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FOREWORD 


On behalf of the Connecticut State Department of Education, I am pleased to present the Connecticut 
Mastery Test (CMT) Fourth Generation Language Arts Handbook. This handbook has been developed 
to provide Connecticut’s public school teachers and school administrators with important information 
about the CMT language arts subtests. It is designed to answer many of the frequently asked questions 
about how to prepare students for the CMT language arts subtests.  Questions like, “How is the test 
changing?”, “What precisely will our students be expected to know and be able to do?”, and “How 
should I best prepare my students to succeed on the CMT?” often are asked when a new generation of 
the test is discussed. In this handbook, you will find: 

•	 a summary of the changes in both the content to be assessed and the item formats;  

•	 an explanation of test design; 

•	 sample items that illustrate each strand to be assessed in reading and writing; and 

•	 sample anchor papers and rubrics used for scoring open-ended student responses in Reading 
Comprehension and the Direct Assessment of Writing. 

The materials in this handbook represent a comprehensive survey of the important elements of the 
Fourth Generation CMT. It is my hope that this handbook will be helpful in your efforts to improve 
language arts instruction in Connecticut’s classrooms. 

Dr. Betty J. Sternberg 
Commissioner of Education 
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INTRODUCTION 


The Connecticut Mastery Test (CMT) is designed to measure student performance in the areas of 
mathematics, reading and writing.  The assessment focuses on content that is reasonable to expect 
students at each grade to master.  On the CMT, students are not compared to one another in terms of 
performance; rather, student performance is compared to an absolute standard of specific learning goals 
and objectives.  These goals and objectives are identified by the Connecticut curriculum frameworks.  
The frameworks guide educators throughout Connecticut in designing instructional programs across all 
grades to bring about continued improvement in student achievement. 

Federal No Child Left Behind (NCLB) legislation now requires states to administer a statewide 
assessment to all public school students in Grades 3 through 8 in reading and writing. To meet this 
mandate, Connecticut will expand the CMT test population from Grades 4, 6 and 8 to Grades 3 through 
8 in the spring of 2006. 

This language arts handbook outlines the changes for the fourth generation of the CMT.  New 
generations of the test offer opportunities to adjust content, re-establish standards and reflect changes in 
philosophy and technology that have occurred since the previous generation was developed.  Dozens of 
Connecticut educators have had significant roles in this work.  The Connecticut State Department of 
Education extends its thanks to those who served as members of the Reading and Writing Advisory 
Committees, Reading and Writing Anchor Committees, Fairness Committee and the Handbook 
Advisory Committee. 

This handbook contains information comparing CMT 3 and CMT 4, a description of content areas, test 
blueprints, rubrics, and examples of items and student responses across content areas.  Please note that 
the information in this handbook, if used in isolation, will not sufficiently prepare students for CMT 
testing. Rather, this handbook is designed to be used with the Connecticut frameworks and the 
Connecticut Blueprint for Reading Achievement to implement high-quality instruction in all Connecticut 
classrooms.   
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Position Statement on Language Arts 

Adopted February 4, 2004 

The State Board of Education believes that a strong language arts program is essential to ensure that 
students develop the skills they need to comprehend and communicate effectively. The language arts are 
unique among the subjects because the underlying domains – reading, writing, speaking, listening and 
viewing – include skills and competencies that are applied to learning in all of the disciplines. These 
domains are the means by which we communicate and receive ideas and acquire new information. The 
ability to communicate with others through these domains is essential for a productive life.  

The Board believes that the language arts contribute to children’s education and preparation for life in 
numerous ways. For example, the language arts program:  

•	 provides a foundation for students’ success in all content areas and in future careers;  
•	 enables students to obtain and communicate information;  
•	 provides exposure to others’ lives and to worlds beyond their own through literary text;  
•	 helps students use language to think critically and to solve problems in everyday life; and  
•	 provides students with the tools and motivation to continue their learning beyond school.  

A quality language arts education should therefore be part of the core curriculum for all Connecticut 
students. PreK-12 language arts education program should enable students to achieve the goals and 
standards outlined in Connecticut’s Common Core of Learning and the Connecticut Language Arts 
Framework. By the end of high school, all graduates should be able to:  

•	 develop and communicate informed opinions through reading, interpreting and evaluating  
 various texts; 
•	 recognize the influences of individual, social, cultural and historical contexts on readers and 

writers; 
•	 read and interpret texts in a variety of disciplines;  
•	 write in a variety of formats;  
•	 write and speak in acceptable standard English;  
•	 construct meaning from communications in a variety of forms;  
•	 read and respond to a variety of authors, texts and genres, and share responses to extend 

understanding and enjoyment;  
•	 compose, revise and edit written materials using conventions of standard English, including 

correct spelling, grammar and legible writing; 
•	 view theatre, film and art with an eye toward appreciation and evaluation;  
•	 apply effective listening and speaking skills in a variety of settings;  
•	 communicate with others to create interpretations and evaluations of written, oral and visual 

text; and 
•	 appreciate the influence that contemporary and classical artists and authors have on human 

thought. 

Improving student achievement in the language arts is therefore an important component of 
implementing the Board’s general education agenda outlined in Working Together for Student 
Achievement. 

(continued) 
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In providing all children with a quality language arts education, everyone has a role.  

Teachers and schools play an essential role in ensuring quality language arts education by:  

•	 providing a quality language arts program which includes reading, writing, speaking, 
listening and viewing; 

•	 providing a comprehensive PreK-12 reading program, which includes instruction in 
phonemic awareness, phonics, oral language, fluency, vocabulary and comprehension;  

•	 setting high expectations for all students to ensure earlier and more equitable opportunities 
to learn to read and write; 

•	 providing a rigorous study of language arts skills and concepts and their applications to 
reading and writing in real-world contexts; 

•	 creating classrooms that are rich learning environments that foster literacy in all students;  
•	 providing more active student involvement with language arts, including:  

-	 reading and writing that relate to students’ current world and their future career 
needs and demands; and  

-	 using a variety of skills to foster effective communication and lifelong love of 
reading and writing; 

•	 fostering more systematic and appropriate use of technological tools to enhance instruction 
in language arts; 

•	 assessing students’ knowledge and skills and providing appropriate instruction based on that 
assessment;  

•	 providing students with evaluations that are continuous and based on many sources of 
evidence; 

•	 using a variety of teaching strategies to guide students in developing literacy, critical 
thinking, and problem-solving abilities;  

•	 collaborating with colleagues such as speech language pathologists, English as a Second  
Language professionals and teachers of sign language in the acquisition of literacy; and  

•	 serving as role models in speaking and writing.  

Parents play an essential role in children’s language arts learning by:  

•	 providing multiple opportunities to engage their children in conversations and 
communications about life experiences;  

•	 talking to and questioning their children from a very young age and carefully listening to 
their responses;  

•	 reading to their children regularly and listening to their children read; and  
•	 setting up the home environment with many print, media and visual materials.  

Teacher and administrator preparation and professional development programs play an essential  
role in improving the quality of language arts education by:  

•	 providing programs to develop skilled educators in the language arts; 
•	 providing faculty members and administrators with opportunities to improve their ability to 

deliver quality instruction, including participation in local, statewide and regional in-service 
sessions and conferences specifically designed for employing the language arts in their 
discipline; and 

• 	 providing more professional collaboration and teacher externships to provide a stronger 
focus on language arts. 
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PART I : 

Summary of Changes from CMT 3 to CMT 4 


I. OVERVIEW OF GLOBAL CHANGES 

There are significant changes in the Fourth Generation of the Connecticut Mastery Test (CMT). 
First, the testing window for the CMT will move from a fall administration to an early spring 
administration in the spring of 2006.  Second, students in Grades 3-8 will be tested as a result of 
the federal No Child Left Behind (NCLB) Act.  Finally, all CMT 4 test booklets will be 
consumable.  This change means that students will record their answers directly in the test 
booklets, not on separate answer documents.   

Additionally, changes have been made throughout the CMT content areas.  These changes 
address national language arts trends and respond to input from Connecticut educators regarding 
the creation of a better, more useful assessment. These changes are reflected below: 

II. CHANGES IN READING COMPREHENSION  

The major changes in the CMT 4 Reading Comprehension Test are as follows: 

•	 In previous generations, reading passages were written specifically to meet the 

requirements of the CMT. In CMT 4, most reading passages are authentic,

published works, but there still may be passages which are written specifically for 

the test. 


•	 The types of reading passages for the CMT 4 include a new category. In addition to 

Reading for Literary Experience and Reading for Information, Reading to Perform 

a Task has been included in Grades 5-8. 


•	 All CMT 4 reading strands have been revised to reflect recent changes to the 

National Assessment of Educational Progress (NAEP) reading framework.  Most 

notably, some of the objectives tested under Demonstrating a Critical Stance are 

now measured under Making Reader/Text Connections and Examining Content and 

Structure. The four content strands are listed below:


CMT 3 Content Strands CMT 4 Content Strands 
1. Forming an Initial Understanding 1. Forming a General Understanding 
2. Developing an Interpretation 2. Developing Interpretation 
3. Demonstrating a Critical Stance 3. Making Reader/Text Connections 

4. Examining the Content and Structure 
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Reading Comprehension Objectives and Items for CMT 3 
Grade 4 Grade 6 Grade 8 

# of sessions 1 1 1 
# of strands 3 3 3 
# reading contexts 2 2 2 
# of items 25 23 22 
Item Mix: multiple-choice and open-ended 

Reading Comprehension Objectives and Items for CMT 4 
Grades 3 and 4 Grades 5 and 6 Grades 7 and 8 

# of sessions 2 2 2 
# of strands 4 4 4 
# reading contexts 2 3 3 
# of items 32 31 30 
Item Mix: multiple-choice and open-ended  

III. CHANGES IN THE DEGREES OF READING POWER (DRP®) 

The DRP test has been reduced in length from 70-75 minutes (depending on grade) on CMT 3 to 
45 minutes for Grades 3-8 on CMT 4. 

On CMT 4, third and fourth graders will complete six passages on the DRP, while fifth through 
eighth graders will complete seven passages.  Each passage contains seven multiple-choice items 
for a total of 42 multiple-choice items for Grades 3 and 4 and 49 multiple-choice items for 
Grades 5-8. 

Degrees of Reading Power (DRP®) for CMT 3 
Grade 4 Grade 6 Grade 8 

Number of passages 8 11 11 
Number of items 56 77 77 
Testing time (in minutes) 70 75 70 

Degrees of Reading Power (DRP®) for CMT 4 
Grades 3 and 4 Grades 5 and 6 Grades 7 and 8 

Number of passages 6 7 7 
Number of items 42 49 49 
Testing time (in minutes) 45 45 45 
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IV. CHANGES IN EDITING & REVISING 

•	 On CMT 4, each passage will contain both Editing & Revising questions at each 
grade level. There will no longer be separate editing passages and separate 
revising passages at any of the grades. 

•	 The structure of the Editing & Revising test has been changed to minimize the 
need for students to flip back and re-examine the passage when responding to test 
items. Where appropriate, test items targeting a specific sentence will include a 
reproduction of that sentence as part of the question. 

•	 For all grades, each sentence will be numbered instead of passages being 
numbered by line as was done in CMT 3 for Grade 8. 

•	 Changes have been made to some of the objectives tested; tone questions have been 
removed from Grades 5-6 and sentence combining has been added in Grade 4.  

V. CHANGES IN THE DIRECT ASSESSMENT OF WRITING 

The following writing modes will be used:  
•	 Grades 3 and 4 will be narrative; 
•	 Grades 5 and 6 will be expository; and 
•	 Grades 7 and 8 will be persuasive. 

The narrative mode includes fictional and personal narrative prompts.  The expository mode is a 
straight explanatory piece or a prompt that includes a compare and contrast element.  Persuasive 
prompts at Grade 7 will look similar to the traditional CMT persuasive prompt of previous 
generations. At Grade 8, however, students will be given more background information that 
potentially could be used to support a paper’s position. A detailed discussion of the modes and 
how they are scored holistically is found on pages 246 through 253. Examples of each type of 
prompt begin at page 255. 
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VI. CHANGES IN TESTING TIME 

Testing Times for the CMT 3 

Grade 4 Grade 6 Grade 8 

3 passages (One 3 passages (One 3 passages (One 

Reading Comprehension 70-minute 70-minute  70-minute 

session) session) session) 

8 passages; 11 passages; 11 passages; 
DRP® 

70 minutes 75 minutes 70 minutes 

Editing and Revising 4 passages; 60 minutes 

Direct Assessment of 
Writing 1 writing prompt; 45 minutes 

Testing Times for the CMT 4: 

Grades 3 and 4 Grades 5 and 6 Grades 7 and 8 

Reading Comprehension 
2 passages per session (4 passages total); 

           two 45-minute sessions (90 minutes total) 

DRP® 
6 passages; 

45 minutes 
7 passages; 45 minutes 

Editing and Revising 4 passages; 60 minutes 

Direct Assessment of Writing 1 writing prompt; 45 minutes 

5
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PART II: 


Reading Comprehension 

I. 	OVERVIEW 

1.	 Most passages will be authentic works of literature representing the three contexts for 
reading: 
• Reading for Literary Experience 
• Reading for Information 
• Reading to Perform a Task (Grades 5-8) 

2.	 The passages will be appropriate for students at the grade level tested in terms of 
interests (i.e., sports, rock stars and pop culture) and experiences.  Passages will 
represent a variety of cultures and ethnicities, interest students from urban, suburban 
and rural areas, and avoid stereotyping or bias toward racial, ethnic, gender, age or 
religious groups.  Passages germane to Connecticut and New England will be used 
whenever possible. 

3.	 Readability scales (i.e., Fry, Bormouth) will be used to guide the selection of reading 
comprehension passages.  The following readability guidelines will be followed for 
each grade level.   

Readability Guidelines for Grades 3-8 

• Grade 3 passages will range between 3.5 and 4.5 
• Grade 4 passages will range between 4.5 and 5.5 
• Grade 5 passages will range between 5.5 and 6.5 
• Grade 6 passages will range between 6.5 and 7.5 
• Grade 7 passages will range between 7.5 and 8.5 
• Grade 8 passages will range between 8.5 and 9.5 

4.	 Word counts for the passages will follow the specific guidelines for each grade listed 
below. Reading to Perform a Task passage word counts may be shorter than the word 
counts listed below. 

Word Counts Per Passage 
Grade 3 200-400 
Grade 4 350-500 
Grade 5 450-600 
Grade 6 550-750 
Grade 7 700-900 
Grade 8 800-1000 
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5. Each test form will have four passages.   

Passages Literary Informational Performing a Task 
Grades 3-4 2 2 
Grades 5-8 1 2 1 

6.	 All nonfiction passages will be illustrated with appropriate 
photographs/pictures/graphic aids to support student comprehension. 

7.	 Passages will be preceded by the title, author and a brief introduction.  This will 
provide students with a context for reading and will encourage them to activate 
relevant background knowledge about the topic. This introduction will directly relate 
to the main idea or topic in the text and establish a purpose for reading.  The titles of a 
passage will be a direct reference to the information explained in the passage.   

8.	 Passages will be formatted to reflect the type of text they intend to represent (e.g., 
trade book, content-area textbook, magazine article, journal entry, etc.). 

9.	 Reading passages and corresponding graphic aids will appear on the same page or 
facing page. 

10.	 In Grade 8, two readings with similar topics or themes (e.g., two poems with different 
treatments of the same topic, two newspaper articles describing the same event from 
different perspectives, etc.) may be used together as one passage. 

11.	 No vocabulary on the test will exceed the grade level being tested, unless approved 
by the reading committees (e.g., all words used on the Grade 3 test must be at a third 
grade reading level or below). 
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II. 	 READING COMPREHENSION STRANDS AND OBJECTIVES 

CMT reading items are written to measure the following: 

A. Forming a General Understanding 

The reader will demonstrate understanding of the text’s general content by: 

1. 	 determining the main idea (nonfiction) or theme (fiction) within the text; 

2.	 identifying or inferring important characters, settings, problems, events, relationships 
and details (relationships are not tested at Grade 3); 

3.	 selecting and using relevant information from the text in order to summarize events 
and/or ideas in the text; 

4.	 using information from the text to make a prediction based on what is read; and 

5.	 using context clues to determine meanings of unknown or multiple-meaning words or 
figurative language (figurative language is not tested at Grade 3). 

