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FOREWORD

On behalf of the Connecticut State Department of Education, | am pleased to present the Connecticut
Mastery Test (CMT) Fourth Generation Language Arts Handbook. This handbook has been devel oped
to provide Connecticut’s public school teachers and school administrators with important information
about the CMT language arts subtests. It is designed to answer many of the frequently asked questions
about how to prepare students for the CMT language arts subtests. Questions like, “How is the test
changing?’, “What precisely will our students be expected to know and be able to do?’, and “How
should | best prepare my students to succeed on the CMT?" often are asked when a new generation of
the test isdiscussed. In this handbook, you will find:

e asummary of the changesin both the content to be assessed and the item formats,
e an explanation of test design;
e sampleitemsthat illustrate each strand to be assessed in reading and writing; and

e sample anchor papers and rubrics used for scoring open-ended student responses in Reading
Comprehension and the Direct Assessment of Writing.

The materialsin this handbook represent a comprehensive survey of the important elements of the
Fourth Generation CMT. It is my hope that this handbook will be helpful in your efforts to improve
language arts instruction in Connecticut’ s classrooms.

Dr. Betty J. Sternberg
Commissioner of Education



INTRODUCTION

The Connecticut Mastery Test (CMT) is designed to measure student performance in the areas of
mathematics, reading and writing. The assessment focuses on content that is reasonable to expect
students at each grade to master. On the CMT, students are not compared to one another in terms of
performance; rather, student performance is compared to an absolute standard of specific learning goals
and objectives. These goals and objectives are identified by the Connecticut curriculum frameworks.
The frameworks guide educators throughout Connecticut in designing instructional programs across all
grades to bring about continued improvement in student achievement.

Federal No Child Left Behind (NCLB) legislation now requires states to administer a statewide
assessment to all public school studentsin Grades 3 through 8 in reading and writing. To meet this
mandate, Connecticut will expand the CMT test population from Grades 4, 6 and 8 to Grades 3 through
8 in the spring of 2006.

This language arts handbook outlines the changes for the fourth generation of the CMT. New
generations of the test offer opportunities to adjust content, re-establish standards and reflect changesin
philosophy and technology that have occurred since the previous generation was developed. Dozens of
Connecticut educators have had significant roles in thiswork. The Connecticut State Department of
Education extends its thanks to those who served as members of the Reading and Writing Advisory
Committees, Reading and Writing Anchor Committees, Fairness Committee and the Handbook
Advisory Committee.

This handbook contains information comparing CMT 3 and CMT 4, a description of content areas, test
blueprints, rubrics, and examples of items and student responses across content areas. Please note that
the information in this handbook, if used in isolation, will not sufficiently prepare studentsfor CMT
testing. Rather, this handbook is designed to be used with the Connecticut frameworks and the
Connecticut Blueprint for Reading Achievement to implement high-quality instruction in all Connecticut
classrooms.

Vi



Position Statement on Language Arts

Adopted February 4, 2004

The State Board of Education believes that a strong language arts program is essential to ensure that
students devel op the skills they need to comprehend and communicate effectively. The language arts are
unique among the subjects because the underlying domains — reading, writing, speaking, listening and
viewing — include skills and competencies that are applied to learning in all of the disciplines. These
domains are the means by which we communicate and receive ideas and acquire new information. The
ability to communicate with others through these domains is essential for a productive life.

The Board believes that the language arts contribute to children’s education and preparation for life in
numerous ways. For example, the language arts program:

provides a foundation for students’ successin all content areas and in future careers;
enabl es students to obtain and communicate information;

provides exposure to others' lives and to worlds beyond their own through literary text;
hel ps students use language to think critically and to solve problemsin everyday life; and
provides students with the tools and motivation to continue their learning beyond school.

A quality language arts education should therefore be part of the core curriculum for all Connecticut
students. PreK-12 language arts education program should enable students to achieve the goals and
standards outlined in Connecticut’s Common Core of Learning and the Connecticut Language Arts
Framework. By the end of high school, all graduates should be able to:

» develop and communicate informed opinions through reading, interpreting and evaluating
various texts;

» recognize the influences of individual, social, cultural and historical contexts on readers and

writers,

read and interpret textsin avariety of disciplines,

writein avariety of formats;

write and speak in acceptable standard English;

construct meaning from communications in a variety of forms;

read and respond to a variety of authors, texts and genres, and share responses to extend

understanding and enjoyment;

e compose, revise and edit written materials using conventions of standard English, including
correct spelling, grammar and legible writing;

* view theatre, film and art with an eye toward appreciation and evaluation;

» apply effective listening and speaking skillsin avariety of settings;

e communicate with others to create interpretations and evaluations of written, oral and visual
text; and

» appreciate the influence that contemporary and classical artists and authors have on human
thought.

Improving student achievement in the language arts is therefore an important component of
implementing the Board’ s general education agenda outlined in Working Together for Student
Achievement.

(continued)
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In providing all children with a quality language arts education, everyone hasarole.

Teachers and schools play an essential rolein ensuring quality language arts education by:

providing a quality language arts program which includes reading, writing, speaking,
listening and viewing;
providing a comprehensive PreK-12 reading program, which includes instruction in
phonemic awareness, phonics, oral language, fluency, vocabulary and comprehension;
setting high expectations for all students to ensure earlier and more equitable opportunities
to learn to read and write;
providing arigorous study of language arts skills and concepts and their applications to
reading and writing in real-world contexts;
creating classrooms that are rich learning environments that foster literacy in all students;
providing more active student involvement with language arts, including:

- reading and writing that relate to students’ current world and their future career

needs and demands; and
- using avariety of skillsto foster effective communication and lifelong love of
reading and writing;

fostering more systematic and appropriate use of technological tools to enhance instruction
in language arts,
assessing students' knowledge and skills and providing appropriate instruction based on that
assessment;
providing students with evaluations that are continuous and based on many sources of
evidence;
using avariety of teaching strategies to guide studentsin developing literacy, critical
thinking, and problem-solving abilities,
collaborating with colleagues such as speech language pathol ogists, English as a Second
Language professionals and teachers of sign language in the acquisition of literacy; and
serving as role models in speaking and writing.

Parents play an essential rolein children’slanguage artslearning by:

providing multiple opportunities to engage their children in conversations and
communications about life experiences;

talking to and questioning their children from avery young age and carefully listening to
their responses;

reading to their children regularly and listening to their children read; and

setting up the home environment with many print, media and visual materials.

Teacher and administrator preparation and professional development programs play an essential
rolein improving the quality of language arts education by:

providing programs to devel op skilled educatorsin the language arts;

providing faculty members and administrators with opportunities to improve their ability to
deliver quality instruction, including participation in local, statewide and regional in-service
sessions and conferences specifically designed for employing the language artsin their
discipline; and

providing more professional collaboration and teacher externships to provide a stronger
focus on language arts.
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PART I:

L anguage Arts

Summary of Changesfrom CMT 3to CMT 4



PART | :
Summary of Changesfrom CMT 3toCMT 4

I. OVERVIEW OF GLOBAL CHANGES

There are significant changes in the Fourth Generation of the Connecticut Mastery Test (CMT).
First, the testing window for the CMT will move from a fall administration to an early spring
administration in the spring of 2006. Second, students in Grades 3-8 will be tested as a result of
the federa No Child Left Behind (NCLB) Act. Findly, al CMT 4 test booklets will be
consumable. This change means that students will record their answers directly in the test
booklets, not on separate answer documents.

Additionally, changes have been made throughout the CMT content areas. These changes
address national 1anguage arts trends and respond to input from Connecticut educators regarding
the creation of a better, more useful assessment. These changes are reflected below:

II. CHANGESIN READING COMPREHENSION
The major changesin the CMT 4 Reading Comprehension Test are as follows:

. In previous generations, reading passages were written specifically to meet the
requirements of the CMT. In CMT 4, most reading passages are authentic,
published works, but there still may be passages which are written specifically for
the test.

. Thetypes of reading passages for the CMT 4 include a new category. In addition to
Reading for Literary Experience and Reading for Information, Reading to Perform
a Task has been included in Grades 5-8.

« All CMT 4 reading strands have been revised to reflect recent changes to the
National Assessment of Educational Progress (NAEP) reading framework. Most
notably, some of the objectives tested under Demonstrating a Critical Stance are
now measured under Making Reader/Text Connections and Examining Content and
Structure. The four content strands are listed below:

CMT 3 Content Strands CMT 4 Content Strands
1. Forming an Initial Understanding | 1. Forming a General Understanding
2. Developing an Interpretation 2. Developing Interpretation

3. Demonstrating a Critical Stance | 3. Making Reader/Text Connections
4. Examining the Content and Structure




Reading Compr ehension Objectivesand Itemsfor CMT 3

Grade4 Grade 6 Grade8
# of sessions 1 1 1
# of strands 3 3 3
# reading contexts 2 2 2
# of items 25 23 22

Item Mix: multiple-choice and open-ended

Reading Compr ehension Objectivesand Itemsfor CMT 4

Grades3and 4| Grades5and 6 Grades7 and 8
# of sessions 2 2 2
# of strands 4 4 4
# reading contexts 2 3 3
# of items 32 31 30

Item Mix: multiple-choice and open-ended

CHANGESIN THE DEGREES OF READING POWER (DRP®)

The DRP test has been reduced in length from 70-75 minutes (depending on grade) on CMT 3 to
45 minutes for Grades 3-8 on CMT 4.

On CMT 4, third and fourth graders will complete six passages on the DRP, while fifth through
eighth graders will complete seven passages. Each passage contains seven multiple-choice items
for a total of 42 multiple-choice items for Grades 3 and 4 and 49 multiple-choice items for

Grades 5-8.

Degrees of Reading Power (DRP®) for CMT 3

Grade4 Grade 6 Grade 8

Number of passages 8 11 11

Number of items 56 77 77

Testing time (in minutes) 70 75 70

Degrees of Reading Power (DRP®) for CMT 4

Grades3and 4 Grades5 and 6 Grades7 and 8

Number of passages 6 7 7

Number of items 42 49 49

Testing time (in minutes) | 45 45 45




V. CHANGESIN EDITING & REVISING

« On CMT 4, each passage will contain both Editing & Revising questions at each
grade level. There will no longer be separate editing passages and separate
revising passages at any of the grades.

. The structure of the Editing & Revising test has been changed to minimize the
need for students to flip back and re-examine the passage when responding to test
items. Where appropriate, test items targeting a specific sentence will include a
reproduction of that sentence as part of the question.

. For al grades, each sentence will be numbered instead of passages being
numbered by line aswas donein CMT 3 for Grade 8.

« Changes have been made to some of the objectives tested; tone questions have been
removed from Grades 5-6 and sentence combining has been added in Grade 4.

V. CHANGESIN THE DIRECT ASSESSMENT OF WRITING

The following writing modes will be used:
e Grades 3 and 4 will be narrative;
e Grades5 and 6 will be expository; and
e Grades 7 and 8 will be persuasive.

The narrative mode includes fictional and personal narrative prompts. The expository modeisa
straight explanatory piece or a prompt that includes a compare and contrast element. Persuasive
prompts at Grade 7 will look similar to the traditional CM T persuasive prompt of previous
generations. At Grade 8, however, students will be given more background information that
potentially could be used to support a paper’s position. A detailed discussion of the modes and
how they are scored holistically is found on pages 246 through 253. Examples of each type of
prompt begin at page 255.



VI. CHANGESINTESTING TIME

Testing Timesfor theCMT 3

Grade4 Grade6 Grade8
3 passages (One | 3 passages (One | 3 passages (One
Reading Comprehension 70-minute 70-minute 70-minute
Session) Session) Session)
8 passages, 11 passages, 11 passages,
DRP®
70 minutes 75 minutes 70 minutes
Editing and Revising 4 passages; 60 minutes
Direct Assessment of i ) :
Writing 1 writing prompt; 45 minutes
Testing Timesfor theCMT 4:
Grades3and 4 | Grades5and 6 |Grades7 and 8

Reading Comprehension

2 passages per session (4 passages total);

two 45-minute sessions (90 minutes total)

DRP®

6 passages,

45 minutes

7 passages; 45 minutes

Editing and Revising

4 passages; 60 minutes

Direct Assessment of Writing

1 writing prompt; 45 minutes
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CMT 4 Language Arts

Reading Comprehension



PART II:

Reading Comprehension

OVERVIEW

1

Most passages will be authentic works of literature representing the three contexts for
reading:

e Readingfor Literary Experience

e Reading for Information

e ReadingtoPerform aTask (Grades5-8)

The passages will be appropriate for students at the grade level tested in terms of
interests (i.e., sports, rock stars and pop culture) and experiences. Passages will
represent a variety of cultures and ethnicities, interest students from urban, suburban
and rural areas, and avoid stereotyping or bias toward racial, ethnic, gender, age or
religious groups. Passages germane to Connecticut and New England will be used
whenever possible.

Readability scales (i.e., Fry, Bormouth) will be used to guide the selection of reading
comprehension passages. The following readability guidelines will be followed for
each grade level.

Readability Guidelines for Grades 3-8

Grade 3 passages will range between 3.5 and 4.5
Grade 4 passages will range between 4.5 and 5.5
Grade 5 passages will range between 5.5 and 6.5
Grade 6 passages will range between 6.5 and 7.5
Grade 7 passages will range between 7.5 and 8.5
Grade 8 passages will range between 8.5 and 9.5

Word counts for the passages will follow the specific guidelines for each grade listed
below. Reading to Perform a Task passage word counts may be shorter than the word
counts listed below.

Word Counts Per Passage

Grade 3 200-400
Grade 4 350-500
Grade 5 450-600
Grade 6 550-750
Grade 7 700-900
Grade 8 800-1000




10.

11.

Each test form will have four passages.

Passages Literary I nfor mational Performing a Task
Grades 3-4 2 2
Grades 5-8 1 2 1

All nonfiction passages will beillustrated with appropriate
photographs/pictures/graphic aids to support student comprehension.

Passages will be preceded by the title, author and a brief introduction. This will
provide students with a context for reading and will encourage them to activate
relevant background knowledge about the topic. Thisintroduction will directly relate
to the main idea or topic in the text and establish a purpose for reading. Thetitlesof a
passage will be a direct reference to the information explained in the passage.

Passages will be formatted to reflect the type of text they intend to represent (e.g.,
trade book, content-area textbook, magazine article, journal entry, etc.).

Reading passages and corresponding graphic aids will appear on the same page or
facing page.

In Grade 8, two readings with similar topics or themes (e.g., two poems with different
treatments of the same topic, two newspaper articles describing the same event from
different perspectives, etc.) may be used together as one passage.

No vocabulary on the test will exceed the grade level being tested, unless approved
by the reading committees (e.g., all words used on the Grade 3 test must be at athird
grade reading level or below).



II. READING COMPREHENSION STRANDSAND OBJECTIVES

CMT reading items are written to measure the following:
A. Forming a General Understanding
The reader will demonstrate understanding of the text’s general content by:
1. determining the main idea (nonfiction) or theme (fiction) within the text;

2. identifying or inferring important characters, settings, problems, events, relationships
and details (relationships are not tested at Grade 3);

3. sdlecting and using relevant information from the text in order to summarize events
and/or ideasin the text;

4. using information from the text to make a prediction based on what is read; and
5. using context clues to determine meanings of unknown or multiple-meaning words or
figurative language (figurative language is not tested at Grade 3).
B. Developing Interpretation
The reader will interpret and/or explain the text by:

1. identifying or inferring the author’ s use of structure/organizational patterns,

2. drawing conclusions about the author’s purpose for choosing a genre or for including or
omitting specific detailsin the text (objective is not tested at Grade 3); and

3. using stated or implied evidence from the text to draw and/or support a conclusion
(more stated evidence than implied at Grade 3).
C. Making Reader/Text Connections
The reader will connect or associate the text with one’s own life by:
1. making connections between the text and outside experiences and knowledge; and

2. selecting, synthesizing and/or using relevant information within the text to write a
personal response to the text (synthesize is not tested at Grade 3).

10



D. Examiningthe Content and Structure

The reader will elaborate on the text and make judgments about the text’s quality and themes
by:

1. analyzing and evaluating the author’s craft, including the use of literary devices and
textual elements;

Literary Devices Assessed By Grade L evel

3 |4
Humor X
Flashback
Point of View
Simile X
M etaphor
Per sonification X
Imagery
Use of Interesting Words (Word Choice) X | X
Onomatopoeia

Tone (narratives only)
Style

Bias

Irony/Satire

|
x|

XX XXX XX
XX XXX XX

X
X

XXX XX XXX XX XX |

XXX XX XXX XX X | X [ X |0

2. selecting, synthesizing and/or using relevant information within the text(s) to extend or
evaluate the text(s) (synthesize is not tested at Grade 3); and

3. demonstrating an awareness of an author’s or character’s customs and beliefs included
in the text (customs are not tested at Grade 3).

11



I1l. SAMPLE QUESTIONSREPORTED BY STRAND/OBJECTIVE

To provide teachers with the variety of multiple-choice and open-ended items tested by content
strand, a subset of sample items has been included below. It isimportant to note that many of
the questions can appear across grade levels and, in some cases, across content strands. This list
includes a few examples of the types of items created to measur e each content strand.

A. Forming a General Under standing
Thereader will demonstrate under standing of the text’s general content.

1. Objective: Determinethe | What isthis article mainly about?
main idea (nonfiction) or
theme (fiction) withinthe | Which sentence best states the main idea of the article?
text.

What important lesson does (insert
character’ s name) learn in this story? Use examples
from the story to support your answer.

What is the section of the article called “ 3
mainly about? Use information from the article to
support your answer.

What is the main idea presented in the article? Use
information from the article to support your answer.

2. Objective: Identify or What is (insert character’ s name) main
infer important characters, | problem in the story?
problems, settings, events,
relationships and details Where does this story probably take place?
(relationships are not
tested at Grade 3). Which word best describes (insert
character’ s name)?

The first paragraph is mostly a description of

12



Continued...

A. Forming a General Under standing
Thereader will demonstrate under standing of the text’s general content.

2. Objective: Identify or
infer important characters,
problems, settings, events,
relationships and details

The chart below shows what happened in the story.
What belongsin box C?

(relationships are not S | AT b | [
tested at Grade 3). A B c D
3. Objective: Select and use | What important facts about have you learned

relevant information from
the text in order to
summarize events and/or
ideas in the text.

from this article? Use details from the article to explain
why those facts are important.

Explain why (include a situation from
the passage). Use information from the story to support
your answer.

How does (insert character’ s name)
changein the story? Use details from the story to
explain your answer.

Briefly summarize the main events of the poem/story in
the order that they occur.

Explain how (insert character’ s name) life has
changed. Use information from the article to support
your answer.

4. Objective: Use
information from the text
to make a prediction based
onwhat is read.

If the author added another paragraph to the end of the
story, it would most likely have described the

What will (insert character’ s name)
probably do next?
According to the article, “ " (insert

title), which of theseis most likely to happen?

If the author added a section on (insert topic) to
the passage, it would most likely describe

13




Continued...

A. Forming a General Under standing
Thereader will demonstrate under standing of the text’s general content.

4. Objective: Use Based on information in the article, which of theseis
information from thetext | mostly likely to happen?
to make a prediction based
on what is read.

5. Objective: Use context Read this sentence from the story. (insert
cluesto determine sentence). Which word means about the same as
meanings of unknown or | in the sentence above?
multiple-meaning words
or figurative language (Insert vocabulary word) is probably another
(figurative languageis not | way of saying .
tested at Grade 3.

Read this sentence from the article (insert
sentence). The underlined part of the sentence means
the same as

Read the sentence from paragraph . (Insert
sentence). In this sentence, (vocabulary word
from sentence) means that

Read this sentence from the story. (insert
sentence). What does this sentence mean?

B. Developing Interpretation
Thereader will interpret and/or explain thetext.

1. Objective: Identify or Paragraph contains
infer the author’ s use of A adefinition.
structure/organi zational B acomparison.
patterns. C adescription.

D an opinion.
In paragraph the author

A states his or her main idea and gives
examples of it.
B asks a question and answersiit.
C states the opposite of what the author
believes.
D gives details and states the main
idea later.

14




Continued...

B. Developing Interpretation

Thereader will interpret and/or explain thetext.

1. Objective: Identify or infer
the author’ s use of
structure/organi zational
patterns.

Which of these graphics below best shows how this
articleis organized?

(This type of question will reference a specific
paragraph at Grades 3 and 4. Students in Grade 3 will
not be tested on cause and effect).

Chrr (D

a. Main idea/support c. Compare/contrast

=0

b. Cause/effect

I

d. Sequence of events®

The chart below shows some facts about sharks and

whales. What is another difference between sharks and
whales?

Different Different

Sharks Whales

15




Continued...

B. Developing Interpretation
Thereader will interpret and/or explain thetext.

1. Objective: Identify or Use the story map below to help you answer questions 1—
infer the author’suseof 4.
structure/organi zational (This type of question will reference a specific paragraph
patterns. and not the whole article at Grades 3 and 4).
(Use story map and sequence of events for Grade 3.)
(Leave only two boxes empty.)

1. Where or when does this story take place?
2. Which of these events belongsin box 2?
3. Based on what you’ ve read, which of these belongsin

box 47?
4. Name the most important characters that appear in the
passage.
Main
Characters: Events
Sal takes Mo
1. Sal and t]oe o The boat sinks. Solution:
2 Mo the river.
3. Joe > N
> —> >
Setting: 1 2 3 4 5
Time: 1879
Place: ME
Problem:

16




Continued...

B. Developing Interpretation
Thereader will interpret and/or explain thetext.

2. Objective: Draw The author includes paragraph in order to
conclusions about the
author’s purpose for Why did the author include paragraph _ ?
choosing agenre or
including or omitting One of the author’ s purposes in this passageis
specific detailsinthetext | to .
(objectiveis not tested at
Grade 3). Write one fact and one opinion included in
paragraph . (Informational passages only and open-
ended items only).
Using information from the article, explain how
and___ aresimilar.
3. Objective: Use stated or Which sentence can be supported with information in

implied evidence from the
text to draw and/or
support a conclusion.

the story?

With which statement would the author probably
agree?

If you were writing a paragraph describing how

(insert character’ s name) changed in the story,
which details would you include? (not tested at Grade
3)

What type of person do you think was? Use details

from the passage to support your answer.

Do you think can be described as ? Use
details from the story to explain why you do or do not
think so.

17




C. Making Reader/Text Connections
Thereader will connect or associate the text with one' s own life.

1. Objective: Make
connections between the
text and outside
experiences and
knowledge.

Which character in the story would you like to know
and why? (Grade 8)

Think about someone who did something courageous.
Tell how that experience was like the experience of
in the story.

Think about what this story says about people in
general. In what ways does it remind you of people you
have read about? Support your answer with evidence
from the story.

If (insert character’ s name) were alive
today, what would you most like to ask him/her? Use
information from the article to support your answer.

2. Objective: Select,
synthesize and/or use
relevant information
within the text to write a
personal response to the
text (synthesizeis not
tested at Grade 3).

Which part of the story do you think was most
important? Use information from the story and your
own life to explain why you chose that part.

What are your likes, dislikes and attitudes about the
text? (Grade 8)

Using information from the passage, write a brief
paragraph telling why you would or would not have
enjoyed . Useinformation from the story to
support your answer.

What kind of person do you think the author is? Use
information from the story to support your answer.
(Grade 8)

Which part of the story was most interesting or
surprising? Use information from the story to support
your answer.

18




D. Examining the Content and Structure
Thereader will elaborate on the text and make judgments about the text’s

quality and themes.

1. Objective: Analyze and
evaluate the author’ s craft,
including use of literary
devices and textual
elements.

A simileis acomparison of unlike thingsusing “as’ or
“like.” Choose a simile from the story and explain why
the author used that simile.

Imagery is the use of words that make the reader

imagine what the characters see, hear, taste, touch or

smell. Choose two words or phrases from paragraph
that help you

Personification is making ideas or objects appear to be
human. Identify the personification in paragraph
and explain why the author used it. (At Grades 3 and 4
give the example of personification)

How did the author create humor in paragraph ?
Explain.

Why would an author mix genrein asingle text?
(Grades 7-8)

2. Objective: Select,
synthesize and/or use
relevant information
within the text(s) to extend
or evaluate the text(s)
(synthesize is not tested at
Grade 3).

If you wanted to describe how the main character
changed in the story, which event would you write
about?

Using the information in the passage, write a paragraph
that could have appeared in (insert
character’ s name) journal.

Imagine that you were going to give a talk to your class
about . Using information from the passage, write
two important ideas that you would use in your speech.

Choose the part of the story that you think was most
important. Use details from the story to explain why
you chose that part.

If the author had added another paragraph to the end of
the story, it would most likely have described
. (Informational passages only)
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Continued...

D. Examining the Content and Structure

Thereader will elaborate on the text and make judgments about thetext’'s

quality and themes.

Objective:

Demonstrate an awareness of an
author’ s or character’ s values, customs
and beliefsincluded in the text

How did ‘s beliefs guide

higher actions?

(customs are not tested at Grade 3).

How does the author show that ___is
important to him/her?

Using information from the passage,
explain how the author showed that the
was important to .

Why do you think the author chose to write
about ?

How are your customs the same or

different from the customs described in the
passage? Useinformation in the passage
to support your answer.
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V. TYPESOF READING TEXT

w

N

62

(o]

\]

(o]

Reading for Literary Experience

Narrative

Adventure

Historical Fiction

Folklore (folktale, legend, myth, fable, tall tale,
fairy tale)

XX X[ X

XX | XX

XX [ XX

XX X[ X

XX | XX

XX [ XX

Modern Fantasy

Poetry

Biographies

XXX

XX | X

XX | X

XXX

Autobiographies

Journal Entries

Memoirs

XXX | XXX

XX XXX | X

Reading for Information

Science-related informational text (nature,
technology)

X

X

Social science-related informational text
(history, sociology, cultures and local history)

X

X

X

X

Magazine articles

Newspaper articles

Editorids

Textbooks

XX X[ X

XX XX

Art, drama and music content-area text

XXX | X[ X

Set of two short articles, |etters to the editor,
journal entries, essays, etc., with the same topic
or theme

XXX XXX

Reading to Perform a Task

Bus or train schedules

Step-by-step directions

Recipes

Catalogs

Manuals (first aid, school handbook)

Classifieds

XXX XXX

XX XXX | X

XXX XXX

XX XXX X
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V.

