientifically based 
software-based system designed to increase the children’s 
knowledge and independence. The software curriculum will be based 
on common target behaviors for children with ASD in second 
through fifth grades (ages 6-11). In addition, software will 
measure each child's abilities and tailor the program to target 
the areas where the child needs the most help. 


Grant/Contract #: H327A070047 
Awardee: Oregon Health and Science University 
Title: Online Communication Assessment to Improve Outcomes for 
Children with Severe Disabilities 
Project Director(s): Rowland, Charity  
FY 2007 Amount Awarded: $400,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2009 
Purpose: This project will develop, adapt, refine, and evaluate 
an innovative technological approach designed to provide 
appropriate assessment of communication skills in children with 
severe disabilities. 


Grant/Contract #: H327A070048 
Awardee: Massachusetts Department of Education 
Title: Improving Writing Proficiency for Middle School Students 
with Disabilities Through the Use of Technology 
Project Director(s): Hargrave, Susan 
FY 2007 Amount Awarded: $329,682 
Beginning Date: 6/1/2007 
Ending Date: 9/30/2009 
Purpose: The goal of this project is to provide Massachusetts 
middle school students (including those with and without 
disabilities) and their teachers with an online tool that will 
help improve students' writing. 


Grant/Contract #: H327A070051 
Awardee: University of Kansas Center for Research, Inc. 
Title: Animated Visual Supports for Social Skills (AViSSS) 
Project Director(s): Smith, Sean; Knowlton, Earl; Myles, Brenda 
Smith; Miller, James 
FY 2007 Amount Awarded: $200,000 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2008 
Purpose: The goal of this project is to develop a virtual reality 
technology in the form of computer-assisted, photorealistically 
animated simulations to augment social skills interventions for 
school-age children and youths with mild to severe Autism 
Spectrum Disorders. 


Grant/Contract #: H327A070057 
Awardee: Utah State University 
Title: Improving the Outcomes of Students with Cognitive and 
Learning Disabilities: Phase I Development for a Web 
Accessibility Tool 
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Project Director(s): Rowland, Cyndi 
FY 2007 Amount Awarded: $199,293 
Beginning Date: 1/1/2007 
Ending Date: 12/31/2008 
Purpose: This project will: (a) develop a tool for designing 
educational Web-based content that improves academic performance 
of students with cognitive disabilities; (b) test that tool for 
usability and feasibility; and (c) disseminate information on 
project activities and outcomes. The aim is to provide content 
developers (faculty, publishers, and other students) with the 
tools they need to improve the ease with which students with 
cognitive and learning disabilities make use of academic Web-
based content. (Phase 2, not proposed at this time, would 
scientifically test the use of the tool to improve outcomes for 
students with disabilities). The overall goal is to improve the 
education outcomes of students with cognitive and learning 
disabilities by improving their access to educational Web-based 
materials, typically part of the general education curricula. 


Grant/Contract #: H327A070063 
Awardee: University of Kansas Center for Research, Inc. 
Title: Making Ecobehavioral Assessment Tools Web-Based in Support 
of Response to Intervention (RTI) 
Project Director(s): Utley, Cheryl 
FY 2007 Amount Awarded: $199,948 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2009 
Purpose: Federal special education policies present school 
districts with the opportunity to use a student’s RTI as a means 
of making special education eligibility determinations and 
differentiating instructional intervention practices. Students' 
RTI is the focus of Ecobehavioral Assessment Tools, first 
developed in the 1990s and available in the software known as 
EBASS (Ecobehavioral Assessment Systems Software). The technology 
that supported the use of such classroom assessment tools, 
however, is now obsolete. The purpose of this project is to 
advance the components of existing technology in order to 
increase access to and usability of eco-behavioral assessment 
tools. The technology approach will be to combine advances in 
hardware (PDA computers), software (Pocket Windows), and dynamic 
Web pages with on-demand data processing and reporting tools 
available to school psychologists and special educators. 


Grant/Contract #: H327A070069 
Awardee: Portland State University 
Title: Technology for Early Childhood Braille Literacy (TEC-BL) 
Project Director(s): Bickford, James 
FY 2007 Amount Awarded: $388,773 
Beginning Date: 7/1/2008 
Ending Date: 6/30/2009 
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Purpose: To answer the question of how to make Braille literacy 
more accessible, this project will investigate the efficacy of 
the new electronic note takers and Braille displays in early 
literacy instruction, and their potential for facilitating early 
literacy for blind children. 


Grant/Contract #: H327A070085 
Awardee: Rochester Institute of Technology 
Title: Evaluation of the Use of Tablet PCs and C-Print to Support 
Deaf and Hard-of-Hearing Students 
Project Director(s): Stinson, Michael; Foster, Susan; Marschark, 
Marc; Elliot, Lisa 
FY 2007 Amount Awarded: $300,000 
Beginning Date: 9/1/2007 
Ending Date: 8/31/2011 
Purpose: This project will evaluate two options for using tablet 
PCs to provide support services for deaf and hard-of-hearing 
students. Option 1 uses the tablet to provide real-time 
notetaking support; Option 2 provides graphic information along 
with real-time display of text. The project will: (a) determine 
the effectiveness of the two tablet options in supporting 
students; (b) monitor and evaluate the fidelity of implementation 
of procedures for using the two options; (c) examine additional 
factors that may contribute to the effectiveness of the options; 
and (d) provide materials and guidance for implementation. 


Grant/Contract #: H327A070090 
Awardee: University of Kentucky Research Foundation 
Title: Supported Math Accessibility Reading Tool (SMART) 
Project Director(s): Lewis, Preston; Bauder, Debra 
FY 2007 Amount Awarded: $199,997 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2009 
Purpose: This project will examine the potentially positive 
student outcomes of creating accessible math content by using the 
DAISY Math ML modular extension, an accessible math technology 
within the assistive technology industry. The goal is to advance 
the availability of advanced math content (such as algebra) 
beyond the elementary school level. 


Grant/Contract #: H327A070094 
Awardee: Utah State University 
Title: Project SEED (Strategies for Early Emotional Development) 
Project Director(s): Rowan, Lori 
FY 2007 Amount Awarded: $198,540 
Beginning Date: 5/1/2007 
Ending Date: 4/30/2009 
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Purpose: This project will develop an innovative technology-based 
approach to understanding and supporting infant mental health in 
order to improve the results of early intervention for children 
with mild to severe disabilities from birth to age 3 in rural, 
suburban, and urban areas. The technology-based approach will 
combine the use of new technology; materials, including a DVD on 
infant mental health; and methodologies to improve the early 
intervention results for children with disabilities. 


Grant/Contract #: H327C070002 
Awardee: CaptionMax, Inc. 
Title: Television Access— 2007 
Project Director(s): Duckler, Max 
FY 2007 Amount Awarded: $500,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: This project adds video description to television 
programs that further the education and informational needs of 
students with sensory disabilities. The aim is to bridge the 
academic and social gap between blind and sighted children in the 
classroom and the world at large. 


 
Grant/Contract #: H327C070003 
Awardee: Narrative Television Network 
Title: Described and Captioned Classroom-Appropriate Programming 
Project Director(s): Stovall, Jim 
FY 2007 Amount Awarded: $500,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: This project will provide video description and 
captioning for children with disabilities that range from mild to 
severe forms of hearing or visual impairments. The aim is to 
increase the comprehension of children who are blind and visually 
impaired and improve reading scores and comprehension of children 
who are deaf and hard of hearing. Additionally, emotional and 
social outcomes for children with disabilities will be improved 
through inclusion and improved access. Secondary populations will 
also gain from this increased accessibility, including those with 
learning disabilities and students learning English as a second 
language. 


Grant/Contract #: H327C070006 
Awardee: Narrative Television Network 
Title: Accessible Educational TV and Video Programming for 
Children 
Project Director(s): Stovall, Jim 
FY 2007 Amount Awarded: $500,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
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Purpose: This project will develop captioned and described 
programming that will be distributed to schools and libraries 
across the country for children who are blind or deaf. The goal 
is to allow children (K-12) with visual or aural disabilities to 
engage in age-appropriate educational activities as they strive 
to maintain an equal education footing with their peers. 


Grant/Contract #: H327C070007 
Awardee: Closed Caption Latina Corp 
Title: Providing Equal Access Through Closed Captions and Video 
Descriptions 
Project Director(s): Diaz, Victoria 
FY 2007 Amount Awarded: $499,730 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The goal of this project is to assist children with 
sensory disabilities (deafness, hearing impairment, blindness, or 
low vision) by increasing their access to educational programming 
through the service of captioning and video description. 


Grant/Contract #: H327C070009 
Awardee: WGBH Educational Foundation 
Title: Descriptive Video Service 
Project Director(s): Miller, Ira 
FY 2007 Amount Awarded: $500,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: This project will create video description for 
television programming of high educational merit for the benefit 
of children who are blind or visually impaired and the millions 
of adults who are blind or visually impaired and who share and 
enjoy television viewing with their children. 
 
Grant/Contract #: H327K070001 
Awardee: Beneficent Technology, Inc. 
Title: Benetech Bookshare.org for Education: Project to Provide 
Free Educational Materials in Accessible Formats, and Supporting 
Assistive Technology (AT) to Students with Print Disabilities 
Project Director(s): Fruchterman, James 
FY 2007 Amount Awarded: $6,515,185 
Beginning Date: 1/1/2008 
Ending Date: 12/31/2012 
Purpose: This project will provide free access nationally to 
high-quality educational materials and supporting AT to all 
qualified students who are visually impaired or print disabled. 


Grant/Contract #: H327S070003 
Awardee: CAST, Inc. 
Title: Accessible Instructional Materials Consortium (AIM) 
Project Director(s): Rose, David; Hitchcock, Charles 
FY 2007 Amount Awarded: $4,895,932 
Beginning Date: 10/1/2007 
Ending Date: 3/31/2009 
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Purpose: AIM is a consortium of 15 state members: Delaware, 
Georgia, Iowa, Louisiana, Maine, Massachusetts, Michigan, 
Minnesota, Missouri, New York, Pennsylvania, Utah, Vermont, 
Wisconsin, and Wyoming. The three main goals of AIM are to: (a) 
facilitate the development or refinement of state systems for 
increasing the awareness and timely provision of accessible 
instructional materials via the National Instructional Materials 
Accessibility Standard/the National Instructional Materials 
Access Center for qualifying students and other means for non-
qualifying students; (b) ensure that State systems for the 
identification, acquisition, and use of accessible instructional 
materials employ high-quality procedures and practices; and (c) 
produce related products and services that are scalable and made 
available to all students with print disabilities. 


Grant/Contract #: H327S070011 
Awardee: University of Guam 
Title: The Pacific Consortium for Instructional Materials 
Accessibility Project (Pacific CIMAP) 
Project Director(s): San Nicolas, Heidi; De Leon, June 
FY 2007 Amount Awarded: $1,404,068 
Beginning Date: 10/1/2007 
Ending Date: 3/31/2009 


Purpose: The Pacific CIMAP is a consortium established to address 
the common and unique needs of Pacific jurisdictions in 
implementing a system that meets the National Instructional 
Materials Accessibility Standard for making print instructional 
materials available in accessible formats to children with 
disabilities who need them. The consortium is composed of the six 
Pacific Basin entities: American Samoa, the Commonwealth of the 
Northern Mariana Islands, Guam, and the three Freely Associated 
States (the Federated States of Micronesia, the Republic of 
Palau, and the Republic of the Marshall Islands). The majority 
population of these U.S.-affiliated jurisdictions are 
Asian/Pacific Islanders who live in geographically remote and 
rural island communities. 


Grant/Contract #: H327X070003 
Awardee: Thomas Jefferson University 
Title: Tots N Tech: Using Assistive Technology (AT) with Infants 
and Toddlers 
Project Director(s): Campbell, Phillipa 
FY 2007 Amount Awarded: $435,000 
Beginning Date: 7/1/2007 
Ending Date: 6/30/2012 
Purpose: The purpose of this project is to integrate AT into 
early intervention programs and services so that children's 
learning and participation in everyday routines and activities 
are enhanced. 
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Training and Information for Parents of Children with Disabilities Program 
(37 New Awards for FY 2007) 
Grant/Contract #: H328C070010 
Awardee: Abrazos Family Support Services 
Title: Education for Parents of Children with Special Needs in 
the Four Corners 
Project Director(s): Trancosa, Jeanette 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to provide parent 
training and information to parents living in the Four Corners 
region of New Mexico whose children have disabilities, including 
low-income parents, parents of limited English proficient 
children, and parents with their own disabilities. The goal is to 
empower these parents with information and skills that enable 
them to fully participate in their child's education system at 
all levels, and to facilitate their child's success in school in 
a manner that promotes and prepares them to lead productive, 
independent lives to the maximum extent possible. 


Grant/Contract #: H328C070012 
Awardee: Family Support Network/HOPE 
Title: Agenda for Children/Pyramid Parent Training 
Project Director(s): Markey, Ursula; Markey, D.J. 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to provide family-
centered information and training in special education law 
prepared in a culturally competent manner and designed to support 
the efforts of underserved families as they strive for improved 
educational outcomes for their children with disabilities. 


Grant/Contract #: H328C070014 
Awardee: Advocates for Justice and Education, Inc. 
Title: Bilingual Community Parent Resource Center 
Project Director(s): Jones, Yvette 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to support community-
based parent training, parent support, and leadership development 
for non-English speaking parents of special needs children. Its 
specific goals are to: (a) increase the availability of no-cost 
parent support services and support to non-English speaking 
families; (b) encourage and empower non-English speaking families 
through training and information dissemination to become informed 
decision-makers on behalf of their children with special needs in 
the public schools; (c) improve local responsiveness to non-
English speaking parents and their children in need of special 
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supports; and (d) improve community supports, especially the 
comprehensive resource center and network for information on 
education and special education advocacy established to serve 
non-English speaking families. 


Grant/Contract #: H328C070016 
Awardee: Philadelphia HUNE, Inc. 
Title: Philadelphia HUNE, Inc. 
Project Director(s): Hernandez, Luz 
FY 2007 Amount Awarded: $98,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: This project aims to ensure that inner-city Philadelphia 
parents of infants, toddlers, children, and youths (0-26 years of 
age) who are either at risk of or have mild to severe 
disabilities obtain the best possible public education for their 
children. 


Grant/Contract #: H328C070019 
Awardee: Fiesta Educativa, Inc. 
Title: Reaching Limited-English Speaking Families in Los Angeles 
Project Director(s): Martinez, Irene 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The goal of this project is to serve families in Los 
Angeles with toddlers and school-age children with disabilities 
by providing outreach and support programs to: (a) meet the 
educational training and information needs of parents; (b) assist 
parents in understanding and appropriately using their procedural 
safeguards at school; and (c) increase their ability to 
understand their children's individual needs and effectively 
participate in their individualized education programs. 


Grant/Contract #: H328C070024 
Awardee: F.I.R.S.T. 
Title: Community Parent Resource Center Focusing on Rural and 
Latino Families in Buncombe and Surrounding Counties 
Project Director(s): Price-Ferrell, Janet 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to train and educate 
underserved rural families in Buncombe and surrounding counties 
of North Carolina. The overall goal is to educate families, build 
collaborations, and improve educational access with a focus on 
serving the underserved, especially rural families who rarely 
trust people they do not know, families facing language barriers, 
and families who have inadequate written information available to 
them. 


Grant/Contract #: H328C070028 
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Awardee: Family Information Network on Disabilities of 
Louisville, Inc. 
Title: Family Information Network on Disabilities (FIND) of 
Louisville, Inc. 
Project Director(s): Duverge, Sandra 
FY 2007 Amount Awarded: $99,997 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to provide information, 
support, and training that assists parents and family members of 
children with disabilities to understand the state and federal 
laws pertaining to the education of exceptional children, and 
supports parents and family members in advocating for educational 
services for their children within the public school system. 
Overall, the project has four broad goals: (a) to enhance 
knowledge and skills of parents of children with the full range 
of disabilities, ages 0 through 26; (b) to enhance knowledge and 
skills of students with disabilities; (c) to build one-on-one 
parent relationships and support community networking of parents 
for ongoing support and advocacy; and (d) to build on the 
capacity of existing organizations and agencies to address issues 
of disability in their work with families.  


Grant/Contract #: H328C070029 
Awardee: Parent to Parent of Miami, Inc. 
Title: Parent to Parent of Miami, Inc. 
Project Director(s): Garcia, Isabel 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: This project will empower and support a network of 
parents of children, youths, and adults with disabilities with 
the knowledge and resources they need to help unlock the 
potential of their children. 


Grant/Contract #: H328C070030 
Awardee: Urban PRIDE 
Title: Advancing Cultural Competence to engage and Support 
Students and Families with Disabilities (ACCESS for Families and 
Youths with Disabilities) 
Project Director(s): Spinkston, Charlotte 
FY 2007 Amount Awarded: $100,000 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to serve parents of 
infants, toddlers, children, and adults with disabilities (ages 
22 to 26) who reside in the Empowerment Zone and the inner city 
neighborhoods of Roxbury, North Dorchester, and Mattapan, Mass. 
Specific goals include: (a) providing education and training to 
parents of children, youth, and young adults with disabilities; 
(b) establishing collaborative relationships with community and 
neighborhood agencies; and (c) providing them with support and 
capacity building. 
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Grant/Contract #: H328C070032 
Awardee: The Mentor Parent Program, Inc. 
Title: The Mentor Parent Program 
Project Director(s): Walker, Gail 
FY 2007 Amount Awarded: $99,997 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to serve parents and 
families who have children and young adults with developmental 
disabilities ages birth through 26, through special education 
information, training and support for traditionally underserved, 
geographically isolated rural families of children with 
disabilities in the Appalachian region of Pennsylvania. 
Specifically, the project will: (a) provide information and 
training to parents of children with disabilities so that they 
better understand their children's education, developmental, and 
transitional needs, enabling them to participate more fully and 
effectively with professionals in meeting those needs; (b) to 
provide training to parents of children with disabilities who 
will, in turn, act as mentor parents in the delivery of services 
for this program; and (c) provide in-service training and/or 
information to educators and service providers about the needs 
and rights of parents of children with disabilities.  


Grant/Contract #: H328M070001 
Awardee: Families Together, Inc. 
Title: Families Together, Inc.  
Project Director(s): Zienkewicz, Constance 
FY 2007 Amount Awarded: $413,449 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to ensure that families 
understand the special education process. The aim is to provide 
opportunities for parents to gain support and knowledge 
concerning disabilities, legal rights, resources, communication 
strategies, education, life-long planning, and other information 
through workshops, conferences, and individual parent assistance. 
The project also will train parents as parent trainers throughout 
Kansas. 


Grant/Contract #: H328M070002 
Awardee: Family Resource Center on Disabilities 
Title: The Parent to Parent Training Project —Region 1 
Project Director(s): Des Jardins, Charlotte 
FY 2007 Amount Awarded: $548,612 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide information, 
training, and assistance to parents, consumers, and 
professionals, in collaboration with seven collaborating parent 
organizations. Thus the project will provide information 
dissemination; referrals and linkages; training seminars on 
special education rights and NCLB; and individualized assistance.  
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Grant/Contract #: H328M070005 
Awardee: Family Matters Parent Training and Information 
Title: Family Matters —Region 2 
Project Director(s): Einhorn, Debbie 
FY 2007 Amount Awarded: $281,878 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide workshops, 
conferences, and trainings throughout the 94 county regions of 
Illinois to educate participants about special education and 
early intervention. 


Grant/Contract #: H328M070006 
Awardee: Family Network on Disabilities of Florida, Inc. 
Title: Family Network on Disabilities —Region 3 
Project Director(s): Hawke, Wilbur 
FY 2007 Amount Awarded: $190,150 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide training, 
information, and support to parents of children with disabilities 
ages birth through 26 and to young adults who are self-advocates. 
The project aims to serve families, particularly those in 
underserved groups, utilizing an existing network of trainers and 
volunteers. 


Grant/Contract #: H328M070007 
Awardee: Statewide Parent Advocacy Network of New Jersey 
Title: SPAN: Statewide Parent Advocacy Network 
Project Director(s): Autin, Diane 
FY 2007 Amount Awarded: $454,176 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The goals of this project are to: (a) promote informed, 
effective family participation in the education of children with 
disabilities, through information, training, technical assistance 
(TA), and support tailored to meet the unique and diverse needs 
of families of children with disabilities; and (b) promote 
collaborations and family-friendly service delivery among 
agencies and organizations that support children with 
disabilities and their families, through training, information, 
and TA to professionals and child and family-serving agencies. 


Grant/Contract #: H328M070008 
Awardee: Parents Reaching Out to Help 
Title: Parents Reaching Out to Help 
Project Director(s): Fuller, Larry 
FY 2007 Amount Awarded: $277,918 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to help parents and 
families of children with disabilities, including low-income 
parents, parents of limited English proficient children, and 
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parents with disabilities. The project will help these parents 
and families obtain the training and information they need to 
enable them to participate effectively in helping their children 
with disabilities to: (a) meet developmental, functional, and 
challenging academic achievement goals; and (b) be prepared to 
lead productive, independent adult lives, to the maximum extent 
possible. The project will work in collaboration with a wide 
variety of state of New Mexico departments, institutions of 
higher education, local education agencies, school districts, and 
parent groups, to help children with disabilities and their 
families. 


Grant/Contract #: H328M070009 
Awardee: Alabama Parent Education Center 
Title: Alabama Parent Education Center 
Project Director(s): Winter, Jeana 
FY 2007 Amount Awarded: $273,570 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2011 
Purpose: The purpose of this project is to facilitate better 
education outcomes for youths with disabilities (ages birth 
through 26) in all rural, suburban, and urban areas of Alabama, 
regardless of the type or severity of their disabilities. 