B. Developing Interpretation 

The reader will interpret and/or explain the text by: 

1.	 identifying or inferring the author’s use of structure/organizational patterns; 

2.	 drawing conclusions about the author’s purpose for choosing a genre or for including or 
omitting specific details in the text (objective is not tested at Grade 3); and 

3. 	 using stated or implied evidence from the text to draw and/or support a conclusion 
(more stated evidence than implied at Grade 3). 

C.	 Making Reader/Text Connections 

The reader will connect or associate the text with one’s own life by:  

1.	 making connections between the text and outside experiences and knowledge; and 

2.	 selecting, synthesizing and/or using relevant information within the text to write a 
personal response to the text (synthesize is not tested at Grade 3). 
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D. 	 Examining the Content and Structure 

The reader will elaborate on the text and make judgments about the text’s quality and themes 
by: 

1.	 analyzing and evaluating the author’s craft, including the use of literary devices and 
textual elements; 

Literary Devices Assessed By Grade Level 

3 4 5 6 7 8 
Humor X X X X X 
Flashback  X  X  
Point of View X X X X 
Simile X X X X X 
Metaphor X X X X 
Personification X X X X X 
Imagery X X X X 
Use of Interesting Words (Word Choice) X X X X X X 
Onomatopoeia X X X X 
Tone (narratives only) X X 
Style X X X X 
Bias  X  X  
Irony/Satire  X  

2.	 selecting, synthesizing and/or using relevant information within the text(s) to extend or 
evaluate the text(s) (synthesize is not tested at Grade 3); and 

3.	 demonstrating an awareness of an author’s or character’s customs and beliefs included 
in the text (customs are not tested at Grade 3). 
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III. SAMPLE QUESTIONS REPORTED BY STRAND/OBJECTIVE 

To provide teachers with the variety of multiple-choice and open-ended items tested by content 
strand, a subset of sample items has been included below.  It is important to note that many of 
the questions can appear across grade levels and, in some cases, across content strands. This list 
includes a few examples of the types of items created to measure each content strand. 

A. Forming a General Understanding 
The reader will demonstrate understanding of the text’s general content. 

1. Objective: Determine the 
main idea (nonfiction) or 
theme (fiction) within the 
text. 

What is this article mainly about? 

Which sentence best states the main idea of the article? 

What important lesson does __________ (insert 
character’s name) learn in this story? Use examples 
from the story to support your answer. 

What is the section of the article called “___________” 
mainly about? Use information from the article to 
support your answer. 

What is the main idea presented in the article? Use 
information from the article to support your answer. 

2. Objective: Identify or 
infer important characters, 
problems, settings, events, 
relationships and details 
(relationships are not 
tested at Grade 3). 

What is ________ (insert character’s name) main 
problem in the story? 

Where does this story probably take place? 

Which word best describes ________ (insert 
character’s name)?  

The first paragraph is mostly a description of ________. 
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Continued… 

A. Forming a General Understanding 
The reader will demonstrate understanding of the text’s general content. 

2. Objective: Identify or 
infer important characters, 
problems, settings, events, 
relationships and details 
(relationships are not 
tested at Grade 3). 

The chart below shows what happened in the story. 
What belongs in box C? 

3. Objective: Select and use 
relevant information from 
the text in order to 
summarize events and/or 
ideas in the text. 

What important facts about _________ have you learned 
from this article? Use details from the article to explain 
why those facts are important. 

Explain why ______________ (include a situation from 
the passage). Use information from the story to support 
your answer. 

How does ___________ (insert character’s name) 
change in the story? Use details from the story to 
explain your answer. 

Briefly summarize the main events of the poem/story in 
the order that they occur. 

Explain how _____ (insert character’s name) life has 
changed. Use information from the article to support 
your answer. 

4. Objective: Use 
information from the text 
to make a prediction based 
on what is read. 

If the author added another paragraph to the end of the 
story, it would most likely have described the 
_________. 

What will _________ (insert character’s name) 
probably do next? 

According to the article, “_______________” (insert 
title), which of these is most likely to happen? 

If the author added a section on _____ (insert topic) to 
the passage, it would most likely describe ________. 
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Continued… 

A. Forming a General Understanding 
The reader will demonstrate understanding of the text’s general content. 

4. Objective: Use 
information from the text 
to make a prediction based 
on what is read. 

Based on information in the article, which of these is 
mostly likely to happen? 

5. Objective: Use context 
clues to determine 
meanings of unknown or 
multiple-meaning words 
or figurative language 
(figurative language is not 
tested at Grade 3. 

Read this sentence from the story. ______ (insert 
sentence). Which word means about the same as ______ 
in the sentence above? 

(Insert vocabulary word) _______is probably another 
way of saying______. 

Read this sentence from the article_____ (insert 
sentence). The underlined part of the sentence means 
the same as ______. 

Read the sentence from paragraph ____.  (Insert 
sentence). In this sentence, _____ (vocabulary word 
from sentence) means that ______. 

Read this sentence from the story. __________ (insert 
sentence). What does this sentence mean? 

B. Developing Interpretation 
The reader will interpret and/or explain the text. 

1. Objective: Identify or 
infer the author’s use of 
structure/organizational 
patterns. 

Paragraph _________ contains 
A a definition. 
B a comparison. 
C a description. 
D an opinion. 

In paragraph_______ the author 
A states his or her main idea and gives  

examples of it. 
B asks a question and answers it. 
C   states the opposite of what the author 

believes. 
D gives details and states the main 

idea later. 
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Continued… 

B. Developing Interpretation 
The reader will interpret and/or explain the text. 

1. Objective: Identify or infer 
the author’s use of 
structure/organizational 
patterns. 

Which of these graphics below best shows how this 
article is organized?  
(This type of question will reference a specific 
paragraph at Grades 3 and 4. Students in Grade 3 will 
not be tested on cause and effect). 

The chart below shows some facts about sharks and 
whales. What is another difference between sharks and 
whales? 
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Continued… 

B. Developing Interpretation 
The reader will interpret and/or explain the text. 

1. Objective: Identify or 
infer the author’s use of 
structure/organizational 
patterns. 

Use the story map below to help you answer questions 1– 
4. 
(This type of question will reference a specific paragraph 
and not the whole article at Grades 3 and 4). 
(Use story map and sequence of events for Grade 3.) 
(Leave only two boxes empty.) 

1. Where or when does this story take place? 
2. Which of these events belongs in box 2? 
3. Based on what you’ve read, which of these belongs in 

box 4? 
4. Name the most important characters that appear in the 

passage. 

Main 
EventsCharacters: 

1. Sal 
2. Mo 
3. Joe 

Setting: 

Time: 1879 
Place:  ME 

Problem: 

Sal takes Mo 
and Joe to 
the river. 

TThhee bbooaatt ssiinnkkss.. Solution: 

1 2 3 4 5 
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Continued… 

B. Developing Interpretation 
The reader will interpret and/or explain the text. 

2. Objective: Draw 
conclusions about the 
author’s purpose for 
choosing a genre or 
including or omitting 
specific details in the text 
(objective is not tested at 
Grade 3). 

The author includes paragraph _____ in order to _____. 

Why did the author include paragraph ____? 

One of the author’s purposes in this passage is 
to_______. 

Write one fact and one opinion included in  
paragraph ___. (Informational passages only and open- 
ended items only). 

Using information from the article, explain how _____ 
and ____ are similar. 

3. Objective: Use stated or 
implied evidence from the 
text to draw and/or 
support a conclusion. 

Which sentence can be supported with information in 
the story? 

With which statement would the author probably 
agree? 

If you were writing a paragraph describing how 
________ (insert character’s name) changed in the story, 
which details would you include? (not tested at Grade 
3) 

What type of person do you think ____was?  Use details 
from the passage to support your answer. 

Do you think ____ can be described as ____?  Use 
details from the story to explain why you do or do not 
think so. 
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C. Making Reader/Text Connections 
The reader will connect or associate the text with one’s own life. 

1. Objective: Make 
connections between the 
text and outside 
experiences and 
knowledge. 

Which character in the story would you like to know 
and why? (Grade 8) 

Think about someone who did something courageous.  
Tell how that experience was like the experience of 
_________ in the story. 

Think about what this story says about people in 
general. In what ways does it remind you of people you 
have read about?  Support your answer with evidence 
from the story.   

If _____________ (insert character’s name) were alive 
today, what would you most like to ask him/her? Use 
information from the article to support your answer. 

2. Objective: Select, 
synthesize and/or use 
relevant information 
within the text to write a 
personal response to the 
text (synthesize is not 
tested at Grade 3). 

Which part of the story do you think was most 
important?  Use information from the story and your 
own life to explain why you chose that part. 

What are your likes, dislikes and attitudes about the 
text? (Grade 8) 

Using information from the passage, write a brief 
paragraph telling why you would or would not have 
enjoyed __________. Use information from the story to 
support your answer. 

What kind of person do you think the author is? Use 
information from the story to support your answer. 
(Grade 8) 

Which part of the story was most interesting or 
surprising?  Use information from the story to support 
your answer. 
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D. Examining the Content and Structure 
       The reader will elaborate on the text and make judgments about the text’s           

quality and themes. 
1. Objective: Analyze and 

evaluate the author’s craft, 
including use of literary 
devices and textual 
elements. 

A simile is a comparison of unlike things using “as” or 
“like.” Choose a simile from the story and explain why 
the author used that simile. 

Imagery is the use of words that make the reader 
imagine what the characters see, hear, taste, touch or 
smell.  Choose two words or phrases from paragraph 
_____that help you _________. 

Personification is making ideas or objects appear to be 
human.  Identify the personification in paragraph___ 
and explain why the author used it. (At Grades 3 and 4 
give the example of personification) 

How did the author create humor in paragraph _____? 
Explain. 

Why would an author mix genre in a single text? 
(Grades 7-8) 

2. Objective: Select, 
synthesize and/or use 
relevant information 
within the text(s) to extend 
or evaluate the text(s) 
(synthesize is not tested at 
Grade 3). 

If you wanted to describe how the main character 
changed in the story, which event would you write 
about? 

Using the information in the passage, write a paragraph 
that could have appeared in _______________ (insert 
character’s name) journal. 

Imagine that you were going to give a talk to your class 
about ____. Using information from the passage, write 
two important ideas that you would use in your speech. 

Choose the part of the story that you think was most 
important.  Use details from the story to explain why 
you chose that part. 

If the author had added another paragraph to the end of 
the story, it would most likely have described 
______________. (Informational passages only) 
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Continued… 

D. Examining the Content and Structure 
The reader will elaborate on the text and make judgments about the text’s 
quality and themes. 

3. Objective: 
Demonstrate an awareness of an 
author’s or character’s values, customs 
and beliefs included in the text 
(customs are not tested at Grade 3). 

How did ______________’s beliefs guide 
his/her actions? 

How does the author show that ___ is 
important to him/her? 
Using information from the passage, 
explain how the author showed that the 
____ was important to ____. 

Why do you think the author chose to write 
about ____? 

How are your customs the same or 
different from the customs described in the 
passage?  Use information in the passage 
to support your answer. 
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IV. TYPES OF READING TEXT 


3 4 5 6 7 8 
Reading for Literary Experience 
Narrative X X X X X X 
Adventure X X X X X X 
Historical Fiction X X X X X X 
Folklore (folktale, legend, myth, fable, tall tale, 
fairy tale) 

X X X X X X 

Modern Fantasy X X X X X X 
Poetry X X X X X X 
Biographies X X X X X X 
Autobiographies X X 
Journal Entries X X X X X X 
Memoirs X X X X X X 
Reading for Information 
Science-related informational text (nature, 
technology) 

X X X X X X 

Social science-related informational text 
(history, sociology, cultures and local history) 

X X X X X X 

Magazine articles X X X X X X 
Newspaper articles X X X X X X 
Editorials X X X X 
Textbooks X X X X 
Art, drama and music content-area text X X 
Set of two short articles, letters to the editor, 
journal entries, essays, etc., with the same topic 
or theme 

X 

Reading to Perform a Task 
Bus or train schedules X X X X 
Step-by-step directions X X X X 
Recipes X X X X 
Catalogs X X X X 
Manuals (first aid, school handbook) X X X X 
Classifieds X X X X 
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V. READING COMPREHENSION TEST BLUEPRINT 

(Refer to pages 10 through 20 to view content strands, objectives and sample questions.) 

Grade Number of Test Items Per Content Strand/Objective Test Time
A. General B. Developing C. Making D. Content and Total 
Understanding Interpretation Connections Structure 
(See pages 10, (See pages 10, (See pages (See pages 11, 
12-14.) 14-17.) 10, 18.) 19, 20.) 

3  12 mc, 1 oe  7 mc, 1 oe  0 mc, 4 oe 5 mc, 2 oe  24 mc,      
8 oe 

90 minutes 
total 

(Two 45 
minute 

sessions) 

A1 – 2mc B1 – 2mc C1 – 2oe D1 – 1mc, 1oe 
A2 – 5mc B2 – 0 C2 – 2oe D2 – 2mc, 1oe 
A3 – 1oe B3 – 5mc, 1oe D3 – 2mc 
A4 – 1mc 
A5 – 4mc 

4 8 mc, 2 oe 10 mc,  0 oe  0 mc, 4 oe  6 mc, 2 oe 24 mc, 
8 oeA1 – 1mc, 1oe B1 – 2mc C1 – 2oe D1 – 2mc, 1oe 

A2 – 4mc B2 – 4mc C2 – 2oe D2 – 2mc, 1oe 
A3 – 1oe B3 – 4mc D3 – 2mc 
A4 – 1mc 
A5 – 2mc 

5-6  7 mc, 2 oe  8 mc, 1 oe 0 mc, 4 oe 7 mc, 2 oe  22 mc,   
9 oe 

A1 – 1mc, 1oe B1 – 2mc C1 – 2oe D1 – 2mc, 1oe 
A2 – 3mc B2 – 3mc, 1oe C2 – 2oe D2 – 2mc, 1oe 
A3 – 1oe B3 – 3mc D3 – 3mc 
A4 – 1mc 
A5 – 2mc 

7-8 6 mc, 2 oe 8 mc, 1 oe 0 mc, 4 oe 6 mc, 3 oe 20 mc,   
10 oe 

A1 – 1oe B1 – 2mc C1 – 2oe D1 – 2mc, 1oe 
A2 – 3mc B2 – 3mc, 1oe C2 – 2oe D2 – 2mc, 1oe 
A3 – 1oe B3 – 3mc D3 – 2mc, 1oe 
A4 – 1mc 
A5 – 2mc 

Key: oe = open-ended, mc = multiple-choice 
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VI. READING COMPREHENSION SCORING RUBRICS 

In CMT 3, the open-ended scoring rubrics were item specific, meaning a rubric was written to 
score each specific question. In CMT 4, rubrics address all of the objectives within a strand. 
There are four rubrics; one for each strand, and they are the same for all grade levels.  The open-
ended items are scored on a 2-point scale, ranging from 0-2.  The rubrics are listed below.  To 
interpret the rubrics, a general explanation of each score point has been included in regular font, 
while an elaboration of the score point is italicized. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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B. Developing Interpretation 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no exploration or development of ideas presented in 
the text.  The response shows little, if any, understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include incomplete or limited inferences, connections between ideas in the 
text, or references to prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some exploration or development of ideas presented in the text.  A 
fundamental understanding is indicated by the inclusion of some relevant information from the 
text. 

The extension of ideas lacks depth, although the response may include some inferences, 
connections between ideas in the text, or references to prior knowledge and/or experiences. 

Score Point 2 
The response demonstrates an exploration or development of the ideas presented in the text.  A 
conceptual understanding is indicated by the inclusion of specific and relevant information from 
the text. 

This extension of ideas may include extensive and/or insightful inferences, connections between 
ideas in the text, and references to prior knowledge and/or experiences. 

24




C. Making Reader/Text Connections 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response shows little ability to use textual information and does not make important 
associations and/or connections between the text, other texts and or outside experiences and 
knowledge. 

The response shows little or no ability to make connections and/or makes irrelevant connections 
between the text and prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some ability to make connections between the text, other texts and/or 
outside experiences and knowledge, but fails to provide relevant information from the text as 
support. 

The response shows some ability to make some connections between texts and outside experience 
and knowledge, but lacks depth and/or support. 

Score Point 2 
The response demonstrates thoughtful and clear connections between texts, other texts and/or 
outside experiences and knowledge. Connections and responses are supported with relevant 
examples.  

The response shows the ability to make understandable connections and provides adequate 
support. 
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D. Examining the Content and Structure 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates a cursory examination of the text, but does not make judgments 
beyond the boundaries of the text. There is little or no consideration of how, why or for whom 
the text was written. 