READING COMPREHENSION TEST BLUEPRINT

(Refer to pages 10 through 20 to view content strands, objectives and sample questions.)

Grade | Number of Test Items Per Content Strand/Objective Test Time
A. Generd B. Developing | C. Making D. Contentand | Total
Understanding | Interpretation | Connections | Structure
(Seepages 10, | (Seepages 10, | (Seepages | (Seepages 11,
12-14) 14-17)) 10, 18)) 19, 20.)
3 12 mc, 1 oe 7mc, 1oe Omc,40e | 5mc, 20e 24 mc,
8 oe
Al-2mc B1l-2mc Cl-20e D1 -1mc, loe
A2-5mc B2-0 C2-20e D2 —-2mc, loe
A3—-1oe B3 -5mc, loe D3-2mc
A4 —1mc
A5—-4mc
4 8 mc, 2 oe 10 mc, Ooe Omc,40e | 6mc, 20e 24 mc, _
Al-1mc, loe | B1—2mc Cl-20e D1-2mc, loe | 8oe 90 minutes
A2 —4mc B2 —4mc C2—20e D2 — 2mc, loe total
A3 loe B3 — 4mc D3— 2mc (Two 45
A4 —1mc minute
A5 — 2mc sessions)
5-6 7mc, 2 oe 8mc, 1 oe 0mc, 4 oe 7 mc, 2 oe 22 mc,
9oe
Al—-1mc, loe | B1-2mc Cl-20e D1 -2mc, loe
A2-3mc B2 —-3mc, 1loe | C2 - 20e D2 —-2mc, loe
A3-1oe B3-3mc D3-3mc
A4 —1mc
A5—-2mc
7-8 6 mc, 2 oe 8mc, 1 oe 0mc, 4 oe 6 mc, 3 0e 20 mc,
10 ce
Al-1oe Bl-2mc C1-20e D1 -2mc, loe
A2-3mc B2 -3mc, 1loe | C2 - 20e D2 -2mc, loe
A3 -10e B3-3mc D3 -2mc, loe
A4 —1mc
A5—-2mc

Key: oe = open-ended, mc = multiple-choice
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VI. READING COMPREHENSION SCORING RUBRICS

In CMT 3, the open-ended scoring rubrics were item specific, meaning a rubric was written to
score each specific question. In CMT 4, rubrics address all of the objectives within a strand.
There are four rubrics; one for each strand, and they are the same for all grade levels. The open-
ended items are scored on a 2-point scale, ranging from 0-2. The rubrics are listed below. To
interpret the rubrics, a genera explanation of each score point has been included in regular font,
while an elaboration of the score point isitalicized.

A. Forminga General Understanding

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point 0
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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B. Developing Interpretation

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point 0
The response demonstrates very limited or no exploration or development of ideas presented in
the text. The response shows little, if any, understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include incomplete or limited inferences, connections between ideas in the
text, or referencesto prior knowledge and/or experiences.

Score Point 1
The response demonstrates some exploration or development of ideas presented in the text. A
fundamental understanding is indicated by the inclusion of some relevant information from the
text.

The extension of ideas lacks depth, although the response may include some inferences,
connections between ideas in the text, or referencesto prior knowledge and/or experiences.

Score Point 2
The response demonstrates an exploration or development of the ideas presented in the text. A
conceptual understanding is indicated by the inclusion of specific and relevant information from
the text.

This extension of ideas may include extensive and/or insightful inferences, connections between
ideasin thetext, and references to prior knowledge and/or experiences.
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C. Making Reader/Text Connections

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point 0
The response shows little ability to use textual information and does not make important
associations and/or connections between the text, other texts and or outside experiences and
knowledge.

The response shows little or no ability to make connections and/or makes irrelevant connections
between the text and prior knowledge and/or experiences.

Score Point 1
The response demonstrates some ability to make connections between the text, other texts and/or
outside experiences and knowledge, but fails to provide relevant information from the text as
support.

The response shows some ability to make some connections between texts and outside experience
and knowledge, but lacks depth and/or support.

Score Point 2
The response demonstrates thoughtful and clear connections between texts, other texts and/or
outside experiences and knowledge. Connections and responses are supported with relevant
examples.

The response shows the ability to make understandable connections and provides adequate
support.
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D. Examiningthe Content and Structure

Each scor e category contains a range of student responsesthat reflect the descriptions
given below.

Score Point O
The response demonstrates a cursory examination of the text, but does not make judgments
beyond the boundaries of the text. There is little or no consideration of how, why or for whom
the text was written.

The response shows little or no ability to evaluate explicit or implicit information and/or makes
superficial judgments about the text and the author’s craft, including literary devices. The
response may be simplistic and unsupported, illogical, vague or irrelevant.

Score Point 1
The response demonstrates a sufficient, though limited, examination of the text and makes some
attempt to use this information to make judgments beyond the boundaries of the text. The
response may include consideration of how, why or for whom the text was written.

The response shows some ability to evaluate explicit or implicit information and/or makes

plausible judgments about the text or relationship to the text. It may include an evaluation of the
author’ s craft, including literary devices, and/or a projection of the implications raised by the
text.

Score Point 2
The response demonstrates a thoughtful and thorough examination of the text and the ability to
use this information to make judgments beyond the boundaries of the text. The response may
include consideration of how, why or for whom the text was written.

The response shows the ability to evaluate explicit or implicit information and/or makes
insightful judgments about the text or relationship to the text. 1t may include an evaluation of the
author’s craft, including literary devices, and/or a projection of the implications raised by the
text.
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VII. Multiple-Choice and Open-Ended Sample Items by Grade

Pages 27 through 193 include sample reading passages, and multiple-choice and open-ended
items. Each of the passages and items was included in the pilot testing for CMT 4. Items appear
the same way they appeared on the pilot test, including the item numbers. An answer key for the
multiple-choice items and a chart listing the scores of open-ended items precede each reading
comprehension passage. Scores for the open-ended items also can be found in the annotation
that follows each item (If teachers choose to use open-ended items for instructional purposes and
in doing so delete the score points, the answer key can be referenced). The multiple-choice items
are scored electronically, while the open-ended items are scored holistically by trained readers
using a0-2 rubric. Therefore, more preparation is needed to ensure accurate scoring of the open-
ended items. After each pilot test, the Anchor Committee (consisting of test-scoring consultants,
Connecticut State Department of Education assessment and curriculum specialists, and
Connecticut teachers and reading specialists) convene to review a selection of student responses.
The purpose of this review is to select the “anchor”, or training papers needed to conduct hand-
scoring.

This handbook provides a representative sample of student work at each score point. For each
sample, an annotation describing the rationale for the score is included. Typicaly, there are
three samples per score point for each open-ended item. The three samples are designed to show
the diversity and range of acceptable responses within a score point. The responses are arranged
from high to low, beginning with score point 2 and ending with score point 0. Generally, the
first “2” displayed is a “high-two”, followed by a “solid-two”, followed by a“lower-two”. Itis
important to note that, despite the variability in responses at a given score point, each response is
equally worthy of the assigned score.
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Grade 3: Fishing with Friends

Answer key for multiple-choice and open-ended items

Multiple-Choice

Number

Correct Answer

Strand/Objective

1

Al

A2

Bl

Bl

D2

D3

A5

N[OOI IWIN

MmO IO mo I w

D2

Open-Ended

Document ID

Scor e Point

4190015530

4574004420

4055055290

4654028440

4190040350

3405003110

40565054850

4190039970

4190015710

4574003220

4574003560

4190016010

4574003800

4574003860

3405001850

4190015590

4190015470

4574003600

4055004160

3405031360

3880026390

3405031380

3880026230

3880026590

3405031540

3405031460

3880037070

3880026390

NIOIOIOIFRIFIFLINININ|IOICOIO|IFRIFIFLINININ|IOICOIO|IFRIFIFLINININ

N
o]




Document ID

6514045460

4055004200

3880026650

3880036750

3405032160

8260015350

3880025550

8260015430

OOOI—‘I—‘I—‘I\)N%)
@]
=
D
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Jolene’s class at school is studying
ways people fish in different cultures.
Her teacher started the lesson by
reading this story to the class.

3]

R B Y

Fishing with Friends

. I watched as Grandpa Kenji loaded the things

we would need onto his fishing boat. I looked
forward to these special times, catching fish
and listening to his stories.

. The setting sun was red, purple, and orange.

We had just enough time to get to our favorite
fishing spot.

you have the lanterns, Yoshi?”

Grandpa asked.

. I nodded, and Grandpa smiled at me. I was

proud that I had remembered the small
lanterns that we would light. When the fish
see the light, they come close to the boat,

. Grandpa’s birds, called cormorants, gathered

around him as he pushed off from the dock.
These large birds were very good at catching
fish. Each had a length of rope tied to one
foot. When it was time to fish, Grandpa would
hold the loose ends of the long ropes in his
hands to keep the birds from flying away. The
wide collars the birds wore stopped them
from swallowing the fish.

. “Tell me again why the birds work for you,” I

asked Grandpa.

. He laughed because he had told me this story

many times before. Then, he began his tale.

. “My cormorants came to me from Japan’s

largest island,” he began. “The bird catchers
brought them to me, and [ became their
keeper so they would trust me. They now
believe that I will never leave them.”

. I'lmagined Grandpa feeding and caring for the

young birds. He fed them pieces of fish and
rubbed their wings.

S50L27 0Oy

GR 3
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10.

“You even gave them baths, didn’t you,
Grandpa?” 1 asked.

. *Yes, I did,” he answered. “They learned to be

with me and to trust me. Now, they work
for me.”

. Just as he finished his story, we arrived at our

fishing spot. Grandpa lowered the anchor and
then lit the small lanterns. When they were
burning brightly, he fastened them to the boat.

. One by one, the cormorants slipped into the

water and stuck their heads under to look for
fish. Suddenly, a school of fish swam by, and
the birds dove after them. In just seconds,
they bobbed up with their beaks full of
wiggling fish. They returned to the boat each
time and gave their catch to Grandpa.

. Soon, it was time to head home. Grandpa

brought the birds back onto the boat and
removed their collars.

. “Well done, little friends,” he said, showing a

clear fondness for his birds,

GO ON »



Reading Comprehension Set 53

Use this story map to help you answer

- Answer questions 1 through 8 questions 3 and 4.

on your answer sheet,
Characters

1 This story is mainly about how 1. Grandpa 2. Yoshi 3. Cormorants

i

fishing at night is scary. Setting

b animals can help people with their work.

¢ fishing with birds is expensive. Fittie.—

d feeding and caring for birds can
be difficult. Place — Ocean

Main Events

2 According to paragraph 4, Grandpa used the :
Iaf,tems ti pareErp - The sun begins Yoshi asks
to set. Grandpa to again
f light the way to the fishing spot. tell his story about
o help the birds see the fish. the birds.
h bring the fish near to the boat. Box 1 Box 2

j keep Yoshi and himself warm.

The cormorants
catch fish and
take them back
to Grandpa.

Box 3 Box 4

3 What belongs on the blank line in the
“Setting” box next to the word “Time™?
a Early afternoon
Iy Late morning

Noon

e

=

Sunset

4 What belongs in Box 3 in the story map above?
i Grandpa tells Yoshi why the birds
trust him.
¢ Grandpa removes the birds’ collars.
-1r Grandpa asks Yoshi about the lanterns.
i Grandpa loads the boat.

50k27? 05 @R 3

GO ON »
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Reading Comprehension

Set 53 ;

5 If the author had added another sentence 7 1In paragraph 15, the word fondness means

to paragraph 15, which of these would

best belong? a lesson.
b gift.
a He hoped the birds would not fly away. c love
b h had not '
Grandpa theught that they had no d breath.

caught enough fish.

¢ Grandpa wanted more fish, but we had
no more time.

d It was now time for the hard-working
birds to eat.

In this story, what was the most importaﬁt
thing to Yoshi?

f What the birds were named

g Where the birds had come from

h Being with Grandpa

j Knowing the moon was full

50k27 0Bk GR 3

If the author added another paragraph to
the end of the story, it most likely would
have told

f how Grandpa took care of the birds
after the fishing trip.

g where Yoshi went to school.

h what color Grandpa painted his boat.

what Grandpa’s childhood had
been like.

GO ON »
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GRADE 3
FISHING WITH FRIENDS
OPEN-ENDED SAMPLE ITEMS

The following open-ended items are examples of the wording and format that will be used on the
CMT 4. The strand and objective that each item assesses is indicated below the item. Scoring
rubrics and samples of student responses with annotations can be found on the following pages.

S1

S2

S3

S4

Think about afishing trip that you have heard about, seen on TV, or been on. Writea
brief paragraph telling how that fishing trip was different from the one in this story. Use
information from the story to explain your answer.

C. Making Reader/Text Connection

1. Make connections between the text and outside experiences and knowledge.

What does this story tell the reader about how people and animals work together?
Use details from the story to explain your answer.

B. Developing Interpretation

3. Use stated or implied evidence from the text to draw and/or support a conclusion.

In ashort paragraph, summarize the story.

A. Forming a General Understanding

3. Sdlect and use relevant information from the text in order to summarize events and/or
ideasin the text.

Write abrief paragraph telling why you would or would not have enjoyed the fishing
trip with Y oshi and Grandpa Kenji. Use ideas from the story to explain your answer.
C. Making Reader/Text Connection

2. Select, synthesize and/or use relevant information within the text to write a
personal response to the text (synthesize is not tested at Grade 3).
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SCORING RUBRIC FOR OPEN-ENDED S$-1

Think about afishing trip you have heard about, seen on TV, or been on. Write a brief paragraph
telling how that fishing trip was different from the one in this story. Use information from the
story to explain your answer.

C. Making Reader/Text Connections

Each score category contains a range of student responses that reflect the descriptions
given below.

Scor e Point 0
The response shows little ability to use textual information and does not make important
associations and/or connections between the text, other texts and or outside experiences and
knowledge.

The response shows little or no ability to make connections and/or makes irrelevant connections
between the text and prior knowledge and/or experiences.

Score Point 1
The response demonstrates some ability to make connections between the text, other texts and/or
outside experiences and knowledge, but fails to provide relevant information from the text as
support.

The response shows some ability to make some connections between texts and outside experience
and knowledge, but lacks depth and/or support.

Score Point 2
The response demonstrates thoughtful and clear connections between texts, other texts and/or
outside experiences and knowledge. Connections and responses are supported with relevant
examples.

The response shows the ability to make understandable connections and provides adequate
support.
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S-1 Think about a fishing trip you have heard about, seen on TV, or been on. Write a brief paragraph
telling how that fishing trip was different from the one in this story. Use information from the
story to explain your answer.

Th e Aichig Arig e wed ik o Be i
= r - r- -

Bm-‘r __phan }fmh." sty Lihing +h~t-/k' eaccrd  B)edag,

/e eles e hookme,ond uonrg oshl (sed
e de GLc'.o\ar:. and en  rOpe, il by hge
/ 4
4190015530
Score Point 2:

This response presents a clear connection between the text and the student’ s personal experience. Relevant
personal examples (“In my fishing trip we used fishing poles... We aso use hooks, and worms”) contrasted
with specific examples from the text (“... Y oshi used birds, a color [sic], and rope”) provide strong support.

1
S1B

S-1 ” Think about a fishing trip you h‘ave heard about; seen on TV, or been on. Write a brief paragraph
telling how that fishing trip was different from the one in this;story, Use information from the
story to explain your answer. = ' ‘

Qh . m}f ‘)(\L;Lmn .'{FJD Lué_ I'IDC} Aj’% 01[\1]:.!!"}. MG‘}‘;J

mlo I Ckr}n}')[ Lise. h:r'D\s xo_m% F’J)’ﬁm: on}\;/&an&
i (i’)’F 1[; e C&!\(}h‘f’ [3831:58 Sunnv Jn M@ C{rc% HOWL
E&em ’H’)&m or _eaf ‘Hxam

4574004420

Score Point 2:

This response presents a reasonable connection between the text and the student’ s personal experience.
Differences are supported with specific personal examples (“We used worms and a fishing pole.”) and implicit
textua information (“1 didn’t use birdsto catch the fish... We did not keep them or eat them!”). Additiona
personal details (“...We had lots of fun. We ate lunch at the pond”) do not detract from the effectiveness of this
response.
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S-1 Think about a fishing trip youn have heard about, seen on TV, or been on. Write a brief paragraj

telling how that fishing trip was different from the one in this story. Use information from the
~ story to explain your answer.

W })en T We:nf ek "na e Went £ Sinma bﬁL’!’ !‘1!‘ We S

_ﬂg_‘ih@h@g S-i‘am beaa,quB We a’/@’ﬂ“f baye bifds whe
could dite inte tHhe Woder Crd catoh Lish like that

. L
e 1} o B conyorasacn, .

055055390

S1D

S-l Think about a fishing trip you ‘have heard about, seen on TV, or been on. Write a bnef parag:c
* telling how that fishing trip was different from the one in this story. Use mformauon from: the
story’ to explain your answes.

'The Qﬁ\m{am WiﬂT Sf’ﬁ_u{ - mm
T\/ WS Ié, %ﬁ"ﬂ‘\‘ \’)ﬁpmusﬁ
WS /"\"{”\\M one  cesshfl ag CS
h(", ; \(\QA YaTa %"f(\(\s with h H”}

R I SRR AT
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S-1 Think about a fishing trip you have heard about, seen on TV, or been on. Write a brief paragraph
telling how that fishing trip was different from the one in this story. Use information from the
story to explain your answer.

Oﬂ& Cjﬁ:j- Gn‘[:\! T sqw oo CM’\A o hid ﬂﬂf‘néﬁf John

Dthing, with bs noe. They used Bighing poleS H0 cath
'Piﬁf'\.TAﬁJ J'DWL WS on Fhe hm"hgiﬁ Lop Yhe £3ahk

coud puf theee madils onthe hute 10 et the worms
thet 1% 0y the hube and pulkd the poles out
1o coidch e Sigh. :

4190040350

Score Point: 1

This response demonstrates some ability to make connections between the text and personal experience.
While this response relates several details about a fishing trip that the student has seen on TV, it does not
contrast this experience with relevant information from the text.

. S-1 Thin.k about a;ﬁéhing trip you have ﬁeard about, seen on TV, or been on. Write a brief i'péragraph_
telling how that fishing trip was different from the one in this story, Use information from the
story to explain your answer.. ' ;

| the e Tuwen on did o have  bads.

3405003110

Score Point: 1

The student demonstrates some ability to make a connection between the text and personal experience.
However, the response lacks depth and supporting detail s.
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S-1 .Think about a fishing trip you have heard about, seen on TV, or been on. Write a !Jrief paragraph
~ telling how that fishing trip was different from the one in this story. Use information from the
story to explain your answer.

”_I;f\%\\o, X '\(\D oy RaDe, no C.olex

]

-

40565054850 .
Score Point; 0

While the response includes references to atrip and birds without collars, no clear connection between the -
text and personal experienceis evident.

S1H

S.1 Think about a fishing trip you have heard about, seen on TV, or been on. Write a brief paragraph
telling how that fishing trip was different from the one in this story. Use information from the
story to explain your answer.

T sesn om0 7{}. ~_They WeiZ for fish __Ho Gl e

'

fo __ the 8/10/7%.3 (}nl(;/ OthE 1’}‘?’#}3;‘;5 Yo LFL\/&» "

4190039970

Score Point: 0

This response shows little ability to connect the text to the student’ s personal experience. Supporting details
(“...fishto give to the shark’ s[sic] and othre[sic] thingsto give” are irrelevant or vague.
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S-1 Thmk about a fishing trip you have heard about, seen on TV, or been on. Write a brief paragraph
telling how that fishing trip was different from the one in this story. Use information from the
story to explain your answer. :

oce fime 1 et on o Febd frip
to  the a,ﬂmcmuuma 14 wes dirant
Faan 'Hr\-Q one 1N H\ff 54@’\/ becanse.
. SRW 7(15j\

4190015710

" Score Point: 0
This response does not respond to the prompt (“ Think about afishing trip...”). Instead, the response
includes an irrelevant connection (“...1 went on afield trip to the aquarium”) between the text and personal
experience.
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SCORING RUBRIC FOR OPEN-ENDED S-2

What does this story tell the reader about how people and animals work together? Use details
from the story to explain your answer.

B. Developing Interpretation

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point O
The response demonstrates very limited or no exploration or development of ideas presented in
the text. The response shows little, if any, understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include incomplete or limited inferences, connections between ideas in the
text, or referencesto prior knowledge and/or experiences.

Score Point 1
The response demonstrates some exploration or development of ideas presented in the text. A
fundamental understanding is indicated by the inclusion of some relevant information from the
text.

The extension of ideas lacks depth, although the response may include some inferences,
connections between ideas in the text, or referencesto prior knowledge and/or experiences.

Score Point 2
The response demonstrates an exploration or development of the ideas presented in the text. A
conceptual understanding is indicated by the inclusion of specific and relevant information from
the text.

This extension of ideas may include extensive and/or insightful inferences, connections between
ideasin thetext, and referencesto prior knowledge and/or experiences.
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S-2 What does this story tell the reader about how people and animals work together" Use details
from the story ta.explain your answer. .

This SirlON Ie //_V‘ Hat peapé aﬁd el
NOF}? f‘ﬁa@%@f 25}/ del’)a %hé zﬁ/&iﬁ ﬂé?L
| v, The dmfﬁdm

ﬁs/f 3)/ f‘/rf/de?
V%‘j‘/f’? Aﬁdlﬁ? 6?/25/ ﬂeég/ 22 Feary

4574003220

Score Point: 2

The student demonstrates a clear understanding of the reciprocal relationship between people and animals
presented in the text. Specific, relevant examples (“...the birds get the fish for the grandpa, ...grandpatakes
L care of the birds by giving them baths and feeding them”) support the response.

S2B

© §-2° What does: this story tell the reader about how peopleé and animals work together’? Use details'

|
|
‘ from the story to.explain your answer:
F
\

I 'ﬂu«; L;fbr*v qmﬂd%& biﬂ?’fj Vat’KM/@P

I

m becauﬁe- )76 worked [hem

when Hoc:\/ , w/e/& oy

HG Feed H’)cm f\alﬁﬁ/ ﬂ'})cm, &'/?&/-
gave the m  balhs

4574003560
Score Point: 2

This response indicates a conceptual understanding of how people and animals work together through the ®
inclusion of explicit, relevant details from the text.
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S-2 What does this story tell the reader about how people and animals work together? Use details
from the story to explain your answer.

T;')é bfr}ls + rug-*fr éﬂéﬂdm'nq -'bceq uSc by

carcd f@ﬁ%m’ a0d now they wiork far

by u atd coichLish.

4190016010

Score Point: 2

This concise response clearly indicates the student’ s conceptual understanding. Relevant details from the text
support the response.

S2D

S-2 What does this story tell the reader about how people and ammals work together? Use details’
from the story to explain your answer.

Ty e "a*or‘u\ -h;\ 6 the veodor‘ Vhov’k-
ODeple. €GO CH  Soo@th
e ‘é*oru\ BAgs *ha—\-
Bcds l"}e(D mm cateln Bis

4574003800

Score Point: 1

This student demonstrates some understanding of the ideas presented in the text, but the response lacks depth.
The response includes supporting details regarding how the birds help Grandpa, but does not explain
Grandpa s role in helping the birds.
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S-2 'What does tins story, tcn the reader about how people and animals work togcther? ‘Use.details
fmm the story to explain your-answer.

The 5\‘0(:4 bells Vw« féﬂé»ﬁ{' Ox\oou\- ‘r\ﬁ)u) Gnim}sl

and. meoole, wock Loar)hef bu day Yook aloird
con \Jse \*5 wa Cor aavchlV thq\ Soch G

Q.(‘ Lish m& @nd ‘\G ‘rwlo Dﬁnﬁlﬁ YAy
A et Lagys.

| 4574003860

Score Point: 1

This response indicates a fundamental understanding of the ideas presented in the text. Details refer to ways
‘ that birds can help people (“...abird can use its beak for many things, such asfor fishing”), but specific
L referencesto the text are not present.

S2F

S-2 What does. this story tell‘the readeruaboul: how people and animals work t@gether'? Use detaﬂs
from;the story to explain your answer.

<nm cﬁ)m ok for VL{\& hé? e j)(f/]n/na/
QV[‘(% 7[/f D@d’f—]w d;‘fw ./});r‘c{; .; Tﬁdﬂ[/?ﬁ{if

guanp.

- 3405001850
~ Score Point: 1
This response indicates some understanding of how animals and people work together, as presented in the
text. While the student offers a connection between the text and his/her personal knowledge, ideas are not
. developed fully.
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S-2 What does this story tell the reader about how people and animals work together? Use details
from the story to explain your answer.

J%gg:ﬁ;@_c;md ANmnals oA lma\\mr

‘._N\ hels g, aec e\ Sﬂ(h? one_

& \rYM\M O hl% bo‘k lr\r\éi‘ﬁ Some

ONe., he. \\DQ‘\ \/\\Xﬂx

4190015590

Score Point: 0

This response indicates very limited understanding of the ideas presented in the text. Some general
information (“ People and animals work together by helping ecther [sic]”) is restated from the prompt, but
other details areirrelevant.

S2H

S-2 What does this story tell the reader about how people and animals work together? Use details
from the story to explain your answer.

he Aa&L\- b)’ tell mof

]Ql[ﬁdﬁ ‘!"(1/{ r\lO C-I"G‘f}’

thin y¢, ;gf—*o %QJJLV Jr% c y
/ﬁ,n@ (s ___Maners or- g—'a
an H’h‘a L QN

Yo 81/64' Qrfjm

4190015470
Score Point: 0
This response shows little understanding of the text. Information isvague and irrelevant.
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S-2 What does this story tell the reader: about how people andianimals work together? Use details
from the.story to explain your.answer.. ,

4 Q‘: . : ‘ .ﬂ] g ‘ / » .

4574003600
Score Point: 0
Details presented in the response are incorrect.
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SCORING RUBRIC FOR OPEN-ENDED S-1
In ashort paragraph, summarize the story.
A. Forming a General Under standing

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point 0
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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S-1 In ashort paragraph, summarize the story.

