Using Scientific Research-Based |
to Improve Outcomes for All

General Educati
Curriculums and
Emotional Lea




e Educational System:
Tier 1

Standards driven curriculums
— Student outcomes for each grade |

e Design and delivery of high-quall
research-based instruction for all

— Differentiation as the norm
e Culturally responsive teaching
« Comprehensive assessment pla

e Sustained, job-embedded profes
development to support Tier | co



jon Core Curriculums

» Scientific evidence confirming th
effectiveness of instructional stra
substantial for those areas centr
children’s school success and w

— Reading (word recognition, fluency,
comprehension, vocabulary, phone
awareness)

— Some areas of mathematics
— Some areas of social-emotional lea

Using Scientific Research-Based Interventions: Improving Education for
Connecticut’s Framework for Response to Intervention (RTI)

Marzano, R.J.; Pickering, D.J. and Pollock, J.E., 2001.



ruction Overview

For ALL students (including
English [anguage learners, sp
students)

Curriculum Scientifically and evidence ba
and that are culturally relevant a
Instruction  With fidelity
Grouping Multiple grouping formats t

needs (whole group, flexible
differentiated instruction, in
instruction)

Northeast Regional Resource Center



truction Cont’d

Instructional Appropriate to the co
Time developmental level of

Assessments Universal Common As

formative assessments,
assessments, Curriculu
Measures

Interventionist General education tea
collaboration from sch

Setting  General education clas

Northeast Regional Resource Center




plementation Fidelity
e Curriculums

Effectiveness of Core Instruct
measures the percentage of stu
began the school year (Assess
grade level and remained on gr
the assessment period being re
(middle or end of year),; a metho
monitoring overall expected yea

National Reading First - Torgesen, 2007



plementation Fidelity
e Curriculums

ECI should not be used as the
measure In evaluating schoolw
performance in core subjects.
purpose is to help provide
In_ professional development
resources, and district or sc
level planning.

National Reading First - Torgesen, 2007



One Classroom

students at grade |
STAY

at grade level

From
Assessment 1 to Assess
Assessment 1 to Assess

National Reading First - Torgesen, 2007



Screening
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Classroom: Activity
Outcome

One Academic Year




lity of Implementation:

 How will this type of analysis (
guidance In:
— professional development planni
— use of resources,
— other district or school level plan

« Additionally, consider alterable
components of instruction.



e What should we expect?

— With a new measure, we often
what to expect, or what Is “goo

Goal for ECI should be

National Reading First - Torgesen, 2007



- Cautions

opuiation sensitive

— The results are based on students t
the same school for each assessm

— Small populations have volatile me

— A school with high mobility rate can
students resulting in limited compar

— In the early grades, assessment 1
different than assessment 3 measu

e Datarequirements

— must have within year, longitudinall

data
National Reading First - Torgesen, 2007



ends in State Data

 Regarding improvement in academi
performance for all students groups
one area of particular concern.

e Overall, CMT reading scores show
trend over the past couple of years.

 What do we need to know about all
literacy instruction, including literac
content areas?

Using Scientific Research-Based Interventions: Improving Education
Connecticut’s Framework for Response to Intervention (




Adapted from The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

LANGUAGE COMPREHENSIC
BACKGROUND KNOWLEDGE ¢

VOCABULARY KNOWLEDGE A=Y Y SKILLED READING}

_ ; fluent execution an
LANGUAGE STRUCTURES & 4”1 [ | ; coordination of wor

A G H T recognition and tex
VERBAL REASONING ¢ A=A comprehension.

LITERACY KNOWLEDGE

WORD RECOGNITION
PHON. AWARENESS

DECODING (and SPELLING)

. 2! (Scarborough, 2001 in
SIGHT RECOGNITION

Connecticut’s Blueprint for
Reading Success)

Reading is a multifaceted skill, gradually acquired over years of instruction and practice.




f Teaching Reading

« What If, in the middle grades d
content area instruction, the w
IS to be read, spelled, or under

To help children who may not k
word decelve or who may misr
misspell it, the teacher could dr
what information?



f Teaching Reading

* Are love, dove, and give “exce
In English?

 \When are children typically ex
spell these words?

trapped, offered, plate, illustra



es It Mean to Be
yy o ° ->

» People must know basic mathematic
participate fully in society and be co
everyday tasks.

« Mathematics has facilitated the dev
science, technology, engineering, bu
government.