The response shows little or no ability to evaluate explicit or implicit information and/or makes 
superficial judgments about the text and the author’s craft, including literary devices.  The 
response may be simplistic and unsupported, illogical, vague or irrelevant. 

Score Point 1 
The response demonstrates a sufficient, though limited, examination of the text and makes some 
attempt to use this information to make judgments beyond the boundaries of the text.  The 
response may include consideration of how, why or for whom the text was written. 

The response shows some ability to evaluate explicit or implicit information and/or makes 
plausible judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 

Score Point 2 
The response demonstrates a thoughtful and thorough examination of the text and the ability to 
use this information to make judgments beyond the boundaries of the text. The response may 
include consideration of how, why or for whom the text was written. 

The response shows the ability to evaluate explicit or implicit information and/or makes 
insightful judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 
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VII. Multiple-Choice and Open-Ended Sample Items by Grade 

Pages 27 through 193 include sample reading passages, and multiple-choice and open-ended 
items.  Each of the passages and items was included in the pilot testing for CMT 4.  Items appear 
the same way they appeared on the pilot test, including the item numbers.  An answer key for the 
multiple-choice items and a chart listing the scores of open-ended items precede each reading 
comprehension passage.  Scores for the open-ended items also can be found in the annotation 
that follows each item (If teachers choose to use open-ended items for instructional purposes and 
in doing so delete the score points, the answer key can be referenced). The multiple-choice items 
are scored electronically, while the open-ended items are scored holistically by trained readers 
using a 0-2 rubric. Therefore, more preparation is needed to ensure accurate scoring of the open-
ended items.  After each pilot test, the Anchor Committee (consisting of test-scoring consultants, 
Connecticut State Department of Education assessment and curriculum specialists, and 
Connecticut teachers and reading specialists) convene to review a selection of student responses. 
The purpose of this review is to select the “anchor”, or training papers needed to conduct hand-
scoring. 

This handbook provides a representative sample of student work at each score point.  For each 
sample, an annotation describing the rationale for the score is included.  Typically, there are 
three samples per score point for each open-ended item.  The three samples are designed to show 
the diversity and range of acceptable responses within a score point.  The responses are arranged 
from high to low, beginning with score point 2 and ending with score point 0.  Generally, the 
first “2” displayed is a “high-two”, followed by a “solid-two”, followed by a “lower-two”.  It is 
important to note that, despite the variability in responses at a given score point, each response is 
equally worthy of the assigned score. 
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Grade 3 :  Fishing with Friends 
Answer key for multiple-choice and open-ended items 

Multiple-Choice  
Number Correct Answer Strand/Objective 
1 B A1 
2 H A2 
3 D B1 
4 F B1 
5 D D2 
6 H D3 
7 C A5 
8 F D2 

Open-Ended 
Document ID Score Point 
4190015530 2 
4574004420 2 
4055055290 2 
4654028440 1 
4190040350 1 
3405003110 1 
40565054850 0 
4190039970 0 
4190015710 0 
4574003220 2 
4574003560 2 
4190016010 2 
4574003800 1 
4574003860 1 
3405001850 1 
4190015590 0 
4190015470 0 
4574003600 0 
4055004160 2 
3405031360 2 
3880026390 2 
3405031380 1 
3880026230 1 
3880026590 1 
3405031540 0 
3405031460 0 
3880037070 0 
3880026390 2 
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Document ID Score 
6514045460 2 
4055004200 2 
3880026650 1 
3880036750 1 
3405032160 1 
8260015350 0 
3880025550 0 
8260015430 0 
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GRADE 3 
FISHING WITH FRIENDS 

OPEN-ENDED SAMPLE ITEMS 

The following open-ended items are examples of the wording and format that will be used on the 
CMT 4. The strand and objective that each item assesses is indicated below the item.  Scoring 
rubrics and samples of student responses with annotations can be found on the following pages. 

S-1 Think about a fishing trip that you have heard about, seen on TV, or been on.  Write a 
brief paragraph telling how that fishing trip was different from the one in this story.  Use 
information from the story to explain your answer.   
C. Making Reader/Text Connection 
1. Make connections between the text and outside experiences and knowledge. 

S-2 What does this story tell the reader about how people and animals work together?  
Use details from the story to explain your answer. 
B. Developing Interpretation 
3. Use stated or implied evidence from the text to draw and/or support a conclusion. 

S-3 In a short paragraph, summarize the story. 
A. Forming a General Understanding 
3. Select and use relevant information from the text in order to summarize events  and/or 
ideas in the text. 

S-4 Write a brief paragraph telling why you would or would not have enjoyed the fishing 
trip with Yoshi and Grandpa Kenji.  Use ideas from the story to explain your answer. 
C. Making Reader/Text Connection 
2. Select, synthesize and/or use relevant information within the text to write a 
personal response to the text (synthesize is not tested at Grade 3). 
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SCORING RUBRIC FOR OPEN-ENDED S-1 


Think about a fishing trip you have heard about, seen on TV, or been on.  Write a brief paragraph 
telling how that fishing trip was different from the one in this story.  Use information from the 
story to explain your answer. 

C. Making Reader/Text Connections 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response shows little ability to use textual information and does not make important 
associations and/or connections between the text, other texts and or outside experiences and 
knowledge. 

The response shows little or no ability to make connections and/or makes irrelevant connections 
between the text and prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some ability to make connections between the text, other texts and/or 
outside experiences and knowledge, but fails to provide relevant information from the text as 
support. 

The response shows some ability to make some connections between texts and outside experience 
and knowledge, but lacks depth and/or support. 

Score Point 2 
The response demonstrates thoughtful and clear connections between texts, other texts and/or 
outside experiences and knowledge. Connections and responses are supported with relevant 
examples.  

The response shows the ability to make understandable connections and provides adequate 
support. 
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4190015530 
Score Point 2: 
This response presents a clear connection between the text and the student’s personal experience.  Relevant 
personal examples (“In my fishing trip we used fishing poles… We also use hooks, and worms”) contrasted 
with specific examples from the text (“…Yoshi used birds, a color [sic], and rope”) provide strong support. 

4574004420 
Score Point 2: 
This response presents a reasonable connection between the text and the student’s personal experience.  
Differences are supported with specific personal examples (“We used worms and a fishing pole.”) and implicit 
textual information (“I didn’t use birds to catch the fish… We did not keep them or eat them!”).  Additional 
personal details (“…We had lots of fun. We ate lunch at the pond”) do not detract from the effectiveness of this 
response. 
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4190040350 
Score Point: 1 
This response demonstrates some ability to make connections between the text and personal experience.  
While this response relates several details about a fishing trip that the student has seen on TV, it does not 
contrast this experience with relevant information from the text. 

3405003110 
Score Point: 1 
The student demonstrates some ability to make a connection between the text and personal experience.  
However, the response lacks depth and supporting details. 
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40565054850 
Score Point: 0 
While the response includes references to a trip and birds without collars, no clear connection between the 
text and personal experience is evident. 

4190039970 
Score Point: 0 
This response shows little ability to connect the text to the student’s personal experience.  Supporting details 
(“…fish to give to the shark’s [sic] and othre [sic] things to give” are irrelevant or vague. 
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4190015710 
Score Point: 0 
This response does not respond to the prompt (“Think about a fishing trip…”).  Instead, the response 
includes an irrelevant connection (“…I went on a field trip to the aquarium”) between the text and personal 
experience. 
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SCORING RUBRIC FOR OPEN-ENDED S-2 


What does this story tell the reader about how people and animals work together?  Use details 
from the story to explain your answer. 

B. Developing Interpretation 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no exploration or development of ideas presented in 
the text.  The response shows little, if any, understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include incomplete or limited inferences, connections between ideas in the 
text, or references to prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some exploration or development of ideas presented in the text.  A 
fundamental understanding is indicated by the inclusion of some relevant information from the 
text. 

The extension of ideas lacks depth, although the response may include some inferences, 
connections between ideas in the text, or references to prior knowledge and/or experiences. 

Score Point 2 
The response demonstrates an exploration or development of the ideas presented in the text.  A 
conceptual understanding is indicated by the inclusion of specific and relevant information from 
the text. 

This extension of ideas may include extensive and/or insightful inferences, connections between 
ideas in the text, and references to prior knowledge and/or experiences. 
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4574003220 
Score Point: 2 
The student demonstrates a clear understanding of the reciprocal relationship between people and animals 
presented in the text.  Specific, relevant examples (“…the birds get the fish for the grandpa, …grandpa takes 
care of the birds by giving them baths and feeding them”) support the response. 

4574003560 
Score Point: 2 
This response indicates a conceptual understanding of how people and animals work together through the 
inclusion of explicit, relevant details from the text. 
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4190016010 
Score Point: 2 
This concise response clearly indicates the student’s conceptual understanding.  Relevant details from the text 
support the response. 

4574003800 
Score Point: 1 
This student demonstrates some understanding of the ideas presented in the text, but the response lacks depth. 
The response includes supporting details regarding how the birds help Grandpa, but does not explain 
Grandpa’s role in helping the birds. 
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4574003860 
Score Point: 1 
This response indicates a fundamental understanding of the ideas presented in the text.  Details refer to ways 
that birds can help people (“…a bird can use its beak for many things, such as for fishing”), but specific 
references to the text are not present. 

3405001850 
Score Point: 1 
This response indicates some understanding of how animals and people work together, as presented in the 
text. While the student offers a connection between the text and his/her personal knowledge, ideas are not 
developed fully.   
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4190015590 
Score Point: 0 
This response indicates very limited understanding of the ideas presented in the text.  Some general 
information (“People and animals work together by helping ecther [sic]”) is restated from the prompt, but 
other details are irrelevant. 

4190015470 
Score Point: 0 
This response shows little understanding of the text.  Information is vague and irrelevant. 
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4574003600 
Score Point: 0 
Details presented in the response are incorrect. 
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SCORING RUBRIC FOR OPEN-ENDED S-1 

In a short paragraph, summarize the story. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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4055004160

Score Point: 2

The student demonstrates a clear understanding of the text by effectively summarizing most of the story’s main 

points.  The response includes relevant information and specific details from the text (“…birds from Japan’s

largest island. The birds worked for Yoshi’s grandpa”). 


3405031360

Score Point: 2

The response effectively summarizes the story’s main points.  Details are relevant and specific. 
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3880026390 
Score Point: 2 
The response demonstrates a clear understanding of the text.  Most of the story’s main points are included and 
supporting details are relevant. 

3405031380 
Score Point: 1 
The response indicates a basic understanding of the text.  Supporting details are relevant, but limited. 
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3880026230 
Score Point: 1 
The response demonstrates a basic understanding of the text.  Details are limited and not always supported 
by the text (“…it was easy to get the fish with the bird”). 

3880026590 
Score Point: 1 
The response indicates a basic understanding of the text, but supporting details are very limited. 
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3405031540 
Score Point: 0 
The response includes significant misunderstandings of the text.  Many details are incorrect (“the story about 
when they met a bird”). 

3405031460 
Score Point: 0 
The response demonstrates little understanding of the key events of the text and does not summarize the 
story. Some details are incorrect (“they didn’t no [sic] were [sic] these birds come from”). 
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3880037070 
Score Point: 0 
The response demonstrates little understanding of the text.  Details are vague. 
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SCORING RUBRIC FOR OPEN-ENDED S-2


Write a brief paragraph telling why you would or would not have enjoyed the fishing trip with 
Yoshi and Grandpa Kenji. Use ideas from the story to explain your answer. 

C. Making Reader/Text Connections 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response shows little ability to use textual information and does not make important 
associations and/or connections between the text, other texts and or outside experiences and 
knowledge. 

The response shows little or no ability to make connections and/or makes irrelevant connections 
between the text and prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some ability to make connections between the text, other texts and/or 
outside experiences and knowledge, but fails to provide relevant information from the text as 
support. 

The response shows some ability to make some connections between texts and outside 
experiences and knowledge, but lacks depth and/or support.  

Score Point 2 
The response demonstrates thoughtful and clear connections between texts, other texts and/or 
outside experiences and knowledge. Connections and responses are supported with relevant 
examples.  

The response shows the ability to make understandable connections and provides adequate 
support. 
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3880026390

Score Point: 2

This response demonstrates a clear connection between the

student’s personal feelings and the text.  The response is rich

with relevant supporting details. 


6514045460


This response indicates a strong reader-text connection.  The response includes numerous specific examples 

from the text ( “…cormorants fish, with a colar [sic] and rope, or a lantern to attract fish”) and the reader’s 

personal experience (“…like spending time with my relatives . .. love to fish with a fishing pole”). 


Score Point: 2
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4055004200 
Score Point: 2 
This response shows the student’s ability to make a clear 
connection with the text.  Adequate supporting details are 
included to justify the student’s assertion that he/she would have 
enjoyed the fishing trip. 

3880026650 
Score Point: 1 
The student demonstrates a basic understanding of the text and presents a limited response to the 
prompt.  Additional supporting details from the text are needed. 
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3880036750 
Score Point: 1 
The student demonstrates some ability to make a personal connection with the text.  However, supporting 
details are limited to personal examples.  Specific textual support is not offered.  While some 
misunderstanding about the characters (“…granpa [sic], and Yoshi, and Knji [sic]”) is evident, this error 
does not detract from the score of this response. 

3405032160 
Score Point: 1 
This response includes evidence of some reader-text connection.  However, support is quite limited (“…I 
would not like to yous [sic] birds to catch the fish”). 
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8260015350 
Score Point: 0 
This response does not address the prompt in a meaningful way.  The student makes irrelevant connections 
to the text. 

3880025550 
Score Point: 0 
This response does not demonstrate the ability to use textual information to support a significant connection 
between the reader and the text. 
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8260015430 
Score Point: 0 
This response shows little evidence of a reader-text connection beyond the most basic level.  There are no 
relevant supporting details from either the text or the student’s personal experience or knowledge. 
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Grade 4: The Hawk 
Answer key for multiple-choice and open-ended items 

Multiple-Choice  
Number Correct Answer Strand/Objective 
10 H A2 
11 B D3 
12 J B3 
13 B A1 
14 H A5 
15 A B1 
16 J B1 
17 A A4 

Open-Ended 
Document ID Score 
7692034450 2 
7351036700 2 
6514032300 2 
7413004470 1 
7351037100 1 
3728001390 1 
7440023800 0 
7413004620 0 
74113004570 0 
7370021300 2 
8180006400 2 
7413004470 2 
7440024100 1 
7422024100 1 
8321030700 1 
3728001930 0 
7440024000 0 
8321030450 0 
7692034970 2 
7370021400 2 
7351036800 2 
7692034450 1 
3316008700 1 
7422024300 1 
7422024400 0 
7692034510 0 
8321030550 0 
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Answer questions 10 through 17 on your 
answer sheet. 
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GRADE 4 
THE HAWK 

OPEN-ENDED SAMPLE ITEMS 

The following open-ended items are examples of the wording and format that will be used on the 
CMT 4. The strand and objective that each item assesses is indicated below the item.  Scoring 
rubrics and samples of student responses with annotations can be found on the following pages. 

S-3 	 This story is called “The Hawk.” What could be another title for it?  Explain your 
answer with information from the story. 
A. Forming a General Understanding 
1. Determine the main idea (nonfiction) or theme (fiction) within the text. 

S-4 	Write a brief summary of the story. 
A. Forming a General Understanding 
3. Select and use relevant information from the text in order to summarize events  
and/or ideas in the text. 

S-5 	 Imagine that you are Daniel.  Using information from the story, write a brief 
paragraph that could have appeared in your journal on the day Wally crashed into  your 
window. 
D. Examining the Content and Structure 
2. Select, synthesize and/or use relevant information within the text to extend or evaluate 
the text. 
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SCORING RUBRIC FOR OPEN-ENDED S-3


This story is called “The Hawk.”  What could be another title for it?  Explain your answer with 
information from the story. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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7692034450 
Score Point: 2 
The response presents a reasonable new title for the story.  The student’s title is supported with relevant 
details that demonstrate a clear understanding of the text (“…the story was mainly about a hawk getting 
rescued”). 

7351036700 
Score Point: 2 
The response presents a reasonable new title for the story.  The student’s title is supported with specific 
details from the text. 
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6514032300 
Score Point: 2 
The response presents a reasonable new title for the story.  The student’s title demonstrates an understanding 
of the main idea of the text and is supported with relevant details. 