Yosh aad W omodoa weG oaloo £ishina.
TR e J
_%5‘&“'3’ g‘r‘a‘nd\‘m ok \bs o™ Japdﬂﬁ
lacoest island. The. bids  woCkend foc
\'i"OSA\n\T" ©@ (o ndga. When Tye +uio of
rheen ot ’rb Hhiee Pishiog Spot Yhe birols

Suam  afLteC @ <hnoliof [leh, Y%a. ol ell gl oved. Hnen,
#Grrt‘:‘uvr"w—

4055004160
Score Point: 2
The student demonstrates a clear understanding of the text by effectively summarizing most of the story’s main

points. The response includes relevant information and specific details from the text (“...birds from Japan's
largest island. The birds worked for Y oshi’ s grandpa’).

‘ S 1 In a short paragraph summanlze the story

G’J’&m)ﬂw \nc:ﬁ r\xfaﬁe f\mul‘b %%\, \1@\*(7 ‘n m coh\,\
Yan for b DY & Luhemv M ¥.€7h Seethe \Lg)hi—
theycome close Yo fne ook Czra:aml__pagbm_a_mu_aaﬁ
_Cormatants., O\C&mcﬁ_CLCg}nthm as_ he oulle,cﬂ
oSt from Yt choetA Thiese leoe \a cds  wese uo:’//

G0l Cﬁ‘}’f"mi‘whmq ok, 340503136
3405031360

Score Point: 2

The response effectively summarizes the story’s main points. Details are relevant and specific.
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S-1 Ina short paragraph, sﬁm;ﬁanize- the s'tc-my;u '

72’-3 fs:-'n%r}g g _ah'aq#‘“ a _b‘n}!; hig Jrnnd}ﬁnlhcr : ,—,nJ — %ﬂsp burds
Hat: helps. b -P;,c):;,-rilﬁ’? nt:l?'sia.‘ a};mﬁif’ how the  birds

'cl_ah# Jllu awm/.- nnd O%J{Bmdoa Mlma @ qJ‘oN abmh’* j:;ow
| JJ?”LJ'"‘L he el b T’ el aed b b

L

: -}h'P}f i%r}: the  hirde Lrow: 9945;1:‘-. Jhe Liches oy
; et TR g

14 aod Jhe -ﬂqhn_crnmr -hb the hnad : : 38&0626395 -

3880026390

Score Point: 2

The response demonstrates a clear understanding of the text. Most of the story’s main points are included and
supporting details are relevant.

§-1 Inashort paragraph,..samanize the story: ‘ )
Grandpa and Voss. went Fishy
L}ip She aSkeod gra hdﬁm )4'0 ted/
hils Stor g . Abhoo why The 6;{\&5’
oSt him. 7%::27‘5 ' 4//; G Y4 o
. a3Ah ffﬁ"l forr him:

3'—'/03’03!3@ | |

© 3405031380
Score Point: 1
The response indicates a basic understanding of the text. Supporting details are relevant, but limited.
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~ 8-1 In:ashort paragraph, summarize the story.

ne Q%*Ovud LA aonu¥  ¥ao ngfb?\t Y\ caame.

‘\c,- Oxonchpo (ol '\}mhi .‘."w.qe_.l.-..é c,aef\;.-e O o
Fahina  avio ‘n‘A* Noew rd' no¥  avde T Vipes |
Xty fg«ﬁ-.k. :éna 3‘«;5\5 %eu\\buﬁe bﬁc&:,,m\e% (ise.
biras \oteaus W r-on‘._ﬁh. -G’*‘QSEJ:){ X0 %E-"'r

Moo Nitw  uawn Nee Vovd. | 3880026230
3830026230 |

Score Paint: 1
The response demonstrates a basic understanding of the text. Details are limited and not always supported

by thetext (“...it was easy to get the fish with the bird”).

r |
|

l' S-1 Ina short paragraph, summarize the story.

The =locqd 5 4 [t —Tfaﬁhr md

]M% @\SM’M g\@j&\:o@ - Wend ™ On. &

f{aﬂ;\ w9 tcw and vy NS oD By

WS o ViedS
3880026590

Score Paint: 1
The response indicates a basic understanding of the text, but supporting details are very limited.
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| s 1' Ina short paragraph, summarize thie story. _ ST
e Story atbavf.‘}’ whepr —;éApy Met a_ bird,
’ﬁm\; Lovcd. himn " S0 /Mgck ;q;ha(, +Ama.
alss it qwmw Fosl» bo  Car ﬁ*r'“ C:rr

._‘,.--‘-;‘. i SO griel WS . L@

. +16J» U.o ambfhaé ’ws hm.fr 0”’10(— A ral-
und. }ﬂ/S b&ck 7l0n: " | 34esSe3ISYO. o

3405031540

Score Point: 0

The response includes significant misunderstandings of the text. Many details are incorrect (“the story about
when they met abird”).

?f’\b \mo\l‘r \cf\mle 3r\w9§,9 \)MR \/ery MW,\\ He |
PY@P\B\H\ ol So Qm\k whon H«\ \1 ﬁﬁ’ T)\PY
\\O\A [Qn ot ﬂm\ '\ \Af\f\ ﬂ\%&e\m‘Y\AQ ﬂ\@\l
%&M}\r ha\Jele l\r\{’ﬂ@, \oﬁ“‘z\? Covne, ﬂ‘o‘w\ﬁ

3405031460

Score Point: 0

The response demonstrates little understanding of the key events of the text and does not summarize the
story. Some details are incorrect (“they didn’t no [sic] were [sic] these birds come from”).
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S-1 In ashort paragraph, summarize the st_ory.::

v

” X .[1@ 5‘&'{}.- et [ P g r0 3'p 'E'ﬂ. c—&ﬁ(h F5 }" = 'rd'

A VIV NP teet Yhe p¥hes R

3880037070
Score Point: 0
The response demonstrates little understanding of the text. Details are vague.
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SCORING RUBRIC FOR OPEN-ENDED S-2

Write abrief paragraph telling why you would or would not have enjoyed the fishing trip with
Y oshi and Grandpa Kenji. Use ideas from the story to explain your answer.

C. Making Reader/Text Connections

Each score category contains a range of student responses that reflect the descriptions
given below.

Scor e Point 0
The response shows little ability to use textual information and does not make important
associations and/or connections between the text, other texts and or outside experiences and
knowledge.

The response shows little or no ability to make connections and/or makes irrelevant connections
between the text and prior knowledge and/or experiences.

Score Point 1
The response demonstrates some ability to make connections between the text, other texts and/or
outside experiences and knowledge, but fails to provide relevant information from the text as
support.

The response shows some ability to make some connections between texts and outside
experiences and knowledge, but lacks depth and/or support.

Score Point 2
The response demonstrates thoughtful and clear connections between texts, other texts and/or
outside experiences and knowledge. Connections and responses are supported with relevant
examples.

The response shows the ability to make understandable connections and provides adequate
support.
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| S-2° Write a brief paragraph telling why you would oruwould not have enjoyed the ﬁshmg trip with _
Yosh1 and Grandpa Kenji. Use ideas from the: story to-explain your answer. ;

I -1_mnnr§ffh7'—_l' pﬂ{n}g.- he. -H'In J_)f"fﬂ_aj'ﬂ- _-H’)E!y r,lﬁ'P h?rﬁk‘-; and

i 3fandFa holds _on- +br dhe ropes. on- Jhe  bicds

r

smHﬁrg; there. 08 the b (Illﬂ;-nf?' nb#a-‘ar}:-‘ 1 Mm/rf-'

ywhile
oteblev_be bineds bk wlwrﬂp_amm‘m chartes el ling. Jhe.
S.—}.‘bf/v aboud  how  dhe birde .'m-f/ n: Yusd him T

et ned ba bored 2l a LSﬂmndT.ﬂM" Jhea  hen

m/a@].na out nA ::U_QL bff//v ,mm:#)

b _F:chrﬁ’ﬁ Wallo)r 0 )il
. .../ 3880026390

- et oxited. Score Point: 2

This response demonstrates a clear connection between the

student’ s personal feelings and the text. The responseisrich

with relevant supporting details.

§-2 Writea bnef paragraph telling- why you would or would not have enjoyed the fishing trip with
Yoshiand Grandpa Kenji: Use-idéas from the story to explain your answer. :

seeny f:or"mc::l* am‘?s '@:S‘ﬂ th &) rm\aw CZ:H'V‘“%

ﬂmpﬁ;nri Q- \Qrﬁerﬁ_ 'Fo (ﬁ*lr

Fime with 1y fe’,\aﬁm(e;,.l,

| 1DV€_ s ‘P\s‘h | m-Hw Qa %%h\ﬁ& ﬁm\@ '--qnd‘"'

Drnb)zﬂy witl  bhirds. I+ &&vﬁc\s 'FUW,

T W{)UH have em\c:\rec\ Y bec:uc_me e 5} hove me@g i

and 32 koow [ el howre

6514045460

Score Paint: 2
This response indicates a strong reader-text connection. The response includes numerous specific examples

fromthetext (“...cormorants fish, with a colar [sic] and rope, or alantern to attract fish”) and the reader’s
personal experience (“...like spending time with my relatives. .. love to fish with afishing pole’).
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S-2 Write a brief paragraph telling why you would or would not have enjoyed the fishing trip with
Yoshi and Grandpa Kenji. Use ideas from the story to explain your answer.

I \ouwld haVe liked To0° 30 -Fl’.rhfn\;l’.

i_ "‘\JOUAJ_ ha\le S?&nf Come  Time

\ith My uﬂra‘n,l,hﬁkaf‘:. hi¢  ‘cormofants,

-H.Chinj iN_pwil ’i"';ﬁn'nj .({mh an o
being obole to bring +hes lantern

Yo Vure Yhe £i5h to the fish.ng

[o 4055004200
patd s ScorePoint: 2

This response shows the student’ s ability to make a clear
connection with the text. Adequate supporting details are
S2D ‘ included to justify the student’ s assertion that he/she would have
enjoyed the fishing trip. 7

S-2 Write a brief paragraph telling why you would or would not have enjoyed the fishing trip with
Yoshi and'Grandpa Kenji. Use ideas from the stery. te explain your answer. .

T Wik Wont  kn S,
o Waudd e Py |

£ rivig b vds

3880026650

Score Point: 1

The student demonstrates a basic understanding of the text and presents a limited response to the
prompt. Additional supporting details from the text are needed.




§.2 Write a brief paragraph telling why you would or would not have enjoyed the fishing trip with
Yoshi and Grandpa Kenji. Use ideas from the story to explain your answer.

T wold ook Tl VIR f;:::h.:-r:é? Feip

R g.:fac}-()aL and ‘}tr‘)%’r; _infd. f‘n\}:ft Jotcc?cfﬁ

3 _ will bm’/l\ i i’\jﬂé_ ‘3‘5\/] and /My

baadh W‘H tet Ez\ii'-m:m/. and _ oeh

Fi C‘o‘é/-/. Cd” ) J‘f‘l«’:‘ Locter

3880036750

Score Point: 1

The student demonstrates some ability to make a personal connection with the text. However, supporting
details are limited to personal examples. Specific textual support is not offered. While some
misunderstanding about the characters (“...granpa[sic], and Y oshi, and Knji [sic]”) is evident, this error
does not detract from the score of this response.

S2F

I
1 | §-2 Write a brief paragraph tellmg why you would or would not have enjoyed the ﬁshmg trip with .
Yoshi and Grandpa Kenjl Use ideas from the story to explain your answer.

Na T AVVASLY ld ot {‘\(‘Hm —
no oved The PISh ihg P L o

R

mfl Ke 10 Yous b ads Jm Q@EAHW
Eih

3405032160

Score Paint: 1

This response includes evidence of some reader-text connection. However, support is quite limited (“...1
would not like to yous[sic] birds to catch the fish™).
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8-2 Write a brief paragraph telling why you would or would not have enjoyed the ﬁshmg trip with
Yoshi and Grandpa Kenji. Use ideas from the story to explain your answer.

Lher‘ﬁ el Ccoateh Ll theim Wl

Up 1w 1he, 5\‘:3; I va_g o Sug<el.

8260015350

Score Point: 0

This response does not address the prompt in a meaningful way. The student makes irrelevant connections
to the text.

S-2  Write a brief paragrabh telling why you would or would not:have enjoyed the fishing trip with -.
~ Yoshi and Grandpa Kenjii Use ideas from the story to ‘E)lam YOUr ANsWer.

1 ’\/\/I“@h r(’)/vo e, \‘”\\/\qn‘Q )H”\h
b@(‘m;"m ,} ]/\m/c: C-m YXEN 1/\

"l‘g '?)O\_}/ ’FC) VHWM

3880025550

Score Point: 0

This response does not demonstrate the ability to use textual information to support a significant connection
between the reader and the text.
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S-2 Write a brief paragraph telling why you would or would not have.enjoyed the fishing trip with
Yoshi and Grandpa Kenji. Use ideas from the story to explain your answer.

X Se TP g2 PN 2O an Ehe
e w hocaus g 3 v e RS .
8260015430
Score Point: 0

This response shows little evidence of areader-text connection beyond the most basic level. There are no
relevant supporting details from either the text or the student’ s personal experience or knowledge.

57




Grade4: The Hawk

Answer key for multiple-choice and open-ended items
Multiple-Choice

Number

Correct Answer

Strand/Objective

10

A2

11

D3

12

B3

13

Al

14

A5

15

Bl

16

Bl

17

> <> IT|W|< | w I

A4

Open-Ended

Document ID

7692034450

7351036700

6514032300

7413004470

7351037100

3728001390

7440023800

7413004620

74113004570

7370021300

8180006400

7413004470

7440024100

7422024100

8321030700

3728001930

7440024000

8321030450

7692034970

7370021400

7351036800

7692034450

3316008700

7422024300

7422024400

7692034510

8321030550
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6.

Kelty and her father like to take walks
and name the birds they see. When her
father found this story in a young
people’s magazine, he gave it to Kelly
to read.

The Hawk

. When Wally entered their lives, Alana Keene

and her brother Daniel had been doing
homework. A loud whack at the living room
window interrupted the scratching of their
pencils on paper. They called to their dad, and
the three of them rushed outside to see what
had happened.

. On the ground beneath the window lay a huge

brown bird with a white head. It tossed
and turned, thrashing its wings about on
the ground.

. “That’s an unusual looking bird!” exclaimed

Daniel. “What kind is it?”

. "It looks like a hawk,” said Mr. Keene.

. The bird continued struggling, sometimes

hitting a wing against the side of the house.
“It’s going to hurt itself!” cried Alana.

“Let’s call County Wildlife Refuge.,” said
Mr. Keene.

. A woman at the refuge, Rita Banner, told Mr.

Keene to throw a blanket over the bird. Then,
it wouldn’t see things that might frighten it
and cause it to hurt itself more. She said she’d
come get the bird and soon arrived in a van.
The Keenes watched as she pulled on long,
heavy gloves. Carefully, she removed the
blanket covering the bird.

. “Won’t it try to bite you?” asked Daniel,

looking at the bird’s sharp, hooked beak.

5064 &

GR 4
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“That’s less possible when it’s held by its
claws,” said Rita. “A hawk is more likely to
use its claws than its beak for protection.”

. Rita explained that the hawk had knocked

itself out when it flew into the window. The
County Wildlife Refuge would be the place to
find out how badly it had hurt itself. She
put the bird in a special box in the van and
drove away.

. The next day, Rita called and invited Mr.

Keene, Alana, and Daniel to come to County
Wildlife Refuge to see the bird. Mr. Keene
thanked her and mentioned that his children
had named the hawk “Wally.”

. Rita met them at the gate of the refuge center

when they visited a few days later. “We have
many special areas to take care of sick or hurt
animals,” she said. “Let’s begin with the
clinic where hurt birds are brought.”

. They walked through the clinic and the

grounds. Then Rita showed them enormous
cages containing birds of all sizes and
varieties. Finally, she led them to one where a
large brown bird sat on a limb.

GO ON »



4. “There’s Wally,” she said.

15. They were amazed at the change in Wally. His | 11 W'_“” was ﬂ.‘@ most important thing to the
huge claws grasped the branch as he looked at writer of this story?
them with curiosity. He flapped his wings

: = X : a  Knowing the different types of hawks
several times as if preparing for flight.

b Teaching people to handle hurt wildlife

|6, “This is one of our exercise cages,” Rita said. with care
“We bring birds here after they’ve healed and ¢ Making sure wild birds don’t
before returning them back into the wild, so scratch people
they can repair their flying muscles. Wally is d Saving money for bigger cages for the

almost ready to head back to the woods. He largest birds
was lucky; he’s going to be fine.”

[7. Alana and Daniel said, “Goodbye™ to Wally,
He seemed to know who they were and made | 12 From the information in the story, you can tell
a swoop around the cage as if to say that Rita is
“Thank you!”

I sneaky.
_ g artistic.
Answer questions 10 through 17 on your i &G
answer sheet.

i skilled.

13 Paragraph [1 is mostly about

a a health report.

b an invitation to visit Wally.
¢ a wildlife refuge.

d an outing for a family.

14 In paragraph 13, the word varieties means
10 According to paragraph 7, the blanket was

important because it kept the bird £ truths,

g approaches.

f alone.
h Kkinds.

g warm.

j [facts.
I from being more frightened.
i from seeing its friends.
50b4k 9 GR 4 .
) GO ON »
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Use the chart below to help you answer 16 The ideas in paragraph 15 are arranged

question 15, to show
i alist of details.
The hawk hurts itself. g the order in which things happened.
h how two things are alike.
1 J a main idea with supporting details.
h 4
17 If the writer had added another paragraph to
2 the end of the story, it would most likely
Jr have described
Alana and Daniel visit a  Wally flying back into the woods.
the refuge. _ b Rita placing Wally in a smaller cage.
3 ¢ Alana and Daniel doing their homework.
v id  County Wildlife Refuge’s oldest
buildings.
Rita explains about the
exercise cages.
15 4
Which event belongs in box 2?
a Rita comes to rescue the hawk.
b The family says goodbye to Wally.
¢ Alana and Daniel do their homework.
d The family walks through the clinic.
50L4L 10 GA 4
10 GO ON »
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GRADE 4
THE HAWK
OPEN-ENDED SAMPLE ITEMS

The following open-ended items are examples of the wording and format that will be used on the
CMT 4. The strand and objective that each item assesses is indicated below the item. Scoring
rubrics and samples of student responses with annotations can be found on the following pages.

S3

S4

S5

Thisstory iscalled “The Hawk.” What could be another title for it? Explain your
answer with information from the story.

A. Forming a General Understanding

1. Determine the main idea (nonfiction) or theme (fiction) within the text.

Write abrief summary of the story.

A. Forming a General Understanding

3. Select and use relevant information from the text in order to summarize events
and/or ideas in the text.

Imagine that you are Daniel. Using information from the story, write abrief

paragraph that could have appeared in your journal on the day Wally crashed into your
window.

D. Examining the Content and Structure

2. Select, synthesize and/or use relevant information within the text to extend or evaluate
the text.
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SCORING RUBRIC FOR OPEN-ENDED S-3

This story iscalled “ The Hawk.” What could be another title for it? Explain your answer with
information from the story.

A. Forming a General Under standing

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point O
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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S-3 This story is called “The Hawk » What could be another tltlc for it?. Explam your:answer w1th
-infermation from the story.

Tt could alsa Mﬁ‘f e e {;go-
u)‘ﬂﬂ“‘“ 'Hm Sory LIRS w\mﬂ‘w 6006{" B Ydeliudis
nQ:UHm Coscesed th~ a-'*'f‘-\rﬂ»»-liéﬁﬂn\é\ bum:md )
oAb oindsas the t calfed k. Qauﬂ-h;
Wlild { Lo, @e@m%@mmd. u\)\'\eh %S\r\‘z CLOLW\Q_, |

| -Hr\e heoleck 'H"tfa’_ B ord O\r‘m\ s { ,ch& ’Sc.

o i thet  jo o br% fescue.

7692034450

Score Point: 2

The response presents a reasonable new title for the story. The student’ stitle is supported with relevant
details that demonstrate a clear understanding of the text (“...the story was mainly about a hawk getting
rescued”).

KA

S3B

-

S-3 This story is:called “The Hawk.” What could be another title for it? Explam your answer with
( information frem the story. -

| A‘nﬂ-}wp 3&!\(‘ OIS -(:‘nw dre S‘hﬂa Lwld be
1 - W& -Lnnjfﬁ"‘{ Hmﬁ 72@ r;\(’)t)!d e £)
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mmmer\ when ke Q@iq ¥ mﬁm ‘fﬂ"{ﬁjar‘tfg
he & - o L’PM anre, mﬁ dbC)’ “Hm“ F/M,Q (Fxmn*u

(e Kefige ).

7351036700

Score Point: 2

The response presents a reasonable new title for the story. The student’ stitle is supported with specific
details from the text.




S-3  This storyis called “The Hawk ” What could be another title for it? Explain your answer. wuth
information from the story." '

%6 Hau%uho GGJF !ml @c%ﬁd Zm’ vlf%/c_—“:"
Recacse in this. “h;r“i/ Hz@ o CLO‘} huf;’*
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6514032300
Score Point: 2
The response presents a reasonable new title for the story. The student’ s title demonstrates an understanding
of the main idea of the text and is supported with relevant details.

S-3' This story is called “The Hawk.” What could be another title forit? Explain your:answer with
-infermation from the story. :

“The _Helpfol Eamly’
T pick  that because this s a story
sbout A Loy dhat  saves g bucd.
Thiass wha T mci\ Fhat.,

P
I

. 7413004470

' Score Point: 1
The response presents a new title that is related to the story, but based on general details (“...thisisastory
about afamily that savesabird”).
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S-3 This story is called “The Hawk.” What could be another title for: 1t” Explam your answer. w1th
information from the story.

The lﬂmdfeq LmﬁL H'n..;k ﬁx/f—/ Sl,ﬁ;u/a/_nﬂw// JL
Hood- hecguse Awas. it vios obout vt
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Linle/ _boe o z);,d.ier'% Lifle,

* 7351037100
. Score Point: 1

The response presents an acceptable new title for the story. Limited supporting details (“...it was about
- ahurt hawk...it hurt it’ s[sic] self”) indicate a basic understanding of the text.

S3F

S-3 This story is called “The Hawk.” What could be another title for it? Explain your answerwithi
information from the story.

Tlnp Harurk - Cc? Eﬂ/ w,q Léfj a use /’}/)a 2

g Lns namaﬁﬂ Chﬁ S’L,-(rfv

3728001390
Score Point: 1
The response presents a new title that is based on general details from the story.
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S-3 This story is caI]ed “The Hawk.” What could be another title for it? Explain your answer with
¢ information from the story.

“The bid bird 05K nmﬂt—rfb,mt DeC AlSY
715 (o) Lab’ﬁm?

7440023800
Score Point: 0
The response does not address the prompt. A new title for the story is not suggested.

S3H

S-3' This story is called “The Hawk.” What could be another:title for it? Explain your answer with
infermation from the story.

. 7413004620
| Score Point: 0
| Theresponse does not address the prompt. A new title for the story is not suggested.
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S-3 This story is called “The Hawk.” What could be another title for it? Explain your answer with
‘information from the story.

'f’\"(\\s 9&3\\1\& e&\\&g -‘r\ne. \ am%’-—&m@;
; 2 C——CM\A,\(\@ f\t‘)"T’

74113004570
Score Point: 0
The response restates the title of the story. A new title is not suggested.

o o L wm g
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SCORING RUBRIC FOR OPEN-ENDED S4
Write abrief summary of the story.
A. Forming a General Under standing

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point 0
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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S5-4 Write a brief sﬁmmary of the story.
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d“éji (olly onid de e '"rm (C?m boach

th e (e als . 7370021300
Score Point: 2
The response demonstrates a clear understanding of the text. The

response effectively summarizes the main points of the story. Specific
supporting details from the text are included.

S4B

S 4 Write a brief summary of the story.

. el Fwo kids  were (f@mn Hoel » lnofrw:,rmwl:
r one: Jm{_ ok g hwuk BiE The colionfiey, ’rhé’.\i
_colledd  Hhe. Country Wildls Lo Q\eﬁua@ anel-

| —%eu ook Hhe. birnf oy Yo ’Lm anol’
| i 5‘5'” . Soan tHhe V@Fﬂt"ﬁ et 4‘0
_cee  dhe hpwk they mpmed wlll The |
| _lodiy a+ Hoe Country Wild{rfeo Reluce
said” \Wolly weuld e neter in o few

8180006400

Score Point: 2

The response demonstrates a clear understanding of the text. The response includes the
main points of the story and relevant textual support.
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-S-4 Wmc a brief: summary of the story.

|/ The Keeﬂe*s are. yn. . thelwe hguse
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7413004470
Score Point: 2

The response summarizes most of the story’s main points. A combination of general
and specific detail s provides adequate support.

S4D

§-4 Write a brief summary of the story.

L Lird vemen m\\u Plow  ¥heow o windoy, Am Yhe overe oF B bouse

colled Yhe Saunty wndua- Q,.pm Lo am Hak, u:uUlu
ono wen (& wue ﬂd\u A0 maueh
e e WtH{LCM

A‘n;l < tared 1"}'.0
&‘hcﬂ {edy- l.ul-t”{x Pree o ¢
~ =)

7440024100
Score Point: 1
The response indicates a basic understanding of the text. Details are general, but relevant. One

misunderstanding (“...Wally flow [sic] throw [sic] awindow”) is present, but it does not detract from the
overall score of the response.
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S-4 Write a brief summary of the story. - .
b HewK cofeshed inte . o Windews . ond. the
29%‘%\&; who _ Lived  Yhece 00;_ he]D ]Du
thho. Cbun)re“g L‘_).‘ial S @g‘juﬁ,e Tl’)&q

hwx\ﬁb Yhe “auu‘r( cmb Set A’ %ree,l

7422024100

Score Point: 1

The response indicates a basic understanding of the text. The summary isvery general. Specific supporting
details are very limited.