 Given the importance of advanced
knowledge to job attainment and ec
growth |n the 215t century, students’

|n this area Is critical
smg |ent| esearch ased nterventions: Improving Education fo
Connecticut’s Framework for Response to Intervention (RTI



es It Mean to Be
”In Mathematics?

Concaeptual

Understanding
Strategic | Froductive
Competence Disposition
Adaptive
Reasoning
_.—_-_—._-_-—n_

Mathematics Learning Study Committee,
National Research Council




y with Number

A major goal for K-8 mathemat
education should be proficienc
fractions (including decimals, p
negative fractions), for such pr
foundational for algebra and, a
present time, seems to be sev
underdeveloped.

Foundations for Success: The Final Report of the National Mathematics Ad



Problem

 What question is being asked

* What responses are expected

4/6 2/2 3/8 6/4

 Based on the responses, wha
should be taken?



Answer

Correct Answer: 6/4 or 3/2 or 1




Development Guide

 The Connecticut Curriculum Devel
IS a tool, consisting of indicators for
curriculum components.

* The purpose of the guide Is to supp
state’s school districts in conductin
of curriculum documents and to pla
curriculum development and impro

Connecticut Curriculum Development Guide, 2008, CS



CT Curriculum Development Guide

The Connecticut Curriculum Development Guide is a tool, consisting of indicators for quality curriculum components, to support
Connecticut State Department of Education consultants and the state’s school districts to inventory curriculum documents and to

plan for curriculum development and improvement.

District/Program Name

Reviewer(s) Date Curriculum Reviewed
Date(s) BOE Adopted
Content Area Curriculum

Grade levels/Ages/Courses
Reviewed

I. Curriculum Development and Support

This section of the guide addresses district level planning that is essential to curriculum development. Evidence may be presented from related documents, such as a

curriculum development plan or a professional development plan.

The following are important aspects of curriculum development and should be
evidenced.

Yes, there is
evidence.

No, there is
not evidence.

Comments/ Next Steps

A. A philosophy and/or mission statement about the teaching and learning of all students
(including special education and ELL students) across all curricula guides the curriculum
development. '

B. An overall plan for curriculum development exists, involves stakeholders and indicates where
each curriculum area is in the development, implementation, or evaluation cycle with timelines.
Plans for data-driven evaluation of the curriculum at the district/program level and for the content
areas are also included.

C. A defined model (e

o
A3 BLLAILCA UUUUL (V. 5., VUt Swaiill

Curriculum, The High/Scope Approach) governs the curriculum.

1 Ir\r‘nrcfnnr‘nng b\’l Des}gn’

D. A system to orient teachers and administrators in the use of the curriculum includes
professional development and training of new staff as needed.

L E. A list of current references/research guided the curriculum development.

I 1l

[

L F. A plan showing alignment with a standards based report card/child profiles.

|

[

I

L L




Development Guide

Alignment to Standards

Learner Expectations (GLES)
Pacing

Embedded Literacy

Embedded Information and Techno
Teaching Strategies

Learning Activities

Assessments

Resources

©0 N U ~WDNE



lum Development:

at Is the purpose of curric

* Why Is curriculum so import
Improving student learning
outcomes?

* How are you currently using
curriculum to make Instructio
decisions?

e As you look at the 9 compon
think about your LA or Math
curriculum and Is your curric
comprehensive?



[anning Tool

 \Working with your teammates,
following questions and record
responses on the SRBI Planni

page.

 Regarding your districts gener
core curriculum:

— What Is your current state?
— What is your desired state?
— What are your next steps?




e Educational System:
ive Environment

Focus For AL L students; goal - 100% o
community will be safe
Program Evidence based preventative, pro
management strategies
Grouping Multiple grouping formats to m
(whole school, whole class, small
Individuals, families)
Response Appropriate to the circumstances

behavior of the student(s) (patter
occurrence), classroom climate a
developmental level of the stude

Northeast Regional Resource Center; CSDE



e Educational System:
o Fnvironmer

Assessments Evaluation and monitoring
quality of the school clima
Interviews, checklists, sur
data, suspension and expul
regarding trips to the nurse
counselor, detention, tardi
behavioral assessments, 0

Interventionist General education teacher,
administrators and other sc

Setting General education classroc

Northeast Regional Resource Center; CSDE



ol Climate

» Specifically, school climate is:

— the nature of the interrelationshi
people in the school community
emotionally and intellectually;

— how the people within the school
treat one another
e adult to adult interactions
e adult and student interactions
e student to students interactions



ol Climate

e School Climate Is:

— how the people within the scho

treat one another through their

 verbal and non-verbal exchanges
 tone of voice

» the use/abuse of inherent power



onal Learning (SEL)

“SEL Is a process for helping c
even adults develop the funda
for life effectiveness. SEL teac
skills we all [adults and student
handle ourselves, our relations
our work, effectively and ethica

Collaborative for Social and Emotional Learning (CA



Competence

Social competence makes for
environment where students ar
engaged and connected to Sc

— Increases achievement;
— Improves attendance rates;
— Improves classroom climate and

— Increases standardized test scor
graduation rates; and

— decreases rates of high-risk beh



onnectedness

esearchers have found that st
respond better to efforts to impr
academic performance when th
connected to school.