7413004470 
Score Point: 1 
The response presents a new title that is related to the story, but based on general details (“…this is a story 
about a family that saves a bird”). 
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7351037100 
Score Point: 1 
The response presents an acceptable new title for the story.  Limited supporting details (“…it was about 
a hurt hawk…it hurt it’s [sic] self”) indicate a basic understanding of the text. 

3728001390 
Score Point: 1 
The response presents a new title that is based on general details from the story. 
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7440023800 
Score Point: 0 
The response does not address the prompt.  A new title for the story is not suggested. 

7413004620 
Score Point: 0 
The response does not address the prompt.  A new title for the story is not suggested. 
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74113004570 
Score Point: 0 
The response restates the title of the story.  A new title is not suggested. 
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SCORING RUBRIC FOR OPEN-ENDED S-4 

Write a brief summary of the story. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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7370021300 
Score Point: 2 
The response demonstrates a clear understanding of the text.  The 
response effectively summarizes the main points of the story.  Specific 
supporting details from the text are included. 

8180006400 
Score Point: 2 
The response demonstrates a clear understanding of the text.  The response includes the 
main points of the story and relevant textual support. 
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7413004470 
Score Point: 2 
The response summarizes most of the story’s main points. A combination of general 
and specific details provides adequate support. 

7440024100 
Score Point: 1 
The response indicates a basic understanding of the text.  Details are general, but relevant. One 
misunderstanding (“…Wally flow [sic] throw [sic] a window”) is present, but it does not detract from the 
overall score of the response. 
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7422024100 
Score Point: 1 
The response indicates a basic understanding of the text.  The summary is very general.  Specific supporting 
details are very limited. 

8321030700 
Score Point: 1 
In this response, the student retells the first four paragraphs of the 
story, but does not summarize the story. 
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3728001930 
Score Point: 0 
The response does not summarize the story.  Limited understanding of the story is evident. 

7440024000

Score Point: 0

The response does not address the prompt.  No summary is present.
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8321030450 
Score Point: 0 
The response does not address the prompt.  No summary is present. 

74




SCORING RUBRIC FOR OPEN-ENDED S-5 


Imagine that you are Daniel.  Using information from the story, write a brief paragraph that 
could have appeared in your journal on the day Wally crashed into your window. 

D. Examining the Content and Structure 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates a cursory examination of the text, but does not make judgments 
beyond the boundaries of the text. There is little or no consideration of how, why or for whom 
the text was written. 

The response shows little or no ability to evaluate explicit or implicit information and/or makes 
superficial judgments about the text and the author’s craft, including literary devices.  The 
response may be simplistic and unsupported, illogical, vague or irrelevant. 

Score Point 1 
The response demonstrates a sufficient, though limited, examination of the text and makes some 
attempt to use this information to make judgments beyond the boundaries of the text.  The 
response may include consideration of how, why or for whom the text was written. 

The response shows some ability to evaluate explicit or implicit information and/or makes 
plausible judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 

Score Point 2 
The response demonstrates a thoughtful and thorough examination of the text and the ability to 
use this information to make judgments beyond the boundaries of the text. The response may 
include consideration of how, why or for whom the text was written. 

The response shows the ability to evaluate explicit or implicit information and/or makes 
insightful judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 
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7692034970 
Score Point: 2 
This response demonstrates a thoughtful examination of the text and the student’s ability to use explicit and 
implicit information to craft a plausible journal entry for Daniel. 

7370021400 
Score Point: 2 
The response shows a thorough understanding of the text and the ability to move beyond the text to create a 
credible journal entry for Daniel. 
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7351036800 
Score Point: 2 
The student demonstrates the ability to evaluate explicit textual information and use the information to craft 
a plausible journal entry for Daniel.  

7692034450 
Score Point: 1 
The student demonstrates some ability to evaluate explicit textual information, but supporting details are quite 
general (“…I’m happy for Wally”). 
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3316008700 
Score Point: 1 
This response indicates some examination of the text and offers a plausible journal entry for Daniel, but 
details are limited. 

7422024300 
Score Point: 1 
This response offers a limited examination of the text. While details are relevant, additional support is 
needed to strengthen the response. 
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7422024400 
Score Point: 0 
The response demonstrates a cursory examination of the text and does not clearly address the prompt. 

7692034510 
Score Point: 0 
The response indicates a minimal understanding of the task and includes details that are unrelated to the text. 
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8321030550 
Score Point: 0 
The response indicates a minimal understanding of the prompt.  Details are not supported by the text. 
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Grade 5: Lawala 
Answer key for multiple-choice and open-ended items 

Multiple-Choice 
Number Correct Answer Strand/Objective 
10 G D2 
11 B A2 
12 F A2 
13 C B1 
14 H A2 
15 D B3 
16 J A5 

Open-Ended 
Document ID Score 
7351048590 2 
7351048790 2 
7576018970 2 
8340032050 1 
7413042160 1 
3817019200 1 
7351048890 0 
4190003420 0 
7413042360 0 
7351048590 2 
8279018780 2 
7357048740 2 
7576019020 1 
7576018220 1 
7576018620 1 
9024008210 0 
9024008450 0 
9024008330 0 
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GRADE 5 
LAWALA 

OPEN-ENDED SAMPLE ITEMS 

The following open-ended items are examples of the wording and format that will be used on the 
CMT 4. The strand that each item assesses is indicated below the item.  Scoring rubrics and 
samples of student responses with annotations can be found on the following pages. 

S-2 	 Think about a game played by a group at your school.  List two ways playing that game 
is like playing Lawala. 
C. Making Reader/Text Connections 
1. Make connections between the text and outside experiences and knowledge. 

S-3 	Write a brief paragraph telling why you would or would not enjoy playing 
Lawala. Use information from the passage to support your response. 
C. Making Reader/Text Connections 
2. Select, synthesize and /or use relevant information within the text to write a 
personal response to the text. 
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SCORING RUBRIC FOR OPEN-ENDED S-2 


Think about a game played by a group at your school.  List two ways playing that game is like 
playing Lawala. 

C. Making Reader/Text Connections 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response shows little ability to use textual information and does not make important 
associations and/or connections between the text, other texts and or outside experiences and 
knowledge. 

The response shows little or no ability to make connections and/or makes irrelevant connections 
between the text and prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some ability to make connections between the text, other texts and/or 
outside experiences and knowledge, but fails to provide relevant information from the text as 
support. 

The response shows some ability to make some connections between texts and outside 
experiences and knowledge, but lacks depth and/or support.  

Score Point 2 
The response demonstrates thoughtful and clear connections between texts, other texts and/or 
outside experiences and knowledge. Connections and responses are supported with relevant 
examples.  

The response shows the ability to make understandable connections and provides adequate 
support. 
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7351048590 
Score Point: 2 
The student clearly identifies a game that is similar to Lawala.  The comparison is supported with text-
based information (“…each time the balls go through the hoop that team who gets it in gets points”) and 
relevant personal knowledge. 

7351048790 
Score Point: 2 
The student makes a clear connection between basketball and Lawala 
by describing the similarities between the targets of the two sports and 
by explaining how points are accumulated. 
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7576018970 
Score Point: 2 
In this concise response, the student points out the similarities between Lawala and basketball and supports the 
connection with relevant examples. 

8340032050 
Score Point: 1 
The response offers some connections to outside experiences by mentioning soccer and basketball.  However, 
the student fails to provide relevant information from the text to support these connections. 
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7413042160 
Score Point: 1 
The student describes activities similar to Lawala, yet fails to make a clear connection to Lawala.  Text-based 
support is not included. 

3817019200 
Score Point: 1 
In this very general response, the student shows some ability to connect the text to personal experience. 
However, supporting details lack depth (“…you do not need a lot of things”). 
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7351048890 
Score Point: 0 
The student describes a game, but includes details that are mostly irrelevant.  A clear connection to the 
text is not evident. 

4190003420 
Score Point: 0 
The student is unable to make a clear connection between outside experiences and the text. 
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7413042360 
Score Point: 0 
The student does not clearly explain an outside experience (“you throw the ball into the hoop”).  One cannot 
clearly determine if the response describes Lawala or another activity. 
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SCORING RUBRIC FOR OPEN-ENDED S-3 


Write a brief paragraph telling why you would or would not enjoy playing Lawala.  Use 
information from the passage to support your response. 

C. Making Reader/Text Connections 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response shows little ability to use textual information and does not make important 
associations and/or connections between the text, other texts and/or outside experiences and 
knowledge. 

The response shows little or no ability to make connections and/or makes irrelevant connections 
between the text and prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some ability to make connections between the text, other texts and/or 
outside experiences and knowledge, but fails to provide relevant information from the text as 
support. 

The response shows some ability to make some connections between texts and outside 
experiences and knowledge, but lacks depth and/or support.  

Score Point 2 
The response demonstrates thoughtful and clear connections between texts, other texts and/or 
outside experiences and knowledge. Connections and responses are supported with relevant 
examples.  

The response shows the ability to make understandable connections and provides adequate 
support. 
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7351048590 
Score Point: 2 
The student provides a thoughtful response by taking a position about playing Lawala and providing relevant, 
detailed text support. 

8279018780 
Score Point: 2 
The student clearly understands the text and provides relevant details 
(“…bad aming [sic] skills if the hoop moves, I’d probally [sic] miss 
most of the time”) to explain why he/she would not like to play Lawala. 
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7357048740 
Score Point: 2 
The reader offers clear reasons for choosing to play Lawala.  Both personal details and text-based support 
are included in the response. 

7576019020 
Score Point: 1 
The student demonstrates some ability to make connections between the text and personal experience, but 
details are very general. 
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7576018220 
Score Point: 1 
This response includes minimal text support.  Although the student attempts to make some connection to the 
text, ideas are general (“…it sounds boring, all you do is roll a hoop and people try to whip balls at it”). 

7576018620 
Score Point: 1 
The student makes a general connection between basketball and Lawala, but does not include relevant 
examples from the text as support. 
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9024008210 
Score Point: 0 
The response shows little ability to make a personal connection with the text.  The response is vague and 
includes no details from the text (“…you might not be good at it”). 

9024008450

Score Point: 0

The response is an irrelevant response to the prompt. 
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9024008330 
Score Point: 0 
While the student addresses part of the prompt, the response lacks any connections to or support from the text. 

97




Grade 6 :  The Ghost of Mutiny Island 
Answer key for multiple-choice and open-ended items 

Multiple-Choice  
Number Correct Answer Strand/Objective 
1 D B1 
2 H A2 
3 A A1 
4 J B3 
5 B A5 
6 H A2 
7 A D2 
8 F A2 

Open-Ended 
Document ID Score 
7816012000 2 
7450032330 2 
6416011820 2 
8410008720 1 
8410009650 1 
4298035290 1 
6416012220 0 
6846011250 0 
6416011200 0 
7816012000 2 
6416011000 2 
8410009500 2 
6416012600 1 
6416011510 1 
4298033210 1 
4298033430 0 
4298034190 0 
8214004750 0 
7182005540 2 
7182004340 2 
7487004100 2 
3307002590 1 
4190036630 1 
7182006580 1 
7182004190 0 
3307001330 0 
7487032630 0 
8321006590 2 
7487002750 2 
7182004040 1 
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Document ID Score 
7182006580 1 
4190035350 0 
4064007460 0 
4064007410 0 
7816001820 2 
3307004500 2 
7487032480 2 
7736026940 1 
7182006140 1 
3307001810 1 
4190035070 0 
4064007460 0 
4190034670 0 
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GRADE 6 
THE GHOST OF MUTINY ISLAND 

OPEN-ENDED SAMPLE ITEMS 

The following open-ended items are examples of the wording and format that will be used on the 
CMT 4. The strand and objective that each item assesses is indicated below the item.  Scoring 
rubrics and samples of student responses with annotations can be found on the following pages. 

S-1 Write two details that the author included to show that the strange noises bothered 
 the boys. 

B. Developing Interpretation 
2. Draw conclusions about the author’s purpose for choosing a genre or for 
including or omitting specific details in the text. 

S-2 Using information from the story, explain how the statement “There’s a simple 
 explanation for everything” applies to this story. 

D. Examining the Content and Structure 
2. Select, synthesize and/or use relevant information within the text to extend or evaluate 
the text. 

S-1 Personification is making ideas or objects appear to take on human actions.  Identify an 
example of personification in section 1 and explain why the author used it. 
D. Examining the Content and Structure 
1. Analyze and evaluate the author’s craft, including the use of literary devices and 

 textual elements. 

S-2 Imagine that you are Leo’s grandfather and the boys have just returned from the trip 
and told you of their adventure. Write a paragraph that could have appeared in your 

 journal that day. 
D. Examining the Content and Structure 
2. Select, synthesize and/or use relevant information within the text to extend or evaluate 
the text. 

S-3 This story is called “The Ghost of Mutiny Island.”  What could be another title for it? 
Support your answer with details from the story. 
A. Forming a General Understanding 
1. Determine the main idea (nonfiction) or theme (fiction) within the text. 
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SCORING RUBRIC FOR OPEN-ENDED S-1 


Write two details that the author included to show that the strange noises bothered the boys. 

B. Developing Interpretation 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no exploration or development of ideas presented in 
the text.  The response shows little, if any, understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include incomplete or limited inferences, connections between ideas in the 
text, or references to prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some exploration or development of ideas presented in the text.  A 
fundamental understanding is indicated by the inclusion of some relevant information from the 
text. 

The extension of ideas lacks depth, although the response may include some inferences, 
connections between ideas in the text, or references to prior knowledge and/or experiences. 

Score Point 2 
The response demonstrates an exploration or development of the ideas presented in the text.  A 
conceptual understanding is indicated by the inclusion of specific and relevant information from 
the text. 

This extension of ideas may include extensive and/or insightful inferences, connections between 
ideas in the text, and references to prior knowledge and/or experiences. 
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7816012000 
Score Point: 2 
The student demonstrates a clear conceptual understanding of the text and provides extensive 
supporting details. 

7450032330 
Score Point: 2 
Although the details are cited directly from the text, the student does identify two details that 
appropriately address the prompt. 
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6416011820 
Score Point: 2 
Although the details are cited directly from the text, the student does identify two details that appropriately 
address the prompt. 

8410008720 
Score Point: 1 
The student provides two details but the extension of ideas lacks depth. One is text-based, but the other 
appears to be more of a general inference. 
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8410009650 
Score Point: 1 
The student provides two details, but the first response is a general inference that cannot be supported 
clearly by the text.  The student receives credit based upon the second response, which includes a clear 
connection to the text. 

4298035290 
Score Point: 1 
Although the response is very general and limited, the student provides a general text-based detail (“…Leo 
smiled weakly”).  Given the context of this detail within the story, the response is sufficient to score a low 
one. 
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6416012220 
Score Point: 0 
The response focuses on the author’s techniques rather than the boys’ responses to the strange noises. 

6846011250 
Score Point: 0 
The student provides two general ideas, but does not include specific supporting evidence from the 
passage (“…the description of the setting that they were at”). 
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6416011200 
Score Point: 0 
The response is very limited and provides minimal development of text ideas. 
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SCORING RUBRIC FOR OPEN-ENDED S-2 


Using information from the story, explain how the statement “There’s a simple explanation for 
everything” applies to this story. 

D. Examining the Content and Structure 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates a cursory examination of the text, but does not make judgments 
beyond the boundaries of the text. There is little or no consideration of how, why or for whom 
the text was written. 

The response shows little or no ability to evaluate explicit or implicit information and/or makes 
superficial judgments about the text and the author’s craft, including literary devices.  The 
response may be simplistic and unsupported, illogical, vague or irrelevant. 

Score Point 1 
The response demonstrates a sufficient, though limited, examination of the text and makes some 
attempt to use this information to make judgments beyond the boundaries of the text.  The 
response may include consideration of how, why or for whom the text was written. 

The response shows some ability to evaluate explicit or implicit information and/or makes 
plausible judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 

Score Point 2 
The response demonstrates a thoughtful and thorough examination of the text and the ability to 
use this information to make judgments beyond the boundaries of the text. The response may 
include consideration of how, why or for whom the text was written. 

The response shows the ability to evaluate explicit or implicit information and/or makes 
insightful judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 
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7816012000 
Score Point: 2 
In this response, the student demonstrates a strong ability to make judgments beyond the boundaries of the text.  
The student’s interpretation of “There’s a simple explanation for everything,” as it applies to the text, is supported 
with relevant, specific details. 