S4F

S-4 Write a brief summary of the story.

e, Shoru s oot 2 childen Hole
ore, Ao~ YHee herneun ok, theres Maymes
ot poped , Muna Thess heordy o lovd ahack.
\n e, \Wing coom “dsndo. panied an &
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—‘Qr@r(\ N wtsde, 1o e whatb happenes,
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Ol B7nwon biraThes soih 4 looks
Weeo o b spimrw

Score Point: 1
In this response, the student retells the first four paragraphs of the
story, but does not summarize the story.
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a, S 4 Write a: brlei‘ Summary of the story

Tt Stof is: %od b%dfe, when Soo
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3728001930
- Score Point: 0
The response does not summarize the story. Limited understanding of the story is evident.

S4H

S-4 Write a brief summary of the story.
i \_\ \\\- l‘\\ﬂ 3\ 3&' LY S a. Qo) S*ta -(":3

Gro leo\s \ﬁb\a obhaut &_.\g{'u.)\(é

7440024000
Score Point: 0
The response does not address the prompt. No summary is present.
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8-4 Write a brief summary of the story.
ex/Hrg  wwuld /oK 4o pead more.

—y

- 8321030450
Score Point: 0
The response does not address the prompt. No summary is present.
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SCORING RUBRIC FOR OPEN-ENDED S5

Imagine that you are Daniel. Using information from the story, write abrief paragraph that
could have appeared in your journal on the day Wally crashed into your window.

D. Examiningthe Content and Structure

Each scor e category contains a range of student responsesthat reflect the descriptions
given below.

Score Point O
The response demonstrates a cursory examination of the text, but does not make judgments
beyond the boundaries of the text. Thereis little or no consideration of how, why or for whom
the text was written.

The response shows little or no ability to evaluate explicit or implicit information and/or makes
superficial judgments about the text and the author’s craft, including literary devices. The
response may be simplistic and unsupported, illogical, vague or irrelevant.

Score Point 1
The response demonstrates a sufficient, though limited, examination of the text and makes some
attempt to use this information to make judgments beyond the boundaries of the text. The
response may include consideration of how, why or for whom the text was written.

The response shows some ability to evaluate explicit or implicit information and/or makes

plausible judgments about the text or relationship to the text. It may include an evaluation of the
author’ s craft, including literary devices, and/or a projection of the implications raised by the
text.

Score Point 2
The response demonstrates a thoughtful and thorough examination of the text and the ability to
use this information to make judgments beyond the boundaries of the text. The response may
include consideration of how, why or for whom the text was written.

The response shows the ability to evaluate explicit or implicit information and/or makes
insightful judgments about the text or relationship to the text. 1t may include an evaluation of the
author’s craft, including literary devices, and/or a projection of the implications raised by the
text.
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S-5 Imag:ne that you are Danlel Using information from the story. write a brief paragraph that \
couid have appcarcd in your Jjournal on the day Wally crashed into your window. o
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7692034970

Score Point: 2
This response demonstrates a thoughtful examination of the text and the student’ s ability to use explicit and

implicit information to craft a plausible journal entry for Daniel.

S-5 Imagine that you are Daniel. Using information from the story, write a brief paragraph that '
could have appeared in your journal on the day Wally crashed into your window.

feday . -hd\u!h Clasheat A o  Sur
l\).:ljoa) Me ound My S .sler Nas fhzg/ :
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7370021400

Score Point: 2
The response shows a thorough understanding of the text and the ability to move beyond the text to create a

credible journd entry for Danidl.
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S-5 Imagine that you are Daniel. Using information fmm the story, write a hr:ef paragraph that -
could have appeared in your journal on the day Wally crashed into your window.

" _
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e

7351036800

Score Point: 2

The student demonstrates the ability to evaluate explicit textua information and use the information to craft
aplausible journal entry for Daniel.

S5D

S-5 Imagine that you are Daniel. Using information from the story, write a brief paragraph lhat
could have appeared in your journal on the day Wally crashed into your window.

T 1 oo Daniel  and — al bied _cxashed
_in My W:nc\al.d o L coudA (. T Jr\‘\c\-!- X -DeH—
_bad —pr H‘\.@ bn:l T oonbed g \f\r[m \"r.- ga.
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"'J,Tsr mg (—H,\o biedy

7692034450

Score Point: 1

The student demonstrates some ability to evaluate explicit textual information, but supporting details are quite
general (“...I"'m happy for Wally”).
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FRAULT O

S-5 Imagine that you are Daniel. Using mformauon from the story, write a brief paragraph lh'lt
..could haye appeared in your journal on the day Wally crashed into your window.

oo™ - Jawmrnid ],
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3316008700

Score Point: 1

This response indicates some examination of the text and offers a plausible journal entry for Daniel, but
details are limited.

S5F

S-5 Imagine that you are Daniel. Using information from the story, write a brief paragraph that
could have appeared in your jourgal on the day Wally crashed into your window.

7422024300

Score Point: 1

This response offers a limited examination of the text. While details are relevant, additional support is
needed to strengthen the response.
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$-5 Imagine that you are Daniel. Using information from the story, write a brief paragraph that
_ could have appeared in your journal on the day Wally crashed into your window,
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7422024400
Score Point: 0
The response demonstrates a cursory examination of the text and does not clearly address the prompt.

S5H

8-5 Imagine that you are Daniel. Using information from the story, write a hnef paragraph that
--could have appeared in your Journal on the day Wally crashed into your window.

T I'YImJH* of ovote Sormet l’n'mq ke
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7692034510
Score Point: 0

The response indicates a minimal understanding of the task and includes details that are unrelated to the text.
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S-5 Imagine that you are Daniel. Using information from the story, write a brief paragraph that
could have appeared in your journal on the day Wally crashed into your window.

- wou (Gﬂv dq K@ Cove

o dhe Hc.m% :

|

a5 tDO\A\A

Qee.nk =T beald

Show e 4—5 e Qr.'p_hAS ()(hf!

el ’

dhem ~!—@Kr cor¥

al

LIS ) L 3

il

”‘{f’/ ‘b\

ar 3 weolls.

8321030550
Score Point: 0

| Theresponse indicates aminimal understanding of the prompt. Details are not supported by the text.
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Grade5:

L awala

Answer key for multiple-choice and open-ended items

Multiple-Choice

Number

Correct Answer

Strand/Objective

10

D2

11

A2

12

A2

13

Bl

14

A2

15

B3

16

“|OTOMmE o

A5

Open-Ended

Document ID

7351048590

7351048790

7576018970

8340032050

7413042160

3817019200

7351048890

4190003420

7413042360

7351048590

8279018780

7357048740

7576019020

7576018220

7576018620

9024008210

9024008450

9024008330
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Jonathan’s gym teacher asked each of the students to find out about a game played
in another country. Jonathan read this explanation about a game from the
African country of Uganda.

INAWY/ANNAN

Section A.  Games are fun, entertaining, and challenging. Games are social times shared with friends
and family. People around the world enjoy them,

Section B. In Uganda (0oh-GAHN-dah), a country in east-central Africa, children develop skill at
throwing spears by playing a game called LAWALA. You can play this exciting game
outdoors with a group of friends. Since spears are dangerous, you can use balls instead.

WHAT YOU NEED:

» hula hoop

» | ball for each player

HOW TO PLAY:

Step 1. Form two teams of equal
number. Decide which team is
Team A and which is Team B.
Team A goes first.

Step 2. Team A lines up side by side.
Each player has a ball.

Step 3. The captain of Team B rolls a
hula hoop across the ground
about fifteen feet in front of
Team A’s line of players.

Step 4. As the hoop rolls along, members of Team A attempt to throw their balls through the middle of
the moving target. Team A scores one point for each ball that passes through the hoop.

Step 5. Team A’s turn continues as long as at least one ball goes through the hoop.

Step 6. When Team A fails to score, Team B lines up. The captain of Team A rolls the hoop, and the
opponents try to pitch their balls through it.

Step 7. The same ends when the first team scores fifty points.
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Reading Comprehension

o ‘Ansﬁ:’er questions 10 thrbﬁ_ﬁh 16

10 Which one of these sentences would fit best

on your answer sheet.

at the end of section A?

Games are meant to be won.
Games bring people together.
Games take a long time to play.

Games are dangerous to play.

11 In what way is Lawala different from
basketball?

a

b

12 According to steps 4 and 5, what happens

Each side has an equal number
of players.

The hoop doesn’t stay still during
the game.

The ball is thrown through a
round target.

Points are given when a ball goes
through the hoop.

after Team B’s captain rolls the hoop in front
of Team A’s players?

f Members of Team A try to throw balls

through the moving target.

Team A players line up side by side

behind the moving target.

Team B players line up side by side

behind the moving target.

Members of Team B are given a ball to

throw at the moving target.

L0kkZ2 09 GR 5




9

13

14

16

Step 4 can best be described as

a an opinion.
b a definition.
¢ an explanation.

d a comparison.

The game of Lawala is over when

f one team fails to score any points.
g spears destroy the balls.

h a team scores fifty points.

j Dalls stop going through the hoop.

Which sentence can be supported with
information in the story?

a Deciding who will roll the hula hoop
first takes time.

b Scoring the points needed to win
Lawala is easy.

¢ Children like to play a game until they
get good at it.

d Very few items are needed to play the
game of Lawala.

As it is used in step 6, the word opponents
means

f relatives.

g people you know well.

h operators.

j people on the other team.

GO ON b



GRADE 5
LAWALA
OPEN-ENDED SAMPLE ITEMS

The following open-ended items are examples of the wording and format that will be used on the
CMT 4. The strand that each item assesses is indicated below theitem. Scoring rubrics and
samples of student responses with annotations can be found on the following pages.

S2  Think about a game played by a group at your school. List two ways playing that game
islike playing Lawala.
C. Making Reader/Text Connections
1. Make connections between the text and outside experiences and knowledge.

S3  Writeabrief paragraph telling why you would or would not enjoy playing
Lawala. Useinformation from the passage to support your response.
C. Making Reader/Text Connections
2. Select, synthesize and /or use relevant information within the text to write a
personal response to the text.
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SCORING RUBRIC FOR OPEN-ENDED S-2

Think about a game played by a group at your school. List two ways playing that gameislike
playing Lawala.

C. Making Reader/Text Connections

Each score category contains a range of student responses that reflect the descriptions
given below.

Scor e Point 0
The response shows little ability to use textual information and does not make important
associations and/or connections between the text, other texts and or outside experiences and
knowledge.

The response shows little or no ability to make connections and/or makes irrelevant connections
between the text and prior knowledge and/or experiences.

Score Point 1
The response demonstrates some ability to make connections between the text, other texts and/or
outside experiences and knowledge, but fails to provide relevant information from the text as
support.

The response shows some ability to make some connections between texts and outside
experiences and knowledge, but lacks depth and/or support.

Score Point 2
The response demonstrates thoughtful and clear connections between texts, other texts and/or
outside experiences and knowledge. Connections and responses are supported with relevant
examples.

The response shows the ability to make understandable connections and provides adequate
support.
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82 Think about a game played by a group at your school. L:st twu ways’ p]aymg that game is like
playing Lawala. .

%‘3 BOS&&'/’BO” _Iﬁ Ilhf’ Dlﬂum Lﬁun[@ b@rﬂuSP 'i'ﬂ“;
Tsa
team (o }ha aefs e ac_% o:m%

 Tothei WOy these e Gomes_are ohke IS
both Heams thm‘ are OlouDo +he G Wne hove
oTa) .em,g:;f nnf}oum' of nfm%r‘l—ﬁj z _f"‘i"u_.-\

7351048590

Score Point: 2

The student clearly identifies agame that is similar to Lawala. The comparison is supported with text-
based information (“...each time the balls go through the hoop that team who getsit in gets points’) and
relevant persona knowledge.

each e #w balls co 1 A 71? P *bﬂ

§-2 - Think about a game played by a group at your school. List two ways playing that game is like
playing Lawala.

v Ragketball os ke Lawals becavs e oo
LISE-- C(/‘c((t' hooﬂ ol ﬂ‘)f_’ﬁz/ /)()ag a3 .
a ‘ﬂﬂf‘a@?"/ to yrake Locnl’s (o wen. 2he
aame

2. Usma o ball 4o make a mmz’— B, /c/re
lawd(a becavse oma vse qg hall €o
’VICI/TC’ a rﬂ’)r'f}?/xﬁ b.&(é‘tf’(éz/[ @7

Yoo _pSe_a ball Yo vicke a ) 7
(i Cawala

7351048790
Score Point: 2

The student makes a clear connection between basketball and Lawala
by describing the similarities between the targets of the two sports and
by explaining how points are accumulated.
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S-2 Think about a game played by a group at your school. List two ways playing that game is like
playing Lawala.

l.&mmm&m&mmg_g&w&m

to o hoop to seoce pojats

7576018970
Score Point; 2

In this concise response, the student points out the similarities between Lawala and basketball and supports the
connection with relevant examples.

52D

S-2 Think about a game played by a group at your school. List two ways playing that game is like
playing Lawala.

L _Ooe 1S Soccer  and QRCnane has a team
ot tre same aumber” of people ttuing
to swe oo O ol deam. e

2 _Qaother ooe s baglelbal!l andh vou ame
t.(':\J-‘ﬂj e SCC)(-Q. ‘E}\TOU&'\\ O hOD{:) )

8340032050

Score Paint: 1

The response offers some connections to outside experiences by mentioning soccer and basketball. However,
the student fails to provide relevant information from the text to support these connections.
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S 2 Thmk about a game played by a group at your school List two ways playing that game is like
playing Lawala.

fowe Squove you M\ﬁ o thvowr the Putn__ the

*maa’r

2 Pall? g, Gou_tme Hthe_bal] B hit e

P l-un(h s \lmwf -I—ﬂfﬂe:\-

O

7413042160
Score Point; 1

The student describes activities similar to Lawala, yet failsto make a clear connection to Lawala. Text-based
support is not included.

S2F

S-2 Think about a game played by a group at your school. List two ways playing that game is hke
playing Lawala.

1 _Bodheted %4 fke Lawrla becvse voo Ao
Wl need, G lal AF ’rL?ncr':.-

2.lAg_r)’_fk€I' Wy 9= o have, e make PL Qn Yo g
ey LT | |

3817019200
Score Point: 1
In this very general response, the student shows some ability to connect the text to personal experience.
However, supporting details lack depth (“...you do not need alot of things’).
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S-2 Think about a game played by a group at your school. List two ways playing that game is like
' playing Lawala.

1. ﬁf*acaﬂ’\é‘ 'll'hﬂ“" 15 a\tcp c,hm\\e_noe s u\)hen
the” 000 and the ever. 0ne 51 _ie exen and
He cihor is0dd % ands onodd Yhe
0A0 chaise the enven.Or i T he even wim
'H’}&u choise ¥he odds,

% There 15 Yo Yeams Yhat Standin
aline. ond Liauld heve Yo chajee ec:\c.h
a'}hpr. |

7351048890

~ Score Point: 0
The student describes a game, but includes details that are mostly irrelevant. A clear connection to the
text is not evident.

S2H

S-2 Think about a game played by a group at your school. List two ways playing that game is like
playing Lawala.

T4 0 hosrermil 9 O N\ LA, lr\mw olosen't
AL asound. P ngnw K2 .

2. x&(: ,Lmh(ml @Q u)hﬁ +thewe6 & e MIIVC?W
ool (@u\rcpm-lf. P

4190003420
Score Point: 0
The student is unable to make a clear connection between outside experiences and the text.
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7413042360

Score Point: 0
The student does not clearly explain an outside experience (“you throw the ball into the hoop™). One cannot

clearly determine if the response describes Lawala or another activity.
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SCORING RUBRIC FOR OPEN-ENDED S-3

Write abrief paragraph telling why you would or would not enjoy playing Lawala. Use
information from the passage to support your response.

C. Making Reader/Text Connections

Each score category contains a range of student responses that reflect the descriptions
given below.

Scor e Point 0
The response shows little ability to use textual information and does not make important
associations and/or connections between the text, other texts and/or outside experiences and
knowledge.

The response shows little or no ability to make connections and/or makes irrelevant connections
between the text and prior knowledge and/or experiences.

Score Point 1
The response demonstrates some ability to make connections between the text, other texts and/or
outside experiences and knowledge, but fails to provide relevant information from the text as
support.

The response shows some ability to make some connections between texts and outside
experiences and knowledge, but lacks depth and/or support.

Score Point 2
The response demonstrates thoughtful and clear connections between texts, other texts and/or
outside experiences and knowledge. Connections and responses are supported with relevant
examples.

The response shows the ability to make understandable connections and provides adequate
support.
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S-3 Write a brief paragfaph telling why you would or would not enjoy playing Lawala. Use
information from the passage to support your response.

L woufd h&{o e mfm lnm:}/(} /\Pfamal" :

.'1- ) 9% n.l\u: K / l' O IE DAL

Aundsd £in he_hoon

wodd be excdiaiben T afhm‘ 1his_ad
Ak vt 1 bard rf must he - ?ﬁ?‘i‘ 0.

ball rugh 0 moving heon H] of these vehsos
are whdT uld ¥ b nag s aonxe.

7351048590
Score Point: 2

The student provides a thoughtful response by taking a position about playing Lawala and providing relevant,
detailed text support.

S-3 Write a brief paragraph telling why you would or would not enjoy playing Lawala. Use
information from the passage to support your response.

L \NGUN\Q ur\f’)’(' \L\Qe S._.,cm,g:gg, Sgﬁig:_gg\}bgg:
T Veve ‘oo pomney SN G e Sae,

RO oS T N Jmc:\ml\\u A
wm% % v, Airefd —\\01\ {M\x Yoova
wo\r\\\ c:\ﬂ-\r M oY e \ne 'um,\ e
T 'y ﬁ-‘s‘!"c?\{)ﬁ:?\\\q \moce Y\Ne mcM'“f”\{.
+ c;i\\:!at‘# WG\;\\}\N% \Llee Lo o W&Eﬁ\\h%m
e, Noop wieytr o rD\\\f\m. AN

Lol Eo W\ 8279018780
Score Point: 2
The student clearly understands the text and provides relevant details
(“...bad aming [sic] skillsif the hoop moves, I'd probally [sic] miss

most of the time”) to explain why he/she would not like to play Lawala.
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S-3° Write a brief paragraph telling 'wh'y you would or would not enjoy playing Lawala. Use
- information from the passage to support your response.

Tuwold Lk b PLJ lawsk . T would Re do 9“1‘4 _
fauale besows it My imoroutou - Oichiog s ﬁ 'a bm’@‘cn.ff. |
T ey aka !’1!2!0 s Lom)um Wr;.urp uCy Hmul a_bafl
ot q ?‘-érl@in Jmo% The lad \"-)’G!'.\xm'\ T 5‘ law Z.au)a

18 ‘J-o lnw? P\J\}\ innﬂ\ L‘t‘eno& of 4/’4:!3-\)

7357048740
Score Point: 2

The reader offers clear reasons for choosing to play Lawala. Both personal details and text-based support
areincluded in the response.

53D

S-3 Write a brief paragraph telling why you would or would not eﬁjoy playing Lawala. Use
information from the passage to support your response. '

il )U cznnu | atieds sc>e.‘:f=~--\-’::.!L I

Jan;w,. Hargs cud Fhe o bhedlew,

ot @@qu :1L 711;@()0% oa_ Moudc iqmrxx’
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[s n, — e alsd 39/4//@4‘( l'(‘ £€7€f‘-&

Q‘W\_O& k. ln—)Q e, :f'!é

e

_.L_

7576019020
Score Point; 1

The student demonstrates some ahility to make connections between the text and persona experience, but
details are very general.
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S-3 Write a brief paragraph telling why you would or would not enjoy playing Lawala. Use
information from the passage to support your response,

A watioid ]l Aot bLke Zaa/a/;.z éec’mﬁa 715'01.{1\/.({

éo(‘mn o/l Mo.*! oo ;< m//a N0 0 L0 .-j\ﬂ(
Jrseofg/a*)ﬁ"u 716 .07 ém//? #HZ 7Lt’d/(/§ HOUT
aCo U%M/ﬂ/ j_‘Pﬁ/é_ %Jr?’d d

7576018220

Score Paint: 1

This response includes minimal text support. Although the student attempts to make some connection to the
I text, ideas are generd (“...it sounds boring, al you dois roll ahoop and people try to whip balls at it").

53F

S-3 Write a brief paragraph telling why you would or would not enjoy playing Lawala. Use
information from the passage to support your response.

Oince. T .“;af; olauing \L\f\f_ QnW\"?\,

{-OQS JQ)\\ l}' E.(h u:)OL 5 \};(}j*‘
N7Z: ‘ootaﬁi"!‘«l:ou\ so T lucndld \\\,‘QQ,
Lqmnlofv -‘r("nﬂr

7576018620

Score Paint: 1

The student makes a genera connection between basketball and Lawala, but does not include relevant
examples from the text as support.
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S-3 Wnte a brlef paragraph telling why you would or would not enjoy playing Lawala. Use
information from the-passage to support your response.

berause  Usu  might  nal be géod
o 1 ond  you  mughl tee I
cmbw& _bnd u’ Yo de pokwen]

9024008210
Score Point: 0

The response shows little ability to make a personal connection with the text. The responseis vague and
includes no details from the text (“...you might not be good at it").

S3H

S-3 Writea brief paragraph tellmg why you would or would not enjoy piaym g Lawala. Use
1nfﬂrmat10n from the passage.to- support your response.

vt oot decy de Wich pASan fS%em/?’?
/Cadmm ‘a AATO e Or’\t Pick S Meeo: il
Be ' exetrosscdPec a i Se T a1t Ceo d
ar Q!C/anq m:@ff%o e on ww»eom,f.

9024008450
Score Point: 0
The responseis an irrelevant response to the prompt.
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S-3 Write a brlet‘ paragraph telling why you would or would not enjoy playmg Lawala. Use
information from the passage to support your resp§nse

-

‘L h')(‘rl \r\ ﬂré‘“ waﬂ\' ()J\i L’O.J\)\J C/\-\ C/\,
9024008330
Score Point: 0

While the student addresses part of the prompt, the response lacks any connections to or support from the text.
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Grade6: The Ghost of Mutiny Island

Answer key for multiple-choice and open-ended items
Multiple-Choice

Number

Correct Answer

Strand/Objective
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Sarita’s teacher has asked that the
students bring a folk legend to share
with the class. Since Sarita couldn’t
remember any she’d heard, her father
gave her this story to read.

The Ghost of
Mutiny Island

Leo pushed his pole off the shallow and
muddy bottom of the stream and felt the raft
rush ahead. He and his [riend Reggie were
using their long poles to push the raft deeper
into the bayou—which was what marshes
were called around there,

This part of the bayou frightened Leo. The
cypress trees blocked out most of the late
morning sun, and those trees certainly looked
as if they could pounce any minute. The long
sheets of Spanish moss hanging in their
shadows swayed like ghosts.

The tip of a low-hanging branch brushed
against Leo’s back, and for just a moment he
imagined it was a hand with its fingers
clutching at him. He nearly dropped the pole
he was using to help both move and steer
the raft.

“Get a grip,” Leo whispered to himself,
“You're letting all that talk about ghosts get
to you.”

Leo was thinking about the ghosts of Mutiny
Island. That was what his grandfather, whom
he called Pop, had called the ghosts that
morning at breakfast.

“Where are you boys fishing today?” Leo’s
grandfather had asked Leo and his
friend Reggie.

“Mutiny Island,” Reggie had answered.

50k&2 04 GH &

The look on Leo’s grandfather’s face had
surprised both boys,

“What’s wrong?” they'd both asked at the
same time.

His grandfather had shrugged. “Well, there
are the ghosts, for one thing.”

Leo and Reggie had looked at one another,
“Ghosts?"” Leo had said.

The older man had smiled. “Well, legend has
it that pirates named Mutiny Island. They
were all through these waters back in those
days, using the little islands throughout the
bayou for hiding their treasures. They used
Mutiny Island for one thing and one thing
only.” Leo's grandfather had then lowered his
voice, “And that was to punish the disloyal
among them. They left them there for the
alligators to eat.”

“Archie!™ Leo's grandmother had called from
the kitchen. “Stop scaring those boys.”

4 GO ON »
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Sitting in his grandparents’ house, listening to
that story, Leo had considered the whole thing
pretty silly. Now, he wasn’t so sure.

“Do you hear that?” Reggie asked.
Leo listened. “I don’t hear anything.”
“Exactly,” Reggie said.

Reggie turned to look at Leo. “Do you want
to go back?”

“No,” Leo said quickly. “Why? Do you?”

Reggie shook his head. “No. No, I don’t
want to.”

“Good,” said Leo. “Let’s keep going.”

They put their poles in the water and pushed
the raft into a turn. Now, dead ahead, they
saw Mutiny Island. It was smaller than Leo
had expected and looked much less
frightening. Both boys felt silly that they'd
even thought about turning back. There was
one cypress growing in the middle of the
island, and tall ferns covered the rest.

“That's it?” Reggie said. “That’s big, bad
Mutiny Island?” He looked at Leo, and they
both laughed.

That’s when Leo heard it.
“What was that?” he asked.

“What was what?” Reggie said, “I didn’t
hear anything.”

“I thought I heard something.” Leo smiled
weakly at Reggie. “I guess it was the ghost.”

Reggie laughed. “Yeah. We'd better watch out
for that ghost.” Then, both boys heard
something moaning. Neither of them moved,
their poles frozen in their hands.

50kLa&e2 05

GR &

The sound came again. The boys’ reaction
was to jump, and Leo dropped his pole into
the water. He scrambled on his hands and
knees to the edge of the raft, near Reggie.
Before either one of them knew what had
happened, the boys had tipped the raft and
found themselves in shallow water, their
fishing gear and lunch bag floating beside
them. '

After they had dragged the raft onto the
shore, Reggie and Leo sat on the sand in their
wet clothes. They soon heard rustling in the
ferns behind them and then that same pitiful
moaning. Before they could move, a second
and more familiar sound followed: growling.
Leo and Reggie moved in similar order:
they looked at each other and then into the
ferns. There, lying on her side with six pups
nuzzling at her belly, lay a big, yellow
hound dog.