Grant/Contract #: H328M070010 
Awardee: Parents, Let's Unite for Kids 
Title: Parents, Let's Unite for Kids 
Project Director(s): Holt, Roger 
FY 2007 Amount Awarded: $227,965 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide parents of 
children with disabilities with information about provisions of 
IDEA that will help them participate more effectively in the 
early intervention services, education, and transition services 
provided to their children. 


Grant/Contract #: H328M070011 
Awardee: Parents Helping Parents, Inc. 
Title: Parents Helping Parents, Inc. —Region 4 
Project Director(s): Peterson, Mary Ellen 
FY 2007 Amount Awarded: $462,011 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide parents of 
children with the full range of disabilities, ages birth through 
26, with the training, information, and resources that will 
enable them to effectively participate in: (a) helping their 
children with disabilities meet developmental, functional, and 
academic goals, and lead productive, independent lives to the 
extent possible; and (b) planning and decision-making related to 
their children's education services (including early intervention 
and transition services). 
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Grant/Contract #: H328M070012 
Awardee: Ohio Coalition for the Education of Children with 
Disabilities 
Title: Ohio Coalition for the Education of Children with 
Disabilities (OCECD) —Region 1 
Project Director(s): Derugen, Lee Ann 
FY 2007 Amount Awarded: $220,569 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This project will provide training and information 
services for parents and families of infants, toddlers, children, 
and young adults with disabilities; inform professionals who 
serve them; and promote awareness of disability issues to the 
general public. It is designed to address the Southwestern region 
of the state, designated as Region 1 and encompassing 23 
counties. 


Grant/Contract #: H328M070014 
Awardee: Ohio Coalition for the Education of Children with 
Disabilities  
Title: Ohio Coalition for the Education of Children with 
Disabilities (OCECD) —Region 2 
Project Director(s): Burley, Margaret 
FY 2007 Amount Awarded: $427,224 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: This project will provide parent training and 
information services for parents and families of infants, 
toddlers, children, and young adults with disabilities; inform 
professionals who serve them; and promote awareness of disability 
issues to the general public. It is designed to address the 
majority of the state, designated as Region 2 and encompassing 65 
counties. 


Grant/Contract #: H328M070015 
Awardee: Team of Advocates for Special Kids (TASK) 
Title: TASK Parent Training and Information Center Project —
Region 1 
Project Director(s): Anchondo, Marta 
FY 2007 Amount Awarded: $633,165 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to improve services for 
individuals ages birth through 26, with the full range of 
disabilities, by helping their families and professionals who 
serve them improve their understanding of IDEA, Parts B and C, 
including assistive technology solutions. Further, the project 
aims to address the documented need for continued and increased 
parent participation in the special education process in Los 
Angeles, Ventura, Santa Barbara, and San Luis Obispo counties, 
including outreach to underserved populations, such as Spanish-
speaking and other limited-English proficient, African-American, 
Native American, Asian, low-income, and military families, as 
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well as families in which parents have disabilities. The project 
also will explore new outreach methods and distance learning to 
help increase parent participation in the education process in 
underserved communities. 


Grant/Contract #: H328M070016 
Awardee: Citizens Alliance to Uphold Special Education 
Title: Citizens Alliance to Uphold Special Education: CAUSE Tri-
County Partnership —Region 1 
Project Director(s): Hilvers, Debra 
FY 2007 Amount Awarded: $239,170 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The project will serve parents, professionals, and 
community members to improve the delivery of special education 
services to students with disabilities, ages birth through 26, 
with the full range of disabilities in Wayne, Oakland, and Macomb 
counties, in collaboration with the statewide parent training 
center, CAUSE. 


Grant/Contract #: H328M070017 
Awardee: Parents Reaching Out to Parents (PRO-Parents) 
Title: Parents Reaching Out to Parents of South Carolina, Inc. 
Project Director(s): Eaddy, Mary S. 
FY 2007 Amount Awarded: $287,179 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: PRO-Parents is a statewide parent training and 
information center committed to enhancing the ability of families 
to assist children and young adults with disabilities in 
obtaining services and capitalizing on opportunities that will 
help them succeed as adults. 


Grant/Contract #: H328M070018 
Awardee: Rowell Family Empowerment of Northern California 
Title: Rowell Family Empowerment: Parent Training and Information 
Center — Region 5 
Project Director(s): Lowrance, Kathleen 
FY 2007 Amount Awarded: $176,732 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide parent 
training and information to families of children with 
disabilities, ages birth through 26.  Project staff works 
collaboratively with professionals towards the goal of enhancing 
the developmental and education experience of children with 
disabilities, assisting them as they become productive, 
independent adult lives and respected, valued members of their 
communities. 


Grant/Contract #: H328M070019 
Awardee: Citizens Alliance to Uphold Special Education (CAUSE) 
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Title: Citizens Alliance to Uphold Special Education: CAUSE Tri-
County Partnership —Region 2 
Project Director(s): Suurmeyer, Mary 
FY 2007 Amount Awarded: $403,970 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to enable all students to 
maximize their options in the world community. Specifically, the 
project works towards: (a) increasing the number of parents and 
others who have current, accurate, and relevant information about 
special education laws, that will help families resolve conflicts 
and increase quality services for their children; (b) providing 
training to parents of children with disabilities about parental 
rights and responsibilities under IDEA and NCLB; (c) developing 
and implementing outreach to typically underserved parents of 
children with disabilities; (d) continuing and expanding a parent 
training program and implementing a parent mentoring program; and 
(e) using local, regional, and statewide media to promote greater 
awareness among the general public about the need for services 
for children with disabilities and to inform parents of children 
with unidentified disabilities about the availability of services 
and their rights. 


Grant/Contract #: H328M070020 
Awardee: Team of Advocates for Special Kids (TASK) 
Title: TASK Parent and Information Center Project —Region 2 
Project Director(s): Smith, Brenda; Anchondo, Marta 
FY 2007 Amount Awarded: $519,072 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide information, 
training, referral, and resources to parents of children with 
disabilities, including low-income parents, parents of limited-
English proficient children, and parents with disabilities, and 
professionals. The project aims to address the documented need 
for continued and increased parent participation in the special 
education process, including outreach to underserved populations, 
such as Spanish-speaking and other limited-English proficient, 
African-American, Native American, Asian, low-income, and 
military families, as well as families in which parents have 
disabilities. The project also will explore new outreach methods 
and distance learning to help increase parent participation in 
the education process in underserved communities. 


Grant/Contract #: H328M070021 
Awardee: Arkansas Disability Coalition 
Title: Arkansas Disability Coalition 
Project Director(s): Stovall, Wanda 
FY 2007 Amount Awarded: $258,634 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide information to 
parents of children with the full range of disabilities ages 
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birth through 26 years, including low-income parents and parents 
of limited-English proficient children, with the training, 
information, and support they need to enable them to participate 
effectively in helping their children with disabilities meet 
established goals and be prepared for independent living to the 
maximum extent possible. Specifically the project will: (a) 
identify training needs of parents of children with disabilities, 
as well as those of personnel working with children with 
disabilities; (b) disseminate information relative to parental 
rights, responsibilities, and protections under IDEA; and (c) 
provide support to individual families. 


Grant/Contract #: H328M070022 
Awardee: Partners Resource Network, Inc. 
Title: PEN Project —Region 3 
Project Director(s): Howell, Jon 
FY 2007 Amount Awarded: $238,015 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to help parents 
(especially parents who feel isolated and have few resources) and 
professionals work together to enable children with disabilities 
to achieve their potential and grow up to be productive, 
independent adults. Project goals will address: (a) services for 
parents and professionals; (b) outreach to traditionally 
underserved parents; and (c) administrative capacity and 
continuous improvement. 


Grant/Contract #: H328M070023 
Awardee: Partners Resource Network, Inc. 
Title: PATH Project —Region 1 
Project Director(s): Robertson, Alice 
FY 2007 Amount Awarded: $421,347 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to assist parents of 
children with disabilities to gain the knowledge, skills, and 
support they need to help their children achieve their potential 
to grow up and be productive, independent adults. Specifically, 
the project will provide: (a) programs, activities, and services 
for parents and professionals; (b) outreach and accessibility of 
services; and (c) capacity building and continuous improvement of 
the project. 


 
Grant/Contract #: H328M070024 
Awardee: Partners Resource Network, Inc. 
Title: TEAM Project —Region 2 
Project Director(s): Alexander, Jeanetta 
FY 2007 Amount Awarded: $421,347 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
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Purpose: The purpose of this project is to serve Region 2 of 
Texas in increasing the effective involvement of parents and 
children with disabilities in their children's education and in 
school activities that benefit their children. Major objectives 
include: (a) establishment of the Texas Resource Center for 
Parent Involvement; (b) 240 workshops and presentations to 
parents and professionals (English and Spanish); (c) 10,000 units 
of information to parents, young adults, and professionals; (d) 
1,800 units of technical assistance to parents; (e) an accessible 
Web site; (f) 10,000 quarterly newsletters in English and 
Spanish; (g) a DVD on procedural safeguards to 287 local 
education agencies, 20 ECI programs and five education service 
centers; (h) 7,500 printed fact sheets in English and Spanish; 
(i) a network of 40 parent leaders; and (j) five collaborative 
community events. 


Grant/Contract #: H328M070027 
Awardee: Exceptional Parents Unlimited, Inc. 
Title: Exceptional Parents Unlimited 
Project Director(s): Coulbourne, Bobbie 
FY 2007 Amount Awarded: $176,732 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide parent-to-
parent support, information, training, and advocacy assistance. 


Grant/Contract #: H328M070030 
Awardee: Oklahoma Parents Center, Inc. 
Title: Oklahoma Parent and Information Center 
Project Director(s): House, Sharon 
FY 2007 Amount Awarded: $249,215 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2010 
Purpose: The purpose of this project is to improve education 
outcomes and services for children and youths with mild, 
moderate, and severe disabilities. Specifically, it will provide 
parent information and training services for parents and families 
of infants, toddlers, children, and young adults with 
disabilities; inform professionals who serve them; and promote 
awareness of disability issues to the general public. This 
project will provide services throughout the entire state, with 
six service regions identified to better serve underserved 
families. 


Grant/Contract #: H328M060037 
Awardee: Parent to Parent of Georgia, Inc. 
Title: Navigation to Connections to Improve Student Outcomes 
(N2C) 
Project Director(s): Tucker, Debra 
FY 2007 Amount Awarded: $469,482 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 


72 







Project Abstracts—Training and Information for Parents 


73 


Purpose: The purpose of this project is to improve the ability of 
Georgia families to access education, advocacy, and community 
supports so they can better learn and implement strategies to 
control essential resources that meet their children's needs. 
Specifically, the project will create opportunities for: (a) 
families to increase their knowledge and build their capacity 
through activities, such as community coaching groups for 
families; (b) inter-family mentorship; and (c) building 
parent/professional partnerships to increase capacity and 
involvement at a state and national level, while identifying 
needs and influencing policy issues that impact parents and 
families of individuals with disabilities. 


Grant/Contract #: H328M070034 
Awardee: Connecticut Parent Advocacy Center, Inc. 
Title: Informed Effective Parents: Success for All Children 
Project Director(s): Prescott, Nancy 
FY 2007 Amount Awarded: $276,016 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to increase the number of 
parents throughout the state of Connecticut who are trained to 
participate effectively in the education decisions for their 
children with disabilities and thereby help prepare their 
children to lead independent and productive adult lives. 


Grant/Contract #: H328M070035 
Awardee: Utah Parent Center 
Title: Utah Parent Center 
Project Director(s): Post, Helen 
FY 2007 Amount Awarded: $492,296 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide parents of 
children, youths, and young adults (ages birth through 26) with 
all disabilities with the training and information they need to: 
(a) participate effectively in helping their children to meet 
developmental and functional goals and challenging academic 
achievement goals that have been established for all children; 
and (b) in doing so, prepare their children to lead productive, 
independent adult lives, to the maximum extent possible. 


Grant/Contract #: H328M070036 
Awardee: Oregon Parent Training and Information Center 
Title: Oregon Parent Training and Information Center 
Project Director(s): Richards, Janice 
FY 2007 Amount Awarded: $283,548 
Beginning Date: 10/1/2007 
Ending Date: 9/30/2012 
Purpose: The purpose of this project is to provide training and 
information, disseminate materials, conduct outreach, and 
maximize resources through interagency collaboration for parents 
of children with disabilities. 
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Studies and Evaluations  


Below is basic descriptive information on each study or 
evaluation supported under 20 U.S.C. 9567b § 177 of Part E, the 
National Center for Special Education Research. Included is an 
abstract derived from the proposal submitted to the Department 
and subsequently funded with a new FY 2007 award. Additional 
information can be found at the National Dissemination Center for 
Children with Disabilities directory for “Grants and Contracts 
Funded by OSEP ”  (http://old.nichcy.org/directories/intro.asp 
[accessed Oct. 29, 2008]). 


National Longitudinal Transition Study-2 (NLTS2). This study is 
intended to provide a national picture of the experiences and 
achievements of students during high school and as they 
transition from high school to adult life. NLTS2 involves a 
nationally representative sample of 11,276 students who were 13 
to 16 years old and receiving special education services in 
December 2000, when the study began. The activities of NLTS2 are 
currently scheduled for completion in 2010. 


Pre-Elementary Education Longitudinal Study (PEELS). This is a 
six-year study that examines the experiences and services of a 
nationally representative sample of 3,100 preschool children with 
disabilities receiving special education services and follows 
them through the early elementary school years. PEELS project 
activities are currently scheduled for completion in 2010. 


An Evaluation of States’ Monitoring and Improvement Practices 
Under the Individuals with Disabilities Education Improvement 
Act.  This project is a five-year study intended to: (a) describe 
the nature and extent of the various monitoring activities 
implemented by states for Parts B and C of IDEA; (b) assess the 
quality of states’ monitoring and improvement efforts; and (c) 
develop recommendations. The evaluation activities of this 
project are scheduled for completion by September 2009. 


National Study on Alternate Assessments (NSAA).  This project is 
a four-year congressionally-mandated study of alternate 
assessments based on alternate achievement standards. Its twofold 
purpose is to: (a) develop state and national profiles on the 
implementation of alternate assessments; and (b) conduct case 
studies to explore the implementation processes at state and 
local levels. The project is currently scheduled for completion 
in 2009.  


Design Task for an Evaluation of the Special Education — Personnel 
Development to Improve Services and Results for Children with 
Disabilities program. The purpose of the project was to develop 
design options for an evaluation of the implementation, outcomes, 
and impacts of the Special Education —Personnel Development to 
Improve Services and Results for Children with Disabilities 
program authorized under Part D of IDEA. The project team 
reviewed grantee information and key studies and obtained 
guidance from an expert panel to inform the design of the 
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evaluation project.  The design task was completed in spring 
2007. 


Evaluation of the Special Education —Personnel Development to 
Improve Services and Results for Children with Disabilities 
program.  This project includes two studies, each focusing on 
different recipients of funding under the Special Education —
Personnel Development to Improve Services and Results for 
Children with Disabilities program. The first study will evaluate 
the national centers that are funded under this program and are 
designed to provide a variety of national capacity-building and 
scientifically based products and services to a range of 
audiences, including researchers, trainers, and education 
services providers. The national centers will be evaluated by a 
panel of experts who will rate the quality of products and 
services provided. The second study will use a regression-
discontinuity design to rigorously compare special education 
personnel preparation programs funded through this grant program 
with those that applied but just missed being funded by this 
program. The outcomes will be program quality and the number of 
personnel prepared. A report on findings from both studies is 
scheduled to be released in fall 2011. 


Design of the National Assessment of the Individuals with 
Disabilities Education Improvement Act of 2004 (IDEA 2004).  This 
project informed the design of the national assessment of IDEA 
that was mandated in the 2004 reauthorization of IDEA. The 
project team convened a technical working group, reviewed and 
documented extant data, determined needs for new data 
collections, and described design options for studying the 
implementation and impacts of programs and services supported 
under IDEA. The findings from this project informed the design of 
the following two projects, which are analyzing extant data and 
studying program implementation, and will inform the design of 
future research on impact. 


IDEA National Assessment Analytic Support.  This three-year 
project is supporting the analysis of extant data to address 
research questions related to the national assessment of IDEA 
mentioned above. The first two studies focus on academic and 
developmental outcomes for children with disabilities, and the 
identification of children for early intervention or special 
education. Additional topics to be studied under this contract 
are early intervention and special education services, and early 
intervention and special education staffing. Reports on findings 
from these studies are scheduled to be released in fall 2008, 
fall 2009, and summer 2010. 


IDEA National Assessment Implementation Study.  This 30-month 
study is addressing implementation questions also related to the 
national assessment of IDEA. Information will be gathered from 
state agencies and local school districts on: (a) the 
identification of children for early intervention and special 
education; (b) the nature of IDEA-supported services, including 
Part C services and services designed to address significant 
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disproportionalities in identification of children for special 
education; (c) the incidence of disputes between special 
education personnel and parents/guardians over identification of 
children for special education and related services; and (d) 
state and district efforts to ensure that services are provided 
by highly qualified personnel. A report on findings from this 
study is scheduled to be released in fall 2009. 
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Information Session on AARA Funds 


The Connecticut State Department of Education will be presenting on the American 
Recovery and Reinvestment Act (ARRA) regarding education funding on May 19th from 
5:00‐7:00 PM at Hamden High School, Hamden, CT.  This presentation is geared for the 
community, advocacy groups and parent organizations.  This presentation will include a 
presentation by the Bureau of Special Education on the ARRA funds specific to the 
Individuals with Disabilities Education Act (IDEA) and the Bureau of Curriculum and 
Instruction on the ARRA funds specific to Title I.  No advanced registration is 
necessary.  If you have any questions or require translation, interpretation or other 
assistance at the meeting, please contact the CSDE at 860‐713‐6912. 


 
El Departamento de Educación del Estado de Connecticut estará en la escuela superior 
de Hamden (Hamden High School), en Hamden CT, haciendo una presentación sobre 
los fondos para la educación y el Acta Americana de Recuperación y Reinversión 
(ARRA). Este evento se llevará a cabo el día 19 de mayo de 5:00 a 7:00 p.m. Esta 
presentación está dirigida a la comunidad, grupos de intercesores y organizaciones de 
padres. Este evento también incluirá una presentación por el Departamento de 
Educación Especial sobre los fondos de ARRA específicos al Acta de Educación para 
Individuos con Discapacidades (IDEA), y por el Departamento de instrucción y 
Currículo sobre los fondos de ARRA específicos para  Título I. No necesita registrarse. Si 
tiene alguna pregunta o necesita de un traductor, puede contactar al CSDE al teléfono 
860‐713‐6912. 
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What’s new in Higher Education?  Evidence-based Literacy Instruction in a Scientific 
Research-Based Intervention Framework 
 
The University of Connecticut, NEAG School of Education, announces a new literacy 
supports specialization program. The Literacy Supports for Students with Disabilities and 
at Risk for Learning Difficulties specialization is designed for elementary/secondary 
educators (e.g., general or special education teachers, school psychologists, specialists) to 
provide in-depth learning and experiences in theory and methods of literacy (reading and 
writing) instruction. Current and future educators pursuing advanced degrees or learning 
will take a series of three courses focusing on reading and writing, and participate in a 
practicum to apply evidence-based literacy practices to classroom instruction. Upon 
completion, students will have specialized knowledge in literacy assessment and 
instruction for preK-12 students who exhibit difficulties acquiring and developing 
literacy skills. The Literacy Supports specialization program will emphasize literacy 
assessment and instruction within a multi-tiered Responsiveness to Intervention (RtI) or 
Scientifically Research-Based Instruction (SRBI) framework, focusing on the role of 
educator in supporting students with literacy difficulties in a range of classroom settings. 
For further details about this new offering, please review the attachment. 
 








The Office of Special Education Programs (OSEP): A National Education Perspective 


April 2009 


Dr. Richard C. Steffan 


 OSEP State Contact to Connecticut State Department of Education 


The Office of Special Education Programs (OSEP) is responsible for ensuring states' compliance 
with the Individuals with Disabilities Education Act (IDEA). IDEA guarantees the free 
appropriate public education (FAPE) of children with disabilities in the least restrictive 
environment (LRE). To assist states in meeting the needs of students with disabilities, OSEP has 
developed a continuous improvement monitoring process. OSEP is required to provide a yearly 
report to congress on these outcome measures. The most recent report can be reviewed at 
http://www.ed.gov/about/reports/annual/osep/2007/part-d/idea-part-d-2007.doc 
 
The Monitoring and State Improvement Planning (MSIP) Division carries out major activities 
related to the Part B, Part C (formally Part H), and 619 formula grant programs. The Division is 
responsible for State Plan review and approval, and for monitoring OSEP's formula grant 
programs to ensure consistency with Federal requirements and to ensure that States and other 
public agencies continue to implement programs designed to improve results for infants, 
toddlers, children, and youth with disabilities. Additionally, the Division provides leadership to 
OSEP's technical assistance provided to the States through the Regional Resource Centers. 
 
The MSIP Division is divided into four Monitoring and State Improvement Planning Teams, 
each Team has expertise in the Part B and Part C programs and the capability to carry out 
functions related to those programs in assigned States and entities. Each MSIP Team works with 
a cross-section of states, territories and other entities that are assigned to individual State 
Contacts. Dr. Richard C. Steffan is the contact for the State Contact for Connecticut. 
 