6416011000 
Score Point: 2 
The response indicates the student’s ability to make an insightful judgment about the 
relationship between the statement (“There’s a simple explanation for everything”) 
and the text.  Specific text details are included to support the student’s response. 
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8410009500 
Score Point: 2 
The student demonstrates the ability to evaluate the statement given in the prompt and connects this statement 
to text information.  Both general details (“…they let their imagination run away with them”) and specific 
details (“the sound was just a dog”) support the response. 

6416012600 
Score Point: 1 
The response demonstrates a limited examination of the text and includes some attempt to link the text to the 
statement provided in the prompt.  However, relevant supporting details from the text are needed. 
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6416011510 
Score Point: 1 
The response demonstrates a limited examination of the text.  While some interpretation of the statement is 
offered, additional supporting details from the text are needed. 

4298033210 
Score Point: 1 
Though somewhat repetitive, this response indicates a limited examination of the text.  The student makes an 
attempt to link the statement to details from the text (“…the explanation was the ghosts noise because they 
thought that their [sic] was a ghosts [sic] in the island”), but more specific text details are needed. 
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4298033430 
Score Point: 0 
This response is somewhat vague. The response shows little evaluation of textual information and does not 
include an explanation of the statement provided in the prompt.  

4298034190 
Score Point: 0 
The student restates the main idea of the statement.  An interpretation of the statement, as it applies to the text, 
is not included in the response. 
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8214004750 
Score Point: 0 
This response is not supported by the text and indicates some student misunderstanding. 
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SCORING RUBRIC FOR OPEN-ENDED S-1 


Personification is making ideas or objects appear to take on human actions.  Identify an example 
of personification in section 1 and explain why the author used it. 

D. Examining the Content and Structure 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates a cursory examination of the text, but does not make judgments 
beyond the boundaries of the text. There is little or no consideration of how, why or for whom 
the text was written. 

The response shows little or no ability to evaluate explicit or implicit information and/or makes 
superficial judgments about the text and the author’s craft, including literary devices.  The 
response may be simplistic and unsupported, illogical, vague or irrelevant. 

Score Point 1 
The response demonstrates a sufficient, though limited, examination of the text and makes some 
attempt to use this information to make judgments beyond the boundaries of the text.  The 
response may include consideration of how, why or for whom the text was written. 

The response shows some ability to evaluate explicit or implicit information and/or makes 
plausible judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 

Score Point 2 
The response demonstrates a thoughtful and thorough examination of the text and the ability to 
use this information to make judgments beyond the boundaries of the text. The response may 
include consideration of how, why or for whom the text was written. 

The response shows the ability to evaluate explicit or implicit information and/or makes 
insightful judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 
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7182005540 
Score Point: 2 
The student clearly identifies an example of personification (“…those trees certainly looked as if they could 
pounce any minute”) and offers an insightful explanation for the author’s use of this literary device (“…to set a 
mood of fear…so you could imagine it in your mind like you were there”). 

7182004340 
Score Point: 2 
The student identifies an example of personification (“…when a branch brushed against Leo’s back, and he 
thought it was a hand”) and presents a plausible evaluation of the author’s use of this device (“…to give you a clue 
about what is going to happen …draws you into the story”). 
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7487004100 
Score Point: 2 
In this concise response, the student identifies an example of personification and offers a reasonable evaluation of the 
author’s rationale for using this literary device. 

3307002590

Score Point: 1

The student identifies correctly an example of personification. However, an explanation of why the author

used this literary device is not included in the response. 
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4190036630 
Score Point: 1 
The response indicates a sufficient, but limited, examination of the text.  The student is able to identify an example 
of personification, but does not offer an adequate explanation of the author’s use of this device. 

7182006580

Score Point: 1

The response offers a vague reference to the author’s use of personification in section 1 of the text.  No

explanation or supporting details are included in the response. 
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7182004190 
Score Point: 0 
The student is unable to identify accurately an example of personification from section 1 of the text.  Lack of 
understanding of this literary device is evident. 

3307001330 
Score Point: 0 
The student fails to identify an example of personification.  For this reason, the explanation of the author’s 
craft (“…to catch the audience attanchen [sic]”) is unsupported. 
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7487032630 
Score Point: 0 
The student is unable to identify accurately an example of personification from section 1 of the text.  Lack of 
understanding is evident. 
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SCORING RUBRIC FOR OPEN-ENDED S-2 


Imagine that you are Leo’s grandfather and the boys have just returned from the trip and told you 
of their adventure. Write a paragraph that could have appeared in your journal that day. 

D. Examining the Content and Structure 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates a cursory examination of the text, but does not make judgments 
beyond the boundaries of the text. There is little or no consideration of how, why or for whom 
the text was written. 

The response shows little or no ability to evaluate explicit or implicit information and/or makes 
superficial judgments about the text and the author’s craft, including literary devices.  The 
response may be simplistic and unsupported, illogical, vague or irrelevant. 

Score Point 1 
The response demonstrates a sufficient, though limited, examination of the text and makes some 
attempt to use this information to make judgments beyond the boundaries of the text.  The 
response may include consideration of how, why or for whom the text was written. 

The response shows some ability to evaluate explicit or implicit information and/or makes 
plausible judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 

Score Point 2 
The response demonstrates a thoughtful and thorough examination of the text and the ability to 
use this information to make judgments beyond the boundaries of the text. The response may 
include consideration of how, why or for whom the text was written. 

The response shows the ability to evaluate explicit or implicit information and/or makes 
insightful judgments about the text or relationship to the text.  It may include an evaluation of the 
author’s craft, including literary devices, and/or a projection of the implications raised by the 
text. 
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8321006590 
Score Point: 2 
The response indicates a thoughtful examination of 
the text.  The student is able to use text-based 
information to create a plausible journal entry for 
Leo’s grandfather. 

7487002750 
Score Point: 2 
The response indicates a thorough examination of the text.  The student presents a plausible journal entry that 
is supported by explicit textual details. 
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7182004040 
Score Point: 1 
The student demonstrates a limited examination of the text.  The student attempts to use textual details to create a 
plausible journal entry, but greater clarity is needed. 

7182006580 
Score Point: 1 
In this limited response, the student attempts to create a journal entry for Leo’s grandfather, but stronger 
supporting details are needed. 
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4190035350 
Score Point: 0 
The response demonstrates a cursory examination of the text.  The student shows little ability to evaluate text 
information or use this information to create a plausible journal entry. 

4064007460

Score Point: 0

The response is irrelevant and cannot be supported by the main ideas of the text. 


126




4064007410 
Score Point: 0 
The response is simplistic and cannot be supported by the main ideas of the text. 
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SCORING RUBRIC FOR OPEN-ENDED S-3 


This story is called “The Ghost of Mutiny Island.”  What could be another title for it?  Support 
your answer with details from the story. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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7816001820 
Score Point: 2 
The student demonstrates a clear understanding of the text and presents a plausible new title for the story.  The 
choice of title is supported with relevant, specific details from the text. 

3307004500 
Score Point: 2 
The response indicates a clear understanding of the text.  A plausible new title is suggested and supported with 
relevant details from the text. 
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7487032480 
Score Point: 2 
The response indicates a clear understanding of the text.  The student suggests a new title that is appropriate (“The 
Surprise at Munity [sic] Island”) and supports his/her idea with specific details from the text (“…what a surprise it 
was to them…found a mother dog and her six babies”). 

7736026940 
Score Point: 1 
The response demonstrates a basic understanding of the text.  An acceptable new title is suggested, but supporting 
details lack specificity. 
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7182006140 
Score Point: 1 
The response demonstrates some understanding of the text.  A new title is suggested, but more relevant and 
specific supporting details are needed. 

3307001810 
Score Point: 1 
The student suggests a creative new title for the story. However, supporting details lack specificity (“It is 
about a legend…that is not true and is proved in the end”). 
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4190035070 
Score Point: 0 
The response is irrelevant and does not address the prompt.  Little understanding of the text is evident. 

4064007460 
Score Point: 0 
This response does not fully address the prompt. While this student does suggest a new title for the story, no 
supporting details are offered.   
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4190034670 
Score Point: 0 
This response does not address the prompt. 
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Grade 7: Mark Twain 
Answer key for multiple-choice and open-ended items 

Multiple-Choice  
Number Correct Answer Strand/Objective 
8 F B1 
9 B A2 
10 H B2 
11 A A2 
12 J A5 
13 D B1 
14 G B3 
15 B B2 

Open-Ended 
Document ID Score 
7100023360 2 
7450005400 2 
7100022410 2 
3325013410 1 
3728028400 1 
7450003420 1 
3728029790 0 
5660038220 0 
3325015800 0 
7164007950 2 
6416043670 2 
8081004590 2 
7100005550 1 
6416042760 1 
7164008730 1 
6416043800 0 
7100005290 0 
4654044150 0 
7164007950 2 
6416041980 2 
8081004290 2 
8081004950 1 
6416042100 1 
6416042760 1 
7360008620 0 
6416042090 0 
8081004630 0 
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GRADE 7 
MARK TWAIN 

OPEN-ENDED SAMPLE ITEMS 

The following open-ended items are examples of the wording and format that will be used on the 
CMT 4. The strand and objective that each item assesses is indicated below the item.  Scoring 
rubrics and samples of student responses with annotations can be found on the following pages. 

S-5 Write a brief paragraph summarizing the article. 
A. Forming a General Understanding 
3. Select and use relevant information from the text in order to summarize events  and/or 
ideas in the text. 

S-2 The title of this article is “Mark Twain.”  What could be another title for it? 
Support your answer with information from the story. 
A. Forming a General Understanding 
1. Determine the main idea (nonfiction) or theme (fiction) within the text. 

S-3 Think about a person you know or have heard about who has had many different 
experiences. Using information from the article, explain how this person is or is not 

 like Twain. 
C. Making Reader/Text Connections 
1. Make connections between the text and outside experiences and knowledge. 
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SCORING RUBRIC FOR OPEN-ENDED S-5 

Write a brief paragraph summarizing the article. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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7100023360 
Score Point: 2 
The response effectively summarizes the main points of the article (“…real name is Samuel 
Clemens…inspired him to write novels and short storys [sic]…lived in Connecticut. Now his house is a 
museum.”).  Details are relevant and specific. 

7450005400 
Score Point: 2 
The response effectively summarizes most of the article’s main points.  Specific and relevant supporting 
details (“…began piloting boats…moved to Hartford, CT to start writing”) are included. 
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7100022410 
Score Point: 2 
The response indicates a clear understanding of the text and effectively summarizes most of the article’s main 
points.  Specific and relevant textual information is included (“…had many jobs before becoming a 
writer…entertained friends by reading his stories”). 

3325013410 
Score Point: 1 
The response demonstrates a basic understanding of the text.  The summary includes some key facts from the 
article, but supporting details are limited. 
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3728028400 
Score Point: 1 
The response demonstrates some understanding of the text. The summary includes a few keys points from the 
article, but supporting details are very limited. 

7450003420 
Score Point: 1 
This very brief response demonstrates a basic understanding of one of the article’s key points.  Although the 
reference to this detail (“…Mark Twain’s life and how he got his name”) is minimal, it is sufficient to earn a 
score point of one. 

143




3728029790 
Score Point: 0 
The response restates a sentence from the article and offers no summarization. 

5660038220 
Score Point: 0 
The response demonstrates limited understanding of the text.  Details are vague. 
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3325015800 
Score Point: 0 
The response demonstrates limited understanding of the text.  Details are vague. 
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SCORING RUBRIC FOR OPEN-ENDED S-2 


The title of this article is “Mark Twain.”  What could be another title for it?  Support your 
answer with information from the story. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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7164007950 
Score Point: 2 
The response indicates a clear understanding of the article.  A plausible new title is suggested and supported with 
relevant information from the text. 

6416043670 
Score Point: 2 
The student demonstrates a clear understanding of the text 
and presents a thoughtful new title.  The student’s title is 
supported with relevant information from the text 
(“…article is all about Mark Twain’s life, and all he did 
before he became such a well-known and respected 
author”). 
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8081004590 
Score Point: 2 
The response demonstrates a clear understanding of the text and suggests a plausible new title.  Specific, relevant 
details support the student’s title choice (“…how he became [sic] to be a writer…how being on the Mississippi River 
gave him ideas for some of his books”). 

7100005550 
Score Point: 1 
The response indicates some understanding of the text.  A new title is suggested, but supporting details are 
general (“…the story talks about where he went, what he did, where he worked, where he lived”). 
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6416042760 
Score Point: 1 
The response demonstrates some understanding of the text.  A new title is suggested, but supporting details are 
general (“…wrote some of the world [sic] most famous books”).  Evidence of some misunderstanding (“Twain 
also grew up in Connecticut.”) does not detract from the score. 

7164008730 
Score Point: 1 
The response indicates a basic understanding of the text.  While a relevant new title is suggested, 
supporting details are very limited. 
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6416043800 
Score Point: 0 
This response demonstrates very limited understanding of the text.  Evidence of misunderstanding is present 
(“threw [sic] out the whole story he thinks of wather [sic] to move or not move to Connecticut”). 

7100005290 
Score Point: 0 
This response demonstrates very limited understanding of the text.  While a new title is suggested, the 
supporting detail is incorrect (“…they have a national holiday after him”). 
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4654044150 
Score Point: 0 
This response indicates limited understanding of the text.  Supporting details are vague. 
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SCORING RUBRIC FOR OPEN-ENDED S-3 


Think about a person you know or have heard about who has had many different experiences. 
Using information from the article, explain how this person is or is not like Twain. 

C. Making Reader/Text Connections 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response shows little ability to use textual information and does not make important 
associations and/or connections between the text, other texts and/or outside experiences and 
knowledge. 

The response shows little or no ability to make connections and/or makes irrelevant connections 
between the text and prior knowledge and experiences.  

Score Point 1 
The response demonstrates some ability to make connections between the text, other texts and/or 
outside experiences and knowledge, but fails to provide relevant information from the text as 
support. 

The response shows some ability to make some connections between texts and outside 
experiences and knowledge, but lacks depth and/or support.  

Score Point 2 
The response demonstrates thoughtful and clear connections between texts, other texts and/or 
outside experiences and knowledge. Connections and responses are supported with relevant 
examples.  

The response shows the ability to make understandable connections and provides adequate 
support. 
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7164007950

Score Point: 2

In this response, the student demonstrates the ability to make a clear connection between the text and personal 

experience.  The student thoughtfully contrasts his/her grandma with Mark Twain by using specific supporting 

details (“…doesn’t write…does not have the experience of being on the Mississippi River…speaks Spanish”). 


6416041980

Score Point: 2

The student demonstrates the ability to make a thoughtful and clear connection

between Mark Twain and him/herself.  The response is supported with three 

relevant examples. 


153




8081004290 
Score Point: 2 
This response shows the student’s ability to make a clear reader-text connection.  The student includes relevant 
textual and personal details to support the comparison of the student’s father and Mark Twain. 

8081004950 
Score Point: 1 
This response demonstrates some ability to make connections between the text and personal experience.  
However, greater depth and more supporting details are needed. 
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6416042100 
Score Point: 1 
The student shows some ability to make a connection between Mark Twain and his/her mother.  However, relevant 
supporting details from the text are needed. 

6416042760 
Score Point: 1 
The response shows some ability to form a reader-text connection.  However, relevant supporting details are 
limited. 

155




7360008620 
Score Point: 0 
This response is very limited and shows little ability to use textual information to form an important connection 
between the text and personal experience. 

6416042090 
Score Point: 0 
In this response, the student fails to clearly identify a person who has had many different experiences.  
Supporting details are vague. 
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8081004630 
Score Point: 0 
The student is unable to make a connection between the text and personal experience. 
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Grade 8: Pet-Sitter 
Answer key for multiple-choice and open-ended questions 

Multiple-Choice  
Number Correct Answer Strand/Objective 
22 b B2 
23 a A4 
24 a A5 
25 b D1 
26 d B1 
27 d B1 

Open-Ended 
Document ID Score 
722310677 2 
722308454 2 
722347114 2 
722058537 1 
2041991 1 
722119733 1 
722359219 0 
722312106 0 
722058259 0 
722201308 2 
722059157 2 
722194199 2 
722059623 1 
722059304 1 
722058205 1 
722772553 0 
722774091 0 
722325298 0 
722643158 2 
722313180 2 
722314724 2 
722347953 1 
722058141 1 
722347419 1 
722357833 0 
722502823 0 
722609167 0 

158 



159




160




161




162




GRADE 8 
PET-SITTER 

OPEN-ENDED SAMPLE ITEMS 

The following open-ended items are examples of the wording and format that will be used on the 
CMT 4. The strand and objective that each item assesses is indicated below the item.  Scoring 
rubrics and samples of student responses can be found on the following pages. 