“She looks half starved,” Reggie said, digging
chicken and cornbread out of the lunch sack.

“You think she’ll let us load her onto the
raft?” Leo asked.

Reggie fed the last piece of cornbread to the
dog, and she licked his fingers. “Yeah, I think
she will,” he answered.

Leo smiled as he said, “I can’t wait until Pop
sees the ghost of Mutiny Island.”
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~ Answer questions 1 through 8
on your answer sheet.

Section 1 contains

a a list.
b a question.
a comparison.

a description.
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Which question does section 2 answer?
f What kind of fish do Leo and
Reggie catch?
g  When did pirates live on Mutiny Island?
h What was scary about Mutiny Island?

j What did Leo and his grandfather eat
for breakfast?

What is the last paragraph in section 4
mainly about?

a The boys and their things fall from
the raft.

b The boys decide that fishing is more
fun up close.

¢ The raft can’t be pushed without
the poles.

d The food the boys brought for lunch
is ruined.

With information from section 4, you can tell
that the boys’ raft turns over because

f it crashes into a boulder.

¢ Reggie starts rocking it.

h ariver creature bumps into it.

j Leo upsets the balance.

In section 4, the word reaction means

a complaint.

=
-

response.

contact.

(]

d argument.

50kL&2 0Ob GR B
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6 Section 5 of the story tells all of these except

LN —

Reggie’s and Leo’s clothes were wet.
the sound wasn’t a ghost,

the dog swam to the island.

Reggie and Leo fed the dog.

7 If the author had added another paragraph
to the end of the story, it would most likely
have described

a

the boys loading the dog and her puppies
onto the raft.

another loud sound coming from

the island.

the pancakes Leo’s grandmother made
when they got back.

the fish the boys caught on the way
back home.

8  Where does most of this story take place?

= rm ™

In the bayou
Under some ferns
In the ocean

At a house

GO ON p
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GRADE 6
THE GHOST OF MUTINY ISLAND
OPEN-ENDED SAMPLE ITEMS

The following open-ended items are examples of the wording and format that will be used on the
CMT 4. The strand and objective that each item assesses is indicated below theitem. Scoring
rubrics and samples of student responses with annotations can be found on the following pages.

S1

S2

S1

S2

S3

Write two details that the author included to show that the strange noises bothered
the boys.

B. Developing Interpretation

2. Draw conclusions about the author’s purpose for choosing a genre or for
including or omitting specific detailsin the text.

Using information from the story, explain how the statement “ There’sasimple
explanation for everything” appliesto this story.

D. Examining the Content and Structure

2. Select, synthesize and/or use relevant information within the text to extend or evaluate
the text.

Personification is making ideas or objects appear to take on human actions. Identify an
example of personification in section 1 and explain why the author used it.

D. Examining the Content and Structure

1. Anayze and evaluate the author’ s craft, including the use of literary devices and
textual elements.

Imagine that you are Leo’ s grandfather and the boys have just returned from the trip

and told you of their adventure. Write a paragraph that could have appeared in your
journal that day.

D. Examining the Content and Structure

2. Select, synthesize and/or use relevant information within the text to extend or evaluate
the text.

This story is called “The Ghost of Mutiny Island.” What could be another title for it?
Support your answer with details from the story.

A. Forming a General Understanding

1. Determine the main idea (nonfiction) or theme (fiction) within the text.
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SCORING RUBRIC FOR OPEN-ENDED S-1
Write two details that the author included to show that the strange noises bothered the boys.
B. Developing Interpretation

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point 0
The response demonstrates very limited or no exploration or development of ideas presented in
the text. The response shows little, if any, understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include incomplete or limited inferences, connections between ideas in the
text, or referencesto prior knowledge and/or experiences.

Score Point 1
The response demonstrates some exploration or development of ideas presented in the text. A
fundamental understanding is indicated by the inclusion of some relevant information from the
text.

The extension of ideas lacks depth, although the response may include some inferences,
connections between ideas in the text, or referencesto prior knowledge and/or experiences.

Score Point 2
The response demonstrates an exploration or development of the ideas presented in the text. A
conceptual understanding is indicated by the inclusion of specific and relevant information from
the text.

This extension of ideas may include extensive and/or insightful inferences, connections between
ideasin thetext, and references to prior knowledge and/or experiences.
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| S-1 Write two details that the aunthor included to show that the strange noises bothered the boys.
. Yhe € est deteil ol Fhe  gulhor tncvded o show that
4'%@_ S—}nmo.a Noises Eo*l'\r\ef‘e.cl' H\t Bb\;s 3 'Hm*' when
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move,  +Hhe ?D\&S.’T[/\Q.ﬁ Just  shosd  Maepe Q‘\q\,&m;g
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ed  Yhe boys 15 Hhak Yney \ume& with Q}\a\\,&
Om:& Le.o cl_'ro'rcacr:l Wis ho\e_, in_ the ww\'u" _/‘\Q.u !J‘SH‘\

_Yon -}o ‘Hf\& ‘:bc\c,"vk b&; Jt‘\na Co%t Qoo ‘oQ;FDTe 'H'\m

" Poew i+ the afFL W as ﬂﬂ\ %ed ovex

f—— 7816012000

Score Point: 2

The student demonstrates a clear conceptual understanding of the text and provides extensive
S1B supporting details.

§-1 Write two details that the author included to show that the strange noises bothered the boys.

1. _Ihe sound corma c.cac:un The pbaus cesPoNsSe

w2 o5 ‘\‘0 \umD: Ql’ld Lpn d«\’opfgeg "\\.3} DOIE
| n*o )('V\Q- L O J\'EX'. ‘

2. _The \Dcvufa had Jﬁ Pe—d the raQJr and
Qound _ Yremseloes 1 shellow ch+f-rn t+heic
Q—mhmq aear _ond  \unach bQS -QIO&-\-\DC\

_ Q

beside” Fhem.

7450032330

Score Point: 2

| Although the details are cited directly from the text, the student does identify two details that
appropriately address the prompt.
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S-1 Write two details that the author included to show that the strange noises bothered the boys.

1. /\q}"eﬂ. bOH\ sf 4he boys heowd So e, thina

. NS
"(V\OO«-m'WjoNc:_\"\'\ref‘ of . them maveds thelr ,P‘@/eg

‘Frozen W their  Lewnds.

2. _The f;owné cawm e agoun - The boys’
. (e' PO”S‘C’Z ' asg o ,'f'l.hm;:r;m_o’ Lem CJ("F}"?'J
Iis p de  ‘wmo  Pne  woker.
6416011820
Score Point: 2 _ _ _ _
Although the details are cited directly from the text, the student does identify two details that appropriately
address the prompt.

|

S-1 Write two details thatithe author included to show that the strange noises bothered the boys.

L They bothed  froye wheqy tley firod  dhe.

Adise.

2 The - 4 wha b ays— . Gof unrsy .ﬂfﬁ Seo At _gach ol
Qn:_}‘ dyl"'ﬂ"p : tin f-}-m- mu "ﬁ -Fﬂ e .Q‘ﬁ,:g- Vol Vel 24 m—.mnﬁr

8410008720

Score Point: 1

The student provides two details but the extension of ideas lacks depth. Oneis text-based, but the other
appears to be more of a general inference.
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S-1 Write two details that the authorincluded to show that the strange noises bothered the boys.

1. Tha.‘f‘ Leorsand QQO;ONE wIere€

‘afraid of the noi1s& wohen

?Lhev -ter')L Aeorﬂd 7L

»_Then Leo drops the po/e hf_’

wos So Scared.

8410009650

Score Point: 1

The student provides two details, but the first response is a general inference that cannot be supported
clearly by thetext. The student receives credit based upon the second response, which includes a clear
connection to the text.

S1F

~ 5+1 - Write two details that the author included ito:show that the strange noises bothered the boys.

1 —~Mes e“Fﬁ{ru Yelle,  fl \\'E.'\‘ e

TS T i % i
(Q!%C{”SQ’ \* | \o)‘r'LeQ Sﬂn\c& ol

4298035290

Score Point: 1

Although the response is very general and limited, the student provides a general text-based detail (“...Leo
smiled weakly”). Given the context of this detail within the story, the response is sufficient to score alow
one.
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S-1 Write two details that the author included to show that the strange noises bothered the boys.

1. The aukhee ncluded oo dm\\] c\:]rnm\inr; Yo _ahma  bFrat e =¥ange
_ ‘ Td

nov3es

bshe A\ Hee bO\{l":: .

2. The awhor alvo incloded o 4:.\'!"1\\-\31'}?\.}1;“1] oNOANING _sound.

6416012220
Score Point: 0
The response focuses on the author’ s techniques rather than the boys' responses to the strange noises.

S1H

v

S-1 Write two details that the author included to show that the strange noises bathered the boys.

i e ncl ;dfc\ e (\h\@mfu Aok abaved  Hok Ao
) \‘ : [ I
Npd X (i]QA’( (',S;t,& i ;

52

WY olsor  Shawed  te decd f\)-""(’\(\ X the Qfﬁin—aj

Thed H\-a,u} vt ot
6846011250
Score Point: 0

The student provides two general ideas, but does not include specific supporting evidence from the
passage (“...the description of the setting that they were at”).
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S-1 Write two details that the author includpd to show that the strange noises bothered thg boys.
LLleo woas h fo.T; % *\-L;ﬁa(} oand R Cf?f?-'\'ﬁ A,An t

omuhm Reggie ask leo L he
want 4o g home _oand be
Sed o0 Then |eo aSk Wby Ao ioo
; e Seaid NONO T Ga; Lae.

6416011200
Score Point: 0 .
Theresponseis very limited and provides minimal development of text ideas.
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SCORING RUBRIC FOR OPEN-ENDED S-2

Using information from the story, explain how the statement “ There’' s a simple explanation for
everything” appliesto this story.

D. Examiningthe Content and Structure

Each scor e category contains a range of student responsesthat reflect the descriptions
given below.

Score Point O
The response demonstrates a cursory examination of the text, but does not make judgments
beyond the boundaries of the text. Thereis little or no consideration of how, why or for whom
the text was written.

The response shows little or no ability to evaluate explicit or implicit information and/or makes
superficial judgments about the text and the author’s craft, including literary devices. The
response may be simplistic and unsupported, illogical, vague or irrelevant.

Score Point 1
The response demonstrates a sufficient, though limited, examination of the text and makes some
attempt to use this information to make judgments beyond the boundaries of the text. The
response may include consideration of how, why or for whom the text was written.

The response shows some ability to evaluate explicit or implicit information and/or makes

plausible judgments about the text or relationship to the text. It may include an evaluation of the
author’ s craft, including literary devices, and/or a projection of the implications raised by the
text.

Score Point 2
The response demonstrates a thoughtful and thorough examination of the text and the ability to
use this information to make judgments beyond the boundaries of the text. The response may
include consideration of how, why or for whom the text was written.

The response shows the ability to evaluate explicit or implicit information and/or makes
insightful judgments about the text or relationship to the text. 1t may include an evaluation of the
author’s craft, including literary devices, and/or a projection of the implications raised by the
text.
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S-2 Using information from the story explain how the statement “There’s a simple explanation
for everything” applies to this story.
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Score Point: 2

In this response, the student demonstrates a strong ability to make judgments beyond the boundaries of the text.
The student’ sinterpretation of “ There’'s a simple explanation for everything,” asit applies to the text, is supported
with relevant, specific details.

8-2 Using information from the story explain how the statement “There's a simple explanation
for everything” applies to this story.
%
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Score Point; 2

The response indicates the student’ s ability to make an insightful judgment about the
relationship between the statement (“ There' s a simple explanation for everything”)
and thetext. Specific text details are included to support the student’ s response.
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| 82 Using information from the.story explain how the statement “There’s a sifnple explanation:
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8410009500

Score Point: 2
The student demonstrates the ability to evaluate the statement given in the prompt and connects this statement

to text information. Both general details (“...they let their imagination run away with them™) and specific
details (“the sound was just a dog”) support the response. .

S2D

S-2 Using information from the story explain how the statement "’I‘hére’s a simple explanation
for everything” applies to this story.

T-\f\\'i S!‘hbtﬁ*\c&' Y T\*e,m fry <‘.mn\e E.x?\cnm.\‘i-" [
nu‘gnA\m 3;—0 ’f\\\s .!.*ﬂf‘l \ru o Aaal '\-\-.oﬂ W 0d & \'\ H\‘.r&
m\mk" A " redesy n\réﬁu\* ]

L

6416012600
Score Point: 1
The response demonstrates a limited examination of the text and includes some attempt to link the text to the

" statement provided in the prompt. However, relevant supporting details from the text are needed.

Fl
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S-2 Using information from the story explain how the statement “There’s a simple explanation
for everything” applies to this story.
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6416011510

Score Point: 1

The response demonstrates a limited examination of the text. While some interpretation of the statement is
offered, additional supporting details from the text are needed.

S2F

S-2' Using mformatmn from the story explam ‘how. the statement*“There’s:a Slmple explanation
for everythmg applies to this-story. - .
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Score Point: 1

Though somewhat repetitive, this response indicates alimited examination of the text. The student makes an
attempt to link the statement to details from the text (“ ...the explanation was the ghosts noise because they
thought that their [sic] was aghosts[sic] in theisland”), but more specific text details are needed.
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S-2 Usiﬁ'g- information from the story explainlhow.th'e statement “There’s a sim ple explanation
for éve_,rything” applies to this stm‘y ' -
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Score Point: 0 _
Thisresponse is somewhat vague. The response shows little evaluation of textual information and does not |
include an explanation of the statement provided in the prompt.

S2H

S-2.. Using information from the story explain how.the statcmeutn“Therc s:a simple cxp]anatmn
|\ fumcverythmg apphes to this story

4298034190

Score Point: 0

The student restates the main idea of the statement. An interpretation of the statement, as it applies to the text,
is not included in the response.
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§-2' Using information from the story explain how the statement “There’s a simple explanation
for-everything” applies to this story.
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Score Point: 0
This response is not supported by the text and indicates some student misunderstanding.
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SCORING RUBRIC FOR OPEN-ENDED S-1

Personification is making ideas or objects appear to take on human actions. Identify an example
of personification in section 1 and explain why the author used it.

D. Examiningthe Content and Structure

Each scor e category contains a range of student responsesthat reflect the descriptions
given below.

Score Point O
The response demonstrates a cursory examination of the text, but does not make judgments
beyond the boundaries of the text. Thereis little or no consideration of how, why or for whom
the text was written.

The response shows little or no ability to evaluate explicit or implicit information and/or makes
superficial judgments about the text and the author’s craft, including literary devices. The
response may be simplistic and unsupported, illogical, vague or irrelevant.

Score Point 1
The response demonstrates a sufficient, though limited, examination of the text and makes some
attempt to use this information to make judgments beyond the boundaries of the text. The
response may include consideration of how, why or for whom the text was written.

The response shows some ability to evaluate explicit or implicit information and/or makes

plausible judgments about the text or relationship to the text. It may include an evaluation of the
author’ s craft, including literary devices, and/or a projection of the implications raised by the
text.

Score Point 2
The response demonstrates a thoughtful and thorough examination of the text and the ability to
use this information to make judgments beyond the boundaries of the text. The response may
include consideration of how, why or for whom the text was written.

The response shows the ability to evaluate explicit or implicit information and/or makes
insightful judgments about the text or relationship to the text. 1t may include an evaluation of the
author’s craft, including literary devices, and/or a projection of the implications raised by the
text.
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S-1 Personiﬁgation‘ is r_naking ideas or objects appear to take on human actions. Identify an example .
of personification in section 1 and explain why the author used it.
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Score Point: 2

The student clearly identifies an example of personification (“...those trees certainly looked as if they could
pounce any minute”) and offers an insightful explanation for the author’s use of this literary device (“...to set a
mood of fear...so you could imagine it in your mind like you were there").

S-1 Personification is making ideas or objects appear to take on human actions. Identify an example
of personification in section 1 and explain why the author used it. |
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Score Point: 2

The student identifies an example of personification (*...when abranch brushed against Leo’ s back, and he
thought it was a hand”) and presents a plausible evaluation of the author’ s use of thisdevice (“...to give you aclue
about what is going to happen ...draws you into the story”).
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S-1 Personification is making ideas or objects appear to take on human actions. Identify an example
of personification in section 1 and explain why the author used it.
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Score Point: 2

In this concise response, the student identifies an example of personification and offers a reasonable evaluation of the
author’ srationale for using this literary device.

S-1 Personification is making ideas or objects. appear to take on human actions. Identify an examplc
of personificationiin section 1 and explain why the author used it.
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Score Point: 1

The student identifies correctly an example of personification. However, an explanation of why the author
used this literary deviceis not included in the response.
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S-1 Personification is making ideas or objects appear to take on human actions. Identify an example
of personification in section 1 and explain why the author used it.
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Score Point: 1

The response indicates a sufficient, but limited, examination of the text. The student is able to identify an example
of personification, but does not offer an adequate explanation of the author’ s use of this device.

S-1 Personification is making ideas or objects appear to take on human actions. Identify an example
of personification in section 1 and explain why the author used it.

Lo how . he ‘rhmg W e
b ranch v L | dJiDéi
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Score Point: 1

The response offers a vague reference to the author’ s use of personification in section 1 of the text. No
explanation or supporting details are included in the response.
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S-1 Personification is making ideas or objects appear to take on human actions. Identify an example
of personification in section 1 and explain why the author used it.
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7182004190
Score Point: 0

The student is unable to identify accurately an example of personification from section 1 of thetext. Lack of
understanding of thisliterary device is evident.

S-1 Personiﬁgation- is making ideas or objects appear to take on-human actions. Identify an example
of personification in section.1 and explain why the author used it. \
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Score Point: 0

The student failsto identify an example of personification. For this reason, the explanation of the author’s
craft (“...to catch the audience attanchen [sic]”) is unsupported.
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S-1 Personification is making ideas or objects appear to take on human actions. Identify an example
of personification in section 1 and explain why the author used it.
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7487032630
Score Point: 0

The student is unable to identify accurately an example of personification from section 1 of the text. Lack of
understanding is evident.
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SCORING RUBRIC FOR OPEN-ENDED S-2

Imagine that you are Leo’ s grandfather and the boys have just returned from the trip and told you
of their adventure. Write a paragraph that could have appeared in your journal that day.

D. Examiningthe Content and Structure

Each scor e category contains a range of student responsesthat reflect the descriptions
given below.

Score Point O
The response demonstrates a cursory examination of the text, but does not make judgments
beyond the boundaries of the text. Thereis little or no consideration of how, why or for whom
the text was written.

The response shows little or no ability to evaluate explicit or implicit information and/or makes
superficial judgments about the text and the author’s craft, including literary devices. The
response may be simplistic and unsupported, illogical, vague or irrelevant.

Score Point 1
The response demonstrates a sufficient, though limited, examination of the text and makes some
attempt to use this information to make judgments beyond the boundaries of the text. The
response may include consideration of how, why or for whom the text was written.

The response shows some ability to evaluate explicit or implicit information and/or makes

plausible judgments about the text or relationship to the text. It may include an evaluation of the
author’ s craft, including literary devices, and/or a projection of the implications raised by the
text.

Score Point 2
The response demonstrates a thoughtful and thorough examination of the text and the ability to
use this information to make judgments beyond the boundaries of the text. The response may
include consideration of how, why or for whom the text was written.

The response shows the ability to evaluate explicit or implicit information and/or makes
insightful judgments about the text or relationship to the text. 1t may include an evaluation of the
author’s craft, including literary devices, and/or a projection of the implications raised by the
text.
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S-2 Imagine that you are Leo’s grandfather and the boys have just returned from the trip and told
you of their adventure. Write a paragraph that could have appeared in your journal that day.
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a B?ff ,  ScorePoint: 2

The response indicates a thoughtful examination of
thetext. The student is able to use text-based
information to create a plausible journal entry for
Leo’'s grandfather.

2D

}
|

S-2 Imagine that you are Leo’s grandfather 4nd the boys have just returned from the trip and told
you of their adventure. Write a pa:agra[rih that could have appeared in your journal that day.
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Score Point: 2

The response indicates a thorough examination of the text. The student presents a plausible journal entry that
is supported by explicit textual details.
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§-2 Imagine that you are Leo’s grandfather and the boys have just returned fron} the trip and told
you of their adventure. Write a-paragraph that could have appeared in your journal that day.
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7182004040

Score Point: 1

The student demonstrates a limited examination of the text. The student attemptsto use textual detailsto create a
plausible journal entry, but greater clarity is needed.

S-2 Imagine that you are Leo’s grandfather and the boys have just returned from the trip and told
you of their adventure. Write a paragraph that could have appeared in your journal that day.

The by just camt home wifh_ o
0{03 ard’ Soms _ puprs. ‘”w\{( ool that
s Ehe GV{CW;'-F U og Lihe iz la oA

7182006580

Score Point: 1

In thislimited response, the student attempts to create ajournal entry for Leo’s grandfather, but stronger
supporting details are needed.
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S-2 Imagine that you are Leo’s grandfather and the boys have just returned from the trip and told
you of their adventure. Write a paragraph that could have appeared in your journal that day.

(o Mooy eent oae\Wy bwovne. Noe Wids
e \e\\m me_eootin Sney didand
Aok ¥ . o R Oke and
Noee  and \éne\; e qiowg PR Dish
0% ceohing Mem el Ohodk o Mvey
G\D\' \\C}Q-\!"\ ‘

4190035350
Score Point: 0

The response demonstrates a cursory examination of the text. The student shows little ability to evaluate text
information or use this information to create a plausible journal entry.

S-2 Imagine that you are Lleo’s grandfather and the. b‘bys:have- just returned from the trip and told
you of their adventure. Write a paragraph that could have appeared in yoyr journal that day.

4064007460
Score Point: 0
Theresponseisirrelevant and cannot be supported by the main ideas of the text.
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S-2. Imagine tha-t iyou are Lieo’s gsandfathen.aﬂd the boys have just 'retu'rr}cd fron} the trip and told
you of their.adventure. Write a paragraph that ceuld have appeared iniyour journal that iday.

These two beys are crozy ons. aﬁ;@%@ﬂy |

4064007410
Score Point: 0
The response is simplistic and cannot be supported by the main ideas of the text.
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SCORING RUBRIC FOR OPEN-ENDED S-3

This story iscalled “ The Ghost of Mutiny Island.” What could be another title for it? Support
your answer with details from the story.

A. Forming aGeneral Understanding

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point O
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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S-3 This story is called “The Ghost of Mutiny Island.” What could be another title for it?
Support your answer with details from the story.
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7816001820
Score Point: 2

The student demonstrates a clear understanding of the text and presents a plausible new title for the story. The
choice of titleis supported with relevant, specific details from the text.

S-3 -This story”is called “The Ghost of Mutiny Island.” What could be another title for it?
-Support your answer with details from the story. =
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Score Point: 2

The response indicates a clear understanding of the text. A plausible new titleis suggested and supported with
relevant details from the text.
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S-3 ThlS story is called ‘The Ghost of Mutiny Island.” What could be another utlc for it?
Support your answer with details from the story.
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Score Point: 2

The response indicates a clear understanding of the text. The student suggests a new title that is appropriate (“The
Surprise at Munity [sic] Island”) and supports his’her idea with specific details from the text (“...what a surprise it
was to them...found a mother dog and her six babies’).

S-3 This story is called “The Ghost of Mutiny Island.” What could be another title for it?
_Support your answer with details from the story.
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Score Point: 1
The response demonstrates a basic understanding of the text. An acceptable new title is suggested, but supporting

details lack specificity.
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S-3 This story is called “The Ghost of Mutiny Island.” What could be another title for it?
Support your answer with details fr(lm the story.
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7182006140
Score Point: 1

The response demonstrates some understanding of the text. A new titleis suggested, but more relevant and
specific supporting details are needed.

~ 8-3 This story is called “The Ghost of Mutiny Island.” What could be another title for it?
Support your answer with details from the story.
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Score Point; 1

The student suggests a creative new title for the story. However, supporting details lack specificity (“Itis
about alegend...that is not true and is proved in the end”).
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S-3 This story is called “The Ghost of Mutiny Island.” What could be another title for it?
Support your answer with details from the story.
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4190035070
Score Point: 0
Theresponseisirrelevant and does not address the prompt. Little understanding of the text is evident.

S-3 This story is cailed “The Ghost of Mutiny Island.” What could be another title for it?
" Support your answer with details from the story.
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Score Point: 0

This response does not fully address the prompt. While this student does suggest a new title for the story, no
supporting details are offered.

132



S-3 This story is called “The Ghost of Mutiny Island.” What could be another title for jt?
Support your answer with details from the story.

The $ceeq WMiocte d
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Score Point: 0
This response does not address the prompt.
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Grade7: Mark Twain

Answer key for multiple-choice and open-ended items
Multiple-Choice

Number

Correct Answer

Strand/Obj ective

8

Bl

9

A2

10

B2

11

A2
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A5
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Bl

14

B3

15
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B2

Open-Ended

Document ID

7100023360

7450005400

7100022410

3325013410

3728028400

7450003420
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5660038220
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7100005550

6416042760

7164008730

6416043800

7100005290

4654044150

7164007950

6416041980

8081004290

8081004950

6416042100

6416042760

7360008620

6416042090

8081004630

OOOI—‘I—‘I—‘NNI\)OOOI—‘I—‘I—‘NNNOOOI—‘I—‘I—‘I\)NI\)%}
]
=
@D

134




Shei]y and her classmates are writing
reports on famous Connecticut
residents. She told her father about the
project, and he gave her this article
to read.

)

Mark Twain

Have you ever heard of the famous
Connecticut resident, Mark Twain? That is
the pen name chosen by Samuel Clemens, one
of America’s greatest authors. A pen name is
a name that an author chooses to use instead
of his or her real name when writing books.
Twain’s books include The Adventures of Tom
Sawyer and A Connecticut Yankee in King
Arthur’s Court. His most famous novel, The
Adventures of Huckleberry Finn, takes place
along the Mississippi River. This river played
an important role in Twain’s early life. Later,
he wrote many of his books while living in
Connecticut. The state’s residents are proud
of his accomplishments. That is why his
family home in Hartford has been preserved,
and a celebration is held there in his honor
each year.