The State Contact annually reviews the State's State Performance Plan (SPP)and Annual 
Performance Report (APR)to determine if the state met its established targets and provided 
information required by the response table and SPP/APR instructions, reviews Part B or Part C 
Grant Applications to ensure appropriate issuance of grant awards, provides technical assistance 
to the state to support its work on the SPP/APR and to ensure effective implementation of early 
intervention and special education services to infants, toddlers, children and youth with 
disabilities, completes verification and focused monitoring pre-site, on-site and post-site 
activities to accurately determine the effectiveness of the States' systems related to compliance 
and performance issues in the States' SPP/APR, provides explanations of regulatory 
requirements in IDEA and EDGAR, and provides customer service to the state's constituents to 
assist them in accessing a free appropriate public education and appropriate early intervention 
services. 
 
The comprehensive work of OSEP is accomplished with collaborative partners. One such partner 
is the Comprehensive Centers, established with grant funds. The Comprehensive Centers provide 
state education agencies (SEAs) with training and technical assistance that enables them to assist 



http://www.ed.gov/about/reports/annual/osep/2007/part-d/idea-part-d-2007.doc
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districts, schools, and Regional Educational Service Centers (RESCs). The New England 
Comprehensive Center, located in New Hampshire, is the regional center for Connecticut 
educators. Currently educators and state agency personnel are working with staff from the New 
England Comprehensive Center on reviewing policies and practices for the education of English 
language learners (ELLs) and addressing the needs of highly mobile students. This has included 
meeting with members of the Connecticut Administrators of Programs for English Language 
learners CAPELL http://www.necomprehensivecenter.org/initiatives/inits_ct 


OSEP, directly and through its partners and grantees, develops a wide range of research-
based products, publications, and resources to assist states, local district personnel, and 
families to improve results for students with disabilities. The Ideas that Work website is 
designed to provide easy access to information from research to practice initiatives funded 
by OSEP that address the provisions of IDEA and NCLB. This website includes resources, 
links, and other important information that supports OSEP’s research to practice efforts. 
Please visit the site for additional information http://www.osepideasthatwork.org/ 


 


 



http://www.necomprehensivecenter.org/initiatives/inits_ct
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Connecticut State Department of Education 


The American Recovery and Reinvestment Act of 2009    


These are unprecedented times for educators. Never before and possibly never again will we see the 
massive infusion of financial resources flowing into education that can provide extraordinary 
opportunities to improve educational outcomes. This infusion of funds will allow districts to advance 
reforms and improvements that will, if appropriately directed, create long-lasting results for all America’s 
students. The urgency to spend the funds quickly, coupled with the pressure of thinking creatively and 
wisely to build sustainable infrastructures, is a tremendous challenge.   


All districts are expected to identify ways in which they can enhance their systems in relation to the 
American Recovery and Reinvestment Act’s four goals:  


• teacher quality 


• data systems 


• standards and assessments 


• school improvement 


By aligning resources from appropriate funding streams around these goals, districts can maximize their 
use and significantly influence student outcomes; not all grants are available to all districts. 


Below are some examples of how funds might be interwoven to enhance systems that may be in place but 
would benefit greatly if strengthened or expanded. 


Teacher Quality 


 “Pair” special education and regular education teachers to create co-teaching models. Through the 
engagement of intensive and ongoing professional development in mathematics, reading, positive 
behavior supports/school climate and scientific researched-based interventions (SRBI), more 
students will have access to more rigorous, challenging curriculum. [Title IA - Disadvantaged*, 
Title IA - School Improvement*, IDEA (Individuals with Disabilities Education Act), Title IID 
Technology] 


 Engage regular and special education teachers in ongoing “Teacher Academies” that could 
provide extensive training in scientific researched-based strategies and focus on the unique 
learning needs of the various student subgroups: English language learners (ELL), black, 
Hispanic and economically disadvantaged. A deeper understanding of the importance of 
culturally relevant curriculum and culturally responsive pedagogical approaches will increase 
teachers’ understanding of how to educate students from varying cultures and abilities. Effective 
teaching and learning occurs in a learner-supported, nurturing school environment where the 
strengths of students are recognized and effectively leveraged to increase student achievement. 
[Title IA - Disadvantaged*, Title IA -  School Improvement*, IDEA, Title IID Technology] 
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 Increase technology interface. It can provide the vehicle to remediate, enhance and challenge all 
students regardless of their levels of functioning. Carefully chosen software can support 
differentiated instruction. Student information systems enable districts to effectively monitor 
intervention and student progress on formative assessments, standardized tests, curriculum-based 
assessments and other benchmarks deemed appropriate. Both grade-level and school data teams 
could provide arenas for active discussions regarding future instruction and the additional student 
supports necessary to facilitate increased student achievement. [Title IA - Disadvantaged*, Title 
IA - School Improvement*, IDEA, Title IID Technology] 


 Extend learning time for students and teachers. The learning of students could be supported 
through before-school, after-school, summer school programs and online courses, where learning 
activities combine inquiry, exploration and direct instruction. Technology could provide an 
effective vehicle for differentiating instruction and integrating 21st century learning into the 
curriculum. The learning of teachers could be supported through ongoing professional 
development, which combines the theoretical with practical classroom implementation. [Title IA 
- Disadvantaged*, Title IA - School Improvement*, IDEA, Title IID Technology] 


Data Systems 


 Consider building stronger infrastructures with a PK-12 approach, e.g., increase bandwidth, 
evaluate the effectiveness of the district’s student information system along with teacher 
accessibility to disaggregate scores, decrease student/computer ratio, etc. [Title IA - 
Disadvantaged*, Title IA - School Improvement*, IDEA, Title IID Technology] 


 Survey staff members to determine technology competencies and plan professional development 
accordingly. Stipend participation in after-school, Saturday and/or summer programs depending 
on staff preferences. Once staff has developed proficiency, transfer understanding to application 
by demonstrating how technology can be embedded into the curriculum; choose appropriate 
software; differentiate instruction; use assistive technology; share lesson creation and post on a 
common drive; support process writing, etc. [Title IA - Disadvantaged*, Title IA - School 
Improvement*, IDEA, Title IID Technology] 


 Expand the use of data systems, which will enable classroom teachers to facilitate flexible 
grouping  and differentiated instruction by enabling teachers to access student information via 
their classroom computers. [Title IA - Disadvantaged*, Title IA - School Improvement*, IDEA, 
Title IID Technology ] 


 Make technology assistance available to classroom teachers by providing stipends to teacher-
leaders who agree to participate in intensive technology training in utilization, curriculum 
integration and assistive technology. Create a model within that teacher’s classroom so other 
teachers can observe his or her use of technology and experiment with support from the teacher-
leader. [Title IA - Disadvantaged*, Title IA - School Improvement*, IDEA, Title IID 
Technology] 


 Implement or expand reading and mathematics software programs that supplement and/or 
remediate in ways students view as challenging and engaging. Monitor the effect it has on student 
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learning by collecting the data and documenting progress. [Title IA - Disadvantaged*, Title IA - 
School Improvement*, IDEA, Title IID Technology] 


 Stipend teachers participating in grade-level and building-level data teams; use formative 
assessments and other assessment measures to monitor progress, develop grade-level lessons, 
chart progress and inform instruction accordingly. [Title IA - Disadvantaged*, Title IA - School 
Improvement*, IDEA, Title IID Technology] 


Standards and Assessments 


 Convene a team of teacher-leaders and principals to revise/develop a PK-12 assessment plan that 
will reduce district testing time, facilitate immediate return of results and rely more on 
technology. This quicker turn-around time will allow for a shorter period between test 
administration and the planning of informed instruction. [ IDEA, Title IID Technology] 


• Critically examine the district’s PK-12 curricula. Using the State Department of Education’s 
curriculum development guidelines, identify areas needing reinforcement. Enlist 
teachers/principals to serve on curriculum committees to develop needed items and plan rollout to 
other staff members. [Title IA - Disadvantaged*, Title IA - School Improvement*] 


 Begin or continue to build district capacity by training teacher/principal leaders in response to 
intervention (RTI), meeting the needs of diverse learners, culturally responsive 
pedagogy/curriculum, common formative assessments, data teams, using the student information 
system, integrating technology into the curriculum, etc., with the expectation they will present to 
and mentor/assist staff members in their school/district. [Title IA - Disadvantaged*, Title IA - 
School Improvement*, IDEA, Title IID Technology] 


 Provide stipends to teacher-leaders on each grade level who provide leadership for organizing 
that grade’s data and leading their data team meetings. Create professional learning communities 
of teacher leaders by providing ongoing technology training that will enable them to access the 
student data base, manipulate the data, analyze the results and develop new learning activities. 
[Title IA - Disadvantaged*, Title IA - School Improvement*, IDEA, Title IID Technology] 


 Convene grade-level committees of teachers to develop formative assessments; provide training 
in analyzing results, determining future instruction and utilizing technology to chart results; enlist 
them to roll out the initiative. [Title IA - Disadvantaged*, Title IA - School Improvement*, 
IDEA, Title IID Technology] 


 Extend hours so students/parents can use technology labs in the evenings; provide a variety of 
software programs that challenge and stimulate thinking. Develop a program whereby teachers 
can recommend specific software or Web sites to students who can access them via the Internet in 
evening labs. [Title IA - Disadvantaged*, Title IA - School Improvement*, IDEA, Title IID 
Technology] 
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School Improvement 


• Strengthen the preschool to kindergarten connection by inviting participation in joint professional 
development activities;  focus on aligning grade-level expectations, early childhood frameworks, 
meeting the needs of diverse populations, assistive technology, early childhood software, 
examining students’ work, culturally responsive pedagogy/curriculum, etc. Schedule ongoing 
classroom visitations that will prompt conversations regarding expectations. [Title IA - 
Disadvantaged*, Title IA - School Improvement*, IDEA] 


• Consider the feasibility of increasing prekindergarten to full-day for eligible students with 
transportation provided. Offer additional mathematics, literacy, oral language, vocabulary 
development, art and music. Provide a monetary incentive program for parents who participate 
and “take-home” literacy packets for children who participate. Provide ELL students with 
materials in their native languages. [Title IA - Disadvantaged*, Title IA - School Improvement*, 
IDEA] 


• Employ an early childhood coordinator who could provide professional development, coach, 
monitor full-day implementation, make recommendations for future programming, and serve as a 
liaison to non-public schools in the district. [Title IA - Disadvantaged*, Title IA - School 
Improvement*, IDEA] 


• Increase the adult-to-student ratio in prekindergarten and kindergarten. Provide professional 
development to paraprofessionals in addition to attending professional development with 
teachers. [Title IA - Disadvantaged*, Title IA - School Improvement*, IDEA] 


 Increase print collections and appropriate software materials. Create lending libraries for print 
materials and technology, including assistive technology. Decrease the student-computer ratio. 
[Title IA - Disadvantaged*, Title IA - School Improvement*, IDEA, Title IID Technology] 


• Expand Child-Find initiatives. Provide intervention in a timely manner, preferably in an inclusive 
setting. Solicit parent involvement in classroom activities; provide monetary incentives. [Title IA 
- Disadvantaged*, Title IA - School Improvement*, IDEA] 


• Re-examine program design for full-day kindergarten and align with new preschool design. 
Provide before-school, after-school and summer programming for eligible students. Include older 
siblings who could be taught how to use instructional materials with younger children. [Title IA - 
Disadvantaged*, Title IA - School Improvement*, IDEA] 


• Increase the experiential backgrounds of all eligible students by providing after-school, vacation 
period and Saturday enrichment field trips; include parents and provide material in their native 
languages to support the events. [Title IA - Disadvantaged*, Title IA - School Improvement*, 
IDEA] 


 Increase availability of technology to parents; provide language programs that encourage adults to 
improve/learn English; engage students simultaneously. [Title IID Technology] 
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• Expand the Connecticut Accountability for Learning Initiative (CALI) for all districts across the 
state; encourage all districts to participate in the DSAC II (Decision Support Architecture 
Consortium II) Self-Assessment and develop plans for improvement. [Title IA - Disadvantaged*, 
Title IA - School Improvement*, IDEA] 


• Strengthen the bond between middle school, high school and college teachers by sharing 
expectations on a regular basis, arranging for ongoing visitations and planning mutual 
professional development. Facilitate an exchange where high school teachers swap courses with 
college teachers, middle school with high school, etc. Arrange for college visitations for eligible 
students and parents beginning in Grade 6. [Title IA - Disadvantaged*, Title IA - School 
Improvement*, IDEA] 


 Engage in secondary school reform in all identified schools; begin implementation of student 
success planning and capstone experiences in Grade 8; create online portfolios for each student 
that will continue to be accessible to students even after they leave the district. Meet regularly 
with parents at the schools, community centers, churches, etc. Employ outreach coordinators and 
teachers to facilitate this process. [Title IA - Disadvantaged*, Title IA - School Improvement*, 
IDEA, Title IID Technology] 


The entitlement grants combined with opportunities to compete for innovative grant awards can infuse 
substantial amounts of money into schools and districts across the nation. If we maximize our resources 
by combining funding streams, continue the process of collecting and analyzing data to inform our 
practice, and focus on areas where we believe we can make the biggest difference in the lives of children, 
we will have taken one of the largest steps toward lasting school reform. 


 


*ONLY FOR TITLE I ALLOWABLE COSTS IN ELIGIBLE SCHOOLS AND DISTRICTS. It is 
critically important that each district consider existing grants, state, local funding in addition to 
ARRA funding and its eligibility for Title IA –Disadvantaged and School Improvement and IDEA 
funding. To obtain additional information regarding your district’s specific circumstance, please 
contact the appropriate grant manager at the State Department of Education. 
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Provision of Extended School Year Services 
 


Bureau of Special Education 
Connecticut State Department of Education 


 
 
With the summer months fast approaching, a gentle reminder regarding the provision of 
extended school year services for children eligible for special education. The IDEA 
regulations at 34 CFR 300.106 state the following with regard to the provision of extended 
school year services:  
(a) General. (1) Each public agency must ensure that extended school year services are 
available as necessary to provide FAPE, consistent with paragraph (a)(2) of this section.  
(2) Extended school year services must be provided only if a child’s IEP Team determines, 
on an individual basis, in accordance with Sections 300.320 through 300.324, that the 
services are necessary for the provision of FAPE to the child.  
(3) In implementing the requirements of this section, a public agency may not—  
(i) Limit extended school year services to particular categories of disability; or  
(ii) Unilaterally limit the type, amount, or duration of those services.  
(b) Definition. As used in this section, the term extended school year services means special 
education and related services that (1) are provided to a child with a disability—  
(i) Beyond the normal school year of the public agency; (ii) In accordance with the child’s 
IEP; and (iii) At no cost to the parents of the child; and (2) meet the standards of the SEA.  
 
The determination of the child’s eligibility and the extent of the services to be offered by 
the district is entirely contingent on the needs of each individual child, not on the level of 
services available within the district. The PPT must first determine if an individual child 
is eligible for ESY services by looking at various factors, including: 
 


• The nature or severity of the student’s disability (nonregression);  
• Whether the student is likely to lose critical skills or fail to recover these skills 


within a reasonable time as compared to typical students 
(regression/recoupment);  


• The student’s progress in the areas of learning crucial to attaining self-sufficiency 
and independence from caretakers (nonregression);  


• The student’s stereotypic, ritualistic, aggressive or self-injurious interfering 
behaviors prevent the student from receiving some educational benefit from the 
program during the school year (nonregression); or  


• Other special circumstances identified by the IEP team such as: the ability of the 
student to interact with other non-disabled students; the areas of the student’s 
curriculum that need continuous attention; the student’s vocational needs; or the 
availability of alternative resources.  


 
The provision of extended school year services is the exception and not the rule for students 
receiving special education and related services. Extended school year means services 
provided beyond the length of the regular school year as described in the IEP and is provided 
at no cost to the parents. Eligibility for ESY must be determined each year for individual 
students who may be eligible to receive these services.  
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Please review the Topic Brief on Extended School Year services found on the Bureau’s 
Home Page.  
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Introduction 
 
In the 2008 session, the General Assembly passed Special Act 08-5, An Act Concerning 
the Teaching of Children with Autism and Other Developmental Disabilities, hereafter 
referred to as “the Act” (Appendix 1).  The Commissioners of the State Departments of 
Education (SDE), Higher Education (DHE), Developmental Services (DDS), and the 
President of Southern Connecticut State University (SCSU) or their designees (Appendix 
2) were charged with defining autism and other developmental disabilities for purposes of 
the Act and for developing recommendations for a statewide plan to incorporate methods 
of teaching children with autism and other developmental disabilities into (a) pre-service 
preparation programs; (b) requirements for Initial and Provisional educator certificates; 
(c) in-service training of educators; and, (d) training provided to school 
paraprofessionals, related school professionals, early childhood certificate holders, 
administrators and parents.  
 
A study group comprised of designees from the four agencies was formed to complete 
this work. The study group gathered, analyzed and interpreted new and existing data from 
seven public forums, three online surveys, policy documents and information from state 
data systems (Appendix 3) to generate recommendations contained within this document. 
Multiple stakeholders (Appendix 4) were consulted throughout the process, including 
representatives from higher education and independent colleges and universities, the 
State Education Resource Center (SERC), parent groups and the regional educational 
service centers (RESCs).  
 
Despite the challenges of the ambitious time line required by Special Act No. 08-5 and 
lack of appropriated funds to study issues across Connecticut, the study group has made 
an effort to solicit extensive input in identifying and describing existing resources in the 
state.  This information has allowed the study group to assemble a statewide plan 
addressing the methods of teaching children with autism and other developmental 
disabilities in accordance with requirements of the Act.  However, it is possible that other 
important resources and information were missed.  If so, the study group would want to 
be notified of these unintended oversights. 
 
As requested by the Act, this report defines autism and other developmental disabilities, 
outlines general findings and conclusions from a study of state needs regarding training, 
provides recommendations concerning nine specific issues identified in the Act and 
offers general recommendations for establishing a comprehensive, statewide plan.  
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I. Definition of Autism and Other Developmental Disabilities  
 
Autism 
 
For purposes of this report, autism is defined using criteria consistent with the 
Connecticut State Department of Education’s (SDE) document Guidelines for 
Identification and Education of Children and Youth with Autism (2005). These state 
guidelines maintain that a child with autism is between the ages of 3 and 21 who:  
 


• has been evaluated by a professional with appropriate training, using an autism-
specific instrument, and must be found to be functioning in the range of autistic 
spectrum disorders1; 


• demonstrates a disability that adversely affects educational performance as 
evidenced by professional judgment and/or scores that fall significantly below 
average in all of the following areas: social interaction, verbal/nonverbal 
communication and atypical behaviors; and 


• does not perform effectively in the social or academic area most of the time, 
despite the provision of general education accommodations and supports.  


 
As noted in the Guidelines for Identification and Education of Children and Youth with 
Autism (2005), the SDE supports the National Research Council’s (2001) conclusion that 
a child who receives a clinical diagnosis of any autistic spectrum disorder (ASD) that 
adversely affects educational performance should be eligible for special educational 
services under the educational category of autism.  
 
The distinction between autism and autism spectrum disorders is an important 
consideration identified in the literature. Therefore, while the Act specifically addresses 
the term autism, the study group has decided that autism spectrum disorders (ASD) 
represents a more appropriate term for describing the full range of disorders and will be 
used in place of autism throughout this report. There is national agreement that autism is 
a complex disability with a wide range of symptoms and characteristics varying from 
mild to severe. 
 
Developmental Disabilities 
 
A child identified as having a developmental disability (DD) for purposes of the Act  
meets two criteria.  The child is: 
 


• identified as having a disability in one of the 13 federal categories of disability as 
defined by the Individuals with Disability Education Act 2004 (Individuals with 
Disabilities Education Act (IDEA) of 2004, 34 C.F.R. Section 300.8 IDEA) for 
children ages 3 to 21; and 
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• identified as having a developmental disability as defined according to the federal 
definition of developmental disability (Developmental Disabilities Assistance and 
Bill of Rights Act of 2000, Section 102(8)): 


a. Disability occurs before age 22. 
b. A mental or physical impairment or a combination of both is identified. 
c. A substantial limitation is identified in three or more of the major life areas 


of: self-care; expressive or receptive language; learning; mobility; capacity 
for independent living; economic self-sufficiency; or self-direction. 


 
The study group concludes that approximately 1 to 2 percent the total school-aged 
population (ages 3-21) meets these criteria. This percentage primarily includes children 
who are identified for special education under the IDEA eligibility categories of 
intellectual disabilities, traumatic brain injury, deaf/blind, visually impaired, hard of 
hearing, autism spectrum disorder and multiple disabilities. 
 
II. General Findings and Conclusions  
 
The following findings and conclusions result from the interpretation of new and existing 
data gathered for purposes of responding to Special Act 08-5. The study group reviewed 
information obtained from 280 participants attending seven public forums; 856 responses 
received from three surveys; data obtained through state databases; state policies and 
documents, including previously commissioned studies; and documents describing 
training offerings across Connecticut (Appendix 5). Additionally, the study group 
considered ongoing input from representative stakeholders consulted throughout the 
study (Appendix 4).   
 


1. Resource Accessibility 
 
There appears to be inequitable access to or awareness of training or informational 
resources across different regions within Connecticut with respect to ASD/DD.   Reviews 
of available resources (human, physical, fiscal resources) indicate that while resources do 
exist, there is little or no centralized coordination of these resources. 