28. 	 What additional information could the writer have included to help a student like you 
decide whether or not to become a pet-sitter.  Use information from the article to support 
your answer. 
B. Developing Interpretation 
2. Draw conclusions about the author’s purpose for choosing a genre, or for 
including or omitting specific details in the text. 

29. 	 According to the article, what is an important quality that a pet-sitter should have? 
Explain why this quality is important.  Use information from the article to support 

 your answer. 
A. Forming a General Understanding 
3. Select and use relevant information from the text in order to summarize events  and/or 
ideas in the text. 

30. 	 After reading the article, explain why you would or would not like to be a pet-sitter. Use 
information from the article to support your answer. 
C. Making Reader/Text Connections 
2. Select, synthesize and/or use relevant information within the text to write a 
personal response to the text. 
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SCORING RUBRIC FOR OPEN-ENDED ITEM NUMBER 28 


What additional information could the writer have included to help a student like you decide 
whether or not to become a pet-sitter?  Use information from the article to support your answer. 

B. Developing Interpretation 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no exploration or development of ideas presented in 
the text.  The response shows little, if any, understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include incomplete or limited inferences, connections between ideas in the 
text, or references to prior knowledge and/or experiences. 

Score Point 1 
The response demonstrates some exploration or development of ideas presented in the text.  A 
fundamental understanding is indicated by the inclusion of some relevant information from the 
text. 

The extension of ideas lacks depth, although the response may include some inferences, 
connections between ideas in the text, or references to prior knowledge and/or experiences. 

Score Point 2 
The response demonstrates an exploration or development of the ideas presented in the text.  A 
conceptual understanding is indicated by the inclusion of specific and relevant information from 
the text. 

This extension of ideas may include extensive and/or insightful inferences, connections between 
ideas in the text, and references to prior knowledge and/or experiences. 
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722310677 
Score Point: 2 
The student presents a thoughtful extension of the ideas presented in the text.  Strong 
conceptual understanding is indicated by the inclusion of specific information from the 
text (“All the author mentioned was that you will have to clean a fish tank”) and additional 
information that would be useful to the reader (“…how to care for certain pets…what you 
will be required to do”). 
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722308454 
Score Point: 2 
The response indicates an exploration of the ideas presented in the article.  The student 
includes several specific suggestions (“…with the dogs you would have to walk them, feed 
them, make sure they have water…author didn’t go into depth about responsibilities”) for 
additional information that could be included in the article. 
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722347114 
Score Point: 2 
This response includes an extension of the ideas presented in the article.  A specific 
suggestion for additional information is supported with relevant reasons (“…be sure 
you know what you are doing when it comes to feeding and medicine because you 
don’t want to over feed or over dose [sic] anyone’s pet”). 
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722058537 
Score Point: 1 
This response demonstrates some exploration of the ideas presented in the article.  Despite 
references to additional information that would be helpful to the reader (“…the times or 
schedule the pet is on or the amount of care the pet needs”), supporting details lack depth. 
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2041991 
Score Point: 1 
This response indicates a fundamental understanding of the ideas from the article and 
presents suggestions for additional information (“…see if you like animals…know 
how much money you get paid for what kind of animal”), but relevant text-based 
information is needed for support. 
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722119733 
Score Point: 1 
The student presents two suggestions for additional information that would be helpful to 
the reader, but does not support these suggestions with relevant information from the 
text. 
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722359219 
Score Point: 0 
This response demonstrates no exploration of the ideas presented in the article.  The 
response to the prompt is vague. 
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722312106 
Score Point: 0 
This response is vague. Little understanding of the article and prompt is evident.  
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722058259 
Score Point: 0 
This response demonstrates very limited exploration of the ideas presented in the 
text.  The suggestion for additional information (“more specific things you can 
do”) is too vague to earn a higher score point. 
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SCORING RUBRIC FOR OPEN-ENDED ITEM NUMBER 29 


According to the article, what is an important quality that a pet-sitter should have?  Explain why 
this quality is important.  Use information from the article to support your answer. 

A. Forming a General Understanding 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response demonstrates very limited or no understanding of the text.  The response may be 
illogical, vague or irrelevant. 

The response may include misunderstandings of portions or the whole text.  It demonstrates 
limited or no reflection upon relevant information from the text. 

Score Point 1 
The response demonstrates some understanding of the text.  A basic understanding is indicated 
by the inclusion of some relevant information from the text. 

The response demonstrates some understanding of the text, but includes limited or no examples 
from the text to support ideas. 

Score Point 2 
The response demonstrates a clear understanding of the text.  A strong conceptual understanding 
is indicated by the inclusion of specific and relevant information from the text. 

The response is thoughtful and demonstrates a clear understanding of the text. The 
understanding is clearly supported with examples from the text.  
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722201308 
Score Point: 2 
This response demonstrates a clear understanding of the text.  The student identifies an 
important quality that a pet-sitter should possess and supports his/her idea with specific, 
relevant details (“…make time in a busy schedule to play with them, feed them, and provide 
companionship”). 
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722059157 
Score Point: 2 
The student demonstrates a clear understanding of the text. The student identifies an 
important quality for a pet-sitter to possess (“a love for animals”) and supports this choice 
with relevant examples and details. 
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722194199 
Score Point: 2 
This concise response identifies an important quality for a pet-sitter to have (“...able to 
give the animals as much love as possible”) and supports this quality with relevant 
information. 
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722059623 
Score Point: 1 
The student demonstrates some understanding of the text. The student identifies 
an important quality that pet-sitters should possess (“…a love of pets”), but the 
response lacks specific, relevant supporting details. 
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722059304 
Score Point: 1 
The student shows a basic understanding of the text.  A quality needed to be a good pet-
sitter is identified, but supporting information lacks specificity. 
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722058205 
Score Point: 1 
The student presents a quality that a pet-sitter should possess (“A pet sitter should 
like to be around pets”), but does not support his/her idea with relevant information 
from the text. 
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722772553 
Score Point: 0 
This response is vague and does not suggest a quality that a pet-sitter should have.   
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722774091 
Score Point: 0 
This response shows little understanding of the text and does not suggest a quality that a pet-
sitter should have. 
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722325298 
Score Point: 0 
This response shows little understanding of the text and does not suggest a quality that a pet-
sitter should have. 
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SCORING RUBRIC FOR OPEN-ENDED ITEM NUMBER 30 


After reading the article, explain why you would or would not like to be a pet-sitter. Use 
information from the article to support your answer. 

C. Making Reader/Text Connections 

Each score category contains a range of student responses that reflect the descriptions 
given below. 

Score Point 0 
The response shows little ability to use textual information and does not make important 
associations and/or connections between the text, other texts and/or outside experiences and 
knowledge. 

The response shows little or no ability to make connections and/or makes irrelevant connections 
between the text and prior knowledge and experiences.  

Score Point 1 
The response demonstrates some ability to make connections between the text, other texts and/or 
outside experiences and knowledge, but fails to provide relevant information from the text as 
support. 

The response shows some ability to make some connections between texts and outside 
experiences and knowledge, but lacks depth and/or support.  

Score Point 2 
The response demonstrates thoughtful and clear connections between texts, other texts and/or 
outside experiences and knowledge. Connections and responses are supported with relevant 
examples.  

The response shows the ability to make understandable connections and provides adequate 
support. 
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722643158 
Score Point: 2 
The student presents a thoughtful and clear connection between the text and personal 
information.  The student supports the assertion that he/she would like to be a pet-sitter with 
relevant personal and text-based examples (“I do love animals...  the article also makes it 
sound very easy …you could make up to $4000 a year”). 
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722313180 
Score Point: 2 
The student demonstrates the ability to connect the text with personal information.  The 
student indicates that he/she would not like to be a pet-sitter and supports this choice 
with relevant details (“…pets would whant [sic] there [sic] owners, and be sad…I dunno 
[sic] if I would be able to meet all the kneeds [sic] of sitting lots of pets…would not 
want that responsibility”). 
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722314724 
Score Point: 2 
The student demonstrates a clear connection between the text and personal 
information.  The student indicates that he/she would not like to be a pet-
sitter and supports this decision with relevant, text-based details (“...don’t 
like many animals…usually go away for holiday…busy with homework or 
activities”). 
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722347953 
Score Point: 1 
The student demonstrates some ability to make a connection between the text and personal experience, 
but supporting details lack depth and specificity (“…treat them with care and respect and your attension 
[sic]”). 

188




722058141 
Score Point: 1 
The student demonstrates the ability to make a connection between the text and 
personal experience by indicating that he/she would not like to be a pet-sitter. 
However, relevant information from the text is not included in this response. 
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722347419 
Score Point: 1 
Though sparse, this response does indicate some ability to connect the text to 
personal experience.  Relevant supporting details are needed. 
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722357833 
Score Point: 0 
This response shows little ability to use textual information and presents an irrelevant 
connection (“…I would like to be a pet sitter but not a farmer”). 
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722502823 
Score Point: 0 
While the student does indicate that he/she would like to be a pet-sitter, no supporting 
details are included in the response. 
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722609167 
Score Point: 0 
While the student does indicate that he/she would not like to be a pet-sitter, no 
supporting details are included in the response. 
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PART III: 


CMT 4 Language Arts 


Degrees of Reading Power® 

(DRP) 
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Part III: 
Degrees of Reading Power® 

I. OVERVIEW 

The Degrees of Reading Power (DRP®) section of the Connecticut Mastery Test (CMT) 
measures reading as a process in which students attempt to make sense of the text they read.  The 
DRP® in CMT 4 is similar to that used in CMT 3, although the DRP test has been reduced in 
length. The test time will be 45 minutes for all grades.  Each DRP® test consists of a number of 
nonfiction passages on a variety of topics. Within these passages, words have been deleted and 
the student is asked to select the correct word for each deletion in the text.  The test measures 
student reading ability on a readability scale.  This scale helps teachers and others to select 
reading materials that have an appropriate level of difficulty for students with various DRP® 
scores. Students respond to multiple-choice questions designed to measure how well students 
process and understand text. 

II. DESCRIPTION OF DRP TESTS 

Degrees of Reading Power (DRP) tests developed by Touchstone Applied Science Associates, 
Inc. (TASA) are one component of the Connecticut Mastery Test (CMT) program in Grades 3 
through 8. 

DRP tests are holistic measures of how well students understand the meaning of text.  DRP tests 
are single-objective tests measuring how well students understand the surface meaning of what 
they read. They measure the process of reading rather than products of reading, such as main 
idea and author’s purpose. 

Close examination of the sample passages included in this handbook will confirm that the test 
items are not about the subject of the passage, its sentences or grammatical structures. Rather, the 
items assess the ability to use the information in the text to figure out the meaning of the text. 
DRP tests have a number of properties which distinguish them from all other reading tests. 

•	 The test items are designed so that the passage in which they are embedded must be 
read and understood in order for the student to answer correctly.  If any sentence 
containing a blank is considered in isolation, each response option makes a 
grammatically correct and semantically plausible sentence. When the meaning of the 
paragraph is taken into account, however, only one response is plausible. 

•	 All of the content information that is needed to select the correct response is 
contained within the passage.  No familiarity with the subject matter is required to 
answer the test questions correctly. The student needs to have knowledge of syntax, 
semantics, and other basic linguistic skills to read text for meaning.  Regardless of the 
difficulty of the prose passage, all response options are common words – that is, they 
occur with extremely high frequency in written materials.  Since students should be 
able to recognize and understand the response options, failure to respond correctly to 
test items can be attributed to a failure to comprehend the text in which they appear. 
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III. PREPARING STUDENTS TO TAKE DRP TESTS 

Students should be familiar with the directions and format of the tests that will be administered 
to them.  Some specific features of DRP tests include the following: 

•	 There is no information in the sentence containing the blank that will lead (students) 
to the right answer. 

•	 Comprehension across several sequential sentences is essential to selecting a correct 
response. The text of the passage must be read (decoded) and understood in order for 
the student to respond correctly. 

•	 Context cues that determine the correct answer often appear both before and after the 
sentence containing the blank. Therefore, students should not stop reading when they 
come to the blank in the text. 

•	 None of the response options appear in the text.  Therefore, it is not productive to try 
to match responses to words in the passage. 

IV. USING DRP-LIKE MATERIALS TO TEACH READING COMPREHENSION 

An effective alternative to using multiple-choice materials that look like DRP test passages 
(which often encourage simple drill and practice only) is to remove the multiple-choice response 
options from the materials.  Students can then generate as many words as possible that maintain 
the meaning of the paragraph. 

After students have generated as many words as possible, they should have an opportunity to 
discuss their answers – either in a small-group activity or as a teacher-led discussion.  Students 
can use the text of the message (context) to support and/or defend their answers.  There is great 
value in the discussion of incorrect answers. Explaining why certain words cannot be used is just 
as valuable as explaining why certain words can be used. 

One of the most important questions teachers may ask students when having a text-based 
discussion is, “How do you know?” This question forces the students to use the text to explain, 
defend or elaborate upon an answer. 

V. DRP SCORING 

Like the Editing & Revising subtest on the CMT, the DRP is made up entirely of multiple-choice 
items and is scored by machine.  Unlike Editing & Revising, or any other component of the 
CMT, the DRP is a nationally norm-referenced measure and is the only portion of the CMT that 
is purchased directly from an outside vendor (TASA).  As a norm-referenced measure, the DRP 
is accompanied by percentile information.  This can be used to compare student performance 
directly against students in the pilot population.  Though percentile ranking is NOT available at 
the individual student level for any other component of the CMT, it is available for the DRP.  In 
order to find the percentile rank, it is necessary to consult the DRP conversion table of the same 
form of the test as was taken by the student. The DRP conversion table can be located by visiting 
the Connecticut State Department of Education Website: www.csde.state.ct.us . 
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The Connecticut State Department of Education reports DRP test scores at different levels of 
comprehension in each grade.  DRP scores are reported in terms of P-values, or percent of 
comprehension. 

•	 Grades 3 and 4 @ P=.70 
•	 Grades 5 and 6 @ P=.75 
•	 Grades 7 and 8 @ P=.80 

As a result, the performance of students on these DRP tests cannot be compared directly unless 
the scores are converted to the same level of comprehension.  Connecticut educators can use the 
DRP conversion tables to convert the DRP scores reported for the CMT in Grades 3 through 8 
and make valid comparisons of student performance across these grades. 

The goal standard for reading is based on scale scores that have been established by combining, 
with appropriate weighting, the scores derived from performance on both the DRP and Reading 
Comprehension tests.  

DRP test scores can be used to identify books that a student is able to read.  It is important to 
note, however, that they cannot be used to identify the books that a student may want to read. 
Student interest, motivation and purpose for reading also need to be considered when identifying 
books for students to read. 

Using DRP tests to determine what books students are able to read and how well they can 
comprehend them allows teachers to: 

•	 identify instructional materials, including literature and popular titles, that are appropriate 
for the reading abilities of their students; 

•	 inform parents about what their children are actually able to read; 
•	 involve parents in the education of their children by recommending specific books, based 

on each child’s current reading ability; 
•	 define desired reading outcomes in terms of real-world expectations that students need to 

achieve, such as being able to read materials as difficult as front-page newspaper articles 
or freshmen college textbooks; and 

•	 determine whether students are making adequate growth or progress toward 
school/district reading outcomes. 
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VI. CONTACT INFORMATION 

For additional information about the DRP Program, please call or write: 

TASA DRP Services 
Fields Lane, P.O. Box 382 
Brewster, NY 10509-0382 

(914) 277-4900 
Fax (914) 277-3548 

TASA’s Home Page: 
http://www.tasa.com 

Email: 
info@tasa.com 

VII. DRP SAMPLE PASSAGES 

The following pages include a series of DRP passages.  They have been formatted as they would 
appear on a test form and are presented in order of increasing difficulty.  The passages represent 
a range of DRP reading levels and correspond roughly to DRP grade-level goals that were used 
in earlier generations of the CMT, with the difficulty of the first passage of the set corresponding 
to the goal for the third grade, the second passage to the goal for fourth grade, and so forth. 
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PART IV: 


CMT 4 Language Arts 
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PART IV: 

Editing & Revising


I. OVERVIEW 

The Editing and Revising test is similar to that administered in CMT 3 in that students read 
passages with embedded errors and answer multiple-choice questions to indicate appropriate 
corrections. However, editing and revising questions are no longer in isolation.  Passages will 
contain both types of questions.  As stated in the global changes section, tone questions have 
been removed from Grades 5 and 6 and sentence combining will be added for Grade 4.   