Twain worked at many jobs before he began
writing the novels that finally made him one
of America’s most respected authors. When
he was twelve or thirteen years old, he
worked for a printer. When he was twenty-
one, he began apprenticing with a steamboat
pilot named Horace Bixby. This man taught
him how to navigate a boat on the Mississippi
River. Twain showed a talent for piloting
boats, and in 1859 he became a licensed
riverboat pilot. He used this experience to
write books such as Life on the Mississippi
and The Adventures of Huckleberry Finn. His
river boating days ended when the Civil War
began in 1861, which caused riverboat traffic
along the Mississippi River to cease.

For a short time during the Civil War, Twain
was a volunteer soldier. He later tried logging

50702 04
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and mining in Nevada. Then, in 1862, Twain
became a reporter for the Territorial
Enterprise, a Virginia City, Nevada,
newspaper. While there, he began using the
pen name “Mark Twain.” He chose this name
because it was a term used by riverboat pilots
when they were measuring the water’s depth,
and “twain” meant a depth of twelve feel,
which was just barely safe for navigation. The
time Twain had spent on the Mississippi River
was important to him, and it greatly
influenced his writing.

The next year, he left Nevada and went to
California, where he settled in San Francisco
for a short while. Twain met other writers and
received encouragement from them while
living in California. Twain wrote his most
famous short story, “The Celebrated Jumping
Frog of Calaveras County,” when he lived in
California. The story became a big hit, and
people around the country commended Mark
Twain for being a talented author. Readers
began noticing what he wrote. He continued
his work as a reporter and traveled all over
the world. In 1867, Twain traveled to Europe
and the Holy Land. He sent stories of his
travels back to newspapers and magazines in
New York and San Francisco.,

GO ON P



5. When Twain returned to the United States, he
settled in Connecticut. He chose Hartford
because his publisher and other authors lived
there. His most creative years as an author
were those he spent in Hartford in the home
he built for his family. a Scotland

9  According to information in the first three
paragraphs, which of the following most
influenced Twain’s life?

0. Twain’s wife sketched the layout of the house b The Mississippl River

she wanted, and he hired an architect to ¢ San Francisco

design it. One interesting room is the library, 4 The Nevada forests
where Twain entertained guests by reading
from his writings. He also liked to recite
poetry and tell stories to his friends and ) .
family. The room has a fireplace mantle that 10 In paragraph 2, the author mentions details

Twain brought from a castle in Scotland. about the Civil War in order to

7. After Twain sold the house, it was used asa £ give readers a quick history lesson.
private school, an apartment building, and a
branch of the Hartford Public Library. It h explain why Twain stopped
became the Mark Twain museum in the river boating.
1960s. Today, Twain’s home called Nook
Farm is a national historic landmark.

2 discuss Twain’s time as a soldier.

j give the reader a glimpse of
the Mississippi.

8. Often, Hartford hosts the “Mark Twain Days”
celebration. The events include a frog-
jumping contest, a raft race, and riverboat 11 According to information in paragraph 2,
rides. Actors represent Mark Twain, his when he was young, Twain
family, and his neighbors. These people talk

with visitors as if they really were Twain and a did more than write books.

his family and friends. The Mark Twain b settled in Connecticut.
museum and celebration honor one of this ¢ traveled around the world.
country’s most loved and respected authors.

untry simost loved and resp 9 d knew the career he wanted.

Answer questions 8 through 15

on your answer sheet. 12 In paragraph 4, the word commended means
 denied.
8 In paragraph 1, the author used a question to ¢ promised.

' introduce the topic of the article. h suspected.

¢ state the main idea of the article. j praised.
I present facts about Twain.

i compare Twain to Clemens.
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13 Which of these shows best how paragraph 4
is organized?

a Main idea/support ¢ Compare/contrast

=) o

b  Cause/effect d Sequence of events

[4 From information in paragraphs 5 and 6, you
can tell that

f Twain’s wife persuaded him to move
to Connecticut.

¢ Both Twain and his wife planned
their house.

h Twain enjoyed warming himself near
the fireplace.

j Twain liked reading his work out loud
as much as writing it.

to?702 10 GR 7
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15 The author includes paragraph 5 in order to

a

b

d

explain why Twain decided to return to
the United States.

give reasons for Twain’s move to
Connecticut.

show that Twain liked living in
Connecticut best.

discuss the years when Twain wrote his
most famous story.

GO ON D
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GRADE 7
MARK TWAIN
OPEN-ENDED SAMPLE ITEMS

The following open-ended items are examples of the wording and format that will be used on the
CMT 4. The strand and objective that each item assesses is indicated below the item. Scoring
rubrics and samples of student responses with annotations can be found on the following pages.

S5

S2

S3

Write abrief paragraph summarizing the article.

A. Forming a General Understanding

3. Sdlect and use relevant information from the text in order to summarize events and/or
ideasin the text.

Thetitle of thisarticleis“Mark Twain.” What could be another title for it?
Support your answer with information from the story.

A. Forming a General Understanding

1. Determine the main idea (nonfiction) or theme (fiction) within the text.

Think about a person you know or have heard about who has had many different
experiences. Using information from the article, explain how this personisor is not
like Twain.

C. Making Reader/Text Connections

1. Make connections between the text and outside experiences and knowledge.

139



SCORING RUBRIC FOR OPEN-ENDED S5
Write abrief paragraph summarizing the article.
A. Forming a General Understanding

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point O
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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§-5 Write a brief paragraph summarizing the article.
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Score Point: 2

The response effectively summarizes the main points of the article (“...real name is Samuel
Clemens...inspired him to write novels and short storys[sic]...lived in Connecticut. Now his houseisa
museum.”). Details are relevant and specific.
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' 8-5 Write a brief paragraph summarizing the article.
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Score Point: 2

The response effectively summarizes most of the article's main points. Specific and relevant supporting
details (“...began piloting boats...moved to Hartford, CT to start writing”) are included.
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S-5 Write a brief paragraph summarizing the article.
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Score Point: 2

The response indicates a clear understanding of the text and effectively summarizes most of the article’ s main
- points. Specific and relevant textual information isincluded (“...had many jobs before becoming a
| writer...entertained friends by reading his stories’).

|

§-5 Write a brief paragraph summarizing the article..
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Score Point: 1

The response demonstrates a basic understanding of the text. The summary includes some key facts from the
article, but supporting details are limited.
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S 5 Wrxte a brief paragraph’ summanzmg the article.
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Score Point: 1

The response demonstrates some understanding of the text. The summary includes afew keys points from the
article, but supporting details are very limited.

]

.-'S-S Write a brief paragraph summarizing the article.
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Score Point: 1

This very brief response demonstrates a basic understanding of one of the article’ s key points. Although the
reference to this detail (“...Mark Twain’slife and how he got hisname”) isminimal, it is sufficient to earn a
score point of one.
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§-5. Write a brief paragraph summarizing the article:
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Score Point: 0
The response restates a sentence from the article and offers no summarization.

S-5 Write a brief paragraph summarizing the article.

5660038220
Score Point: 0
The response demonstrates limited understanding of the text. Details are vague.
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§-5 Write a brief paragraph summarizing the article. '
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3325015800
Score Point: 0

The response demonstrates limited understanding of the text. Details are vague.
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SCORING RUBRIC FOR OPEN-ENDED S-2

The title of this article is “Mark Twain.” What could be another title for it? Support your
answer with information from the story.

A. Forming a General Understanding

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point O
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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S-2 The title of this article is “Mark Twain.” What could be another title for it? Support your
answer with information from the story.

Win  oekide cod ot BHled "o B pnd prisiens
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Score Point: 2
The response indicates a clear understanding of the article. A plausible new title is suggested and supported with

relevant information from the text.

I
’ ! :§-2 The title of this article is “Mark Twain.” What could bc another title for it? Support your
[ l : answer with information from the story.
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Score Point: 2

The student demonstrates a clear understanding of the text
and presents a thoughtful new title. The student’stitleis
supported with relevant information from the text
(“...articleisal about Mark Twain'slife, and al he did
before he became such awell-known and respected
author”).
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i 8-2 The title of this article is “Mark Twain.” What could be another title for it? Support your
answer with information from the story.
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Score Point; 2
The response demonstrates a clear understanding of the text and suggests a plausible new title. Specific, relevant

details support the student’ s title choice (“...how he became [sic] to be awriter...how being on the Mississippi River
gave him ideas for some of his books").

S-2 The title of this article is “Mark Twain.” What could be another title for it? Support your
answer with information from the story.

T e % el e called  Zhe -
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Score Point: 1
The response indicates some understanding of the text. A new title is suggested, but supporting details are

genera (“...the story talks about where he went, what he did, where he worked, where he lived”).
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$-2 The title of this article is “Mark Twain.” What could be another title frar it? Support your
answer with information from the story.

I

f

| Anoflec Lk é?or this SJam cod be. " Corrmeclicots
i

|

I

. c}fw\«}— Gu“mr' becnuse —Lmb‘n"\ ’LﬂT‘O—]—f S0 o+
o)) wosk Lwrmes: bogls wilich meda  him
Ogﬁﬂé otthae, qum = %»H.LJ L ‘N conna~fite, -,

6416042760

Score Point: 1
The response demonstrates some understanding of the text. A new titleis suggested, but supporting details are
generd (“...wrote some of the world [sic] most famous books”). Evidence of some misunderstanding (“Twain

also grew up in Connecticut.”) does not detract from the score.

S-2 The title of this article is “Mark Twain.” What could be another title for it? Support your
answer with information from the story.
Somuel Clemens con be *he X¥le for {wis story
ek 5 Mork Twoains  read name, Marly
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Twoln \S liﬁdmue):“ Ulemons' pen _wneme.

7164008730

~ Score Point: 1
The response indicates a basic understanding of the text. While arelevant new title is suggested,

- supporting details are very limited.
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#-2 The title of this article is “Mark T‘wam What could be another title for it? Support your
ansWer with information from the story.
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6416043800
Score Point: 0

This response demonstrates very limited understanding of the text. Evidence of misunderstanding is present
(“threw [sic] out the whole story he thinks of wather [sic] to move or not move to Connecticut”).

S-2 The title of this article is “Mark Twain.” What could be another title for it? Support your
answer with information from the story.

7%&7"7%0 lef/b_«a /7'2:1//4’7_ 7 _7%& Faﬁm
g
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Score Point: 0

This response demonstrates very limited understanding of the text. While anew title is suggested, the
supporting detail isincorrect (“...they have anational holiday after him”).
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S-2 The mtle of this article is “Mark Twain.” What could be another title for it?. Support you-,:: a
answer with information from the story. i o= ¢ a
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Score Point: 0
This response indicates limited understanding of the text. Supporting details are vague.
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SCORING RUBRIC FOR OPEN-ENDED S-3

Think about a person you know or have heard about who has had many different experiences.
Using information from the article, explain how this personisor is not like Twain.

C. Making Reader/Text Connections

Each score category contains a range of student responses that reflect the descriptions
given below.

Scor e Point 0
The response shows little ability to use textual information and does not make important
associations and/or connections between the text, other texts and/or outside experiences and
knowledge.

The response shows little or no ability to make connections and/or makes irrelevant connections
between the text and prior knowledge and experiences.

Score Point 1
The response demonstrates some ability to make connections between the text, other texts and/or
outside experiences and knowledge, but fails to provide relevant information from the text as
support.

The response shows some ability to make some connections between texts and outside
experiences and knowledge, but lacks depth and/or support.

Score Point 2
The response demonstrates thoughtful and clear connections between texts, other texts and/or
outside experiences and knowledge. Connections and responses are supported with relevant
examples.

The response shows the ability to make understandable connections and provides adequate
support.
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S-3 Think about a person you know or have heard about who has had ‘many different expenences
Using information from the article, explain how this person is or is not like Twain.
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Score Point: 2

In this response, the student demonstrates the ability to make a clear connection between the text and personal

experience. The student thoughtfully contrasts his/her grandmawith Mark Twain by using specific supporting
details (“...doesn’t write...does not have the experience of being on the Mississippi River...speaks Spanish”).

§-3 Think about a person you know or have heard about who has had many different experiences.
Using information from the article, explain how this person is or is not like Twain.
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Score Point: 2

The student demonstrates the ability to make a thoughtful and clear connection
between Mark Twain and him/herself. The response is supported with three
relevant examples.
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§-3 Think about a person you know or have he
ard about who has had many different expe
Using information from the article, explain how this person is or is noltrhke Twain. periences.

My fahes nas ag, many AcfPecont RXPRL(2Neeg,
o o) T Efe Mo Tl a (N ‘Ehm Lo ten uQﬂm oy, ha
S_an accourdaat Mu Qitnas S ks TUXIN, Joeomm
e Mo dong. CO0OY 0L eoeort Joleg. Mg pker i
aot ke wauq, bQoou&e ho hOQn'—f— Wb}d e mcmz/
difCesont T\\Q(‘.@Q

8081004290

Score Point: 2
This response shows the student’ s ability to make a clear reader-text connection. The student includes relevant

textual and personal detailsto support the comparison of the student’s father and Mark Twain.

§-3 Think about a person you know or have heard about who has had many different experiences.
Using information from the article, explain how this person is or is not like Twain.

My grendfather is ViRe Twain because they both
J’\_&UE_ seed The Civil Wer times, t+hey are bath dead,
and +heu were both mintrg Eor- asham‘- Fme,

8081004950
Score Point: 1
This response demonstrates some ability to make connections between the text and personal experience.

However, greater depth and more supporting details are needed.
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8-3 Think about a person you know or have heard about who has had many different experiences.
Using information from the article, explain how this person is or is not like Twain.

M"f Mom i< net- [ihke malk. owais-
she docnt C;‘S ¥ na gT’LQ. (lemg o Cead Lectsy,
 She ha <y (- had. oMy [tible J*mbg e, Yue.

6416042100
Score Point: 1

The student shows some ahility to make a connection between Mark Twain and his’her mother. However, relevant
supporting details from the text are needed.

[| 8-3 Think about a person you know or have heard about who has had many different experiences.
; Using information from the article, explain how this person is or is not like Twain.
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Score Point: 1

The response shows some ability to form a reader-text connection. However, relevant supporting details are
limited.
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-3 Think aboutia person you know or have heard about who has had many different experiences.
Using information from the article, explain how:this person is or is:notlike. Twain.
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Score Point: 0

Thisresponseis very limited and shows little ability to use textual information to form an important connection
between the text and personal experience.

S-3 Think about a person you know or have heard about who has had inany different experiences.
Using information from the article, explain how this person is or is not like Twain.
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Score Point: 0

In this response, the student failsto clearly identify a person who has had many different experiences.
Supporting details are vague.
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S-3 Think about a person you know or have heard about who has had many different experiences.
Using information from the article, explain how this person is or is not like Twain.

L Aot Cem\\\/; Koew oONENE Lo 1S \{Ke

acK Toxn.

8081004630
Score Point: 0

The student is unable to make a connection between the text and personal experience.
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Grade 8: Pet-Sitter

Answer key for multiple-choice and open-ended questions

Multiple-Choice

Number

Correct Answer

Strand/Obj ective

22

B2

23

A4

24

A5

25

D1

26

Bl

27

010 (T|9|(T

Bl

Open-Ended

Document ID

722310677

722308454

722347114

722058537

2041991

722119733

722359219

722312106

722058259

722201308

722059157

722194199

722059623

722059304

722058205

122772553

722774091

122325298

722643158

722313180

122314724

722347953

722058141

722347419

722357833

722502823

722609167
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DIRECTIONS

This article is from a chapter in a book about different ways young people can earn
extra spending money. Some families want help caring for their pets while they are at

work or on vacation. The article provides information about how to become a pet-sitter.

Read the article and then answer Numbers 22 through 30.
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Pet-Sitter

by Art Beroff and T.R. Adams

The Inside Story

A pet is a lot of fun and quickly becomes a part
of the family. And like anybody else in the family,
he or she is a major responsibility. When people
leave town on business or pleasure—or even
when theyre at work for long hours at a stretch,
what to do with Pooch, Puss, Tweetie, or even
Finny the fish becomes a pressing concern. They
can’t be left alone to fend for themselves—besides
the food, water, and bathroom issues, there’s
loneliness to contend with. Pets need companionship as much as people do.

But if you love pets of all kinds, you can ride to the rescue as a pet-sitter.

You'll provide fresh food and water as well as love and attention, giving hugs and pats
along with a good romp in the yard or walk in the park. Some pet-sitters also handle
medical needs, administering insulin injections or providing in-home after-surgery care.
(If you'll take on this responsibility, you'll need to make sure medical treatments aren’t
necessary during the hours you're in school.)

The advantages to this business are that you can start on a shoestring' and you get
all the advantages of having lots of pets on a daily basis without your parents going
ballistic like they might if you brought home 15 dogs and cats.

The only real disadvantage is that you'll most likely be on duty during holidays like
Thanksgiving, Christmas and the Fourth of July. So if your family usually takes off for
foreign parts or drives upstate to visit relatives during these times, you'll need to take
this potential problem into consideration when planning your business. (You may be
able to compensate? by taking on clients who need day care while they’re at work
rather than holiday care.)

istart on a shoestring: begin with very little money
’compensate: make up for

GO ON P
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- All you need is a love for animals and the ability to relate to them. li you plan to
take on birds and fish besides dogs and cats, you'll need to know how to care for them
and clean their living areas. If you'll do medical care, you'll need to know the basics of
animal treatment like administering pills or insulin injections or changing bandages.

Necessities

Because pet owners provide all the food and other supplies, you'll need next to
nothing in the way of materials or equipment. If you plan to offer after-surgery or sick
animal care, you should take animal-care classes or work for a veterinarian—even as :
volunteer—for a few months. This is not a must because owners can show you what to
do, but it’s a valuable bonus on your flier or brochure.

Starter Costs
This is another minimum start-up business—you can get up and running with costs
of about $150.

Charge It!

Your rates will depend on how much time and care you provide for each client. A
household with one laid-back cat where the owners will be out of town for a week will
require a lot less work than a home with two frisky Labradors and a poodle where the
humans will be on holiday for a month. You can charge by the hour, a flat rate per
service, or—for day-care clients—on a weekly basis. Most pet-sitters charge a flat fee
per week, say $25 for five days of routine care. You might also want to figure a
separate fee schedule for ailing animals or long-term fish care that requires tank
cleaning because they take more time and responsibility.

Earn It!

As a pet-sitter, you can expect to earn annual gross revenue of
$4,000 and up, depending on what services you offer and how many
clients you have.

Advertising Blitz

Since your clients will be pet owners, you'll want to make the
rounds of pet shops and veterinary offices with your brochures and
business cards. Introduce yourself, leave your materials and ask
for referrals. Distribute fliers around your neighborhood, and
meow up publicity with press releases to local publications.

Next Up

Start learning whatever you don’t know and will need, like
caring for sick pets or cleaning fish tanks. Then design a
brochure and go for it!
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In paragraph 1, the author probably included the statement, “pets need
companionship as much as people do,” in order to

©  make the article more interesting to readers.

O stress the importance of animals’ emotional needs.
O point out that pet-sitting is a time-consuming job.
O

suggest that owners sometimes neglect their pets.

According to the article, someone who is planning to become a pet-sitter would
most likely need to

O decide which services to provide.

C  purchase pet bedding for a variety of animals.

©  supply pet owners with materials and equipment.
O arrange to bring animals home over the holidays.

o

Read this sentence from paragraph 1.

When people leave town on business or pleasure—or even when they're at work
for long hours at a stretch, what to do with Pooch, Puss, Tweetie, or even Finny
the fish becomes a pressing concern.

In this sentence, the word pressing means
O critical.

©  discouraging.

©  frightening.

O medical.
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The tone of this article can best be
described as

O admiring.
) enthusiastic.

respectful.

SN

thoughtful.

The section titled “Charge It!"” can
best be described as

> adefinition.

O asummary.

2 an argument.

O an explanation.

The information in the article is
organized by

©  cause and effect.
O stepsin a process.
order of importance.

O
©  topics and examples.

What additional information could the writer have included to help a student like

you decide whether or not to become a pet-sitter? Use information from the

article to support your answer.
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GRADE 8
PET-SITTER
OPEN-ENDED SAMPLE ITEMS

The following open-ended items are examples of the wording and format that will be used on the
CMT 4. The strand and objective that each item assesses is indicated below the item. Scoring
rubrics and samples of student responses can be found on the following pages.

28.

29.

30.

What additional information could the writer have included to help a student like you
decide whether or not to become a pet-sitter. Use information from the article to support
your answer.

B. Developing Interpretation

2. Draw conclusions about the author’s purpose for choosing a genre, or for

including or omitting specific detailsin the text.

According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality isimportant. Use information from the article to support

your answer.

A. Forming a General Understanding

3. Select and use relevant information from the text in order to summarize events and/or
ideasin the text.

After reading the article, explain why you would or would not like to be a pet-sitter. Use
information from the article to support your answer.

C. Making Reader/Text Connections

2. Select, synthesize and/or use relevant information within the text to write a

personal response to the text.
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SCORING RUBRIC FOR OPEN-ENDED ITEM NUMBER 28

What additional information could the writer have included to help a student like you decide
whether or not to become a pet-sitter? Use information from the article to support your answer.

B. Developing Interpretation

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point O
The response demonstrates very limited or no exploration or development of ideas presented in
the text. The response shows little, if any, understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include incomplete or limited inferences, connections between ideas in the
text, or referencesto prior knowledge and/or experiences.

Score Point 1
The response demonstrates some exploration or development of ideas presented in the text. A
fundamental understanding is indicated by the inclusion of some relevant information from the
text.

The extension of ideas lacks depth, although the response may include some inferences,
connections between ideas in the text, or referencesto prior knowledge and/or experiences.

Score Point 2
The response demonstrates an exploration or development of the ideas presented in the text. A
conceptual understanding is indicated by the inclusion of specific and relevant information from
the text.

This extension of ideas may include extensive and/or insightful inferences, connections between
ideasin thetext, and referencesto prior knowledge and/or experiences.
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What additional information could the writer have included to help a student like
you decide whether or not to become a pet-sitter? Use information from the
article to support your answer.

\Ahot you- Lo oe. _r:qmre_d 410 __d_b_mﬂmr__
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S0 M€ Of 4hatr informnahon wollle be

722310677

Score Point: 2

The student presents a thoughtful extension of the ideas presented in the text. Strong
conceptua understanding isindicated by the inclusion of specific information from the
text (“All the author mentioned was that you will have to clean afish tank™) and additional
information that would be useful to the reader (“...how to care for certain pets...what you
will berequired to do”).

Daoc_1D: 722310677

Grade: 8 A_1
Section: §1
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What additional information could the writer have included to help a student like
you decide whether or not to become a pet-sitter? Use information from the
article to support your answer.

T Oodnee NN mu_ucs\m*hmm__
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722308454

Score Point: 2

The response indicates an exploration of the ideas presented in the article. The student
includes several specific suggestions (“...with the dogs you would have to walk them, feed
them, make sure they have water...author didn’t go into depth about responsibilities’) for
additional information that could be included in the article.

Doc_|D: 722308454

Grade: 8 A-2
Section: 51
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Doc_|ID; 722347114

Grade: 8
Section: 31

SP2

What additional information could the writer have included to help a student like
you decide whether or not to become a pet-sitter? Use information from the
article to support your answer.

“Th 0dd kena) \OBroreteny o yaiter Could Mose \eolued
atdrr s e W.ngi_hm&wmtﬂm_onid&%wm_
it comny D Peegliny and mdicice Becouze (pu dork Lt
o feetlor ooer dote onynes get.

722347114

Score Point: 2

This response includes an extension of the ideas presented in the article. A specific
suggestion for additional information is supported with relevant reasons (“...be sure
you know what you are doing when it comes to feeding and medicine because you
don’t want to over feed or over dose [sic] anyone's pet”).
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What additional information could the writer have included to help a student like
you decide whether or not to become a pet-sitter? Use information from the
article to support your answer.

Some  oddihonod indymaion Ahak e wxiter
(od___have added wald KWL Hwmds or schedol
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722058537

Score Point: 1

This response demonstrates some exploration of the ideas presented in the article. Despite
references to additional information that would be helpful to the reader (*...the times or
schedule the pet is on or the amount of care the pet needs”), supporting details lack depth.
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vhat additional information could the writer have included to help a student like
ou decide whether or not to become a pet-sitter? Use information from the
rticle to support your answer.
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2041991

Score Point: 1

This response indicates a fundamental understanding of the ideas from the article and
presents suggestions for additional information (“...see if you like animals...know
how much money you get paid for what kind of animal”), but relevant text-based
information is needed for support.

2041991
A-5
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What additional information could the writer have included to help a student like
you decide whether or not to become a pet-sitter? Use information from the
article to support your answer.

ISR %U_ ""'O-Jl(l hese 1o Dl ea A q@ﬂ'
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722119733

Score Point: 1

The student presents two suggestions for additional information that would be helpful to
the reader, but does not support these suggestions with relevant information from the
text.

Doc_ID: 722119733
Grade: 8

C mmbimens ©4

170



SPO0

What additional information could the writer have included to help a student like
you decide whether or nof to become a pet-sitter? Use information from the
article to support your answer.

~Yes Browse TE wan i T welld  Whett
M_L&_lf__ﬂlﬂo_ _ ) o

722359219
Score Point: 0

This response demonstrates no exploration of the ideas presented in the article. The
response to the prompt is vague.

Doc_|D; 722359219 A_7
Grade; 8

Section: 51
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What additional information could the writer have included to help a student like
you decide whether or not to become a pet-sitter? Use information from the
article to support your answer,

A K Deed topce o

- e

::egcgmb\e' Xo ¥e dea.

722312106
Score Point: 0
Thisresponseis vague. Little understanding of the article and prompt is evident.

Dec_|ID: 722312106

Grade: 8 A-8
Section' 81
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What additional information could the writer have included to help a student like
you decide whether or not to become a pet-sitter? Use information from the
article to support your answer.

M€ SpeC T
| MK@S_%&} (o Q0.