 
2. Quality Assurance 
 
There are inconsistent quality assurance procedures for ensuring existing statewide 
training opportunities provided to school personnel and families reflect evidence-based 
practices, specifically around content, delivery, expertise, results and alignment with 
national ASD/DD competencies. To ensure equity and quality across the state, it would 
appear that educators and others would benefit from a more centralized system of 
resource allocation and dissemination of information for ASD/DD that has undergone a 
quality assurance review.  


 
3. Individualization for Student Needs 
 
There is inconsistent selection and implementation of appropriate and current educational 
practices that reflect student needs (academic and functional). There is inconsistent 
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understanding of student characteristics and the assessment of their needs (academic and 
functional) based on these characteristics. The data from surveys and forums indicated 
that there are individuals currently working with children with ASD who do not 
completely understand the disability. School personnel need different levels of 
knowledge based on their levels of certification and degree of engagement with students 
defined by this Act.  At the pre-service and in-service levels there needs to be 
differentiated, high-quality levels or tiers of training addressing the implementation of 
appropriate teaching methods based on the unique needs of exceptional learners, 
including those with ASD/DD. 


 
4. Parents’ and Professionals’ Views 
 
Significantly discrepant views exist between parents and school personnel concerning 
training needs and priority areas for districts and programs.  The perceived needs of 
school personnel compared to families’ perceptions of school personnel’s needs also 
differ, as evident in the surveys.  Yet, participants in the public meetings recognized that 
through the dialogue held during these forums, parents and school personnel identified 
similar needs.  This suggests that there needs to be increased opportunities for joint 
dialogue and training among parents and professionals, which will contribute to shared 
decisions and strengthened perspective-taking resulting in improved outcomes for 
students.    
 
II. A. State Issues Identified  
 
This section of the report highlights the nine issues specifically named within Special Act 
08-5 and relevant findings grounding the study group’s recommendations:   
 
Issue 1: Competencies for school personnel and parents 
 
The study group used findings from a review of existing national publications, online 
survey responses and public meeting feedback to determine competencies necessary for 
school personnel working with children and youth with ASD and DD.  Information 
reviewed included documents from the National Research Council, Council for 
Exceptional Children, the Autism Quality Indicators and Connecticut guidelines.  An 
online survey was developed to measure public perception regarding training needs 
specific to the National Teacher Competencies for Educating Individuals with Autism 
Spectrum Disorders (Appendix 6). The items in this tool were validated by a group of 
Connecticut professionals for content alignment with these teaching competencies . There 
was agreement among 13 reviewers that the competencies were appropriate. Therefore, 
the study group recommends that four sources be referenced by those developing teacher 
preparation and in-service trainings and/or identifying strategies and trainings for parents 
to assure this alignment:   


 
(1) Connecticut’s Common Core of Teaching competencies identified by the 


SDE for initial teacher preparation (Appendix 7) and proposed pre-service 
competencies (Appendix 8);  
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(2) the competencies identified by the Council for Exceptional Children in the 
areas of mental retardation/DD as well as the newly proposed National 
Teaching Competencies for Educating Individuals with ASD identified by 
the Council for Exceptional Children (CEC) for the education of students 
with ASD (Appendix 6);  


(3) the relevant SDE guidelines and publications including guidelines on the 
identification of children and youth with ASD, for students with 
intellectual disabilities, a screening tool for traumatic brain injury, 
transition document with specifics on students with developmental 
disabilities and guidelines for paraprofessionals; and 


(4) the areas of need identified through the surveys and public forums 
conducted during this study.  


 
Issue 2: Existing capacity to incorporate methods into personnel preparation and 
training 
 
The study group examined the existing capacity of higher education institutions and other 
training organizations to provide methods of teaching children with ASD/DD into teacher 
preparation programs, training requirements for candidates seeking Initial and Provisional 
educator certificates, in-service training for school personnel and training for parents. 
 
Higher Education 
There are 16 colleges or universities in Connecticut that prepare teachers and related 
educational professionals and 12 community colleges that have programs in human 
services or education that prepare their students to work with individuals with disabilities, 
including students with autism and other developmental disabilities. A teacher 
preparation survey was developed for this study and an online link was sent to all 16 
deans or directors of these teacher education programs, requesting their assistance in 
disseminating the request to complete the survey to their faculty members who would 
have cognizance of matters associated with the survey.  A similar survey and a similar 
request were made of the 12 academic deans in the community colleges.  Twelve of the 
16 universities responded to the online survey for a 75 percent return rate and six of 12 
community colleges responded for a 50 percent rate. 
 
According to those responding to a survey of post secondary institutions, three educator 
preparation programs currently provide in-service training to teachers in ASD/DD while 
seven indicated they had the expertise to offer in-service training.  
 
Two of the teacher preparation programs responding to the survey indicated that more 
than 10% of their preparation program contained information on ASD/DD, eight 
programs indicated approximately 5-10 percent and two indicated less than 5 percent.  
All institutions preparing educators reported offering one general course in 
exceptionalities and there were varying reports concerning how much time within this 
course was devoted to the needs of children and youth with ASD/DD.  
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To illustrate the state’s training capacity, Table 1 shows the number of Initial teacher and 
Administrator certificates awarded over a seven-year period by Connecticut’s preparation 
programs.  The table reflects the sizes of the various teacher preparation programs in the 
state relative to the number of teaching and administration certificates issued by the SDE 
over this seven year period.  The table also reflects those institutions that contain 
programs and or concentrations in ASD or indicate they are developing one (Southern 
Connecticut State University, Saint Joseph College, Central Connecticut State University 
and Eastern Connecticut State University) and identifies those institutions that indicated 
the existence of faculty expertise in ASD (Southern Connecticut State University, Eastern 
Connecticut State University, Fairfield University, Saint Joseph College, University of 
Connecticut and Western Connecticut State University). These data reflect only 
certificates issued to candidates completing professional education programs at 
Connecticut institutions and not the total number of certificates issued by the SDE during 
this period. 
 
The study group identified five universities and colleges as having a greater level of 
attention paid to ASD/DD than others in the state.  Four of these schools have programs 
that are specifically targeted to preparing educational personnel to work with the 
ASD/DD school-aged population:  Eastern Connecticut State University, Saint Joseph 
College, Central Connecticut State University and Southern Connecticut State University; 
while the A.J. Pappanikou Center for Excellence in Developmental Disabilities 
(UCEDD) at the University of Connecticut Health Center appears to have a greater 
emphasis on generic preparation of community service providers and other education and 
health professionals for the ASD/DD population. Several of these higher education 
institutions also provide programs for school administrators and related service providers 
such as school psychologists, social workers, school counselors and speech language 
pathologists, all important school team members involved in program development and 
delivery of programs for children with ASD/DD.   
 
The University of Connecticut (UConn) Health Center is home to the A.J. Pappanikou 
Center for Excellence in Developmental Disabilities (UCEDD).  In 2008, UConn 
received a $550,000 grant from the U.S. Department of Health and Human Services to 
provide leadership training to child health professionals who will improve the health 
status of infants, children and adolescents, with or at risk for neurodevelopmental and 
related disabilities, with a special emphasis on autism spectrum disorders within the state.  
 
Eastern Connecticut State University (ECSU) currently offers undergraduate courses in 
applied behavior analysis² (ABA) in its psychology department.    The content of these 
courses has been approved by a national certification board in applied behavior analysis.  
ECSU is ranked third, with respect to the five institutions highlighted here, in producing 
general educators (1,098) and does not produce other school personnel (see Table 1).   
 
Saint Joseph College has recently initiated a 15-credit certificate program in ASD on the 
graduate level.  It can be taken as a stands alone certificate or embedded into a full 
master’s degree program in Special Education or Elementary Education. Of these five 
institutions, Saint Joseph College is the second largest producer of special education 
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teachers (264) in the state (see Table 1).  Compared with these other higher education 
institutions that produce general educators (early childhood, elementary and secondary 
teachers) and related service professionals, Saint Joseph College is the smallest producer 
of either professional group and does not produce school administrators. 
 
Central Connecticut State University (CCSU) has introduced a nine-credit ASD 
certificate through its continuing education program.  CCSU is the second-largest  
producer of general educators (2,323) in the state (see Table 1).  Compared with these 
other higher education institutions that produce special educators and related service 
professionals, CCSU ranks fourth and third, respectively, in the numbers produced. 
CCSU produces the smallest number of school administrators. 
 


Table 1:   First-time Teaching/Administrative certificates issued by the SDE from 
January 2001 to August 2008 
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56Albertus Magnus College  56
CCSU 1 104 213 2 763 143 347 1,417


Connecticut College 1 101 4 94
ECSU 1,2 263 333 502


Fairfield University 2 79 82 91 1 69 1 2 311
Mitchell College 33 0


Quinnipiac University 363 219
Sacred Heart University 1 1,383 8 811 478


SCSU 1,2 620 120 131 191 45 992 179 707 2,000
St. Joseph College 1,2 264 1 33 375 82 269


U. of Bridgeport 2 1,263 182 556
U. of Connecticut 2 138 51 59 54 95 395 467 671


U. of Hartford 105 57 77 300 123 132 202
U. of New Haven 622 396


WCSU 2 96 1 413 1 4 327
Yale University 1 7 85


CREC 16 0
Teach for America 76 78


ARC* 1367
Total 1,327 311 702 246 144 7,379 914 2,652 9,028


2.   Institutions that indicated training capacity in ASD among faculty


* Alternate Route to Certification
Source:  CT State Department of Education,Bureau of Educator Standards and Certification, Sept. 22, 2008


Note:   All institutions have faculty members with expertise in DD


154
1,367


 
1.   Institutions that have undergraduate or graduate concentrations in ASD or who indicated they are developing one


1,018
842
93
16


1,024
2,003
1,930
996


56
2,989
200


1,098


4,985


636
33
582


2,681


 
Southern Connecticut State University (SCSU) offers the most comprehensive and most 
established program for teachers in ASD/DD in the state.  SCSU’s program offers a 30- 
credit master’s degree program in special education with a concentration in ASD/DD.  
Current enrollment exceeds 100 students.  SCSU’s Department of Special Education and 
Reading collaboratively delivers courses with the Department of Counseling and School 
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Psychology and the Department of Communication Disorders at SCSU, as well as the 
Yale University Child Study Center.  SCSU supports and collaborates with school 
districts in program development for children with ASD/DD and conducts clinical 
experiences in both urban and suburban school districts.  SCSU has additional initiatives 
with paraprofessionals for teacher certification in special education and early childhood 
education. SCSU produces the largest overall number of certified general education  
teachers (3,111), special education teachers (620), and related services professionals 
(487), and the second-largest number of school administrators (707) in Connecticut.   
 
While some capacity exists in the state’s higher education institutions, surveys show little 
consistency across programs as to competencies covered by course content addressing the 
identification and education of children with ASD/DD.  It would appear that the majority 
of pre-service training for teachers includes only the one overview course in 
exceptionalities as is required for certification.  Of this course, only about 5 to 10 percent 
would be devoted to discussion of the needs of students with ASD and DD.  At least five 
universities and two community colleges report having expertise and ability to conduct 
some in-service training, however, there was no evidence that this expertise was 
consistently tied to the needs of districts and parents. 
 
These data and previous information show that SCSU is in a unique position to expand 
the initiative in this Act to train school personnel working with children with ASD/DD.   
 
Training Offerings 
Hundreds of trainings and outreach efforts occurred across Connecticut in 2007-08 by 
over 50 organizations (Appendix 5). A preliminary review of brochures, annual reports, 
flyers, catalogues and other materials indicated a wide array of content covering topics 
relevant to educating and supporting individuals with autism and other developmental 
disabilities. Additionally, online survey respondents verified availability of offerings in 
their areas. Some offerings advertised to school personnel and families included: 
 


• assistive technology in the classroom for supporting individuals with ASD/DD; 
• basic and advanced ABA; 
• transition planning and assessment; 
• evaluation of related service providers and individual coaching to related service 


providers; 
• sensory and auditory integration training; 
• parent and family advocacy; 
• community awareness; 
• general overviews of ASD/DD characteristics; and 
• behavior management techniques. 


 
A majority of training and technical assistance seemed concentrated in the Southwest and 
Central regions of the state in terms of the physical location of offerings. The study group 
was able to identify 20 organizations that provided training and/or support to parents and 
professionals in the area of ASD and 35 for DD.  Thirteen of the organizations providing 
training in ASD and 10 in DD are approved by the SDE to award Continuing Education 
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Units to educators and administrators. It was unclear to the study group, however, the 
extent to which training content and outreach emphasis was reflective of national 
standards or evidence-based practices. It was not always easy to discern the qualifications 
of those listed as providing the training given the lack of course instructor information 
available. 
 
The study group suggests further investigation of these initial findings as well as 
information from the providers on the number of participants in attendance, the roles of 
attendees, and any quality assurance regarding provider or content evaluation. 
 
Issue 3: Needs of School Readiness Programs, Elementary and Secondary Schools 
and Institutions of Higher Education 
 
The study group used the public meetings and online surveys to identify the needs of 
school personnel in grades K-12, inclusive and higher education personnel.  While the 
survey results identified the needs of early childhood educators, this data collection did 
not distinguish school readiness providers from other early childhood providers.  This 
area should be followed up with closer study.  
 
The study did not reveal any significant difference among the grade levels in which 
school personnel worked, although there were fewer respondents at the secondary levels 
than at the preschool and elementary levels.  The majority of responders identified 
themselves as working at the elementary level.  The survey results revealed that 
responders who identified themselves as early childhood educators had similar needs to 
other school personnel who completed the survey.  
 
An overarching theme from the findings was all staff members in schools that come in 
contact with students with ASD/DD may need further information or training. The 
following are common themes reported by parents and personnel working at or having a 
child receiving an education at the preschool through high school levels.  Representatives 
from the RESCs, SERC and higher education placed these themes into the following 
priority order:   
 


1. Social Skills: The need for teachers and paraprofessionals to provide social skills 
instruction and training for all students, including general education students and 
students with ASD/DD, emerged as a consistent concern of parents and 
professionals.  There was a particular concern with regard to the generalized lack 
of training and limited instructional approaches used by teachers and 
paraprofessionals who work with children with ASD/DD to assist these children 
in their social development. 


 
2. Communication: Students with ASD/DD are in need of communication skills, 


including pragmatics, semantics, syntax and phonology, as well as the foundation 
skills in communication. Because some students with ASD/DD are unable to fully 
develop the use of speech as their primary mode of communication, augmentative 
or alternative systems and supports such as assistive technology devices, picture 
communication systems, visual supports and/or sign language must be available 
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options.  The lack of training and ongoing support in the use of these instructional 
approaches was again noted to be of concern to professionals and parents across 
the state. 


 
3. Understanding the Individual:  Parents, administrators, educators and 


paraprofessional staff members need to better understand the core characteristics 
of ASD in order to effectively support program development and consistently 
implement appropriate, evidenced-based practices.  The need to understand the 
uniqueness of each child was frequently identified throughout the public forums.  
What was learned from the data was that selection of instructional strategies or 
methodologies to assist students with ASD/DD was often based on availability or 
what was deemed the conventional wisdom among educators from a particular 
region in the state.  Seldom were strategies targeted to the unique characteristics 
of the learner, particularly students with ASD.  


 
4. Behavior Management Strategies:  The data indicate that there is a significant 


need for personnel skilled in behavior management strategies and situational 
approaches.  Behaviors serve a function and the identification of the appropriate 
educational intervention to address the behavior is warranted. Staff members need 
skills in assessing behavior based on its function.  In this particular skill area the 
lack of consistency of practice, available expertise throughout the state, and 
awareness of available resources in this area was a concern.   


 
5. Well-Functioning Teams: The need for more effective teaming and knowledge of 


how to maximize skills and resources of a student’s support team was identified.  
School personnel need increased knowledge and skills for teams to effectively 
assess, use assessment in developing the Individualized Education Program (IEP) 
and measure progress for students with ASD/DD.  Using appropriate 
measurements to assess outcomes, using standardized tests and curriculum-based 
measures to assist with measuring progress and developing programs, explaining 
assessments and their results to parents, planning appropriate programs based on 
assessment data, planning for transitions across settings and to independent living, 
and planning for generalization of student learning were all identified as 
important skills for school personnel to have in order to serve on an effective 
team.  The expertise needed to provide this training and to demonstrate its use to 
teachers and administrators was perceived as currently limited.   


 
6. Parents as Partners: Ensuring parent involvement and partnership in the 


educational planning process for students with ASD/DD is inconsistent across the 
state.  Frequent concerns were expressed at the public meetings, particularly as 
expressed by parents, that schools do not appreciate their perspectives.  There is a 
recognition that parents bring to the team knowledge of their child and family that 
is essential in serving the educational needs of their child. The need for training of 
parents and school personnel in the importance of and skills needed for engaging 
parents in educational planning and placement decisions for their children was 
deemed critical.   Moreover, as noted in our General Findings and Conclusions 
section above, joint dialogue and training between parents and professionals may 
be critical to cementing these kinds of partnerships.   
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7. Methodology and Instruction: Respondents reported that greater expertise is 


needed by school personnel regarding the impact of classroom instruction on the 
learning needs of students with ASD/DD; academic instruction and other content 
instruction specific to this population of students; curricular and instructional 
modifications based on unique student needs; the need for explicit instruction in 
reading; and the use of sensory integration strategies and student strengths (rather 
than deficits) for identifying educational programming techniques to assist these 
students.  The data suggest that there is a lack of awareness among teachers of 
what resources are available to help gain this expertise or where to look for 
ongoing support when further expertise may be needed. It was identified that staff 
members working with these students need improved skills in identifying 
appropriate methodologies for instruction that meet the unique, individual needs 
of each particular student.   


 
8. Meaningful Participation and Climate of Relationships: Closely related to the 


social skills theme above, a common viewpoint expressed in the forums was that 
teachers need more assistance in integrating children with ASD/DD into the fabric 
of the classroom, particularly with respect to engaging the children with ASD/DD 
with their typical peers and vice versa.  Respondents identified that simply 
placing a child with ASD/DD into the classroom did not assure that the child 
would be meaningfully and appropriately engaged or included as an integral part 
of the class community.  The development of social relationships was identified 
as being vital to the child’s overall educational performance and should be a 
major consideration for training.   Consistent with other themes, such training is 
provided sporadically across the state with regional gaps in the availability of and 
ongoing support for accomplishing this educational goal. It is also important to 
have school personnel with the knowledge and skill to aid students with ASD/DD 
acclimate or assimilate to their learning environments. 


 
9. Resources: As evidenced throughout the forums, the online surveys, and from an 


analysis of other data sources, there is a serious need to identify in detail the 
current availability of resources and the capacity of the state to provide the needed 
resources to meet the unique and individual needs of the students defined for this 
Act.  Ongoing technical assistance to schools, rather than one-time, in-service 
trainings, are much more effective in helping school personal implement the kinds 
of interventions discussed in this report.  These findings reinforced the need 
identified by passage of this Act.  


 
Issue 4: Availability of persons with expertise 
 
State Department of Education (SDE) 
SDE teacher certification and the Department of Public Health’s licensing are the two 
processes for validation of qualifications in educating children with ASD/DD in 
Connecticut schools.  The State does not validate qualifications of any other agency or 
individual in the area of ASD/DD.   
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Currently at the SDE, there are several staff members with expertise and responsibilities 
specifically dedicated to ASD (.5 FTE) and DD (3 FTE).  These individuals are 
responsible for autism initiatives; the P.J. Settlement Agreement³; serving as liaison to 
the Birth-to-Three System initiatives on ASD, the Department of Developmental 
Services, and serving as representatives on advisory committees to the Developmental 
Disabilities Council, to Board of Educational and Services for the Blind, Committee for 
the Deaf and Hard of Hearing and to the UCEDD as well as other agencies focused on 
supporting the educational needs of children and youth with ASD/DD; explaining and 
disseminating the guidelines for the identification and education of students with 
ASD/DD and monitoring federal/state requirements (IDEA and No Child Left Behind) 
concerning children and youth with ASD/DD.  
 
The Connecticut Birth to Three System 
The Connecticut Birth to Three System, administered by the DDS, currently has 10 
comprehensive autism-specific programs across Connecticut for infants and toddlers. 
Additionally, the Birth to Three System produces service guidelines and other documents 
available to districts, programs and families. Finally, the Birth to Three System 
frequently partners with SERC and the SDE in the provision of state training through 
SERC. 
 
Higher Education Faculty 
Of the 12 (of 16) higher education teacher preparation institutions and six (of 12) 
community colleges that responded to the surveys administered by the study group, only 
five teacher education programs and two community colleges reported to have faculty 
members with expertise in ASD.  All of the teacher education programs reported to have 
faculty members with expertise in DD.  
 
Related Service Providers 
There is a national board certification in applied behavioral analysis that an individual 
can secure.  There are 134 individuals in Connecticut that have this credential.  This 
board certification does not specifically address ASD/DD, although the skills achieved 
with this certification can be useful in working with students having ASD/DD, other 
disabilities, and students without disabilities. While there remains a need for 
professionals who can appropriately diagnose autism in very young children, and those 
who can develop appropriate evidence-based treatments, interventions and supports 
across the lifespan, districts and RESC representatives expressed concern regarding 
shortages of qualified related service providers in the areas of speech/language and 
behavior analysts.  Speech and language pathologists have been identified as a high 
shortage area profession for multiple years in Connecticut and across the country. 
 