II. EDITING AND REVISING SKILLS TEST OBJECTIVES 

Composing/Revising 

A. Content, Organization and Tone 
1. Topic sentence 
2. Supporting details 
3. Extraneous material 
4. Chronological order/logical order (logical at Grades 5-8 only) 

5. Tone 
6. Redundancy of ideas 

B. Revision: Syntax 
1. On and on (3 or more sentences connected by “and”)   
2. Run-on       (connected by a semi-colon at Grade 8 only) 
3. Awkward construction  
4. Fragment  
5. Sentence combining  

C. Revision: Word Choice 
1. Redundancy of word and phrase 
2. Transition words 
3. Generality/Specificity 
4. Misplaced modifiers 

3 4 5 6 7  8 
X X X X X  

X X X X X X  
X X X X  

X X X X X X 
X X  

X X X X  

X X  X X X X  
X X  X X X X  

X  X X X X  
X  X  X X X X  

X  X X X X  

X X X X X 
X X X X 

X X X X X X 
X 
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EDITING 


A. Capitalization 3 4 5 6 7 8  
1. Lower case for common nouns X X 
2. Pronoun I X X 
3. Names of people, places, groups, months, days and holidays X X X X X X 
4. Titles of people X X X X 
5. First word in dialogue X X X X 
6. Names of organizations, nationalities, buildings, historical events X X X X 
7. Opening and closing of a letter X X X X 

B. Punctuation 
1. End marks (period and question mark) X X 
2. Comma   (No comma splice tested in any grade or used in any passage in Grades 3-8 except 
when testing semi-colon in Grade 8 only) 
     a. After letter closing X X X X X X

 b. In a series X X X X X X
 c. In a date X X X X X X

     d. With an appositive X X
     e. With parenthetical expression X X
     f. With participial phrase X X
     g. With quotation marks X X X X
     h. With city and state X  X X X X  
3. Quotation marks X X X X 
4. Apostrophe 

a. contractions X  X X X X  
b. possessive X X X X  

5. Semi-colon X 
6. Colon in a series X X 
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EDITING 


C.  Usage  3 4 5 6 7 8
1. Subject/verb agreement (number) 

a. singular and plural subject 
b. with intervening phrase 

X X X X X X
X X X X 

2. Verb tense (time) X X 
a. present and past 
b. present, past, future 

     c. tenses (simple and perfect) 

X X

X X 
3. Pronoun reference X X X X 
4. Comparative/Superlative X X X X X X 
5. Special problems in usage 

a. a/an X X X X
 b. they’re, their, there X X X X
 c. to, too, two X X X X X X
 d. good/well X X
 e. its, it’s X X X X

     f. I/me X X X X
 g. know/no X X X X
 h. then/than X X X X
 j. your/you’re X X X X
 k. whose/who’s X X
 l. hear/here X X

     m. who/whom X
 n. were/we’re X X X X 

D. Spelling 
X  X  X X X X1. Grade appropriate words  
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III. Test Blueprint 

Grade Number of Items Testing Time 
Editing Composing/Revising Total 

3 16 mc 16 mc 32 mc 

60 minutes 
4 16 mc 16 mc 32 mc 
5 18 mc 18 mc 36 mc 
6 18 mc 18 mc 36 mc 
7 20 mc 20 mc 40 mc 
8 20 mc 20 mc 40 mc 

IV. Editing & Revising Samples 

The following pages include sample passages and multiple-choice items.  Each of the passages 
and items was included in pilot testing for CMT 4.  Each of the items was piloted with other 
passages and therefore items are numbered sequentially as they appeared in the pilot test 
document.  An answer key precedes each editing and revising passage. 
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Grade 3 Old and New Ideas About Bats 


Number Correct Answer 
1 C 
2 C 
3 A 
4 B 
5 C 
6 A 
7 B 
8 D 
9 A 
10 B 
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Grade 4 Jane Goodall, Friend of the Chimps 


Number Correct Answer 
11 a 
12 d 
13 a 
14 c 
15 a 
16 c 
17 c 
18 b 
19 a 
20 b 
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Grade 5 The Violin 


Number Correct Answer 
1 a 
2 d 
3 c 
4 d 
5 b 
6 a 
7 a 
8 a 
9 b 
10 a 
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Grade 6 My Delicious Mistake 


Number Correct Answer 
1 b 
2 a 
3 c 
4 c 
5 b 
6 d 
7 a 
8 c 
9 b 
10 c 

229




230




231




232




233




Grade 7 The Visit 


Number Correct Answer 
1 d 
2 b 
3 b 
4 c 
5 b 
6 a 
7 b 
8 c 
9 d 

234




235




236




237




238




Grade 8 Ansel Adams: Wilderness Photographer 


Number Correct Answer 
21 c 
22 a 
23 a 
24 b 
25 b 
26 a 
27 d 
28 a 
29 c 
30 c 
31 c 
32 a 
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PART V: 


CMT 4 Language Arts 


Direct Assessment of Writing
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Part V: 

Direct Assessment of Writing


I. OVERVIEW 

The Direct Assessment of Writing (DAW) subtest of the Connecticut Mastery Test (CMT) 
provides students with a prompt and students are directed to provide a written response.  The 
CMT 4 DAW is the same at all tested grades as the DAW in both the CMT 2 and CMT 3 in the 
following ways: 

•	 Students are given exactly 45 minutes to provide a written response. 
•	 Directions suggest that students take the first part of the 45 minutes to plan before 

writing the actual response. 
•	 Each student’s writing sample—the only part that is scored—is captured on no 

more than the three pages which are provided for this purpose in the test booklet.  
No additional pages are considered when scoring. 

•	 The written response is scored holistically, which means that the score represents 
the overall strength of the paper as judged by trained scorers.  (For more 
information about holistic scoring, please see the rubrics on pages 248-253). 

•	 Each scorer assigns a score on a scale from 1 to 6.  However, two different trained 
scorers will score each paper and their scores will be added together, resulting in a 
final score in the 2 to 12 range. 

•	 Scorers are trained to read through errors in spelling and writing mechanics.  
These errors are not considered as part of the holistic score. 

As was the case for CMT 3, goal-level work in writing for CMT 4 will be determined by a 
combination of the score on the DAW (60% weight) and the score on the Editing and Revising 
Subtest (40% weight). 

The CMT 4 DAW is different from those in past generations in the following ways: 

•	 The modes of writing have been expanded (as described in the next paragraph). 
•	 Students will now be provided with a page in the test booklet to help them plan 

their paper. 
•	 Students will be required to use a pencil.  Pens are no longer allowed. This 

requirement is due to a change in scoring technology. 
•	 The rubrics (reproduced later in this section) have been modified from previous 

generations to include the new grades (3, 5 and 7).     

II. THE MODES OF WRITING 

Writing prompts are developed at each grade level to be appropriate for students in terms of 
interest and experience. Third and fourth graders will be asked to write a narrative piece; fifth 
and sixth graders will write an expository piece; and seventh and eighth graders will write a 
persuasive piece.  
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Narrative (Grades 3 and 4) 

The narrative mode will consist of prompts designed to elicit both personal narratives (see the 
Grade 3 example in this book) and fictional narratives (see the Grade 4 example in this book).  
The scorers will be using one narrative rubric to help them determine a score for each paper. A 
holistic impression of the quality of the writing is the guiding criterion for the score.   

Expository (Grades 5 and 6) 

The expository mode will consist of prompts designed to elicit both traditional expositions (see 
the Grade 5 example in this book) and prompts that specifically ask the student to compare 
and/or contrast two things (see the Grade 6 example in this book).  The scorers will be using one 
expository rubric to help them determine a score for each paper. A holistic impression of the 
quality of the writing is the guiding criterion for the score. 

Persuasive (Grades 7 and 8) 

There is a small distinction between the seventh grade mode and the eighth grade mode in CMT 
4. At Grade 7, students will be given a persuasive prompt of the same type that was 
administered to Grade 8 students in CMT 3 (see the Grade 7 example in this book).  The Grade 8 
students will be given a longer prompt than what students have seen on the CMT test in the past 
(see the Grade 8 example in this book).  Additionally, “attention to audience” is a new criterion 
added to the rubric for these two grades. These two modifications are explained below. 

Eighth graders will be given a longer prompt to bring this subtest a step closer to the kind of 
background information students will see on the Connecticut Academic Performance Test 
(CAPT) in Grade 10. On the CAPT, students are expected to draw specifically from background 
articles. In CMT 4, a small measure of background information will be provided that the student 
could use when writing his or her essay.  However, unlike the CAPT, the CMT 4 scoring rubric 
will not require students to use any of this added information.  Students who effectively use this 
added information may achieve higher scores, not because they specifically cite the given 
information, but because their essays may be of higher quality.  It will still be quite possible to 
get the highest score without making specific reference to any of the added material. 

The ‘awareness of audience’ portion of the rubric for both Grades 7 and 8 is designed to more 
closely approximate the expectations of the CAPT examination.  Awareness of audience will 
impact holistic scoring by the scorers examining the extent to which the author recognizes the 
need for the reader to understand his or her arguments and how well the author elaborates on 
these arguments to draw in the audience.  This has very little to do with the inclusion of formal 
elements, such as the salutation or closing of a letter.  An effective paper can earn a top score, 
even if it is missing formal elements, as long as audience awareness is demonstrated. 
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III. DIRECT ASSESSMENT OF WRITING GUIDELINES AND RUBRICS BY GRADE 

Grades 3-4:  General Guidelines 

•	 The CMT 4 Grades 3 and 4 written responses are first drafts written in 45 minutes in 
reaction to a prompt designed to elicit narrative writing.  Trained readers score these 
timed responses holistically, which means that they determine a score based on the 
overall impression most often gained from one reading of the response. 

•	 This rubric outlines a six-point scale.  Each score point on that scale is described by an 
overall statement which captures the essence of the response.  The elements of the 
response (elaboration, organization and fluency) that are typical for that score point are 
described below the overall statement.  Individual responses may be stronger in one 
feature and weaker in another.  Therefore, the list of features at each score point, while 
helpful, cannot perfectly describe every response in a score-point category. 

•	 A committee of expert readers uses this rubric as a guide to select anchor papers for each 
score point.  Anchor papers are examples of actual student work. The committee prepares 
an anchor set composed of several papers at each score point.  They deliberately select 
papers to show an appropriate range of writing skills for each score point and to represent 
the variety of approaches students take when addressing the writing prompt. Trained 
readers rely heavily on these anchor sets to guide their scoring. 

•	 Errors in spelling, punctuation, grammar and usage are not to be considered as part of the 
criteria for scoring CMT 4 writing samples. Also, papers receive a score based on the 
work the student did complete even if the response seems to be unfinished.  Because the 
writing sample is a timed response, it is generally assumed that these errors and 
omissions could have been corrected if the student had been given an opportunity to 
revise and edit. Readers, therefore, are trained to read through these errors when they 
score student papers. 
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Grades 3-4: Rubric 

Score Point 1: An undeveloped response 
Typical elements: 

• Contains few or vague details 
• Is too brief to indicate sequencing of events 
• May be difficult to read and understand 

Score Point 2: An underdeveloped narrative 
Typical elements: 

• Contains general, unelaborated and/or list-like details 
• Shows little evidence of sequencing of events 
• May be awkward and confusing 

Score Point 3: A minimally-developed narrative with little expansion of key events and 
characters 
Typical elements: 

• Has little elaboration with more general than specific details 
• Shows some evidence of an organizational strategy with some sequencing of events 
• May be awkward in parts 

Score Point 4: A somewhat-developed narrative with moderate expansion of key events and 
characters 
Typical elements: 

• Is adequately elaborated with a mix of general and specific details 
• Shows a satisfactory organizational strategy with satisfactory sequencing of events 
• May be somewhat fluent 

Score Point 5: A developed narrative with mostly effective expansion of key events and 
characters 
Typical elements: 

• Is moderately well elaborated with mostly specific details 
• Shows generally strong organizational strategy and sequencing of events 
• May be moderately fluent 

Score Point 6: A well-developed narrative expanding on key events and characters 
Typical elements: 

• Is fully elaborated with specific details 
• Shows strong organizational strategy and sequencing of events 
• Is fluent 
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Grades 5-6:  General Guidelines 

•	 The CMT 4 Grade 5 and 6 written responses are first drafts written in 45 minutes in 
reaction to a prompt designed to elicit expository writing.  Trained readers score these 
timed responses holistically, which means that they determine a score based on the 
overall impression most often gained from a single reading of the response.   

•	 This rubric outlines a six-point scale.  Each score point on that scale is described by an 
overall statement which captures the essence of the response.  The elements of the 
response (elaboration, organization and fluency) that are typical for that score point are 
described below the overall statement.  Individual responses may be stronger in one 
feature and weaker in another.  Therefore, the list of features at each score point, while 
helpful, cannot perfectly describe every response in a score-point category.   

•	 A committee of expert readers uses this rubric as a guide to select anchor papers for each 
score point.  Anchor papers are examples of actual student work. The committee prepares 
an anchor set composed of several papers at each score point.  They deliberately select 
papers to show an appropriate range of writing skills for each score point and to represent 
the variety of approaches students take when addressing the writing prompt.  Trained 
readers rely heavily on these anchor sets to guide their scoring. 

•	 Errors in spelling, punctuation, grammar and usage are not to be considered as part of the 
criteria for scoring CMT 4 writing samples. Also, papers receive a score based on the 
work the student did complete even if the response seems to be unfinished.  Because the 
writing sample is a timed response, it is generally assumed that these errors and 
omissions could have been corrected if the student had been given an opportunity to 
revise and edit. Readers, therefore, are trained to read through these errors when they 
score student papers. 
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Grades 5-6: Rubric 

Score Point 1: An undeveloped response 
Typical elements: 

• Contains few or vague details 
• Is too brief to demonstrate organization 
• May be difficult to read and understand 

Score Point 2: An underdeveloped response 
Typical elements: 

• Contains general, unelaborated and/or list-like details 
• Shows little evidence of organization 
• May be awkward and confusing 

Score Point 3: A minimally-developed response with inadequate details 
Typical elements: 

• Has minimal elaboration with more general than specific details 
• Shows some organization 
• May be awkward in parts and may lack most transitions 

Score Point 4: A somewhat-developed response with adequate details 
Typical elements: 

• Is adequately elaborated with a mix of general and specific details 
• Shows satisfactory organization 
• May be somewhat fluent with some transitional language 

Score Point 5: A developed response 
Typical elements: 

• Is well elaborated with mostly specific details 
• Shows generally strong organization 
• May be generally fluent and may show proficient use of transitional language 

Score Point 6: A well-developed response 
Typical elements: 

• Is fully elaborated with specific details 
• Shows strong organization 
• Is fluent and may use effective transitional language 
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Grades 7-8:  General Guidelines 

•	 The CMT 4 Grades 7 and 8 written responses are first drafts written in 45 minutes in 
reaction to a prompt designed to elicit persuasive writing.  Trained readers score these 
timed responses holistically, which means that they determine a score based on the 
overall impression most often gained from a single reading of the response.   

•	 This rubric outlines a six-point scale.  Each score point on that scale is described by an 
overall statement which captures the essence of the response.  The elements of the 
response (elaboration, organization, fluency and audience awareness) that are typical for 
that score point are described below the overall statement.  Individual responses may be 
stronger in one feature and weaker in another.  Therefore, the list of features at each score 
point, while helpful, cannot perfectly describe every response in a score-point category.   

•	 A committee of expert readers uses this rubric as a guide to select anchor papers for each 
score point.  Anchor papers are examples of actual student work. The committee prepares 
an anchor set composed of several papers at each score point.  They deliberately select 
papers to show an appropriate range of writing skills for each score point and to represent 
the variety of approaches students take when addressing the writing prompt.  Trained 
readers rely heavily on these anchor sets to guide their scoring. 