722058259

Score Point: 0

This response demonstrates very limited exploration of the ideas presented in the
text. The suggestion for additional information (“more specific things you can
do") istoo vague to earn a higher score point.

Doc_|D; 722058259
Grade: 8 A-g

Section: 31
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SCORING RUBRIC FOR OPEN-ENDED ITEM NUMBER 29

According to the article, what is an important quality that a pet-sitter should have? Explain why
this quality isimportant. Use information from the article to support your answer.

A. Forming a General Under standing

Each score category contains a range of student responses that reflect the descriptions
given below.

Score Point 0
The response demonstrates very limited or no understanding of the text. The response may be
illogical, vague or irrelevant.

The response may include misunderstandings of portions or the whole text. It demonstrates
limited or no reflection upon relevant information from the text.

Score Point 1
The response demonstrates some understanding of the text. A basic understanding is indicated
by the inclusion of some relevant information from the text.

The response demonstrates some understanding of the text, but includes limited or no examples
from the text to support ideas.

Score Point 2
The response demonstrates a clear understanding of the text. A strong conceptual understanding
isindicated by the inclusion of specific and relevant information from the text.

The response is thoughtful and demonstrates a clear understanding of the text. The
understanding is clearly supported with examples from the text.
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According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support
your answer,
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722201308

Score Point: 2

This response demonstrates a clear understanding of the text. The student identifies an
important quality that a pet-sitter should possess and supports his/her idea with specific,
relevant details (“...maketimein abusy schedule to play with them, feed them, and provide
companionship”).

A-1
Doc_|D: 722201308

Grade: 8
Section: 51
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According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support

your answer.
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722059157

Score Point; 2
The student demonstrates a clear understanding of the text. The student identifies an

important quality for a pet-sitter to possess (“alove for animals’) and supports this choice
with relevant examples and details.

Doc_ID: 722058157
Grade: 8
Section: S1
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According to the article, what is an important quality that a pet»sitjcer should have?
Explain why this quality is important. Use information from the article to support
your answer.
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722194199

Score Point: 2

This concise response identifies an important quality for a pet-sitter to have (“...able to
give the animals as much love as possible”) and supports this quality with relevant
information.

Doc_|D: 722194189
Grade: 8
Section: 51
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According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support
your answer,
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722059623

Score Point: 1

The student demonstrates some understanding of the text. The student identifies
an important quality that pet-sitters should possess (“...alove of pets’), but the
response lacks specific, relevant supporting details.

Doc_|D: 722059623
Grade: 8
Section: 51

178



SP1

According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support

your answer.
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722059304

Score Point: 1

The student shows a basic understanding of the text. A quality needed to be agood pet-
sitter is identified, but supporting information lacks specificity.

Doc_ID: 722059304 A-5

Grade: 8
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According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support
your answer.

Lk 2l dfold glifu Lo
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722058205

Score Point: 1

The student presents a quality that a pet-sitter should possess (“A pet sitter should
like to be around pets’), but does not support his’her idea with relevant information
from the text.

Doc_ID: 722058205 A'6

Grade: 8
Section: 51
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According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support
your answer.

Btcoose Inlp you 3o slorr working
1N OH"UF p’d\(e. ,

722772553
Score Point: 0
This response is vague and does not suggest a quality that a pet-sitter should have.

A-7
Doc_|D: 722772553
Grade. 8

Section; 51
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According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support

your answer.

A Heams HFp word 0 Fbe
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722774091

Score Point: 0

This response shows little understanding of the text and does not suggest a quality that a pet-
sitter should have.

Doc_|D: 722774091 A-8

Grade: 8
Section: 51
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According to the article, what is an important quality that a pet-sitter should have?
Explain why this quality is important. Use information from the article to support

your answer.

722325298

Score Point: 0

This response shows little understanding of the text and does not suggest a quality that a pet-
sitter should have.

Doc_|D: 722325298 . A'g

Grade: 8
Section: S1
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SCORING RUBRIC FOR OPEN-ENDED ITEM NUMBER 30

After reading the article, explain why you would or would not like to be a pet-sitter. Use
information from the article to support your answer.

C. Making Reader/Text Connections

Each score category contains a range of student responses that reflect the descriptions
given below.

Scor e Point 0
The response shows little ability to use textual information and does not make important
associations and/or connections between the text, other texts and/or outside experiences and
knowledge.

The response shows little or no ability to make connections and/or makes irrelevant connections
between the text and prior knowledge and experiences.

Score Point 1
The response demonstrates some ability to make connections between the text, other texts and/or
outside experiences and knowledge, but fails to provide relevant information from the text as
support.

The response shows some ability to make some connections between texts and outside
experiences and knowledge, but lacks depth and/or support.

Score Point 2
The response demonstrates thoughtful and clear connections between texts, other texts and/or
outside experiences and knowledge. Connections and responses are supported with relevant
examples.

The response shows the ability to make understandable connections and provides adequate
support.
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- After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to support your answer.
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722643158

Score Point: 2

The student presents a thoughtful and clear connection between the text and personal
information. The student supports the assertion that he/she would like to be a pet-sitter with
relevant personal and text-based examples (“1 do love animals... the article also makesit
sound very easy ...you could make up to $4000 ayear”).

Doc_|D: 722643158 A-1

Grade: 8
Section: 51
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After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to support your answer,
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722313180

Score Point: 2

The student demonstrates the ability to connect the text with personal information. The
student indicates that he/she would not like to be a pet-sitter and supports this choice
with relevant details (“ ... pets would whant [sic] there [sic] owners, and be sad...| dunno
[sic] if | would be able to meet all the kneeds [sic] of sitting lots of pets...would not
want that responsibility”).

Doc_IL: 722313180 A'2

Grade: 8
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After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to support your answer.
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722314724

Score Point: 2

The student demonstrates a clear connection between the text and personal
information. The student indicates that he/she would not like to be a pet-
sitter and supports this decision with relevant, text-based details (“...don’t

like many animals...usually go away for holiday...busy with homework or
activities”).

Doc_ID: 722314724 A"3

Grade: 8
Section: 51
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After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to support your answer.

T wadd net wont to be @ pet sitht becouse
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722347953
Score Point: 1
The student demonstrates some ability to make a connection between the text and personal experience,

but supporting details lack depth and specificity (“...treat them with care and respect and your attension
[sic]”).

Doc_ID: 722347953 A -4

Grade: B
Section: 31
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After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to support your answer.
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722058141
Score Point: 1

The student demonstrates the ability to make a connection between the text and
personal experience by indicating that he/she would not like to be a pet-sitter.
However, relevant information from the text is not included in this response.

Doc_ID: 722058141 A'5

Grade: 8
Section: 51
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After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to support your answer.
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722347419

Score Paint: 1

Though sparse, this response does indicate some ability to connect the text to
personal experience. Relevant supporting details are needed.

Doc_|D: 722347419 A-6

Grade: 8
Serctinn® 51
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After reading the article, explain why you would or would not like to be a

pﬁsitter. Use information from the irticle to support yo[r answer. ‘L l

722357833

Score Point: 0

This response shows little ability to use textual information and presents an irrelevant
connection (“...I would like to be a pet sitter but not afarmer”).
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After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to suppert your answer.

T woniel lice Yo e o pet=Sdter

722502823

Score Point: 0

While the student does indicate that he/she would like to be a pet-sitter, no supporting
details are included in the response.

A-8
Doc_ID: 722502823

Grade: 8
Section: 51

192



SPO

After reading the article, explain why you would or would not like to be a
pet-sitter. Use information from the article to support your answer.

No L cdeocnud "4 oz b o
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722609167

Score Point: 0

While the student does indicate that he/she would not like to be a pet-sitter, no
supporting details are included in the response.

Doc_|D: 722609167 A-g

Grade: 8
Section: 51

193



194



PART I11:

CMT 4 Language Arts

Degr ees of Reading Power®
(DRP)
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Part I11:
Degr ees of Reading Power e

I. OVERVIEW

The Degrees of Reading Power (DRP®) section of the Connecticut Mastery Test (CMT)
measures reading as a process in which students attempt to make sense of the text they read. The
DRP® in CMT 4 is similar to that used in CMT 3, although the DRP test has been reduced in
length. The test time will be 45 minutes for all grades. Each DRP® test consists of a number of
nonfiction passages on a variety of topics. Within these passages, words have been deleted and
the student is asked to select the correct word for each deletion in the text. The test measures
student reading ability on a readability scale. This scale helps teachers and others to select
reading materials that have an appropriate level of difficulty for students with various DRP®
scores. Students respond to multiple-choice questions designed to measure how well students
process and understand text.

II. DESCRIPTION OF DRP TESTS

Degrees of Reading Power (DRP) tests developed by Touchstone Applied Science Associates,
Inc. (TASA) are one component of the Connecticut Mastery Test (CMT) program in Grades 3
through 8.

DRP tests are holistic measures of how well students understand the meaning of text. DRP tests
are single-objective tests measuring how well students understand the surface meaning of what
they read. They measure the process of reading rather than products of reading, such as main
idea and author’ s purpose.

Close examination of the sample passages included in this handbook will confirm that the test
items are not about the subject of the passage, its sentences or grammatical structures. Rather, the
items assess the ability to use the information in the text to figure out the meaning of the text.
DRP tests have a number of properties which distinguish them from all other reading tests.

« Thetest items are designed so that the passage in which they are embedded must be
read and understood in order for the student to answer correctly. If any sentence
containing a blank is considered in isolation, each response option makes a
grammatically correct and semantically plausible sentence. When the meaning of the
paragraph is taken into account, however, only one responseis plausible.

« All of the content information that is needed to select the correct response is
contained within the passage. No familiarity with the subject matter is required to
answer the test questions correctly. The student needs to have knowledge of syntax,
semantics, and other basic linguistic skills to read text for meaning. Regardless of the
difficulty of the prose passage, all response options are common words — that is, they
occur with extremely high frequency in written materials. Since students should be
able to recognize and understand the response options, failure to respond correctly to
test items can be attributed to a failure to comprehend the text in which they appear.
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1. PREPARING STUDENTSTO TAKE DRP TESTS

Students should be familiar with the directions and format of the tests that will be administered
to them. Some specific features of DRP tests include the following:

« Thereisno information in the sentence containing the blank that will lead (students)
to the right answer.

. Comprehension across several sequential sentences is essential to selecting a correct
response. The text of the passage must be read (decoded) and understood in order for
the student to respond correctly.

« Context cues that determine the correct answer often appear both before and after the
sentence containing the blank. Therefore, students should not stop reading when they
come to the blank in the text.

« None of the response options appear in the text. Therefore, it is not productive to try
to match responses to words in the passage.

V. USING DRP-LIKE MATERIALSTO TEACH READING COMPREHENSION

An effective alternative to using multiple-choice materials that ook like DRP test passages
(which often encourage ssmple drill and practice only) isto remove the multiple-choice response
options from the materials. Students can then generate as many words as possible that maintain
the meaning of the paragraph.

After students have generated as many words as possible, they should have an opportunity to
discuss their answers — either in a small-group activity or as ateacher-led discussion. Students
can use the text of the message (context) to support and/or defend their answers. Thereis great
value in the discussion of incorrect answers. Explaining why certain words cannot be used is just
as valuable as explaining why certain words can be used.

One of the most important questions teachers may ask students when having a text-based
discussion is, “How do you know?’ This question forces the students to use the text to explain,
defend or elaborate upon an answer.

V. DRP SCORING

Like the Editing & Revising subtest on the CMT, the DRP is made up entirely of multiple-choice
items and is scored by machine. Unlike Editing & Revising, or any other component of the
CMT, the DRP is a nationally norm-referenced measure and is the only portion of the CMT that
is purchased directly from an outside vendor (TASA). As a norm-referenced measure, the DRP
is accompanied by percentile information. This can be used to compare student performance
directly against students in the pilot population. Though percentile ranking is NOT available at
the individual student level for any other component of the CMT, it is available for the DRP. In
order to find the percentile rank, it is necessary to consult the DRP conversion table of the same
form of the test as was taken by the student. The DRP conversion table can be located by visiting
the Connecticut State Department of Education Website: www.csde.state.ct.us .
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The Connecticut State Department of Education reports DRP test scores at different levels of
comprehension in each grade. DRP scores are reported in terms of P-values, or percent of
comprehension.

« Grades3and4 @ P=.70
« Grades5and 6 @ P=.75
« Grades7and 8 @ P=.80

As a result, the performance of students on these DRP tests cannot be compared directly unless
the scores are converted to the same level of comprehension. Connecticut educators can use the
DRP conversion tables to convert the DRP scores reported for the CMT in Grades 3 through 8
and make valid comparisons of student performance across these grades.

The goal standard for reading is based on scale scores that have been established by combining,
with appropriate weighting, the scores derived from performance on both the DRP and Reading
Comprehension tests.

DRP test scores can be used to identify books that a student is able to read. It is important to
note, however, that they cannot be used to identify the books that a student may want to read.
Student interest, motivation and purpose for reading also need to be considered when identifying
books for students to read.

Using DRP tests to determine what books students are able to read and how well they can
comprehend them allows teachers to:

. identify instructional materials, including literature and popular titles, that are appropriate
for the reading abilities of their students;

« inform parents about what their children are actually able to read;

« involve parentsin the education of their children by recommending specific books, based
on each child's current reading ability;

. define desired reading outcomes in terms of real-world expectations that students need to
achieve, such as being able to read materials as difficult as front-page newspaper articles
or freshmen college textbooks; and

« determine whether students are making adequate growth or progress toward
school/district reading outcomes.
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VI. CONTACT INFORMATION
For additional information about the DRP Program, please call or write:
TASA DRP Services
FieldsLane, P.O. Box 382
Brewster, NY 10509-0382

(914) 277-4900
Fax (914) 277-3548

TASA’s Home Page:
http://www.tasa.com

Email:
info@tasa.com

VIl. DRP SAMPLE PASSAGES

The following pages include a series of DRP passages. They have been formatted as they would
appear on atest form and are presented in order of increasing difficulty. The passages represent
arange of DRP reading levels and correspond roughly to DRP grade-level goals that were used
in earlier generations of the CMT, with the difficulty of the first passage of the set corresponding
to the goal for the third grade, the second passage to the goal for fourth grade, and so forth.
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TO THE STUDENT

This is a test to find out how well you read. Do your best to read the
passages and answer the questions. Work carefully and do not rush.

DIRECTIONS

Thistest contains several reading passages. [n each passage, some
words are missing. Whenever a word is missing, there is a blank
ling with a mumber on it. Next to the passage, you will find the same
number and five words., Choose the word that makes the best sense
in the blank.

Mark the bubble for the answer you have chosen. Mark only one
answer for each question. If you want to change an answer, be sure to
erase yvour fArst mark completely. Then mark the answer you want.

Read Sample 5-1 on the next page and see how the right answer

has been marked for you. Then read Sample 5-2 and mark the correct
Answer.

Copyright © 2004 by Touchstone Applied Science Associates (TASA ®)
Inc. Reproduced with permission.
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SAMPLES
[twas sunnyand hot for days. Thenthe__ S-1 changed. S-1 % lJ]"I" LI;(.: = g E“;’
It turned cloudy and cool. (M size
It isn't safe to go out today. There was too much $-2 (rain O foc
5.2 yesterday. Many streets are flooded with water. 3 mail ) noi
(1 work

Look at the answer for Sample $-1. The word “weather”
is marked because it makes the best sense in the blank.

In Sample $-2, you should have marked the word "rain”

because it makes the best sense in the blank.

As you can see, you may not be sure of the answer to a
question until you have read the sentence that comes after the
blank. So be sure to read enough to answer the questions.

You are not expected to read at the same speed as other
pecple or to answer the same number of questions. As you
work on this test, you will find that the passages become
harder to read. Do your best to read as many passages as

you can and to answer as many questions as you can.

You will have 45 minutes to complete this test. Be sure to
spend your time on what you can read rather than on what
is too hard for you. It is more impaortant to get the answers
right for the passages you can read than it is to try to read
all the passages on this test.

Remember, mark all yvour answers clearly and mark only
one answer for each question.

Copyright © 2004 by Touchstone Applied Science Associates (TASA ®)
Inc. Reproduced with permission.
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+ 00 NOT WRITE HERE DD NOT WRITE HERE

DO NOT WRITE HERE

DD NOT WRITE HERE

Flants are able to make their own food. A few plants also catch
food. Their leaves act as traps. They catch insects.

The sundew is one such plant. It has a kind of juice, or nectar, on its
leaves. The nectar is sweet and sticky. Its odor attracts insects. They
land on the leaves. They get stuck. Often they try to pull away. They
fight to get free. But 1
it pulls, the more it gets stuck. Soon, short hairs on the leaf begin to

does not help the insect. The harder

bend. They fold over the insect. Then longer and longer hairs do so.

All the hairs 2 . They fold over, pinning the insect down.

It may take only a few minutes for this to happen. It may take
hours. The 3
acts. It depends on how much the insect fights. About a week later,

varies. It depends on how slowly the plant

the hairs unfold. The insect has been eaten. The plant is ready for its
next victim. But it will have few such 4 . It will eat only three

or four insects. Then it will die.

The sundew plant traps insects rather slowly. This is not true of
some other plants. They are much 5 . The Venus flytrap is one
of these. It closes in half a second or less. It has six tiny hairs on each
leaf. The leaf snaps shut when insects touch the hairs. The insects are
caught inside. At first, spaces remain where the leaf edges meet. The
insects may try to squeeze out through the openings. Some insects
will get through. They will 6 . Soon, though, the sides of the

leaf draw tightly together. Then there is no way out.

You can see this plant work by putting something on the leaf to
it carefully, though. The leaf will
snap shut so quickly you will miss it if you glance away.

touch the hairs. You must 7

> > @

O struggling O drinking
(O searching O sleeping
O listening
O move Odry
O break (O shine
O disappear
(O color O shape
(O taste O time
(O distance
(O branches O flowers
(O spots O meals
(O diseases
O faster O safer
(O greener O taller
O prettier
QO hear O grow
O gather O nest
(O escape
O watch O seed
O smell O water
O pick
GO ON =

Copyright © 2004 by Touchstone Applied Science Associates (TASA ®)

Inc. Reproduced with permission.
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In the mid-19th century, a small insect reached Europe from
the United States. This insect fed on grapevines, destroying their
roots. All over Europe, vines began dying. It was clear that the

8 could not withstand the attack. They had to be pulled
out. Some landowners put in new vines, immune to the insects,
while others changed crops. The owners of the Lascaux Estate in
France replaced their grapes with pine saplings. The trees grew, and
brambles and bushes sprouted among them. After many years, there

were 9 where the vineyards had been.

Removing the vines at Lascaux had loosened the soil, so that when
one of the pines blew over, its roots opened a deep hole. Farmers,
fearing that cattle, might fall in, filled the pit with branches. That way,
the animals could move about safely. The farmers would not have
to 10 . For years they kept the pit filled, but in 1940, some
youths found the hole. Removing the branches, they went down and
found another opening below. They wanted to enter, but the opening
. With a knife, the
youths enlarged the opening and squeezed in. They found themselves

was too narrow. None of them could 1

in a cave and began walking. They moved slowly, for their lamp was
weak. It was hard to 12 . However, when they reached a
narrow corridor, their light hit the walls. They realized there were
paintings of animals on the walls and wondered if the whole cave was
decorated. They retraced their steps and looked, holding the lamp to

the walls. There were indeed many 13 .

News of the paintings spread quickly. People who studied them
said they were 25,000 years old. They were the best preserved
paintings from that period yet known. Reporters came to Lascaux,
wrote about the cave, and photographed it. Stories were printed
around the world. The cave grew 14 . Today, photographs

of the Lascaux Cave appear in many books.

> & >

8 (O sheep O plants
(O streams (O children
O buildings
9 (O lakes (O roads
O woods O valleys
O villages
10 O worry O wait
(O share O trade
O water
11 O pay O swim
O read O fit
(O shoot
12 O hear () see
O work (O refuse
O leave
13 O noises O graves
(O drops O maps
O pictures
14 O cold O dry
() famous O dark
O large
GO ON =
. ECR

Copyright © 2004 by Touchstone Applied Science Associates (TASA ®)
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From 985 A.D. to about 1500 A.D., Scandinavian settlers lived in
Greenland. For 300 years, their farms flourished. By 1578, however,
the settlements had vanished. No survivors were found. What is the
explanation? Why did the people 15 ?

The answer lies partly in the worldwide cooling, or “Little Ice Age,”
that began during the 13th century. In Europe, cold summers ruined
crops, causing grain shortages. Times were hard for Europeans.
But in Greenland, conditions were far worse. There, the people

16 more. In the end, they could not survive.

The climate changed so much in Greenland that farming and
herding became impossible. To make matters worse, the settlers
were soon cut off from European goods. Arctic ice, which could do
great damage, had begun drifting into the Atlantic trade route. Ships
were 17 . Because of the danger, trade between Greenland
and Europe declined and finally stopped. When this happened,
the settlers were deprived of European grain, wood, and iron.
18 were essential. Settlers needed them in order to
prepare their meals, build their ships, and make their weapons.

These

In 1410, the last ship sailed from Europe to Greenland. After that,
19

Thus, we have no eyewitness report of what finally happened. But in

visits to the settlements stopped. No more were made.
1921, in an old cemetery, archaeologists found evidence of what the
changing climate did to the land and people. The earliest graves were
deep, for in the first years of colonization the ground was soft. Later,
though, the deeper ground stayed frozen all year. Burials had to be closer

to the 20 | The last graves dug were extremely shallow.

In these graves, scientists found the remains of small, weak people.
The teeth were badly worn, suggesting that the settlers may have
chewed seaweed, leaves, or bark to subsist. Their deformed bones
and short stature are signs of poor nutrition. Evidently they had too
little 21 . Stunted and starved, every last one died.

> &> <>

15 O delay O obey
O forget O meet
QO disappear
16 O talked O saved
O suffered O moved
O earned
17 O burned O sighted
O painted O powered

O threatened

18 (O roads QO supplies
O shoes QO houses
O animals
19 O meals QO trips
O coats O fires
O shelters
20 O surface QO family
O town O shore
QO church
21 O water O money
O faith O food
O clothing
GO ON =
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Medieval craft guilds were associations of men practicing the same
trade. Guilds cared for members' needs. They nursed sick members,
buried dead ones, and found homes for the homeless. Sometimes
business was bad or supplies were cut off. Many people were in danger
of starving. But guild members were the last to 22 . The guild
sustained them during hard times.

Guilds also set prices and monitored the distribution of raw materials.
They governed the number of apprentices and workers that members
could have. These controls prevented any member from becoming rich
at another's expense. So 23 were limited. In return, members
were protected against ruinous competition.

Guilds set strict product standards. Members who cheated were
quickly and openly punished. So there was good reasontobe ___ 24 .
By setting and maintaining standards, guilds not only protected members
but also served an important communal function. The 25 was
protected. The buyer was guaranteed a fixed product at a fixed price.

Apprenticeship, a long training period under expert supervision, was
important in the guild economy. Apprenticeship began with a contract
between a child's parents and a master craftsman. Entrance fees were also
paid. In return, the child was instructed, clothed, and fed. The training began as
early as age nine or ten. This 26 then went on for many years.

The masters had many rights, including the right to beat apprentices.
But the guilds knew that apprentices were future masters. So
guild members looked after the children's well-being. The masters
were 27 . Persistent cruelty could thus be detected, and the
masters could be warned.

Having learned the fundamentals of the trade, apprentices
were quite valuable. They could do useful jobs, and they worked
for nothing, since apprentices were never paid. Masters did not
like to lose these free workers. They would sometimes extend the
apprenticeship period, forcing a youth to continue training. The lad had to

28 Hecould not leave until formally released.

> > @

22 () vote
(O unite

O suffer
(O advance
O finish

23 () sources O profits
O travelers () machines

O universities

24 O honest O first
O patient O friendly

(O independent

25 O public O harbor
QO property (O church

O route
26 (O search (O decline

(O educaticn O tax

O revolution

27 O prepared () respected
(O excused () watched

28 O stop
Q reply

Copyright © 2004 by Touchstone Applied Science Associates (TASA ®)
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Today we can hardly imagine the dearth of mass entertainment in
1900. Some segments of the population attended plays, concerts, operas,
vaudeville, and burlesques. But, altogether, only about 15 percent of the public

was reached by these entertainment media. Most __ 29 were not.

Edison is usually credited with inventing the movies, but he didn't do it
alone. Others 30
worked simultaneously on technological advances that made motion
pictures possible. Edison did invent the kinetoscope, a peepshow cabinet
providing a minute's entertainment. Edison viewed it merely as a diverting

too. Many American and European inventors

plaything: he did not recognize the moneymaking potential of moving
pictures. Others, however, did foresee the 31 . Recognizing and
exploiting the commercial potential of film, these individuals launched the

motion picture industry.

The first films were only brief depictions of the passing scene, of
unstaged events such as waves breaking on shores. There were no
real 32
or plots, the novelty of these films made them an immediate success.
Gradually, though, audiences grew tired of watching trains arrive at
stations, waves break on shores, and cavalries on parade. Such films had
become 33
houses shifted their film programs to the end of the bill to clear the house

as such. Nonetheless, even without actors, scripts,

. So weary had audiences become that vaudeville

at the conclusion of the show.

An historic breakthrough occurred when filmmakers realized they
could create original dramas on film. The earliest films had only recorded
naturally occurring, unrehearsed events. But now there were plots. The
scenes were planned. The action was 34 . The introduction of
melodramas coincided with the opening of nickelodeons, store-front
theaters charging only a nickel's admission. The show played continuously
from eight in the morning to midnight. Patrons would enter whenever they
liked and stay until thoroughly sated. Then they would 35 . The
response to this new mass medium was so great that 8,000 nickelodeons
opened in this country between 1905 and 1909.

> &> <>

29 (O ideas O times
O people Q jobs
O materials
30 O signed O danced
O delayed O helped
O refused
31 O strikes O profits
O colors O sets

QO characters

32 O stories
QO prizes

O benefits
QO contracts
O businesses

33 O serious QO boring
O cheap O valuable
O excellent
34 () speeded O lost
O limited O wasted
QO arranged
35 O tremble O gather
QO leave O listen
QO look
GO ON =
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Ecological balance depends on delicate interactions between climate,
biology, geography, and the existence of predators. Undisturbed, nature acts
to maintain balance by restricting living things to appropriate locations.