RESC and SERC 
Of the six RESCs in the state, the Capital Region Education Council (CREC), 
Cooperative Education Services (C.E.S.), EASTCONN,  LEARN and Area Cooperative 
Education Services (ACES) report having specific expertise in providing direct services 
to students identified as ASD/DD.  EDUCATION MEMBER CONNECTION provides 
direct early intervention services. All six report having staff to provide training and 
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technical assistance to school districts regarding students with ASD/DD.  The SERC has 
staff members with expertise in ASD/DD to provide training and technical assistance to 
school personnel. SERC annually publishes a directory of Connecticut summer camps 
and programs for exceptional children which provides information according to specified 
disability categories including ASD and disabilities associated with DD.  
  
Parent Advocacy Organizations 
There are seven parent advocacy organizations focused specifically on the needs of 
individuals and families with ASD.  Several of these organizations serve a specific region 
of the state while others provide services statewide.  Additionally, towns have local 
parent support groups that often feature guest speakers and discussion forums within their 
communities. There is one advocacy organization identified generically for persons, 
including students, with DD, and then individual organizations specific to disability 
categories that are most frequently identified as DD.  Additionally, there are 
organizations that address the needs of families with children identified as ASD and DD 
as a subset of the total breadth of disability categories served by their organizations.  
 
Information Resources: Independent Consultants, Programs, Services and Guidelines 
There are several resources available across Connecticut including guides for locating 
professional and independent consultants. However, these resources offer no quality 
indicators regarding the expertise, background, knowledge and experience of these self-
identified experts. In 2005 the SDE created a resource directory of self-identified 
qualified experts in the area of intellectual disabilities called Resource Directory of 
Specialists: Educating Students with an Intellectual Disability in the General Education 
Environment. The Connecticut-based Autism Spectrum Resource Center annually 
publishes a manual which contains information specific to individuals with ASD on 
advocates, attorneys, therapists, physicians, counselors, other health practitioners and 
organizations available across the state. 
 
The State Department of Education also has published guidelines that offer information 
that is of assistance in the education of students with ASD/DD (see Appendix 3).  These 
include guidelines on the identification of children and youths with ASD, for students 
with intellectual disabilities, a screening tool for traumatic brain injury, transition 
document with specifics on students with developmental disabilities and guidelines for 
paraprofessionals. 
 
The SDE has published both a Directory of Community Rehabilitation Providers for 
Youth in Transition and Adults with Disabilities in Connecticut (2005) and a Directory of 
Transition Programs in College, University and Community-based Settings in 
Connecticut (2005).  The Directory of Approved Private Special Education Programs 
(2008), maintained by the SDE, currently lists 14 approved private special education 
programs that self-reported offering services for students with ASD/DD.  In 2008, the 
SDE revised and published its Connecticut Resources for Families brochure. All of these 
resources are of specific interest to families and professionals in the area of ASD/DD.  
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Additionally, multiple state agencies maintain links on their Web sites that connect users 
to available resources of specific interest to these populations, including the Office of 
Protection and Advocacy, the Developmental Disabilities Council, the UCEDD and 
DDS, to name several.  
 
The Autism Spectrum Resource Center, Connecticut Families for Effective Autism 
Treatment and the Autism Society of Connecticut have online information clearinghouses 
and provide frequent newsletter communication of events and resources.   
 
Issue 5: Collaborative partners who should be involved in the process of the 
development of training 
 
Through this study, it was identified that the planning and development of training is 
occurring primarily within, not between or among, individual organizations and agencies.  
The study group believes this is not the most effective or efficient strategy for ensuring 
access and sharing of resources. Findings from the study indicated that there was 
enthusiasm and support for developing a stronger coordination of training. The study 
group recommends that the SDE assume the responsibility of coordinating a core group 
(see Recommendation #1) to be engaged in advising the SDE on the process of 
developing training identified for personnel preparation and training.  This core group 
should engage the stakeholder group that was convened for the development of the 
SDE’s Guidelines for the Identification and Education of Children and Youth with Autism 
(2005) and assure representation from DHE, DDS, SCSU, the UCEDD, the SERC, the 
RESCs, the consortium of parent organizations for ASD and the Parent Training and 
Information (PTI) center for the state known as the Connecticut Parent Advocacy Center 
(CPAC).   
 
This core group should call upon professionals and parents from throughout the state’s 
institutions of higher education, school districts, professional associations, state agencies 
and national experts, as appropriate, to inform the work.  In addition to the groups 
mentioned above, the SDE’s School Paraprofessional Advisory Committee would be 
useful to assist in identifying further needs and training for paraprofessionals in the 
schools. 
 
Issue 6: Best practices in pedagogy concerning teaching and research-based 
strategies 
 
The Act calls for the identification of best practices in pedagogy concerning teaching and 
research-based strategies specifically regarding student characteristics, curriculum 
planning, curricular and instructional modifications, adaptations and specialized 
strategies and techniques, assistive technology and inclusive educational practices, 
including collaborative partnerships. 
 
The Guidelines for the Identification and Education of Children and Youth with Autism 
Spectrum Disorders (2005) and the Guidelines for the Identification of Children with 
Intellectual Disabilities (2008) include information on characteristics of effective 
programs that Connecticut has identified for students with ASD and intellectual disability 
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(a population of students which comprises the majority of students identified as DD), 
respectively. 
 
Additionally, the study group believes the professional development sections of the P.J. 
et al. v. State of Connecticut, et al Annual Reports (2002-2006) provides descriptions of 
best practices in pedagogy concerning the education of students with developmental 
disabilities and for inclusive educational practices.  The SDE also has developed a 
document that provides guidance on the characteristics of students with traumatic brain 
injury, one of the disability categories of which a large percentage of whom would most 
likely be identified as DD. 
 
It is recommended that best practice pedagogy of evidence-based practices be identified 
and made available to schools and families and that this effort be more comprehensive 
and specific than what this study group was able to compile, given its resources.  
Additionally, identification of effectively implemented evidence-based practices being 
implemented in Connecticut would be beneficial for schools and families to observe. 
 
Issue 7: Methods that are in compliance with requirements of IDEA 
 
While the IDEA does not recommend or mandate methods regarding the needs of 
individuals with ASD/DD, the study group strongly recommends that teacher preparation 
programs and other training initiatives highlight the following regarding training around 
the development a child’s Individualized Education Program (IEP), as these are 
mandatory elements for complying with federal and state requirements: 
 


• specific supports and services to school personnel to meet the needs of the student 
(C.F.R. §300.156) in order to identify necessary training needs and resources that 
a student’s education staff would need to assist the successful implementation of 
that student’s IEP;      


• positive behavior supports that would benefit the education of students with 
ASD/DD (C.F.R. §300.324); 


• provision that an IEP must include "a statement of the program modifications or 
supports that will be provided for the child” which should be to assist the teacher 
in meeting the unique needs of the child (C.F.R. §300.347); 


• assessment and evaluation techniques to be used in the identification of the 
student’s present levels of performance and identification of appropriate assistive 
and adaptive technology to aid instruction and facilitate the student’s 
communication (C.F.R. §300.343);  


• training or technical assistance for professionals (including individuals providing 
education or rehabilitation services), employers, or other individuals who provide 
services to, employ, or are otherwise substantially involved in the major life 
functions of that child.(C.F.R. §300.6); and  


• related services for parents, such as parent counseling and services in order for the 
child to receive a free, appropriate public education (C.F.R. §300.24 (7)). 
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The IDEA also provides that the IEP team must include "an individual who can interpret 
the instructional implications of evaluation results..." 20 USC Section 1414(d) 1(B)(v).  
Additionally, the IDEA (C.F.R. §300.156) maintains that the State Education Agency 
(SEA) establish and maintain qualifications to ensure that personnel are appropriately and 
adequately prepared and trained and have the content knowledge and skills to serve 
children with disabilities. As it applies to educator preparation, consistent with §300.156 
and section 612(a)(14) of the Act, Connecticut is responsible for ensuring that teachers, 
related services personnel, paraprofessionals and other personnel serving children with 
disabilities under Part B of the Act are appropriately and adequately prepared and trained 
and have the content knowledge and skills required to serve children with disabilities. 


Issue 8: Budget and Time Line 


Special Act 08-5 requested that a budget and time line for implementing the statewide 
plan be developed.  Given the current economic situation in Connecticut, the study group 
recognized that requesting funds to implement this plan in a timely manner poses great 
challenges in decision-making regarding where to allocate the states’ limited resources.  
The budget proposed is intended to provide a realistic expectation of necessary resources.  
Please refer to page 27 of this report following the General Recommendations section for 
this information. 


Issue 9:  Steps to Assess Impact  
 
Special Act 08-5 requested that the study group develop an assessment of the impact of 
this statewide plan.  Please refer to page 23 of this report following the General 
Recommendations section for this information. 
 
II. B. Proposed Categories for Personnel Preparation and Training 
 
The Act specifically requested recommendations for a statewide plan to incorporate 
methods of teaching children with autism and other developmental disabilities into: 
 


• Programs for teacher preparation; 
• Requirements and competencies for candidates seeking Initial and 


Provisional educator certificates; 
• In-service training; and  
• Training and competencies for paraprofessionals, related services 


professionals, early childhood certificate holders, administrators and 
parents.  


 
As recommended in Issue #1 of Section II A the development of teacher preparation and 
in-service trainings should reference four sources when preparing and educating school 
personnel and parents: 
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(1) Connecticut’s Common Core of Teaching competencies identified by the 
SDE for initial teacher preparation (Appendix 7) and regulatory 
requirements (Appendix 8);  


(2) the competencies identified by the Council for Exceptional Children in the 
areas of mental retardation/DD as well as the newly proposed National 
Teaching Competencies for Educating Individuals with ASD identified by 
the Council for Exceptional Children (CEC) for the education of students 
with ASD (Appendix 6);  


(3) the relevant SDE guidelines and publications including guidelines on the 
identification of children and youths with ASD, for students with 
intellectual disabilities, a screening tool for traumatic brain injury, 
transition document with specifics on students with developmental 
disabilities and guidelines for paraprofessionals; and 


(4) the areas of need identified through the surveys and public forums 
conducted during this study (refer to Issue #3 of Section II A.  Training 
priorities should include social skills, communication, behavior 
management and understanding the unique differences of students defined 
for this Act. 


 
The study group recommends the following approach to incorporating these methods into 
the various personnel preparation and training opportunities: 
 
EDUCATOR Preparation and Training 
 
Entry Level Educators and Those Seeking A Provisional Certificate 
This level of training addresses what entry level teachers, including those seeking an 
early childhood certificate, need to know for educating students with ASD/DD upon 
seeking Initial and Provisional certification.  This level of training is offered at teacher 
preparation institutions and organizations providing alternative routes to certification for 
the entry level teacher, including educators in early childhood. 
 
The SDE, in collaboration with appropriate partners in higher education, will provide 
guidance for developing course syllabi and course content for meeting the required SDE 
teacher preparation competencies and needs of children and youth with an ASD/DD. This 
work will inform the pre-service competencies for entry level educators which include: 
 


• Development and characteristics of students with ASD/DD; 
• Evidence-based/standards-based instruction; 
• Evidence-based classroom and behavior management; 
• Assessment; 
• Professional behaviors and responsibilities. 


 
Educators Seeking A Professional Certificate 
This level of training addresses more specific attitudes, knowledge and skills for teachers 
seeking professional certification who would be interested or were currently educating 
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students with ASD/DD.  This tier of instruction would be appropriate for entry level 
special educators who were educating students with ASD/DD. 
 
This level of training may be offered as graduate credit or CEUs at teacher preparation 
institutions and organizations or CEUs at school districts providing in-service training 
and would be appropriate for the teacher seeking a Professional Educator certificate. 
   
The SDE, in collaboration with appropriate partners, would develop training modules 
specific to ASD/DD that teacher preparation programs or in-service training 
organizations could follow when developing course syllabi/instruction or preparing for 
workshops, training or technical assistance to teachers already providing services to 
children with ASD/DD or whom are interested in learning more about this population of 
students.   
 
The competencies that an educator would need at this level would be based on the 
competencies identified by the Council for Exceptional Children in the areas of mental 
retardation/DD as well as the newly proposed National Teaching Competencies for 
Educating Individuals with ASD identified by the Council for Exceptional Children for 
the education of students with ASD (Appendix 6) and the findings from the public 
meetings and online surveys conducted for this study. 
 
Special Educators/Advanced Preparation 
This level of training addresses areas of expertise specifically geared for educators that 
are interested in becoming special educators or acquiring more advanced expertise in the 
area of ASD/DD. 
 
This level of training may be offered as graduate credit or CEUs at teacher preparation 
institutions and organizations, or CEUs at school districts providing in-service training, 
and would be appropriate for the teacher seeking a Professional Educator certificate. 
 
The SDE, in collaboration with appropriate partners, would develop training modules 
specific to ASD/DD that teacher preparation programs or in-service training 
organizations could follow when developing course syllabi/instruction or preparing for 
workshops, training or technical assistance to teachers already providing services to 
children with ASD/DD or whom are interested in learning more about this population of 
students and want to develop specific expert level knowledge and skills.   
 
PARAPROFESSIONAL Preparation and Training 
 
Connecticut has established requirements for paraprofessionals and as indicated in this 
study’s findings and from the study group’s review of the literature, paraprofessional 
development is critical in ensuring positive results on student learning as it pertains to 
individuals with an ASD or DD. Paraprofessionals need access to training where the 
content is concerned with evidence-based practices that lead to meeting the needs of the 
students they are serving.  
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Entry Level Paraprofessional 
This tier addresses what all entry level paraprofessionals need to know for working in 
classrooms that serve this population.  CREC currently offers on line training modules 
that would meet this tier of training for paraprofessionals in general education classrooms 
that serve students with ASD/DD. 
 
Paraprofessional 
This level addresses more specific attitudes, knowledge and skills for paraprofessionals 
who are currently working or intend to work specifically with students with ASD/DD. 
CREC, in collaboration with the SDE and SERC, is currently creating advanced training 
modules that would be appropriate for this tier of paraprofessional training. 
 
RELATED SERVICE PROVIDERS Preparation and Training 
 
The SDE should develop guidance documents regarding ASD/DD to be provided to 
colleges and universities that provide certification or licensing credentials for personnel 
who work in schools where students with ASD/DD receive an education.  These guidance 
documents would also be provided to school districts that employ these professionals 
where students with ASD/DD receive and education.   
 
The SDE, in collaboration with appropriate partners, would develop these guidance 
documents specific to ASD/DD concerning the role of other professionals including 
school administrators, school counselors, occupational therapists, physical therapists, 
nurses, social workers and school psychologists.  Guidelines would be intended for use 
by colleges and universities or in-service training organizations, including school 
districts, as references when developing course syllabi/instruction or preparing for 
workshops, training or technical assistance to the appropriate professional group teachers 
already providing services to children with ASD/DD or whom are interested in learning 
more about this population of students.   
 
The competencies in this guidance document would be based on the competencies 
identified by the Council for Exceptional Children in the areas of mental retardation/DD 
as well as the newly proposed National Teaching Competencies for Educating 
Individuals with ASD identified by the Council for Exceptional Children for the 
education of students with ASD (Appendix 6) and the findings from the public meetings 
and online surveys conducted for this study. 
 
SCHOOL ADMINISTRATORS Preparation and Training 
 
The SDE should develop a guidance document regarding ASD/DD for colleges and 
universities regarding the preparation of school administrators who work in Connecticut 
schools.  This guidance document also would be provided to school districts that employ 
these professionals.   
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The SDE, in collaboration with appropriate partners, would develop this guidance 
document specific to ASD/DD and school administrators.  It would be intended for use 
by colleges and universities or in-service training organizations, including school districts 
as a reference when developing course syllabi/instruction or preparing for workshops, 
training or technical assistance to school administrators already providing services to 
children with ASD/DD or whom are interested in learning more about this population of 
students.   
 
The competencies in this guidance document would be based on the competencies 
identified by the Council for Exceptional Children in the areas of mental retardation/DD 
as well as the newly proposed National Teaching Competencies for Educating 
Individuals with ASD identified by the Council for Exceptional Children for the 
education of students with ASD (Appendix 6) and the findings from the public meetings 
and online surveys conducted for this study. 
 
PARENTS Training 


Parents of children with ASD/DD need to be closely involved in the educational process.  
Parents can learn techniques for teaching adaptive skills and managing the behavior of 
their children which maximizes the learning and improves the quality of family life. 
While there are several effective organizations across the state engaged in parent training 
and advocacy, as noted by survey respondents and meeting attendees, other respondents 
indicated problems in the relationships between parents and school districts in the areas 
of communication, forging partnerships and collaborating through the Individualized 
Family Service Plan (IFSP) for infants and toddlers and the IEP for students ages 3-21. 
As was noted within the public forums, opportunities for parents and district/school 
personnel to attend joint training on ASD/DD has been found to be an effective strategy 
for breaking done communication barriers and forging partnerships.   


While tremendous responsibility falls to the parent as an advocate for their child and as 
the monitor of the IEP or IFSP, the parent is also in the position to support the learning at 
home. It is important for schools to recognize that parents need both initial training and 
on-going support to sustain efforts in building the home-school connection. Providing 
parents with a basic training course in teaching principles is often insufficient to ensure 
the sustainability of the student’s skill acquisition outside of the regular school day. 


Strategies and training for parents that will be supportive to families in their homes and 
that will help to clarify and build a better understanding of their child’s instructional 
needs in school will need to be developed.  Any training will be tailored to the unique 
needs of families and will be informed by the competencies identified by the Council for 
Exceptional Children in the areas of mental retardation/DD as well as the newly proposed 
National Teaching Competencies for Educating Individuals with ASD identified by the 
Council for Exceptional Children for the education of students with ASD (Appendix 6) 
and the findings from the public meetings and online surveys conducted for this study. 
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III. Recommendations 


Recommendation #1 
 
The Commissioner of the State Department of Education or his/her designee should seek 
advisement from a consortium of agencies in addressing the teaching of children with 
autism and other developmental disabilities.  This Consortium should have as its core 
group the Commissioners of the Departments of Higher Education and Developmental 
Services or their designees and the President of Southern Connecticut State University or 
his/her designee.  Additionally the Consortium should seek representation from: 
 


• the University of Connecticut Health Center’s Center of Excellence on 
Developmental Disabilities (UCEDD); 


• the Parent Training and Information Center (PTI- Connecticut Parent Advocacy 
Center (CPAC); 


• the State Education Resource Center (SERC); 
• the Connecticut Chapter of the American Association of Colleges of Teacher 


Education (AACTE-CT); 
• the Consortium of Independent Colleges; 
• the alliance of Directors of Special Education of the Regional Educational 


Service Centers (RESCs); 
• the Connecticut Council on Developmental Disabilities; and 
• the Independent Advisory Council of the Division of Autism Services 


(IACDAS).   
 
It is further recommended that the SDE, whenever possible and appropriate, invite 
individuals with ASD/DD and parents and family members of children with ASD/DD in 
the planning and development of recommendations emanating from this Consortium. 
 
The Commissioner of Education should seek advisement from the Consortium in the 
following priority areas: 
  


1. The identification of competencies necessary for preparing educators and school 
personnel to assist in creating consistency of expectations for staff knowledge, 
attitudes, skills and dispositions for educating children and youth with ADS/DD 
throughout the state’s teacher preparation and in-service training  programs.   


2. The incorporation of best practices for educating children and youths with 
ASD/DD into:  
• the state approval process for education programs of institutions of higher 


education; 
• potential amendments to the special education requirements for all Initial 


teaching certificates and programs leading to Initial certification in special 
education as well as advanced programs beyond the master’s degree for 
professionals seeking the issuance of an Administrator certificate; 
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• the CEU approval process for new teachers; and 
• the approval process for the induction of new teachers (formerly known as the 


BEST Program). 
3. The identification of funding sources to achieve these and other initiatives 
 consistent with this report and any Special Act 08-5 requirements to follow.     


 
The purpose of this recommendation is to promote ongoing collaboration between the 
organizations and agencies listed above and to solicit stakeholder and expert input to 
inform decision-making regarding educator preparation, requirements for continuing 
professional development of teachers, administrators, paraprofessionals and other 
educational personnel, and the provision of statewide training for teachers, 
administrators, parents and families regarding children defined by this Act.  
 
Recommendation #2 
 
The state should promote the establishment of a Center on Autism Spectrum Disorders at 
Southern Connecticut State University, whose primary mission is to coordinate 
information and training throughout the state to support children and youths with ASD.  
The Center would provide a centralized source of evidence-based information and 
training, and provide coordination and technical assistance to service providers, school 
districts and families throughout Connecticut.  The primary components of the Center 
would focus on training coordination, resource dissemination, collaboration/networking 
and identification of effective practice.  This Center would collaborate with 
organizations, including the Consortium, the RESCs, the SERC and the University Center 
for Excellence in Developmental Disabilities (UCEDD) in developing new and 
augmenting existing training programs, conducting applied and policy research and 
analysis, disseminating research-based practices and serving as a clearinghouse of 
trainings and resources.  The director of the Center shall also be a member of the 
Consortium. 
 