•	 Errors in spelling, punctuation, grammar and usage are not considered as part of the 
criteria for scoring CMT 4 writing samples. Also, papers receive a score based on the 
work the student did complete even if the response seems to be unfinished. Because the 
writing sample is a timed response, it is generally assumed that these errors and 
omissions could have been corrected if the student had been given an opportunity to 
revise and edit. Readers, therefore, are trained to read through these errors when they 
score student papers. 
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Grades 7-8: Rubric 

Score Point 1: An undeveloped response that may take a position but offers no more than very 
minimal support 
Typical elements: 

• Contains few or vague details 
• Is awkward and fragmented 
• May be difficult to read and understand 
• May show no awareness of audience 

Score Point 2: An underdeveloped response that may or may not take a position 
Typical elements: 

• Contains only general reasons with unelaborated and/or list-like details 
• Shows little or no evidence of organization 
• May be awkward and confusing or simplistic 
• May show little awareness of audience 

Score Point 3: A minimally-developed response that may take a position, but with inadequate 
support and details 
Typical elements: 

• Has reasons with minimal elaboration and more general than specific details 
• Shows some organization 
• May be awkward in parts with few transitions 
• Shows some awareness of audience 

Score Point 4: A somewhat-developed response that takes a position and provides adequate 
support 
Typical elements: 

• Has adequately elaborated reasons with a mix of general and specific details 
• Shows satisfactory organization 
• May be somewhat fluent with some transitional language 
• Shows adequate awareness of audience 

Score Point 5: A developed response that takes a clear position and provides reasonably 
persuasive support 
Typical elements: 

• Has moderately well-elaborated reasons with mostly specific details 
• Exhibits generally strong organization 
• May be moderately fluent with transitional language throughout 
• May show a consistent awareness of audience 

Score Point 6: A well-developed response that takes a clear and thoughtful position and provides 
persuasive support 
Typical elements: 

• Has fully elaborated reasons with specific details 
• Exhibits strong organization 
• Is fluent and uses sophisticated transitional language 
• May show a heightened awareness of audience 
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IV. SAMPLES OF STUDENT WRITING 

Writing prompts for CMT 4 were administered to Connecticut students in spring “pilot” forms at 
all tested grade levels in advance of the first “live” administration.  The samples that follow 
include representative prompts from all CMT 4 modes (see pages 246 and 247 for discussion of 
modes). Following each prompt are three scored and annotated student responses.  The first 
response is an example of a score point 6 response (the highest score possible), followed by a 
score-point 5 and then a score-point 4 response. 

The five-paragraph essay 

Many writing programs used in the schools support the notion that students should be taught to 
organize their thoughts in a five-paragraph essay form.  This is certainly one viable form, and it 
might help students with an organizational plan.  However, a five-paragraph essay is not 
necessary for receiving a high score on a CMT 4 writing sample.  As you can determine from the 
essays that follow, what is important is that there is some solid organizational structure. The 
student who fully expands on one central idea is not barred from attaining the highest score, nor 
is the student who brings more than three supporting ideas to the essay penalized for his or her 
choice of organizational structure. 

How do I learn more about holistic scoring? 

Though the papers that follow have been annotated, the annotations are no substitute for formal 
training in holistic scoring. The Connecticut State Department of Education (CSDE) provides 
holistic scoring training to Connecticut educators in two ways.  Annually the CSDE invites 
scoring leaders from the testing contractor to train a limited number of Connecticut teachers and 
administrators in the application of the holistic scoring method at each grade for that year’s 
prompt.  The state also provides this training through the Holistic Scoring Workshop CD, which 
is developed each year to reflect specific training on the previously administered prompt at each 
grade. These are excellent opportunities for Connecticut educators interested in learning more 
about holistic scoring for the CMT 4. 
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GRADE 3 

Writing Prompt 

Think about a day when you had something special happen.  What happened on that day 
that was so special? 

Write a story about that special day. 

When you write your paper, be sure to: 

• tell your story in the order things happened; 

• include who or what your story is about; 

• include when and where your story takes place; and 

• include details about the events. 
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elaboration. 

Score Point 6 

This narrative is fully developed with many specific details (“the aroma of 
worn out calone [sic]…drove along the dirt roads paralell [sic] with the 
bay”).  The response demonstrates strong organizational fluency and 
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Score Point 5 

This response is generally well elaborated and fluent.  While the student 
includes many specific details (“The rain was pouring down from the sky 
and, beating against my window…dog on a leash that had a cape on that 
said: Dog for the Blined [sic] in big handwriting”), more overall 
development is needed for a higher score. 
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Score Point 4 

In this adequately developed narrative, the student includes mostly specific 
details (“under couches, in cabinets, and under books…crisp green dollar 
bill”).  Further expansion is achieved through the use of some dialogue.  
More elaboration is needed for a higher score. 
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Grade 4 

Writing Prompt 

Read the sentence below. 

Imagine that a gorilla walked into your classroom and sat down at 
a desk. 

Write a story about what happened next. 

When you write your paper, be sure to 

• tell your story in the order things happened. 

• include who or what your story is about. 

• include when and where your story takes place. 

• include details about the events in your story. 
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p

Score Point 6 

This response is fully elaborated with specific details and vivid word choices 
(“…scampered back into the room…huge feet with a toe ring”).  Further 
expansion is achieved through the use of conversation and descriptions of the 
narrator’s feelings (“…felt a drop of sweat come from my forehead…could feel 
myself shiver with fear”).  Organization and sequencing are strong throughout 
the res onse. 
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Score Point 5 

This response is moderately developed.  Details are mostly specific (“…a 8 foot gorilla 
came walking in pounding on his chest like the football players do!”).  Stronger 
sequencing of events and greater fluency are needed for a higher score. 
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Score Point 4 

This somewhat-developed narrative includes a moderate expansion of key events.  The 
writer employs a mix of general (“The gorilla started running around the classroom 
ruining everything!”) and specific details (“…could see the gorilla’s glowing red eyes 
staring at mine”).  Although organization is satisfactory, stronger transitions are needed 
to improve fluency. 
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GRADE 5 

Writing Prompt 

You have just heard that your school is closed due to snow.  What do you do? 
Write a letter to a friend in which you explain the best way to spend a snowy day. 

When you write your letter, be sure to: 

• identify activities to do on a snowy day; 

• explain why these would be good activities for a snowy day; 

• include details and examples to support your ideas; and 


• organize your letter well and present your ideas clearly. 
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The 

Score Point 6 

This well-developed response is fully elaborated and uses specific details.  
student’s strong organizational pattern and effective use of transitional 
language enhance fluency. 
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Score Point 5 

This developed response includes mostly specific details (“It feels a little humid 
when climbing back up that ‘mini Mt. Everest’…speedy sledding on snow 
bedding”).  Greater expansion of key ideas is needed to improve fluency. 
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specific ideas. 

Score Point 4 

This response is organized and somewhat fluent. It includes a mix of general and 
 Stronger elaboration of key ideas is needed to achieve a higher 

score. 
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GRADE 6 

Writing Prompt 

What do you usually do on a weekend in the summer?  What do you do on a 
weekend in the winter? Write a comparison of your weekend activities in the 
summer and winter. 

When you write your paper, be sure to: 

• describe your activities on a weekend in the summer; 

• describe your activities on a weekend in the winter; 

• explain how your activities on the two weekends are alike and different; 

• include details and examples to support your ideas; and 


• organize your essay well and present your ideas clearly. 
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Score Point 6: 

This well-developed response is fully elaborated with specific details.  A strong 
organizational pattern and the effective use of transitional language add to the 
response’s fluency. 
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Score Point 5: 

This developed response demonstrates the student’s ability to effectively compare 
and contrast summer and winter.  Vivid word choices and strong elaboration 
(“…roast marshmallows. So gooey, warm and melty positively irresistible…freshly 
squeezed, ice cold lemonade on a blistering hot summer’s day”) enhance the 
response.  More consistent organization and control of transitional language is 
necessary to achieve a higher score. 
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Score Point 4: 

This somewhat-developed response includes adequate elaboration.  The student 
includes a mix of general and specific details.  Stronger organization and 
transitional language are needed for a higher score. 
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GRADE 7 

Writing Prompt 

Your local school board has decided to lengthen the school day by one hour.  What 
is your opinion on the best way to use this additional hour?  Write a letter to your 
principal expressing your opinion on the best way to use the additional hour and 
presenting reasons that will convince the principal to agree with your position. 

When you write your letter, be sure to: 

•	 state your opinion regarding the best use of the additional hour; 

•	 give detailed reasons that will persuade the principal to agree 
with your position; and 

•	 organize your ideas well and present them clearly. 
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The 

Score Point 6: 

This well-developed response presents clear options for using an additional hour of 
school and provides persuasive support for each option.  Throughout the response, the 
student consistently elaborates key ideas and provides specific examples.  
response is well organized and shows an awareness of audience. 
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Score Point 5: 

In this developed response, the student clearly identifies and supports several ways to 
utilize an additional hour of school.  Ideas are elaborated with specific details (“If a 
science teacher wanted to teach about the periodic table of elements, which is important to 
know for chemistry in High School, they could teach it”).  Smoother transitions are 
needed to improve fluency. 
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Score Point 4: 

In this somewhat-developed response, the student presents one idea for using the 
additional school hour and supports this idea with general and specific details.    
Stronger transitional language and greater elaboration are needed to improve the score 
of this response.   
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GRADE 8 

Writing Prompt 

There is a budget crunch at your middle school, and it is certain that many of the 
non-core classes and activities the school currently offers will be cut.  All programs 
are in danger: sports, band, choir, computer club, drama club, debate and others. 

Your principal wants to give students an opportunity to express their points of view 
about which extracurricular activities they think are more important. 

Write an essay for your principal arguing why ONE of the extracurricular programs 
your school currently offers should continue to receive support, even if no other 
program can survive. 

When you write your paper, be sure to: 

• state your position; 

• provide support and details that your reader will find persuasive; and 

• organize your ideas well and present them clearly. 
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Score Point 6: 

This well-developed response presents a clear and thoughtful position and provides 
persuasive support.  Ideas are fully elaborated and an awareness of audience is 
evident.  A strong organizational pattern contributes to the fluency of this response. 
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Score Point 5: 

This developed response takes a clear position and provides reasonably persuasive 
support for the student’s position that sports should be saved (“We all know obesity is 
an all too common problem and sports are the best way to prevent it”).  Reasons are 
elaborated with mostly specific details. 
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Score Point 4: 

This somewhat-developed response is sufficiently organized and provides adequate 
elaboration with a mix of general and specific details.  More overall development is 
needed for a higher score. 
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PART VI: 

How To Get More Information 


I. INFORMATION AVAILABLE FROM THE CONNECTICUT STATE 
DEPARTMENT OF EDUCATION (CSDE) 

The following publications and resources are available through the CSDE.  Resources also are 
available at the CSDE website: www.state.ct.us/sde. The CMT Language Arts and Mathematics 
handbooks, will be available for download online.  Documents are interactive and are updated 
periodically. You may call or write the CSDE for more information. 

Connecticut State Department of Education 
Bureau of Research, Evaluation and Student Assessment 

P.O. Box 2219, Room 344 
Hartford, CT 06145-2219 

860-713-6860 
The Curriculum 

•	 2005 Language Arts Curriculum Framework 
http://www.state.ct.us/sde/dtl/curriculum/currla.htm 

•	 Connecticut’s Blueprint for Reading Achievement – conclusions and recommendations of 
the Early Reading Success Panel 
http://www.state.ct.us/sde/dtl/curriculum/currla.htm 

Technical Information 
•	 CMT Technical Report – includes content validation, summary statistics, reliability, etc.  

Call CMT office: 860-713-6860. 
•	 CMT Technical Bulletin – includes the method for determining scale scores and scale 

score conversion charts 
http://www.csde.state.ct.us/public/der/s-t/testing/cmt/cmt_technical_bulletin  

•	 DRP® Conversion Tables – converts raw scores to DRP® unit scores 
http://www.csde.state.ct.us/public/der/s-t/cmt_resources_publications.htm#1  

CMT Test Results 
•	 CMT Interpretive Guide – test content, and sample school and student reports 

http://www.csde.state.ct.us/public/der/s-t/testing/cmt/2004_int_guide_cmt4v2 

• www.cmtreports.com – an interactive website with statewide, district and school results 
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Scoring 
•	 Holistic Scoring Workshop CD – computerized version of training for holistic scoring of 

the Direct Assessment of Writing, with anchor and practice papers.  Call CMT office: 
860-713-6860. 

•	 CMT Direct Assessment of Writing Anchor Papers – copies of student responses used as 
anchor papers in scoring. Call CMT office: 860-713-6860. 

No Child Left Behind (NCLB) Legislation 
•	 What is No Child Left Behind? – an explanation of the NCLB federal legislation 

http://www.csde.state.ct.us/public/der/nclb/what_is.htm 
•	 NCLB Updates and Reminders – recent updates, current information, important dates, 

etc. http://www.csde.state.ct.us/public/der/nclb/updates_reminders.htm 

Other Topics 
• Assessment Guidelines – criteria for accommodations and testing special populations 

http://www.csde.state.ct.us/public/der/s-t/testing/agl/agl/_9th_edition 
•	 Brochure for Parents (available in English and Spanish) – describes the content of the 

CMT 
http://www.csde.state.ct.us/public/der/st/testing/cmt/cmt04_understanding_your_ 
childs_score 

•	 Student Skills Brochure (available in English and Spanish) – describes the skills tested on 
the CMT 
http://www.csde.state.ct.us/public/der/st/testing/cmt/cmt3_educator_brochure 

II. WHAT IS NAEP? 

The National Assessment of Educational Progress (NAEP), also known as “the Nation’s Report 
Card,” is the only nationally representative and continuing academic assessment measuring what 
students know and can do in a variety of content areas.  Since 1969, assessments have been 
conducted periodically in mathematics, reading, science, writing, U.S. history, civics, geography 
and the arts. 

NAEP does not provide scores for individual students or schools; instead, it offers results 
regarding subject-matter achievement, instructional experiences and school environment for 
populations of students (e.g., fourth graders) and subgroups of those populations (e.g., female 
students, Hispanic students). NAEP results are based on a sample of student populations of 
interest. 

NAEP reports information at the national and state levels as well as specific geographic regions 
of the country. It includes students drawn from both public and nonpublic schools and reports 
results for student achievement in Grades 4, 8 and 12. 

NAEP’s frameworks for reading and writing are displayed on page 308. 
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Reading Frameworks (NAEP) 

Three different contexts for reading were 
assessed. 

Students were assessed on four different 
aspects of reading. 

• Reading for literary experience: 
Readers explore events, characters, 
themes, settings, plots, actions, and the 
language of literary works by reading 
novels, short stories, poems, plays, 
legends, biographies, myths and 
folktales.  

• Reading for information: Readers 
gain information to understand the 
world by reading materials such as 
magazines, newspapers, textbooks, 
essays and speeches.  

• Reading to perform a task:4 Readers 
apply what they learn from reading 
materials such as bus or train schedules, 
directions for repairs or games, 
classroom procedures, tax forms (Grade 
12), maps and so on.  

• Forming a general understanding:1 

The reader must consider the text as a 
whole and provide a global 
understanding of it. 

• Developing interpretation: The reader 
must extend initial impressions to 
develop a more complete understanding 
of what was read. 

• Making reader/text connections:2 The 
reader must connect information in the 
text with knowledge and experience. 

• Examining content and structure:3 

Requires critically evaluating, 
comparing and contrasting, and 
understanding the effect of such 
features as irony, humor and 
organization. 

1This aspect of reading was formerly referred to as "Forming an Initial Understanding" in 
previous versions of the reading framework. 
2This aspect of reading was formerly referred to as "Personal Reflection and Response" in 
previous versions of the reading framework. 
3This aspect of reading was formerly referred to as "Demonstrating a Critical Stance" in previous 
versions of the reading framework. 
4Reading to perform a task is not assessed at Grade 4. 

Writing Framework (NAEP) 
•	 Students should write for a variety of purposes: narrative, informative and persuasive. 

•	 Narrative writing involves the production of stories or personal essays. The narrative 
topics in the 2002 assessment encouraged writers to use their creativity and powers of 
observation to develop stories that can capture a reader's imagination.  

•	 Informative writing communicates information to the reader to share knowledge or to 
convey messages, instructions and ideas. The informative topics in the 2002 writing 
assessment required students to write on specified subjects in a variety of formats, such 
as reports, reviews and letters. 
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•	 Persuasive writing seeks to influence the reader to take some action or bring about 
change. It may contain factual information, such as reasons, examples or comparisons; 
however, its main purpose is not to inform, but to persuade. The persuasive topics in the 
2002 writing assessment asked students to write letters to friends, newspaper editors or 
prospective employers, as well as to refute arguments or take sides in a debate. 

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for 
Education Statistics (NCES), National Assessment of Educational Progress (NAEP), 2003 
Mathematics Assessment. 
For more information about the NAEP, please contact NCES or visit the following websites: 

National Center for Education Statistics 
1990 K Street, NW, Washington, DC 20006  

Phone: (202) 502-7300 

http://nces.ed.gov/nationsreportcard/sitemap.asp 
http://www.nagb.org/ 
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