* Five factors of school connecte
— | feel close to people at this scho
— | am happy to be at this school.
— | feel like | am part of this school.
— The teachers at this school treat s
fairly.
— | feel safe in my school.

Improving the Odds: The Untapped Power of Schools to
Improve the Health of Teens




ool Connectedness

e Ensuring school connectedne
— Information/data gathering;
— data analysis;
— goal identification;
— an intervention plan design; and
— Implementation and monitoring.



’s Dilemma

Calvin and Hobbes by Watterson

T CANT BELEVE T RPPED
WY PANTS ! RECESS 1S5 OER,
I'™M SUPFOSED TO BE BACK
——  INQASS!
\\\_._.—-"
"

1
-

¢ 3

T CANT G0 1N UIWE THIS !
volhT MM 1 GOING TO DO 77

-OF AL THE DANS TO WEAR
THE UNDERPANTS WITH THE
\\i.m\.'a ROCRET SthFsyJ




Calvin and Hobbes by Watterson

CALVIN, WL YOU DO THE
NEXT PROBLEM AT THE

YOURE GRS | 0O THE YRS

PANDEMONIM
STRIKE. THROR
b NOUR HEART

S0 YOUR TEACHER DIDN'T
KNOW YOU'D RIPPED YOUR
PANTS, AND St MADE YO

'
VMY Linivet sl Fress Srrabae




’s Dilemma

Did this situation undermine C
achievement? Explain.

 \What made this a challenging
— for Calvin?
— for Calvin’s teacher?

 How did this interaction between C
teacher change the learning enviro

 If you could share words of wisdom
teacher, what would you say?






uctional Inequities

“In seeking to find a metaphor for the uneqg
that takes place in public school, advoca
education sometimes use the images of
event...Unlike a tainted sports event, ho
childhood cannot be played again. We ar
only once; and after those years are gon
second chance to make amends. In this
consequences of unequal education hav
finality. Those who are denied cannot be
whole” by a later act of government. Tho
the unfair edge cannot be later stripped o
they’'ve won... The fruits of inequality, In
are self-confirming.”

Jonathan Kozol. Sava



What are your personal reactions

quote?

2. What educational inequities curre
your school/district?

3. Who is being affected by the “co
unequal education™?

4. How will SRBI have the potential t
change in your school/district?



s for Culturally and

 The SRBI process must ensure th
Intervention process is culturally @
linguistically responsive.

 When educators understand that «
provides a context for the teaching
learning of all students:
— they recognize that differences bet

and school cultures can pose challe
teachers and students. (Garcia & G



esponsive Teaching

e Culturally mediated instruction

— Incorporates and integrates diver
knowing, understanding, and rep
Information.

 Reshaping the curriculum

— means including issues and topi
the students' background and cul
should challenge the students to
higher-order knowledge and skill

Villegas, 1991




Linguistic Diversity:
e Connection

* Fostering positive perspectives
families entalls:

— Engaging in continuous on-going

— Developing an understanding of f

nopes and concerns for their child

— Keeping families informed of all s
offered by the school/district

— Developing the cross-cultural skill
for collaboration and exchange of
with families

(Nieto, 1996).




e Discuss the following questions with y
members. Be prepared to share respo
large group.

— What can we do (administrators/teachers)

positive school environment for culturally
diverse students?

— What is our collective responsibility to sup
and linguistically diverse students and thel

— What can we do to enhance educators’ co
the needs of culturally and linguistically di

— What can we do to promote and support ¢
responsive teaching?

Preventing Disproportionate Representation: Culturally and
Responsive Prereferral Interventions



[anning Tool

« Working with your teammates, disc
following questions and record your
at the bottom of the SRBI Planning

 Regarding your school’s responsive
(i.e., school climate, social and emo
learning, behavioral supports, scho
connectedness, value for diversity)

— What Is your current state?
— What is your desired state?
— What are your next steps?