This Center will aid in assuring consistency in providing higher education faculty 
members, service providers, school personnel and families with access to the variety of 
resources available to address the unique needs of the children defined for this Act.  This 
Center needs the expertise to develop training, provide technical assistance and be 
positioned to work extensively with school districts, teacher preparation institutions and 
other training and advocacy organizations. Training needs to be aligned with: 


 
(1) Connecticut’s Common Core of Teaching competencies identified by the 


SDE for initial teacher preparation (Appendix 7) and proposed pre-service 
competencies (Appendix 8);  


(2) the competencies identified by the Council for Exceptional Children in the 
areas of mental retardation/DD as well as the newly proposed National 
Teaching Competencies for Educating Individuals with ASD identified by 
the Council for Exceptional Children (CEC) for the education of students 
with ASD (Appendix 6);  


 - 24 - 







(3) the relevant SDE guidelines and publications, including guidelines on the 
identification of children and youths with ASD, for students with 
intellectual disabilities, a screening tool for traumatic brain injury, 
transition document with specifics on students with developmental 
disabilities and guidelines for paraprofessionals; 


(4) the areas of need identified through the surveys and public forums 
conducted during this study (refer to Issue #3).  Training priorities should 
include: social skills, communication, behavior management and 
understanding the unique differences of students defined for this Act.  


 
The Center should be charged to: 
 


1. Develop and expand on-ground, distance and online learning opportunities that 
include offerings related to all areas of autism and related disabilities using 
evidence-based practices in assessment, instruction and curriculum development 
as the focus; 


2. Develop and expand opportunities for in-district programs/child-specific training 
using evidence-based practices in assessment, instruction and curriculum 
development as the focus; 


3. Provide coordinated team training for the RESCs, which would then function as 
the training team for teachers and staff members within school districts; 


4. Work with multiple, community organizations to provide parent training and 
resource dissemination of important information to parents and other caregivers; 


5. Work with all teacher preparation programs in Connecticut, develop expertise 
among the faculties on ASD/DD for inclusion into their educator preparation 
programs; 


6. Develop a paraprofessional plan for training and support focused on ASD/DD in 
partnership with the SERC and the SDE’s School Paraprofessional Advisory 
Council. This plan should be informed by the competencies and training modules 
and other source documents reviewed by the study group.  


7. Develop training modules and guidance documents that address the competencies 
identified in this report, to be made available to institutions of higher education 
and other training organizations to assist in creating consistency of content to be 
delivered regarding staff knowledge, attitudes and skills for educating children 
and youths with ASD/DD throughout the state’s teacher preparation and in-
service training programs.   


8. Conduct transdisciplinary summer clinics for children with ASD/DD as model 
training sites to allow for assessments, interventions and recreational 
opportunities;  


9. Coordinate with universities in Connecticut to establish an applied research 
component to the Center that seeks to identify the scientific basis of the efficacy 
of specific interventions used with children and youths with ASD;  


10. Conduct policy analysis that impacts children and youths with autism spectrum 
disorders; 


11. Disseminate information to parents, professionals and paraprofessionals regarding 
translating research into evidence-based practice;  
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12. Evaluate the effectiveness and impact of services and policies impacting children 
and youth with ASD; and  


13. Apply for applicable state, federal and foundation grants to support the efforts of 
the Center to reach these goals. 


 
The purpose of this recommendation is to assure consistency and coordination of 
information and services to teacher preparation institutions, service providers, school 
districts and families throughout all regions of the state in the use of evidenced-based and 
best practices for children and youth with ASD. 
 
Recommendation #3 
 
The State Department of Education, in partnership with the proposed Center on Autism 
Spectrum Disorders and the proposed Consortium, should identify and recognize 
effective implementation of evidence-based practices occurring throughout the state and 
arrange for school personnel and parents to speak with and observe the implementers of 
these practices for dissemination and replication. 
 
The purpose of this recommendation is to assist families and school personnel in their 
access to and development of skillful and consistent application of evidenced-based and 
best practices for the education of children and youths with ASD. 
 
IV. Budget 
 
Special Act 08-5 required the development of a proposed budget to support a statewide 
plan.  Given the current economic situation in Connecticut, the study group recognized 
that requesting funds to implement this plan poses great challenges in decision-making 
regarding where to allocate the states’ limited resources.  The establishment of a Center 
on Autism Spectrum Disorders, in particular, will require the infusion of significant fiscal 
resources.  For this reason,  and because Southern Connecticut State University has 
already been seeking to support its initiatives in this area, SCSU is currently pursuing 
federal and foundation support to cover start-up costs.  The budget makes good use of in-
kind contributions and minimal financial support for the Consortium and for identifying 
best practices across our state.  
 


Recommendation #1- Consortium 
First-Year Budget 


 
Budget Category: Personnel 
Consortium members – Representatives from 
designated organizations and agencies 
 


In-kind contribution 


Part-time secretary (.5 FTE) In-kind contribution from 
consortium members 


Benefits In-kind contribution 
Travel 
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In/out of state based on state govt. travel rates In-kind contribution from 
consortium members 


 
Equipment 
Computer (workstation, desk,   set-up, searches, 
communication) 


In-kind contribution from 
consortium members 


 
Supplies 
General office supplies, mailings, etc. $ 1,500.00 
Work site In kind from agencies 
 
Personal Service Contracts 
Parent stipends $ 3,000 
  
 
Total $4,500 
 
 


Recommendation #2- Center on Autism Spectrum Disorders 
First-Year Budget 


 
Budget Category: Personnel 
Executive Director 
 


$100,000 


Trainers/Facilitators (2 @ $60,000) $ 120,000 
Secretary  $ 35,000 
Part-time parent advisor  $ 20,000 
Benefits (40% of total) $100,000 
 
Travel 
In/out of state based on state govt. travel rates $ 1,000 
National conference $ 3,000 
 
Equipment 
Computer workstations (5 @ $10,000) $ 50,000 
 
Supplies 
General office supplies, mailings, copying $ 6,000 
Library Materials $1,000 
Web site/video production costs $50,000 
 
Personal Service Contracts 
Parent stipends $ 3,000 
Expert Product Development $61,000 
 
Total $ 550,000 
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Recommendation #3- Identification and Showcase of Evidence-Based Practices 


First-Year Budget 
 


Professional Technical 
Grants to LEAs/Programs (12@$25,000) $ 300,000 
Printing Costs $5,000 
 
Total $305,000 
 
V. Time Lines 


Recommendation #1- Statewide Consortium for Educational Training and 
Technical Assistance Concerning Educating Children and Youths with ASD or 
Other DD 


The proposal below describes the first year of activities necessary for implementing 
Recommendation #1.  


Date Task 


July – August  2009 


1. Convene Consortium and draft vision, mission and 
purpose. 


2. Review legislation and reports from the Special Act 
08-5 Study Group. 


3. Conduct a task analysis of Special Act 08-5 
recommendations for Consortium, make assignments 
and develop a management plan. 


4. Seek recommendations to inform the identification of 
best practice strategies across Connecticut and 
proposal process for selection and verification of 
demonstration models across state.  


October - November 
2009 


1. Establish criteria for evaluating the desired outcomes 
of the Consortium as outlined in the Special Act 08-5 
report. 


2. Seek advisement on professional learning 
opportunities, ASD/DD public education programs, 
and federal/state requirements specific to preparing 
personnel who work with pupils with disabilities that 
would contribute to building on the Special Act 08-5 
report. 


3. Conduct a Training Gap analysis (building on Special 
Act 08-5 Preliminary Needs Assessment): 
• What is in place statewide? 
• What do we need? 
• What resources are necessary? 
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January – February 
2010 


1. Run cost-benefit analysis of current funding/ 
 expenditures for personnel training with projections 
 made based on trend data statewide. 
2. Suggest areas for in-service training and guidance 
 documents for pre-service training 


April – May 2010  


1. Review of state approval process for teacher 
 preparation programs, certification requirements and 
 CEU provider approval. 
2. Seek advisement on further information needed for 
 statewide planning which addresses recommendations 
 in the 08-5 report (i.e.; Long-term strategic plan for 
 educational development, supports and trainings, 
 evidence-based goals focused on provisions for pupils 
 with ASD/DD, establishing performance standards and 
 benchmarking targets for IDEA-funded programs and 
 services and other federal or state-regulated entities, 
 measurable outcomes identified and time line and 
 management plan. 
 


July 2010 


1. Proposal for recommendations of any changes to 
existing policies and practices drafted. 


 
2. Annual report due on progress toward strategic plan 


goals and objectives. 
 


Recommendation #2: A Center for Autism Spectrum Disorders (CASD) 


The proposal below describes the first year of activities necessary for implementing 
Recommendation #2. 


Date Tasks 


July 2009 


Convene planning team to draft vision, mission and purpose of the CASD. 
 
Review legislation and reports from the 08-5 Study Group. 
 
Conduct a task analysis of 08-5 recommendations for Consortium, make 
assignments and develop a management plan. 


August 2009 


Development of multi-year strategic plan for the Center for Autism 
Spectrum Disorders in partnership with Consortium – goals, objectives, 
benchmarks and action strategies identified. Statewide partners identified 
and review draft of plan.  
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Primary components of the Center articulated and three-tiered model of 
support for training developed and reviewed by statewide partners. 


September 
2009 


Professional competencies for those working with children and youths with 
ASD/DD drafted in consultation with the Consortium drafted and reviewed 
by statewide partners. 


October 2009 


Establish criteria in consultation with the Consortium for desired outcomes 
specific to training aligned with the necessary job tasks/standards and 
competencies described in the 08-5 study report and aligned with 
Connecticut’s Common Core of Teaching and Council for Exceptional 
Children standards. 
 
Formulate business plan that identifies perspective donors, fiscal needs and 
a time table for approval. 


November 
2009 


Research in consultation with the Consortium resources available such as 
public funds, infrastructure, educational/training programs, and support 
services that will support Center development. Potential funding sources 
targeted for the Center for Autism Spectrum Disorders identified. 
 
Develop request for funding and submit them to individuals, foundations 
and perspective grantors. 
 
Final draft of competencies, Center primary components, and three-tiered 
training model complete. 
 
Create and develop data collection procedures for all activities of the 
Center. 


December 
2009 


Establish staffing structure and finalize development plan that includes 
budget and anticipated time line for implementation. 
 
Create a marketing plan. 
 
Apply as a federal Center for Excellence and as a State Resource Center. 
 
Expansion of formal partnerships and collaborative projects across state 
agencies and organizations. 


January – 
March 2010 


Using work from Consortium, engage in organized evaluation of current 
programming and determine future agenda for consumer groups to provide 
information about programming needs. 
 
Development and dissemination of model for creating parent/professional 
networks. 


April – June 
2010 


Work with stakeholder groups to develop CEU course credit modules. 
 
Creation of mentoring group with school districts for supporting in-service 
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teachers and support staff. 
 
Web site and other electronic communication networking infrastructure 
developed. 


July 2010 Funding for the Center for Autism Spectrum Disorders contacted/located/
secured. 


 


Recommendation #3: The Connecticut ASD/DD Evidence-Based Practices Project 


The proposal below describes the first year of activities necessary for implementing 
Recommendation #3. 


Date Task 


July – August 
2009 


Convene Evidence-Based Practices Project team and review legislation 
and reports from the 08-5 Study Group. 
Environmental scan of programs in public and approved nonpublic 
settings and resource allocations 


• Identify and inventory current practices, resources, supports, Web
sites, and materials in public and approved private schools. 


 
Program/Services Gap analysis (building on 08-5 Preliminary Needs 
Assessment): 


• What is in place statewide? 
• What do we need? 
• What resources are necessary 


 


September - 
October 2009 


Develop criteria for site selection and appropriate protocol materials 
including intent to apply applications, application scoring rubric, 
validation site visit observation tools, and so forth using recommendations 
from Consortium. 
Funding sources targeted, identified and/or secured to implement the 
Connecticut ASD/DD Evidence-Based Practices Project 
Development and communication. 
Funding obtained to award grants. 


November 
2009 


Information session for interested applicants held. 
Disseminate information and materials to public. 


December 
2009 


Applications received and evaluated by review team. 
 


January 2010 Site visits to prospective evidence-based practices. 
February 
2010 Decisions made on model sites for pilot projects. 
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March - June 
2010  


Disseminate evidence-based practice locations 
Visitations occur 


July 2010 Evaluate project 
 
VI. Assessing Impact  


Steps to assess impact of implementation on school readiness programs, elementary and 
secondary schools and institutions of higher education would require that a results-based 
accountability (RBA) measure be established.  Although a more comprehensive 
assessment of impact is needed (this study group did not have the necessary resources to 
provide sufficient detail), the study group recommends a similar approach in measuring 
the impact of these ASD/DD statewide initiatives. Each entity tasked with the 
recommendations will be expected to oversee the development of measurable outcomes, 
identification of meaningful indicators, management design, analyses of quantitative and 
qualitative data, and use of results to monitor growth across initiatives. Legislators and 
senior agency staff members frequently require information on long-term outcomes (and, 
in some cases, inputs) while program and provider staff members require details on 
inputs, processes and outputs as well as outcomes. For each indicator, baseline data need 
to be collected to identify the starting point from which progress is examined and allows 
decision-makers to evaluate the progress of programs and policies. Assigning 
responsibility for indicator data collection to individuals or entities in an organization 
helps to assure that data will be regularly collected.  Evaluation and data collection 
efforts should be targeted to assess use of project resources, professional development 
and technical assistance, evidence-based practices, as well as child, family and 
practitioner outcomes. 


Information to be considered in this assessment of impact would include: 


• Increasing the number of highly qualified personnel serving individuals with 
autism spectrum disorders and developmental disabilities; 


• Implementing evidence-based practices for children and youths with ASD and 
DD equitably across regions; 


• Documenting and using scientifically rigorous evaluation studies of the use of 
evidence-based practices at the preschool, elementary and middle/high school 
levels;  


• Determining relationships of and making predictions based on pre- and in-service 
professional development to child, family, practitioner, and system levels 
outcomes; and  


• Benchmarking toward a sustainable system of ongoing professional development 
and technical assistance for the provision of high quality services for individuals 
with ASD and DD. 
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VII. Concluding Remarks 


The study group has made a concerted, inter-agency effort to develop recommendations 
for a statewide plan concerning the teaching of children with autism spectrum disorders 
and other developmental disabilities.  The study group has collaborated with many 
parents and professionals across the state, reviewed current best practices concerning 
these issues and developed a comprehensive policy analysis that details the steps 
necessary to deliver high quality educational services to a group of students often left 
behind.  To this end, the study group hopes these efforts will merit recognition and 
support for the needs of this population of children and youths in Connecticut’s schools.   
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Endnotes 
 
 
¹ Autism spectrum disorders (ASD) are complex developmental disorders of neurobiological origin that are 
diagnosed on the basis of behavioral and developmental features. Specifically, ASD refers to the diagnosis 
given to those individuals identified as meeting the descriptive characteristics of either Asperger‘s 
Syndrome, Pervasive Developmental Disorder Not Otherwise Specified, Autism, Rett‘s Syndrome, or 
Childhood Disintegrative Disorder. ASD symptoms can occur in any combination and with varying 
degreesof severity. A consistently accepted triad of deficits characterizing ASD consists of social 
interaction, communication and repetitive behaviors. These behaviors may not become apparent in infancy, 
but usually become obvious during early childhood (18 months to 6 years).  
 
² This set of skills, well recognized for improving learning, is utilized in many disciplines and incorporated 
into most higher education psychology and/or education programs.  These skills for observing and 
changing behavior (operant and respondent conditioning) are utilized in education and business to improve 
performance of individuals in these situations.  Applied behavioral analysis (ABA) principles are used 
pervasively in the teaching of students with and without disabilities, including students with ASD/DD.  


³ In 1993, a handful of parents of school-aged children (i.e.; students) with mental retardation (the largest 
category of children within developmental disabilities and now referred to as intellectual disability) filed a 
class action lawsuit in Connecticut against the Connecticut State Department of Education alleging the 
state’s lack of assurance of the protections of the Individuals with Disabilities Education Act for students 
with mental retardation/intellectual disability to receive a free appropriate public education in the least 
restrictive environment.  This resulted in the P.J. et al., v. State of Connecticut, et al., Settlement 
Agreement in 2002.  One of the explicit goals to be achieved during the five years was increased placement 
of students with intellectual disability in the regular education classroom, defined as 80% or more time with 
nondisabled peers.  The agreement also stipulated a role for the state in monitoring the use of best practices 
in providing these students access to the general education curriculum and monitoring the progress of these 
students in the general education curriculum. 
 
 


 - 34 - 







 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


APPENDICES 


 - 35 - 







Connecticut Seal


 
 


Substitute House Bill No. 5590 


Special Act No. 08-5 


AN ACT CONCERNING THE TEACHING OF CHILDREN WITH AUTISM AND 
OTHER DEVELOPMENTAL DISABILITIES.  


Be it enacted by the Senate and House of Representatives in General Assembly 
convened:  


Section 1. (Effective from passage) (a) The Commissioners of Education, Higher 
Education and Developmental Services and the President of Southern 
Connecticut State University, or their designees, jointly and in consultation with 
such state, local and other entities as they deem appropriate, including, but not 
limited to, the constituent units of the state system of higher education, as 
defined in 10a-1 of the general statutes, independent colleges or universities, as 
defined in section 10a-37 of the general statutes, the State Education Resource 
Center, established under section 10-4q of the general statutes, and the regional 
educational service centers established under section 10-66a of the general 
statutes, shall define autism and developmental disabilities for purposes of this 
section, and develop recommendations for a comprehensive state-wide plan to 
incorporate methods of teaching children with autism and other developmental 
disabilities into:  


(1) Programs for teacher preparation pursuant to section 10-145a of the general 
statutes;  


(2) Requirements for candidates seeking an initial educator or provisional 
educator certificate pursuant to section 10-145b of the general statutes;  


(3) In-service training pursuant to section 10-220a of the general statutes; and 


(4) Training provided to school paraprofessionals pursuant to section 10-155j of 
the 2008 supplement to the general statutes, related service professionals, early 
childhood certificate holders, administrators and parents.  
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(b) In developing recommendations pursuant to this section, the commissioner 
and chancellor, or their designees, shall, at a minimum, address the following 
issues related to the incorporation of methods of teaching children with autism 
and other developmental disabilities into the programs, requirements and 
training described in subsection (a) of this section:  


(1) Competencies for individuals described in subdivisions (2) and (4) of 
subsection (a) of this section;  


(2) Existing capacity to incorporate methods of teaching children with autism 
and other developmental disabilities into the programs, requirements and 
training described in subsection (a) of this section and the extent to which new 
capacity is needed at the elementary and secondary school levels and in 
institutions of higher education;  


(3) The extent to which methods of teaching children with autism and other 
developmental disabilities need to be implemented in school readiness programs 
and grades kindergarten to twelve, inclusive;  


(4) The availability of persons with expertise concerning the methods of teaching 
children with autism and other developmental disabilities;  


(5) Collaborative partners who should be involved in the process of the 
development of training concerning the methods of teaching children with 
autism and other developmental disabilities;  


(6) Best practices in pedagogy concerning the teaching of children with autism 
and other developmental disabilities, including research-based strategies that at 
a minimum address:  


(A) Characteristics of students with autism and other developmental disabilities;  


(B) Curriculum planning, curricular and instructional modifications, adaptations, 
and specialized strategies and techniques;  


(C) Assistive technology; and 


(D) Inclusive educational practices, including, but not limited to, collaborative 
partnerships;  


(7) The incorporation of methods of teaching children with autism and other 
developmental disabilities into the programs, requirements and training 
described in subsection (a) of this section that are in compliance with 
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requirements under the Individuals with Disabilities Education Act, 20 USC 1400 
et seq. , as amended from time to time;  


(8) A budget and timeline for implementation of the plan developed pursuant to 
this section; and 


(9) Steps to assess the impact of the implementation of the plan developed 
pursuant to this section on school readiness programs, elementary and 
secondary schools and institutions of higher education.  


(c) Not later than February 1, 2009, the Commissioner of Education and 
Chancellor of the Connecticut State University System, or their designees, shall, 
in accordance with the provisions of section 11-4a of the general statutes, report 
recommendations developed pursuant to this section to the joint standing 
committees of the General Assembly having cognizance of matters relating to 
education, public health and higher education.  
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Appendix 2  
 


List of designees and meeting dates 2008-2009 
 


Mark K. McQuillan, Commissioner  
Connecticut State Department of 
Education  
165 Capitol Ave.  
Hartford, CT 06106-1630  
Tel: (860) 713-6500  
Fax: (860) 713-7001  
E-mail: mark.mcquillan@ct.gov  


Michael P. Meotti, Commissioner  
Department of Higher Education  
61 Woodland Street  
Hartford, CT 06105-2326  
Tel: (860) 947-1801  
E-mail: Meotti@ctdhe.org  


Cheryl J. Norton, President  
Southern Connecticut State 
University  
501 Crescent Street  
New Haven, CT 06515-1355  
Tel: (203) 392-5250  
Fax: (203) 392-5255  
E-mail: nortonc@southernct.edu  


Peter O’Meara, Commissioner  
Connecticut Department of 
Developmental Services  
460 Capitol Avenue  
Hartford, CT 06106  
Tel: (860) 418-6011  
Fax: (860) 418-6009  
E-mail: peter.omeara@ct.gov  
 


Designees - Special Act 08-5  
 


Ruth Eren, Ed.D. Associate Professor, School of Education  
Davis Hall  
Southern Connecticut State University  
501 Crescent Street  
New Haven, CT 06515  
Tel: (203) 392-5947  
E-mail: erenr1@southernct.edu  
 
Anne Louise Thompson, Chief  
Division of Family and Student Support Services, Bureau of Special Education  
Connecticut State Department of Education  
165 Capitol Avenue, Room 360  
Hartford, CT 06106-1630  
Tel: (860) 713-6912  
Fax: (860) 713-7014  
E-mail: annelouise.thompson@ct.gov  
 
Jacqueline Kelleher, Ph.D., Education Consultant  
Division of Family and Student Support Services, Bureau of Special Education  
Connecticut State Department of Education  
165 Capitol Ave., Room 369  
Hartford, CT 06106-1630  
Tel: (860) 713-6918  
Fax: (860) 713-7051  
E-mail: jacqueline.kelleher@ct.gov  
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Kathy Reddington, Department of Developmental Services  
460 Capitol Avenue  
Hartford, CT 06106  
Tel: (860) 418-6026  
Fax: (860) 418-6003  
E-mail: kathryn.reddington@ct.gov  
 
Jonas Zdanys, Ph.D., Associate Commissioner for Academic Affairs & Chief Academic Officer  
Department of Higher Education  
61 Woodland Street  
Hartford, CT 06105-2326  
Tel: (860) 947-1822  
E-mail: JZdanys@ctdhe.org 
 


Additional Representatives from Southern Connecticut State University  
 
James Granfield, Ph.D., Interim Dean, School of Education  
Davis Hall  
Southern Connecticut State University  
501 Crescent Street  
New Haven, CT 06515  
Tel: (203)392-5900  
Fax: (203)392-5908  
E-mail: granfieldj1@southernct.edu  
 
Pamela Brucker, Ed.D., Chair, Department of Special Education and Reading  
Davis Hall  
Southern Connecticut State University  
501 Crescent Street  
New Haven, CT 06515-1355  
Tel: (203) 392-5950  
Fax: (203) 392-5927  
E-mail: bruckerp1@southernct.edu  
 
Michael Ben-Avie, Ph.D., Office of Assessment and Planning 
Southern Connecticut State University  
501 Crescent Street  
New Haven, CT 06515-1355  
Tel: (203) 392-8889  
Fax: (203) 392-5927  
E-mail: benaviem1@southernct.edu 
 


Legislative Liaison for the CT State University System  
Jill Ferraiolo  
Associate Vice Chancellor for Government Relations/Communications  
Connecticut State University System  
39 Woodland Street  
Hartford, CT 06105  
Tel: (860) 493-0017  
Fax: (860) 493-0026  
Email: ferraioloj@ct.edu  
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Meeting Dates for Study Group 
 


July 16 
August 8 


September 4 
October 2 
October 17 
October 31 


November 6 
November 13 
November 16 
November 24 
December 4 
December 11 


December 16 
December 23 
December 30 


January 8 
January 14 
January 22 
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Appendix 3 
 


Methodology and Initial Data Analysis Overview 
 
Methodology 
 
To respond to the issues posed in the Special Act 08-05, the study group designed a 
multiple method study comprised of reviewing of key documents, soliciting comment 
through public community meetings, conducting a statewide online survey, performing a 
linguistic analysis of the responses to the open-ended questions on the survey, referring to 
historical trend analyses, observing findings from related legislation and public policy in 
Connecticut, reading needs assessment results obtained from selected states across the 
country, examining data collected in the state database on Connecticut schools, and 
collecting responses from university faculty to an online survey. In order to cross-validate 
the findings, the data from the different study components were compared and contrasted. 
For example, several sources of data were analyzed together to discern the high priority 
training needs: the quantitative data from the statewide online survey, the responses to the 
open-ended questions on the survey and the comments made at the public community 
meetings were triangulated and interpreted in light of both current research in the field 
and the requirements listed in Special Act No. 08-5. At every step, the study group made 
efforts to elicit feedback from stakeholders. Representatives from state stakeholder 
groups provided targeted feedback on the content validity of the survey, definitions,  
terms and prioritization of training needs. Additionally, a draft of report 
recommendations was critiqued by stakeholders. Thus, this report represents the 
collective wisdom of those who have a stake in the life success of individuals diagnosed 
with an autism spectrum disorder or other developmental disabilities. 
 
1. Public Forums 
In collaboration with the regional educational service centers (RESCs) and the State 
Education Resource Center (SERC), the study group conducted 7 public forums across 
the state during September and October.   The locations of these public forums were: 


• North Haven – September 18 
• Old Lyme – September 25 
• Hampton – October 2 
• Hartford – October 9 and October 29 
• Trumbull – October 16 
• Litchfield – October 23 


 
Data was collected through a series of structured questions posed to participants using a 
trained facilitator from SERC. The participants’ verbal responses were summarized by a 
second SERC staff.  The questions were designed to elicit information about ASD/DD in 
an effort to uncover issues relevant to Special Act 08-5.  Each forum generated additional 
issues not contained in the questions and essentially functioned as an open forum for 
professionals and parents to bring up issues of concern to them.   
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To identify the high priority training needs, the study group conducted a linguistic and 
content analyses of the quantitative data from the statewide online surveys, the responses 
to the open-ended questions on each survey, and the comments made at the public 
forums.  From these analyses, themes related to training needs emerged. The themes were 
organized by priority level by a stakeholder group consisting of Special Education 
Directors or their designees of the Regional Education Service Centers (RESCs) and a 
representative from the Connecticut Chapter of the American Association of Colleges of 
Teacher Education (AACTE-CT), which represents all teacher education programs in 
Connecticut. 
 
2. Online surveys 
Three online surveys were conducted via Survey Monkey to elicit feedback from a 
variety of constituents: (1) Connecticut professionals and parents interested in ASD/DD, 
(2) Connecticut Community College faculty who have involvement in the preparation of 
paraprofessionals, early childhood educators, other education and related services 
workers, and (3) teacher preparation faculty in four year institutions of higher education.    
 
Multiple choice and open-ended questions were designed to elicit structured feedback on 
(1) issues identified in Special Act 08-5, (2) the current capacity for providing training in 
ASD/DD, and (3) suggestions regarding the building of future capacity.   Additional 
content validation procedures were completed via an initial review of survey content by 
the stakeholder group noted previously. 
 
Connecticut parent and professional surveys 
 
The Parent and Professional survey was developed using a variety of sources including 
the Connecticut State Guidelines for Educating Children and Youth with Autism 
Spectrum Disorders, the Council for Exceptional Children ( CEC)  proposed professional 
standards for working with students with ASD, and data from other states with training 
programs for professionals working with students with ASD.  The survey was divided 
into knowledge competencies and application competencies.  Participants were asked to 
respond based on their perceptions of the training needs in their school, district, or 
university.  
 


Table 2:  Survey Respondent Roles 
 


  Number 
 1  Advocate 13
  2  Autism Specialist 14
  3  Case Manager 11
  4  Early Childhood 


Educator 37


  6  Higher Education 8
  7  Individual with an 


ASD or a DD 2


  8  Occupational or 
Physical Therapist 14


  9  Paraprofessional 55
  10  Parent/Primary 


Caregiver 286


 11  Psychologist or 
School Psychologist 35 


 12  Regular 
Education Teacher 32 


 13  School 
Administrator 85 


 14  School Social 
Worker 16 


 15  Special 
Education Teacher 135 


 16  Speech 
Language 
Pathologist/Provider 


57 


 19  Staff Developer 1 
  







Teacher preparation surveys 
 
The Teacher Preparation survey was developed and the online link was sent to all 16 
deans or directors of these teacher education programs, requesting their assistance in 
disseminating the request to complete the survey to their faculty who would have 
cognizance of matters associated with the survey.  A similar request was made of the 12 
academic deans in the Community Colleges.  Twelve of the 16 universities responded to 
the online survey for a 75% return rate, whereas six of 12 community colleges responded, 
for a 50% rate.    
 
There are 16 colleges or universities in Connecticut that prepare teachers and related 
educational professionals and 12 Community Colleges that have programs in human 
services or education that prepare their students to work with individuals with disabilities 
that would include students with autism and other developmental disabilities.   
 
Among the colleges and universities that responded, five with teacher education 
programs and two community colleges reported to have faculty with expertise in Autism 
Spectrum Disorder and all of the teacher education programs reported to have faculty 
with expertise in developmental disabilities. This later finding reflects the state regulatory 
requirement to have at least one course on special education as part of any teacher 
education program.  Of the twelve teacher education programs that responded to the 
question about the percentage of their teacher education programs that address ASD/DD, 
two indicated that more than 10% of their program includes information on ASD/DD, 
eight programs indicated 5-10%, and two provide less than 5% of their courses contain 
information about ASD/DD.  All offer a general course in exceptionalities, but variations 
in the percentages were seen across programs.  Additionally, two universities have 
graduate programs in ASD and DD that include at least 6 graduate courses devoted 
specifically to this content. One university is developing coursework to offer certification 
in Applied Behavior Analysis (ABA).  Three programs currently provide in-service 
training to teachers in ASD and DD. Seven universities indicated that they had the 
expertise to offer in-service training.  
 
A total of 33 responses were analyzed on the following predetermined topics: 
Identification/Evaluation, Behavior/Crisis Intervention; Programming; Staffing issues; 
Social Skills; Transition Services; Due Process/Compliance, Skills for Employment, and 
Family Support. These topics were selected from the literature on autism and 
developmental disabilities and were asked in such a way so as to identify issues relevant 
to faculty and students within the respective college or university. Table 4 below presents 
a breakout of these data.   
 
As can be seen from these data, the  most common issues raised by students and faculty 
within these programs are issues related to Identification/Evaluation, Behavior 
Management/Crisis Intervention, and Social Skills training for students with ASD/DD. It 
is interesting to note that “Skills for Employment” and “Transition Services” were rated 
somewhat lower than most other issues, suggesting that post-school outcomes may not be 
a concern within the college or university preparation programs.   Moreover, these results 
tended to correspond to the findings from the public forums, adding credibility to the 
data.   
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               Table 4:   Issues raised by faculty and students in higher education about ASD/DD 


What are the most prevalent questions or issues raised by your faculty or students 
regarding DD or ASD? (check all that apply) 


  CT Community Colleges 
Teacher Education 
programs in higher 


education 


Answer Options 
Response 


Frequency 
Response 


Count 
Response 


Frequency 
Response 


Count  
Identification/evaluation 85.70% 6 77.80% 21  
Behavior/crisis 
intervention 71.40% 5 


81.50% 22 
 


Programming 71.40% 5 55.60% 15  
Staffing Issues 57.10% 4 29.60% 8  
Social Skill Issues 85.70% 6 51.90% 14  
Transition Services 42.90% 3 40.70% 11  
Due Process/Compliance 42.90% 3 29.60% 8  
Skills for Employment 57.10% 4 22.20% 6  
Family Support 57.10% 4 33.30% 9  
None 0.00% 0 3.70% 1  
Other (please specify) 28.60% 2 14.80% 4  


 


3. Review of Key Policy and Research Documents 
 


The study group reviewed the following key documents to define terms, clarify language, 
develop criteria and guide discussions concerning the definition for autism and other 
developmental disabilities: 


 Connecticut General Statutes (CGS) Section 10-76a and Section 10-76a-1 of the 
[state special education regulations ] Regulations of Connecticut State Agencies; 


 Connecticut Council on Developmental Disabilities Definition and Amendments 
to State Plan (2008) 


 Guidelines for the Identification of Children with an Intellectual Disability (2005) 
 Guidelines for Identification of Children and Youth with Autism (2005)  
 Guidelines for Training and Support of Paraprofessionals (2008) 
 Developmental Disabilities Assistance and Bill of Rights Act of 2000, Section 


102(8) 
 Individuals with Disabilities Education Act (IDEA) of 2004, 34 CFR Section 


300.8 
 The Birth to Three System Service Guideline #1, Autism spectrum disorder: Intervention 


guidance for service providers and Families of young Children with Autism spectrum 
disorders (January 2008). 


 Procedural Safeguards in Special Education  
http://www.sde.ct.gov/sde/lib/sde/pdf/DEPS/Special/Prosaf_fullversion.pdf  


 Draft of the National Teacher Competencies in Autism Spectrum Disorder 
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http://www.sde.ct.gov/sde/lib/sde/pdf/DEPS/Special/Prosaf_fullversion.pdf





 Final Report from the Advisory Commission on Services and Supports for 
Persons with Developmental Disabilities who do not have Mental Retardation to 
Connecticut General Assembly (July 2002) 


 Other States’ agencies with electronically published definitions of the population 
to be served. 


 Connecticut teacher certification regulations and requirements, including the 
National Council for the Accreditation of Teacher Education (NCATE) standards 
used by the CT State Department of Education in their review  of teacher 
education programs in Connecticut’s institutions of higher education; 


 Data from state system: special education – October 1, 2007 Child Count, 
placement data collected for the IDEA Part B State Performance Plan Annual 
Performance Report, educator statistics, Continuing Education Unit Providers 


 Other CT data reviewed for autism spectrum disorder themes: Bureau of Special 
Education phone call inquiry themes, complaints, hearings, disproportionality risk 
indices, October child count 04-05/05-06, recommendations from Autism 
Guidelines Writing Group [January 2008] 


 State Strategic Plans for autism and other developmental disabilities reviewed: 
Nebraska, California, Illinois, Oregon, Pennsylvania, Texas, Ohio, Maine, New 
Jersey, Alaska and Michigan; 


 State Need Assessment Tools for autism and developmental disabilities reviewed: 
Wisconsin, Indiana, Pennsylvania, New Mexico, Alaska, Ohio and Texas; 


 Reports from National Research Council, National Teacher Competencies in 
ASD, Autism Program Quality Indicators, U.S. Department of Education Institute 
on Educational Sciences, National Institute of Health and best practices in 
comprehensive needs assessment practices; 


 Previous legislation and research reports from the Connecticut Office of 
Legislative Research: insurance coverage for autism; teacher and paraprofessional 
training on students with autism and other developmental disabilities; and 
professional development for people working with individuals with autism; 


 Annual Reports 1-4 of the P.J. et al. v. State of Connecticut, et al Settlement 
Agreement 


 Guidelines for the Identification of children with Intellectual Disability and 
Guidelines for Paraprofessionals 


 Websites for the University Center for Excellence on Developmental Disabilities 
(UCEDD) and CT DD Council 


 Survey results from the  Institutions of Higher Education needs assessment survey 
 Muller, E., & Markowitz, J. (2004). Disability categories:  State terminology, 


definitions, and eligibility criteria.  Alexandria, VA: National Association of State 
Directors of Special Education.   


 
4. Data from Connecticut Schools 
 
SDE’s annual data collection for federal reporting purposes was examined in relationship 
to national data regarding the trends in prevalence of autism and the federal IDEA 
categories of disability that would most represent the developmental disability population 
as defined for purposes of this act.  These disability groups included:  intellectual 
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disability/mental retardation; deaf-blind; traumatic brain injury; developmental delay; 
multiple disabilities; visual impairment and deaf and hearing impairment. 
 
Additionally, the training opportunities supported by the SDE through the SERC, RESCs, 
the UCEDD and other institutions of higher education, over the past five years in the 
areas of autism and the disability groups identified above were reviewed. 
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Appendix 4 
 


Stakeholder groups and representatives 
 
The Special Act 08-5 feasibility study group has been tasked to develop a working 
definition for autism and other developmental disabilities and create a set of 
recommendations for a state-wide plan to incorporate teaching methods into teacher 
preparation programs, certification requirements, and staff development for in-service 
school personnel specific to meeting the needs of these learners. The following 
individuals/groups have been integral to the work of the feasibility study group with 
respect to voluntary service as reviewers, readers, advisors, or evaluators of work on the 
definitions, survey content, preliminary findings, and/or overarching recommendations. 
We thank them all for their time and their input. 
 


• Lois Rosenwald, Connecticut 
Autism Spectrum Resource Center 
& Parent 


• Patricia Anderson, Bureau of 
Special Education, SDE 


• Michael S. Smith, Bureau of Special 
Education. SDE 


• Maria Synodi, Bureau of Special 
Education, SDE 


• Georgette Nemr, Bureau of 
Educator Preparation & Standards, 
SDE 


• Kim Newgass, Autism Society of 
Connecticut & Parent 


• Roger Frant, Independent 
Consultant 


• Shannon Knall, Autism Speaks & 
Parent 


• Catherine Kurkjian, Connecticut 
Association of Reading Researchers 


• Anthony Maida, Cooperative 
Education Services 


• Beth Yurman, Regional School 
District No. 9 


• Linda Goodman, Birth to Three, 
DDS 


• Daniel Comeau, Parent 
• David Cormier, Independent 


Consultant 
• Sue Rosenfield, Waterford Public 


Schools 
• Erica Ploof, Parent 


• Kate Weingartner, State Education 
Resource Center 


• Deirdre Fitzgerald, Eastern 
Connecticut State University 


• Sherri Edgar, Connecticut Parent 
Advocacy Center 


• Kate Zhao, Bureau of Data 
Collection, Research & Evaluation 


• Iris White, Bureau of School 
Improvement 


• Chase Dunlap, Manchester High 
School 


• Robert Shea, Parent 
• Ed Malin, AACTE-CT 
• Suzanne Letso, Connecticut Center 


for Child Development 
• John Burnham, Mansfield Middle 


School 
• Vanessa Taragowski, ACES, 
• Jackie Wasta, CREC, Director of 


Pupil Services 
• Mary Beth Bruder, UCEDD 
• Ron Morin, EASTCONN 
• Mark Kostin, EDUCATION 


CONNECTION 
• Nitza Diaz, SERC 
• Gayle Donawitz, LEARN 
• Tom Parvenski, CREC 
• Liz Mackenzie, C.E.S. 
• Donn Sottolano, ACES 
• Juleen Flanigan, EDUCATION 


CONNECTION 
• Stacy Hultgren, Benhaven 







Appendix 5 
 


Training Providers in CT and Audience* 
 


Region of the 
State 


(corresponding 
RESC region) 


# of 
Organizations 
that provide 


training in ASD 


# of 
trainings 
in ASD 


provided 
during 
2007-08 


# of Organizations 
that provide training 


in DD 


# of 
trainings 


in DD 
provided 
during 
2007-08 


1- North Central 
(CREC) 


Total: 9 
** 
S= 1 
F= 2 
B= 6 


55 Total: 24 
** 
S=2 
F=12 
B=10 


200 


2- Eastern 
(EASTCONN) 


Total:1 
** 
S= 
F= 
B=1 


10 Total:1 
** 
S= 
F= 
B=1 


20 


3- Northwest 
(EdCONNECT) 


Total:1 
** 
S= 
F= 
B=1 


10 Total:2 
** 
S= 
F= 
B=2 


18 


 
4- Southeast 
(LEARN) 


Total:2 
** 
S= 
F= 
B=2 


67 Total:3 
** 
S= 
F=2 
B=1 


20 


5- Southwest 
(CES) 


Total: 2 
** 
S= 
F= 
B=2 


27 Total:1 
** 
S= 
F= 
B=1 


25 


6- Central  
(ACES) 


Total:5 
** 
S= 
F= 
B=5 


86 Total:4 
** 
S=1 
F= 
B=3 


200 


Totals 20 organizations 255 
trainings 


35 organizations 483 
trainings 


     
* While each organization was asked to verify the accuracy of the information in this report, not all 
organizations responded in time for the printing of this document. 
 
**-  # of organizations with target audience: 
S=School Personnel, 
F=Families, caregivers or individual with disability, or 
B=Both School and Family 
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Appendix 6 
 


Draft Copy of National Teacher Standards: Autism Spectrum Disorders 
Under Review by the Council for Exceptional Children (CEC) 


Fall 2007-Spring, 2008 
 
Characteristics: 
 
Knowledge 
Criteria used to diagnose or identify the continuum of autism spectrum disorders as 
defined by the most current version of the DSM and the IDEA. 
 
Skill 
Describe the core and associated characteristics of individuals with ASD. 
 
Skill 
Describe the distinguishing features between disorders on the autism spectrum. 
 
Assessment: 
 
Knowledge 
Processes of diagnosis and identification of ASD, including specialized terminology and 
assessment tools. 
 
Skill 
Differentiate the processes of diagnosis and identification. 
 
Skill 
Collect and review pre-referral intervention data. 
 
Skill 
Use procedures and instruments to screen and evaluate for ASD eligibility and determine 
needs. 
 
Instructional Planning: 
 
Knowledge 
General education curriculum, with an emphasis on all essential learning requirements 
and appropriate strategies, materials, and supports to facilitate the success of students 
with ASD in these areas. 
 
Skill  
Apply principles of LRE in the education of students with autism through adapting tests 
and testing situations; modifying and augmenting curriculum; identifying and supporting 
general education settings; and developing and implementing peer support programs. 
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Instructional Strategies: 
 
Knowledge 
Typical play and leisure skills, and methods and strategies for developing play and leisure 
skills in individuals with ASD. 
 
Skill 
Provide varied instruction on and opportunity to practice play and leisure skills. 
 
Professional Practice: 
 
Knowledge 
Criteria for evaluating effectiveness of an intervention or strategy for use with individuals 
with ASD. 
 
Skill 
Consider an intervention’s rational, aims, limitations, practice, the individuals for whom 
it is intended, the likely outcomes and the evidence for its effects. 
 
Skill 
Evaluate own practice and adjust accordingly. 
 
Skill 
Use evidenced based practices in identification, instruction, and intervention across the 
life span. 
 
Skill 
Access information regarding theories, research, medical and legal requirements and their 
relation to current promising practices in education for individuals with ASD. 
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Appendix 7   


Connecticut’s Common Core of Teaching  


(CCCT)* 
 


Foundational Skills and Competencies 
 


I. TEACHERS HAVE KNOWLEDGE OF: 
 
 Students 


1. Teachers understand how students learn and develop. 
2. Teachers understand how students differ in their approaches to learning. 


 Content 
3. Teachers are proficient in reading, writing and mathematics. 
4. Teachers understand the central concepts and skills, tools of inquiry and 


structures of the discipline(s) they teach. 
 Pedagogy 


5. Teachers know how to design and deliver instruction. 
6. Teachers recognize the need to vary their instructional methods. 


 
II. TEACHERS APPLY THIS KNOWLEDGE BY: 
 


Planning 
1. Teachers plan instruction based upon knowledge of subject matter, students, the 


curriculum and the community. 
2. Teachers select and/or create learning tasks that make subject matter 


meaningful to students. 
 Instructing 


3. Teachers establish and maintain appropriate standards of behavior and create a 
positive learning environment that shows a commitment to students and their 
successes. 


4. Teachers create instructional opportunities that support students’ academic, 
social and personal development. 


5. Teachers use effective verbal, nonverbal and media communications techniques 
which foster individual and collaborative inquiry. 


6. Teachers employ a variety of instructional strategies that enable students to 
think critically, solve problems and demonstrate skills. 


 Assessing and Adjusting 
7. Teachers use various assessment techniques to evaluate student learning and 


modify instruction as appropriate. 
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III. TEACHERS DEMONSTRATE PROFESSIONAL RESPONSIBILITY 
THROUGH: 
 
 Professional and Ethical Practice 


1. Teachers conduct themselves as professionals in accordance with the Code of 
Professional Responsibility for Teachers (Section 10-145d-400a of the 
Connecticut Certification Regulations). 


2. Teachers share responsibility for student achievement and well-being. 
 Reflection and Continuous Learning 


3. Teachers continually engage in self-evaluation of the effects of their choices 
and actions on students and the school community. 


4. Teachers seek out opportunities to grow professionally. 
 Leadership and Collaboration 


5. Teachers serve as leaders in the school community. 
6. Teachers demonstrate a commitment to their students and a passion for 
improving their profession. 


 
 
*The CCT was adopted by the Connecticut State Board of Education in May 1999 
 


The Connecticut Competency Instrument  
(CCI)** 


 
I. Management of the Classroom Environment 


 
A. Positive Learning Environment 


(1) Rapport 
(2) Communication of expectations for achievement 
(3) Physical environment 


B. Standards of Behavior 
(1) Rules and standards of behavior are maintained 


C. Student Engagement 
(1) Student engagement 
(2) -engagement 


D. Routines and Transitions 
(1) Effectiveness 


 
II. Instruction 


 
A. Lesson Content 


(1) Choice of content 
(2) Level of difficulty 
(3) Accuracy 


B. Structure for Learning 
(1) Initiations 
(2) Closures 


C. Lesson Development 
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(1) Lesson Development 
(2) Use of Instructional arrangements and materials 


D. Questioning  
(1) Cognitive level 
(2) Responding to students 
(3) Opportunities for student involvement 


E. Communication 
(1) Precision of communication 
(2) Clarity of speech 
(3) Oral expressions 


 
III. Assessment 
 


A. Monitoring and Adjusting 
(1) Monitoring for understanding 
(2) Adjusting teaching when necessary 


 
 
**Adopted by the Connecticut State Board of Education in 1988 as a basis for an observation 
based assessment of beginning teacher performance in the BEST Program. 
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Appendix 8 
 


CONNECTICUT STATE DEPARTMENT OF EDUCATION 
Proposed Pre-Service Competencies for General Education Teachers 


6/26/07 DRAFT for Discussion 
 
The following list of the competencies is based on state and national standards and generated as the result of 
discussions between the CSDE, representatives of higher education, and public school leaders.  The goal of the 
competencies outlined in this document is to ensure high achievement of all students. These competencies are 
intended for all teacher candidates seeking general education endorsements in early childhood, elementary, middle, 
secondary and special subject areas and articulate the knowledge, skills and dispositions needed to teach students with 
diverse and/or exceptional learning needs. 
 
Domain I: Development and Characteristics of Learners 
 
1.a. Demonstrate understanding of the growth and development of typical and atypical 


students including the characteristics and functioning of students with disabilities, 
English language learners and issues related to the impact of culture, linguistics and environment on the learning 
needs of students. 


 
Domain II: Evidence-based/Standards-based Instruction 
 
2.a. Organize, sequence, and teach the general education curriculum using evidence-based principles of instructional 


design and delivery to meet the needs of students with disabilities and diverse learning needs. 
2.b. Teach and support reading and literacy skills and strategies within and across specific content areas. 
2.c. Provide targeted supplemental or specialized academic instruction and intervention to students who don’t respond 


to primary instruction alone. 
2.d. Adjust instruction in response to information gathered from ongoing assessment and monitoring of performance 


and progress. 
2.e. Design and implement appropriate instructional accommodations, modifications or differentiation to support 


student learning. 
2.f. Maximize student engagement and motivation. 
 
Domain III: Evidence-based Classroom and Behavior Management 
 
3.a. Maintain a structured, safe, and positive learning environment that promotes and ensures socially valid behavioral 


outcomes and student learning. 
3.b. Define, model, and acknowledge student learning behavior expectations and assess, document, and report both 


appropriate and problematic social behaviors of students. 
3.c. Provide explicit instruction on social skills that are conducive to ensuring learning, including school-wide and 


classroom-wide positive expectations, typical classroom and school routines, self-management strategies, and 
study skills. 


3.d. Reinforce appropriate behavior and minimize problematic social behaviors by proactively providing targeted 
supplemental, specialized or individualized behavioral instruction and intervention through a continuum of 
strategies such as: 


• modifying classroom management and/or environment,  
• using a variety of grouping options,  
• using positive reinforcement or corrective feedback 
• contributing to the design of individual behavioral support plans, and 
• facilitating problem-solving and conflict resolution processes. 


 
Domain IV: Assessment 
 
4.a. Understand the purposes, strengths and limitations of formal and informal assessments for making instructional 


decisions. Has the ability to select, administer and interpret a variety of assessments to document students’ 
learning and growth to inform planning and instruction. 


4.b. Design, implement and modify a variety of developmentally appropriate curriculum-based/classroom-based 
assessments to meet the needs of students.   
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4.c. Understand different assessment approaches for different purposes (i.e., screening, diagnosis, progress monitoring 
or evaluating outcomes), and the role of assessment in determining eligibility and developing IEPs for students 
with disabilities and the impact of inappropriate assessment and instruction that may lead to overrepresentation of 
students with cultural, ethnic, gender and linguistic differences. 


4.d. Has the ability to communicate assessment results to students, parents, and other educators. 
4.e. Review and interpret the results of externally-produced standardized tests including but not limited to the CMT, 


CAPT, Skills Checklist, Developmental Reading Assessment (DRA). 
 
Domain V: Professional Behaviors and Responsibilities 
 
5.a. Demonstrate knowledge of the rights of students and families and the legal responsibilities of teachers within the 


processes for referral, planning and placement, development and implementation of the individualized education 
program and the continuum of placements and services available. 


5.b. Understand the roles of and when appropriate to seek support/consultation from special service staff such as the 
special education teacher, speech/language pathologist, school nurse, school psychologist, school social worker, 
guidance counselor or reading consultant to assess impact and progress of accommodations and modifications. 


5.c. Understand the role of classroom teachers in coordinating support personnel working within the teacher’s own 
classroom. 


5.d. Understand when and how to proactively communicate and collaborate with families about students’ progress. 
 
 
Proposed regulatory training/professional development requirement that will impact those 
special educators seeking the professional educator certificate on and after July 1, 2014: 
 
To receive a professional educator certificate for special education and intervention specialist or 
the comprehensive special education endorsement, an applicant shall present evidence of meeting 
the following: 


A minimum of 90 hours of continuing education completed under a provisional educator 
certificate or interim provisional educator certificate, with a minimum of 75 hours 
focused on providing intervention and specialized instruction to students with intensive 
needs and in any of the following areas: 


 
(1) Advanced knowledge and skill related to services for students with autism, low 


incidence and multiple disabilities; 
(2) Behavioral interventions; 
(3) Communication strategies and impact on behavior, functional and daily living 


skills; 
(4) Assistive technology; 
(5) Occupational/Vocational Training including skills related to job coaching of 


students in work teams and coordination of instructional experiences that prepare 
students for work settings; 


(6) Assessment including functional behavioral assessment and instructional 
strategies such as applied behavior analysis; or 


(7) Teaching Daily Living Skills (such as hygiene, safety, cooking, etc.). 


Persons provided with job-embedded training in these areas by the employing board of 
education may fulfill these requirements provided that the board of education or special 
education facility designs and evaluates the continuing education activities and issues 
appropriate continuing education credit. 


 
 





		Recommendation #1- Statewide Consortium for Educational Training and Technical Assistance Concerning Educating Children and Youths with ASD or Other DD

		The proposal below describes the first year of activities necessary for implementing Recommendation #1. 

		Recommendation #2: A Center for Autism Spectrum Disorders (CASD)

		The proposal below describes the first year of activities necessary for implementing Recommendation #2.

		Recommendation #3: The Connecticut ASD/DD Evidence-Based Practices Project

		The proposal below describes the first year of activities necessary for implementing Recommendation #3.

		Connecticut’s Common Core of Teaching 

		(CCCT)*










 
 
TO:   Superintendents of Schools, Secondary Principals and Other Members of 


the Education Community 
 
FROM:   Mark K. McQuillan, Commissioner of Education 
 
DATE:   April 9, 2009 
 
SUBJECT:  Recommendations for Connecticut’s Talent Pool 
 
The State of Connecticut maintains a talent pool that consists of a cadre of 
distinguished teachers and principals. This year, our intent is to update our current pool 
of secondary educators who will be considered for membership on advisory boards 
and task forces, as well as candidates for special recognition programs. Your 
recommendations will identify a specific group of leaders who will be of great value to 
your community and the state and who may receive prestigious recognition. 
 
Please identify up to three educators whom you consider to be candidates. I encourage 
you to recommend individuals who are outstanding and have not yet received 
recognition, as well as those who have received state and national awards. Please 
recommend secondary educators (teachers, specialists or principals). A minimum of five 
years in education is required. Include a one-page narrative with the attached form that 
addresses how the candidate meets the criteria for recommendation in the talent pool 
and attach a current resume for the individual. 
 
Please provide confidential, succinct and specific information about your candidate(s) 
on the enclosed form and mail to: 
 
Daniel W. Gregg 
Connecticut State Department of Education 
Bureau of Curriculum and Instruction 
P.O. Box 2219 
Hartford, CT 06145 
 
Completed information must be postmarked no later than May 15, 2009. Your 
cooperation and assistance are greatly appreciated. 
 
MKQ/dwg 
cc: Dr. Marion H. Martinez, Associate Commissioner 
 Barbara M. Westwater, Chief 
 Daniel W. Gregg, Education Consultant 
 
Attachment 
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Talent Pool Recommendation Form 
 
 


We invite you to recommend distinguished classroom teachers and/or principals who have 
demonstrated all of the following: 


• exceptional educational talent as evidenced by effective instructional practices and student 
learning results in the classroom and school; 


• exemplary educational accomplishments beyond the classroom that provide models of 
excellence for the profession;  


• individuals whose contributions to education are largely unheralded yet worthy of the 
spotlight; 


• early- to mid-career educators who offer strong long-range potential for professional and policy 
leadership; and 


• engaging and inspiring presence that motivates and impacts students, colleagues and the 
community. 


 


Please complete a separate form for each individual including a one-page letter explaining how this 
person meets the criteria outlined in this letter. Please include a resume for each recommendation. 


 
Incomplete forms will be eliminated from this process. 


 
THIS IS A CONFIDENTIAL PROCESS. 


INDIVIDUALS SHOULD NOT BE AWARE OF THIS RECOMMENDATION. 


Name of Recommended Educator:_______________________________________________________________ 
     


Classroom Teacher ___________           Principal ______________   Other (specify) : ____________________ 
 
For teachers, grade(s) currently teaching: ________  For principals, grade levels in building: ____________ 
 
____ Reading/English/Language Arts      ____  Science     ____  Mathematics           
____ Social Studies               ____ Fine Arts         
____ Foreign Language (please specify):      ____________            ___  Other (please specify):  ____________  


 
Total Years in Education:  _______. If a principal, number of years as an administrator:  ________________ 
 
Will this person be at the same school site next year? ______________________________________________ 
 
School District :_______________________________________________________________________________ 
 
School Name:_________________________________________________________________________________ 
 
School Address:_______________________________________________________________________________ 


Street     City State Zip 
School Phone: (____)_______________Ext:______ School Fax: ( __ )____________________________ 
 
Educator's Supervisor: _________________________________________________________________________ 


Name      Title 
 


Supervisor's Phone: (____)_____________Ext:______  Supervisor’s Fax: (_____)_____________________ 
 
Supervisor’s E-mail: ___________________________________________________________________________ 







RATE educator from 1-10 (10 being highest) on the following four criteria and provide a 
paragraph to explain your rating. Be detailed and thorough, with examples whenever possible. 


 
1. _______ Exceptional educational talent as evidenced by effective instructional practices 


and student learning results in the classroom and school. 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
2. _______ Exemplary educational accomplishments beyond the classroom that provide models 


of excellence for the profession. Include committees, mentoring, awards, publications, 
presentations. 


______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 


 
______________________________________________________________________________________ 
 
3. _______ Strong long-range potential for professional and policy leadership, i.e., predict the 


educator’s potential to remain in education for at least 20-25 more years and demonstrate 
leadership in the profession. 


______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
4. _______ Engaging and inspiring presence that motivates and impacts students, 


colleagues and the community. Do students perform at higher levels due to the educator, 
pursue certain careers, credit their success to the educator, etc.? 


______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
Cite evidence of student achievement gains as a result of the educator’s practices:    
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 







Cite awards the educator has received: 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
Other comments: 
 
______________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
Education 
Schools Attended     Degrees   Graduation Years 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
______________________________________________________________________________________ 
 
Indicate ethnicity of educator being recommended: 
____ White     ____ Black or African American  
____ Asian      ____ Native American Indian or Alaska Native  
____ Hispanic or Latino    ____ Native Hawaiian or Other Pacific Islander 
___  Other (please specify):  ____________  
  
Please list the names and phone numbers of three references other than you for the educator.  We 
will call and interview them.  They should know the educator currently and very well. 
 
______________________________________________________(____)______________(_____)______ 
Name   Title         Phone (W)                 Phone (H)     Email 
______________________________________________________(____)______________(_____)______ 
Name   Title         Phone (W)                 Phone (H)     Email 


______________________________________________________(____)______________(_____)______ 
Name   Title         Phone (W)                   Phone (H)     Email 
 
 
______________________________________________________(____)_____________ (_____)______ 
YOUR Name  Title           Phone (W)                 Phone (H)             Email 
 
Return completed letter(s) and form(s) postmarked no later than May 15, 2009, to: 
 
Daniel W. Gregg 
Connecticut State Department of Education 
Bureau of Curriculum and Instruction 
P.O. Box 2219 
Hartford, CT 06106 
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Swine Influenza A Information for Schools  


INTERIM SCHOOL HEALTH ADVISORY 


 


4-28-09 


 


The State of Connecticut Department of Public Health (DPH) and the Connecticut State 


Department of Education (CSDE) would like to provide information to school districts 


about the recently reported cases of a novel influenza virus, swine flu, identified in the 


U.S. and other countries. The guidance provided here will give you some basic 


information about swine flu and list additional resources so that you can stay current on 


this evolving issue.  For information about swine flu, visit the Connecticut Flu Watch 


web site at www.ct.gov/ctfluwatch/swineflu or the Centers for Disease Control and 


Prevention (CDC) at www.cdc.gov/swineflu. This site will be updated as new 


information becomes available. A fact sheet from CDC, Key Facts about Swine 


Influenza, is attached for your review.  In addition, a one-page fact sheet, Preventing the 


Flu: Good Heath Habits Can Help Stop Germs that can be distributed to students, staff 


and parents, is also attached.  It may also be helpful to post this information at sites 


around school buildings. 


 


General Information: 


• Swine Influenza (swine flu) is a respiratory disease of pigs caused by type A 


influenza viruses that causes regular outbreaks in pigs. People do not normally get 


swine flu, but human infections can and do happen. Swine flu viruses have been 


reported to spread from people-to-people, however, at this time, it is not known 


how easily the virus spreads between people. 


• Swine influenza viruses are not transmitted by food.  You cannot get swine 


influenza from eating pork or pork products. 


• There is no vaccine available at this time to protect against swine flu. 


• To help prevent the transmission of swine flu, good health and hygiene practices 


are essential.  These include: 


o Washing your hands often with soap and water, especially after you cough 


or sneeze. If water is not available, alcohol-based hand sanitizers can be 


used.   


o Covering your nose and mouth with a tissue when you cough or sneeze (if 


a tissue is not available, the crook of the arm).  Carefully dispose of the 


tissues in a wastebasket, and then wash your hands. 


o Do not share drinking cups or food.   


• Additional information on preventing the spread of germs is available at: 


o http://www.cdc.gov/cleanhands/ 


o http://www.cdc.gov/flu/protect/stopgerms.htm  


• Staff and students that have recently traveled to an area with confirmed cases of 


swine flu and do not have any symptoms do not need to be excluded from school 


or the childcare setting.  For an updated listing of areas that have confirmed cases 


of swine flu see the DPH or CDC websites at www.cdc.gov/swineflu and 


www.ct.gov/ctfluwatch/swineflu. 
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School Closures 


• Dismissal of students (closing schools) should be strongly considered in schools 


with a confirmed or a suspected case linked to a confirmed case.  


• If the school dismisses students or childcare facilities close, schools should also 


cancel all school or childcare related gatherings and encourage parents and 


students to avoid congregating outside of the school.  


• Schools and childcare facilities should dismiss students for a time period to be 


evaluated on an ongoing basis depending on additional confirmed or suspected 


cases.  


• Schools and childcare facilities should consult with their local or state health 


departments for guidance on reopening. If no additional confirmed or suspected 


cases are identified among students (or school-based personnel) for a period of 


seven (7) days, schools may consider reopening.  


• Schools and childcare facilities in unaffected areas should begin to prepare for the 


possibility of school dismissal or childcare facility closure. This includes asking 


teachers, parents and officials in charge of critical school-associated programs 


(such as meal services) to make contingency plans.  


Symptoms of swine flu 


The symptoms of swine flu in humans are similar to the symptoms of seasonal flu.  


They include: 


• Fever, 


• Cough,  


• Sore throat, 


• Diarrhea, and 


• Vomiting. 


 


To prevent the spread of influenza in the childcare/school setting: 


• First, and most importantly, remind parents and enforce policies regarding having 


ill children stay at home during their illness.  If they have influenza they will need 


to stay home for at least  seven days after the illness started or at least two (2) 


days after symptoms have disappeared, whichever is longer   


• If a child becomes ill, the child should be evaluated by their health care provider 


especially if they traveled to an area with confirmed cases of swine flu. 


• Remind and inform staff to remain home while ill. 


• Review your school’s plans for responding to outbreaks of respiratory illness, 


including influenza outbreaks, and ensure that they include current information. 


• Review and implement CDC’s Guidelines and Recommendations for Preventing 


the Spread of Influenza (the Flu) in Child Care Settings: Guidance for 


Administrators, Care Providers, and Other Staff at 


http://www.cdc.gov/flu/professionals/infectioncontrol/childcaresettings.htm. 


• Make sure staff are familiar with the above guidelines and that they are being 


implemented in your school.  


• Provide information to parents on steps that can be taken to prevent flu.  (See 


attached fact sheet, Preventing the Flu: Good Health Habits Can Help Stop Germs.) 







 


• Monitor the postings on the state DPH and CDC web sites about swine flu to see 


if child care facilities need to take additional actions. 


• Remind staff and parents to not give aspirin (acetylsalicylic acid) to children or 


teenagers with fever who have the flu.  This can cause a rare but serious illness 


called Reye’s syndrome. 


Additional information on preventing the spread of influenza can be found at: 


http://www.pandemicflu.gov/plan/school/preschool.html.  


For generic information on disaster preparedness, see NACCRRA’s web site 


http://www.naccrra.org/for_parents/coping/disaster.php 


Additional resources for schools and childcare settings, including Connecticut pandemic 


influenza planning materials can be found at: 


http://www.ct.gov/ctfluwatch/cwp/view.asp?a=2533&Q=314858.   


Additional generic planning information for schools and childcare settings, including 


examples of state and local plans, can be found on the Department of Education's website 


at: http://www.ed.gov/admins/lead/safety/emergencyplan/pandemic/index.html.  


 


 


 
J. Robert Galvin, M.D., M.P.H., M.B.A., Commissioner               Date:  April 28, 2009 


Connecticut State Department of Public Health 


 


 


 


 


 


Mark K. McQuillan, Commissioner                          Date:  April 28, 2009 


Connecticut State Department of Education                                   


 


 
 
 
 
 
 


 







Preventing the Flu: Good Health Habits Can Help Stop 
Germs  


Fact Sheet 


Avoid close contact. 


Avoid close contact with people who are sick. When you are 
sick, keep your distance from others to protect them from 
getting sick too. 


Stay home when you are sick. 


Stay home from work, school, and errands when you are sick. 
Keep sick children at home.  You will help prevent others 
from catching the illness. 


Cover your mouth and nose. 


Cover your mouth and nose with a tissue when coughing or    
sneezing. Throw the tissue in the trash after you use it.  


Wash your hands often. 


Washing your hands and the hands of your children often will 
help protect you from germs. 


Avoid touching your eyes, nose or mouth. 


Germs are often spread when a person touches something 
that is contaminated with germs and then touches his or her 
eyes, nose, or mouth. 


Practice other good health habits. 


Get plenty of sleep, be physically active, manage your stress, 
drink plenty of fluids, and eat nutritious food. 


 