Thus, species whose food requirements can be satisfied in many places
are able to be widely distributed. Their mobility is not seriously curtailed by
the need to locate food. Other creatures, however, are not as 36
Those with specialized diets are severely limited in mobility, needing to
remain in those few places where food sources are adequate.

Climatic barriers restrict some species. Although Antarctica’s
environment seems ideally suited to the Arctic polar bear, the temperate
and tropical zones which lie between the Arctic and Antarctic and which
are inimical to the bear have prevented its southward passage. There has
been no way to 37 these areas. Consequently, the bear has
remained localized in the Arctic.

Any intervention which upsets the ecological balance may have
serious repercussions. The Welland Canal, connecting Lake Ontario to
the other Great Lakes, was constructed to provide uninterrupted water
passage for commercial sailing vessels from the Atlantic Ocean halfway
across the continent. As expected, the benefits to 38 were
large. Unfortunately, the canal was also beneficial to parasitic lampreys,
which soon penetrated all five lakes, descending upon and destroying the
trout population. The native population was rapidly 39  Theonce
rich Great Lakes fisheries contained only a fraction of their original trout
population. The negative consequences of the canal on the fisheries may have
been unintentional. Nevertheless, the resulting 40 was very real.

Even well-meaning attempts by people to transplant flora and fauna
have backfired. European wild rabbits were imported by Australia to
become an easy source of food and furs. Initially, the 41 seemed
fine. But in the absence of their natural predators and competitors,
the rabbits multiplied beyond all expectations. There was no way to

36 O weak O free
O heavy O young
O slow

37 O develop O find
(O cross (O defend
O supply

38 O health O trade
O crops O beaches
(O streams

39 O reduced (O examined
O moved O forgotten
O protected

40 O delay (O union
O strength O profit
O problem
41 O plan O leaves
O soll O quality
O weather

42 () establish O obtain

42  them. Consequently, they became a serious menace, O select O control
. . ! (O shelter
devouring grazing lands needed for livestock.
> > < STOP
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PART IV:

CMT 4 Language Arts

Editing & Revising
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PART IV:

Editing & Revising

I. OVERVIEW

The Editing and Revising test is similar to that administered in CMT 3 in that students read
passages with embedded errors and answer multiple-choice questions to indicate appropriate
corrections. However, editing and revising questions are no longer in isolation. Passages will
contain both types of questions. As stated in the global changes section, tone questions have
been removed from Grades 5 and 6 and sentence combining will be added for Grade 4.

II.EDITING AND REVISING SKILLSTEST OBJECTIVES

Composing/Revising

A. Content, Organization and Tone

1. Topic sentence

2. Supporting details

XX |

3. Extraneous material

XXX |o

X|X|X|o

XXX |~

X|X|X |0

4. Chronological order/logical order (logical at Grades 5-8 only)

X
X

5. Tone

6. Redundancy of ideas

X
x

XX | X
XX | X

B. Revision: Syntax

1. On and on (3 or more sentences connected by “and”)

2. Run-on  (connected by a semi-colon at Grade 8 only)

3. Awkward construction

4. Fragment

5. Sentence combining

XXX [X X

XXX [X [ X
XXX [X X
XXX [X X
XXX [X X

C. Revision: Word Choice

1. Redundancy of word and phrase

X

2. Transition words

3. Generality/Specificity

XXX
XXX
XXX

4. Misplaced modifiers

XXX [X
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EDITING

A. Capitalization

1. Lower casefor common nouns

2. Pronoun |

XXX |W
XXX |+

3. Names of people, places, groups, months, days and holidays

4. Titles of people

5. First word in dialogue

6. Names of organizations, nationalities, buildings, historical events

XXX [X (X
XXX [X[X
XXX [X [ X
XXX [PX (X

7. Opening and closing of a letter

B. Punctuation

1. End marks (period and question mark) IxIx] | ||

2. Comma (No comma splicetested in any grade or used in any passage in Grades 3-8 except
when testing semi-colon in Grade 8 only)

a. After letter closing X| X| X| X] X| X
b. In aseries X| X[ X| X[ X| X
c. Inadate X| X[ X| X| X| X
d. With an appositive X| X
e. With parenthetical expression X| X
f. With participial phrase X| X
g. With quotation marks X[ X[ X] X
h. With city and state X X[ X X[ X
3. Quotation marks X[ X| X| X

4. Apostrophe

a. contractions X| X| X| X| X
b. possessive X| X| X| X
5. Semi-colon X
6. Colonin aseries X| X
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EDITING

C. Usage 13|4|5|6]7]8
1. Subject/verb agreement (number)
a. singular and plural subject X | X X| X| X X
b. with intervening phrase X| X| X X
2. Verb tense (time) X | X
a. present and past X[ X
b. present, past, future
c. tenses (simple and perfect) X X
3. Pronoun reference X[ X X| X
4. Compar ative/Superlative X X| X[ X| X
5. Special problemsin usage
a. alan X| X] X[ X
b. they're, their, there X| X| X| X
c. to, too, two X[ X[ X X| X[ X
d. good/well X| X
e. its, it’'s X| X] X| X
f. I/me X| X| X X
g. know/no X X[ X X
h. then/than X| X| X| X
j. your/you're X| X[ X X
K. whose/lwho's X| X
|. hear/here X| X
m. who/whom X
n. were/we're X| X] X| X
D. Spelling
| 1. Grade appropriate words | X[ X X] x| X] X]
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[11. Test Blueprint

Grade Number of Items Testing Time
Editing | Composing/Revising | Total

3 16 mc 16 mc 32 mc

4 16 mc 16 mc 32mc

5 18 mc 18 mc 36 mc 60 minutes
6 18 mc 18 mc 36 mc

7 20 mc 20 mc 40 mc

8 20mc 20mc 40 mc

V. Editing & Revising Samples

The following pages include sample passages and multiple-choice items. Each of the passages
and items was included in pilot testing for CMT 4. Each of the items was piloted with other
passages and therefore items are numbered sequentialy as they appeared in the pilot test
document. An answer key precedes each editing and revising passage.
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Grade 3

Old and New | deas About Bats

Number Correct Answer
1 C
2 C
3 A
4 B
5 C
6 A
7 B
8 D
9 A
10 B
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DIRECTIONS

Lisa wrote a draft of a short story about bats. Now, she needs help editing
and revising it.

Read Lisa’s draft and use it to answer Numbers 1 through 10.

Old and New Idéas About Bats

(1) One evening, Josh was studying at the kichen table. (2) Suddenly,
from the living room, he heard his mom shout, “Josh, get the broom!”

(3) Josh jumped up he grabbed the broom from the closet. (4) He ran
into the living room. (5) Mom was waving her arms all around.

(6) “What’s wrong?” Josh asked.

(7) “I found bats in the attic. (8) One flew down here, and I'm trying to
kill it. (9) Hand me the broom.”

(10) Josh held onto the broom. (11) “But, Mom, bats are our friends,” he said.

(12) “Give me the broom, Josh. (13) Bats are filthy creepy animals.
(14) I won’t have them flying in my house.”

(15) “Mom, please wait. (16) We studied bats in mr. cameron’s Science
Class last year. (17) Bats do many good things. (18) Did you know that bats
eat mosquitoes (18) They also ate many harmful insects that ruin farmers’
crops.”

(20) “I didn’t know that,” Mom said. (21) “But I do know that I don’t
want to bump into one in the dark!”

(22) “They won’t bump into you, Mom. (23) Bats use sound to find their
way in the dark.” (24) Josh looked at the little brown bat hanging there.
(25) “Let me catch it and I'll use a cloth and T'll take it outside.”

(26) “No,” Mom said. (27) She explained that she had a more better
idea. (28) “Let’s just open the window and let it fly out. (29) This will work
for now, but how are we going to keep bats out of the attic?”

(30) “We could build a bat house and hang it outdoors. (31) I read about
it in one of my books,” said Josh. (32) “First, we need to block off the
opening in the attic. (33) Then we just wait until night. (34) When the bats
come out to hunt for bugs. (35) When the bats can’t get into the attic,
they’ll nest in the house we've built for them.”

(36) So, Josh and his mom put some stuff over the hole in the attic.
(37) A week later, the plan worked.

Wis
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Read sentence 37.
A week later, the plan worked.
Choose the best sentence to add right after this sentence.

O Josh received his first “A” in science.

© Mom wondered what Josh's dad would say.

O The bat family moved into its new bat house.
O Josh had some trouble building the bat house.

Choose the correct way to write the underlined part of sentence 1.
One evening, Josh was studying at the kichen table.

kichin

kitchin

kitchen

Q Q © 0

No change is needed.

Read sentence 3. It is poorly written.
Josh jumped up he grabbed the broom from the closet.
What is the best way to rewrite this sentence?

O Josh jumped up. He grabbed the broom from the closet.
Josh jumped up, he grabbed the broom from the closet.

&
O Josh jumped. Up he grabbed the broom from the closet.
© Josh jumped up he grabbed. The broom from the closet.

GO ON p»
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Choose the correct way to write the underlined part of sentence 13.

Bats are filthy creepy animals.

filthy, creepy, animals.
filthy, creepy animals.

filthy creepy, animals.

o O O 0O

No change is needed.

Choose the correct way to write the underlined part of sentence 16.

We studied bats in mr. cameron’s Science Class last vear.
y

Mr. Cameron'’s Science Class
mr. Cameron'’s Science class

Mr. Cameron's science class

QO QO O

No change is needed.

Choose the correct way to write the underlined part of sentence 18.
Did you know that bats eat mosquitoes

mosquitoes?
mosquitoes.

mosquitoes!

© O O O

No change is needed.
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Choose the correct way to
write the underlined part of
sentence 19.

They also ate many harmful
insects that ruin farmers’
crops.”

O ate many harmful insects
that ruined

C eat many harmful insects
that ruin

O eat many harmful insects
that ruined

O No change is needed.

Which one of these is not a
complete sentence?

O He ran into the living room. |

O Mom was waving her arms
all around.

O

Mom, please wait.

O

When the bats come out to
hunt for bugs.

e
|

o
2

[ |

Read sentence 25. It is poorly %:
written. %-
“Let me catch it and Ill use a g:
cloth and I'll take it outside.” g:
What is the best way to rewrite "=
this sentence? -
i
O “Let me catch it in a cloth %ﬁf-
and take it outside. " -
[ -
O  "Let me catch it, and take it %-
outside, in a cloth.”
O  “Let me catch it, and I'll take
it in a cloth outside.”
O  "Let me catch it in a cloth

Choose the correct way to

w

sentence 27.

more better idea.

C O OO0

and take it outside in a
cloth.”

rite the underlined part of
She explained that she had a

best
better
more good

No change is needed.

GO ON




Grade4 Jane Goodall, Friend of the Chimps

Number Correct Answer
11 a
12 d
13 a
14 C
15 a
16 C
17 (o
18 b
19 a
20 b
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DIR
Jeremy has decided to write a report about Jane Goodall, who is famous for her work
with animals. He has written a draft. Now he needs help editing and revising it.

MECHERES T T

Read Jeremy's draft, and use it to answer Numbers 11 through 20.

Jane Goodall, Friend of the Chimps

‘1) Dr. Jane Goodall is known for her work with animals. (2) She became well
known by studying how animals act and live to become famous. (3) For more than
30 years, she studied the chimps in Africa.

(4) Dr. Goodall was born in London, England. (5) She was born on April 3 1934.
(5) When Jane was young, she read many Books on wild animals. (7) Later on, she
wrote about them as if they were her friends. (Z) Sometimes she imagined that she was
living with them. (9) She dreamed of going to Africa. (10) She wanted to see wild

animals in nature.

(11) In 1957, she went to Africa, when two friends invited her to visit.
(12) Finally, her dream of seeing these animals was coming true. (13) A few months
after she arrived in Africa, she met a famous scientist. (1<) His name was Dr. Louis
Leakey. (12 Dr. Leakey needed someone smartt to help him examine chimps in the
wild. (13 After meeting Dr. Goodall, he knew that he had found the most finest person
for the job. (17) In 1960, she began to study chimps. (12) Dr. Goodall continued
studying them for the next 35 years.

Y B O N G N TR E R S e e T S D O NG

(22 She learned that they were more like humans than people used to think.

R

(20 She watched the chimps playing and she watched the chimps eating and she
watched the chimps caring for their young and she watched the chimps making tools.

/

She wrote reports about all the things she saw. (22 Her reports taught the rest of
the world how chimps behave.

(22 In 1977, Dr. Goodall created the Jane Goodall Institute. (24) Its office is

: located in Silver Spring Maryland. (27) The group teaches people about chimps. (26) It
3 also teaches people how to save the wild areas where the chimps live. (27) Although Dr.
Goodall does’'nt live among the chimps any longer, she gives speeches and writes about
her experiences. > She hopes that more people will become interested in these
wonderful animals.

Page8
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! i Choose the best sentence to add !_‘3 Read sentence 2. It is poorly written.
right after sentence 10.

o She became well known by 5

O She wanted to become a scientist. studying how animals act and live &

(O This study of chimps made her to become famous. g

famous. £t - S B 2

oose the best way to rewrite this A

O This area was known for having | ¥

: : , sentence. -

wild animals. |

O  She had an amazing collection of ©  She became famous by studying g
animal pictures. how animals act and live.

‘ O  Well known she became by
studying how animals act and

. 2

live. :

Choose the best topic sentence to add | O By studying how animals act and %
to the beginning of the paragraph | live, she became well known and &
that starts with sentence 19. { Famious, i
i

O While in Africa, she enjoyed the O  To become famous and well *
weather. ‘ known, she began studying how

O Over the years, she wrote many animals act and live.
letters home.

e

O  Now that she was older, she ) -
planned to return to England. | 14 Choose the correct way to write the i

O During this time, she discovered | underlined part of sentence 5. §=§~
many new things about chimps. ; %
She was born on April 3 1934.

O  April, 31934,

| O April, 3, 1934, i

i

' O April 3, 1934, ;3

() No change is needed. g

1

=

e
e

R
R
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- ‘
=
-_ ‘;:? ) . i
- E'a 15 Choose the correct way to write the I7 Choose the correct way to write the
- ﬁ; underlined part of sentence 6. i underlined part of sentence 15.
-
- When Jane was young, she read Dr. Leakey needed somecne smartt
- many Books on wild animals. 5 to help him examine chimps e
=g . : the wild.
- O  she read many books on wild
- ”
i i%% animals. ‘ O smat
- O she read Many Books on Wild
: *& animals. ! O smrte

g O she read Many books on Wild | O  smart

animals, O No change is needed.

No change is needed.

18 Choose the correct way to write the

D0 T WRITE HERE
@)

5 Choose the best way to combine ' underlined part of sentence 16.
the ideas of sentences 9 and 10
into one sentence. After meeting Dr. Goodall, he

knew that he had found the

She dreamed of going te Affica. most finest person for the job.

She wanted to see wild animals
in nature.

O fine
O  She dreamed of wild animals in O  finest
ing t Africa.
nature going to see. rica & warafiner
O She dreamed of Africa in nature
O No change is needed.

going to see wild animals.

O She dreamed of going to Africa
to see wild animals in nature.

O  She dreamed of going to Africa
in nature to see wild animals.

e
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19 Read sentence 20. It is poorly 20 Choose the correct way to write the :
written. underlined part of sentence 24. =
-

She watched the chimps playing Its office is located in Silver Spring 5:
and she watched the chimps Maryland, E.
eating and she watched the o : =
chimps caring for their young and Hl i silverspring Man/and, -
she watched the chimps making O  inSilver Spring, Maryland. " -
tools. -
o0 C  inSilver Spring, Maryland? -
Choose the best way to rewrite this O No change is needed. —
sentence. i
S

O She watched the chimps playing, e
eating, caring for their young, 5=
and making toals. i_

O She watched the chimps playing,
chimps eating, chimps caring for
their young, and chimps making
tools.

5 et

O She watched the chimps playing
and eating she watched the
chimps caring for their young she
watched the chimps making tools.

O She watched the chimps playing.
And eating, she watched the
chimps caring for their young.
She watched the chimps making
tools.

S ¥ EHFH AL LON fogs e

f e

IR e
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Grade5

TheViolin

Number Correct Answer
1 a
2 d
3 C
4 d
5 b
6 a
7 a
8 a
9 b
10 a
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DIRECTIONS

Karina has decided to write a story about her friend Emily and her violin. She has
written a draft of the story. Now, she needs help editing and revising it.

Read Karina’s draft and use it to answer Numbers 1 through 10.

The Violin

(1) Emily ran her finger along the smooth wood of the violin. (2) Emily’s
grandfather had used the instrument and had made beautiful music with the
instrument. (3) Emily looked at her own violin. (4) The wood had scratches, the neck
was loose, and the strings broke when she tightened them. (5) Her mother had bought
it used.

(6) Many times she said to her mother, “Why can’t I use Grandpa’s violin now?”

(7) Her mother answered the same way every time, “this violin was very special to
Grandpa; you will have to wait until you're ready.”

(8) Emily had practiced faithfully every day for a year, but she still couldn’t use
her grandfather’s violin. (9) One day, as she opened her music book to a familiar peice
of music, she began to think about her grandfather. (10) This had been his more
favorite song to play on the violin. (11) Emily stroked the bow across the strings.

(12) She heard music come out. (13) Emily could almost feel her grandfather’s hands as
he guided her fingers. (14) She thought about the homework she needed to finish.

(15) “Play from the heart, her grandfather had always told her.

(18) Emily closed her eyes and concentrated on feeling the music. (17) She pictured
her grandfather. (18) He also played and closed his eyes when the music seemed to
come out of his whole body.

(12) She finished playing and opened her eyes. (20) Her mother was standing in
front of her. (21) She held out Grandfather’s violin. (22) “I don’t know what you did
differently this time,” her mother said, “but I think you've earned this.”

(23) Emily takes the violin and smiled. (24) “I played from my heart,” she said.
(25) “I learned from my grandfather.”
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Read sentence 2, which is poorly
written.

Emily’s grandfather had used the
instrument and had made beautiful
music with the instrument.

Choose the best way to rewrite it so
that it does not repeat ideas.

©  Emily’s grandfather had made
beautiful music with the
instrument.

O Emily’s grandfather had used the
instrument to make beautiful
music when he used it.

O When Emily’s grandfather used
the instrument, her grandfather
made beautiful music with it.

O When Emily’s grandfather had
used the instrument, he had
made beautiful music with the
instrument.

Choose the sentence that best fits
right after sentence 7.

 Emily's mother knew she liked to
play the music very loudly.

O Emily's mother had played the
violin when she was a young girl.

O Emily hoped her mother would buy
her a new violin for her birthday.

< Emily thought that she had
worked hard enough to deserve
the violin.

Choose the correct way to write the
underlined part of sentence 7.

Her mother answered the same

way every time, “this violin was
very special to Grandpa; you will
have to wait until you're ready.”

O time, “this violin was very special
to grandpa;

O time, “This violin was very special
to grandpa;

© time, “This violin was very special
to Grandpa;

© No change is needed.

Choose the sentence that does not
belong in the paragraph that begins
with sentence 8.

) sentence 8

O  sentence 11

O sentence 13

O  sentence 14
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Choose the correct way to write the
underlined part of sentence 9.

One day, as she opened her music
book to a familiar peice of music,
she began to think about her
grandfather.

familar piece

familiar piece

familiar peace

o O O O

No change is needed.

Choose the correct way to write the
underlined part of sentence 10.

This had been his more favorite
song to play on the violin.

O his favorite song

O his favoritest song

©  most favoritest song
O No change is needed.
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Choose the best way to combine the
ideas in sentences 11 and 12 into one
sentence.

Emily stroked the bow across
the strings. She heard music
come out.

O As Emily stroked her bow across
the strings, she heard music
come out.

O Emily stroked her bow across the
strings, but she heard music
come out.

O Emily stroked her bow across the
stings because she heard music
come out.

O When Emily heard music come
out of the strings, she stroked
her bow across them.

Choose the correct way to write the
underlined part of sentence 15.

“Play from the heart, her
grandfather had always told her.

O heart,” her grandfather had
always told her.

O heart, her grandfather had always
told her.”

O heart” her grandfather had
always told her.

O No change is needed.




Read sentence 18, which is poorly written.

He also played and closed his eyes when the music seemed to come out of his
whole body.

Choose the best way to rewrite this sentence.

©  He played and closed his eyes. When the music seem to come out of his
whole body.

O When he played, he closed his eyes and the music seemed to come out of his
whole body.

©  He closed his eyes and he also played and the music seemed to come out of his
whole body.

C  When he played and the music seemed to come out of his whole body. He also
closed his eyes.

Choose the correct way to write the underlined part of sentence 23.

Emily takes the violin and smiled.

Emily took the violin
Emily taked the violin

Emily will take the violin

© O O O

No change is needed.
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Grade 6

My Delicious Mistake

Z
c
3
o
Q

Correct Answer
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DIRECTIONS

Jason is writing an essay about a time when things went wrong. He has written a draft.
Now, he needs help editing and revising it.

Read Jason’s draft and use it to answer Numbers 1 through 10.

My Delicious Mistake

(1) T have always been a natural athlete who loves sports. (2) Ever since I was in
elementary school, I've played every sport I could. (3) I played baseball, soccer,
basketball, and even golf. (4) My real dream was to be on the football team.

(5) Every April, Fifth graders signed up for the classes they wanted to take in
Sixth grade. (8) All students trying out for the football team had to sign up for the
sixth-period football class. (7) I wanted to sign up for football. (8) I quickly completed
my course sheet. (2) I gave it to my teacher. (10) I felt pretty confident that I would be
selected for the team.

(11) The summer came and went, and school started. (12) I was eager to begin my
classes at South Lamar Middle School. (13) On the first day of school, my homeroom
teacher gave me my schedule. (14) I saw that I would be taking math language arts,
history, and science. (15) When I saw my sixth-period class, I couldn’t believe my eyes.
{16) Instead of football, I saw a course called “Introduction to Cooking.” (17) How could
this mix-up have happened?

(18) Between classes, I went to the office and asked to see my original course
sheet, (1%) Sure enough, I had made the mistake. (20) I had accidentally signed up for
the cooking class. (21) The mistake would be corrected by the end of the week and that
is what the counselor told me. (22) In the meantime, I would have to take “Introduction
to Cooking.” (22) I knew this would be the most miserable week of my life.

(24) When the time came, I walked slowly to the cooking classroom. (25) I sat down
at the end of a row and frowned. (28) To my surprise, the other students all seemed
happy to be there. (27) I told the teacher that there had been a mistake and I wouldn’t
be in the class for long. (28) My school also has art classes and computer classes during
sixth period. (29) The teacher welcomed me anyway. (30) Inviting me to have a little
fun during my week in her class. (31) To my surprise, I did have fun.
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(32) This was a perfect class for a kid who loved to eat. (33) During my week in
the class, I cooked many things. (34) My classmates and me ate and enjoyed them all.
(25) I promised to take the class again, but not during sixth period.

Choose the word or phrase that best Choose the sentence that does not
fits at the beginning of sentence 4. belong in the paragraph that begins
with sentence 24.

O

Since,
However, O  sentence 26

@
 Even though, sentence 27

OO0 0 A AL ON 0

O
3 In other words, . O sentence 28
O

sentence 29

Choose the correct way to write the
underlined part of sentence 5.

Choose the best way to combine
the ideas in sentences 8 and 9 into

Every April, Fifth graders signed one senternce.
up for the classes they wanted to
take in Sixth grade. I quickly completed my course

sheet. | gave it to my teacher.

O fifth graders signed up for the
classes they wanted to take in
sixth grade.

O  Giving my course sheet to my
teacher, | quickly completed it.

O | completed my course sheet and

O fifth Graders signed up for the gave it to my teacher quickly.

dt i
classes they wanted to take in O 1 quickly completed my course

L sheet and gave it to my teacher.

O Fifth Graders signed up for the C  After | gave my course sheet to
classes they wanted to take in ; my teacher, | quickly completed it.
Sixth Grade. l

O No change is needed. |
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Choose the correct way to write the
underlined part of sentence 14.

| saw that | would be taking math
language arts, history, and science.

O taking, math, language arts
history, and science.

O taking math, language arts,
history, and science.

O taking, math language, arts,
history, and, science.

O No change is needed.

Choose the correct way to write the
underlined part of sentence 18.

Between classes, | went to the
office and asked to see my original
course sheet.

O | went to the office and ask
O 1 go to the office and will ask
O 1 will go to the office and ask
' No change is needed.
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Read sentence 21, which is poorly
written. ‘

The mistake would be corrected by
the end of the week and that is
what the counselor told me.

Choose the best way to rewrite this
sentence.

O The counselor told me that the
mistake would be corrected by
the end of the week.

O The mistake would be corrected
by the counselor by the end of
the week | was told.

O Telling me that the mistake would
be corrected, the counselor said
by the end of the week.

O By the end of the week, the
counselor would tell me that the
mistake would be corrected.

Jason wants to change sentence 33
so that it is more specific.

During my week in the class, |
cooked many things.

Choose the best way to rewrite the
underlined part of this sentence.

O lots of thing to eat.

& several different foods.

O pizza, hamburgers, and cakes.
O

breakfast foods and dinner foods.




Choose the correct way to write the underlined part of sentence 34.

My classmates and me ate and enjoyed them all.

| and my classmates ate
My classmates and | ate

Me and my classmates ate

O C O O

No change is needed.

Which of these is not a complete sentence?

O My real dream was to be on the football team.

O Onthe first day of school, my homeroom teacher gave me my schedule.

O Inviting me te have a little fun during my week in her class.

O | promised to take the class again, but not during sixth period.
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Grade7

TheVigt

Number Correct Answer
1 d
2 b
3 b
4 c
5 b
6 a
7 b
8 C
9 d
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DIRECTIONS

B Jennifer is writing a story. She has written a draft of her story. Now, she needs help
%ﬁ editing and revising it.

Read Jennifer's draft and use it to answer Numbers 1 through 9.

The Visit

(1) Jake could not wait for summer vacation because Vhis sister Janet would be
home from college. (2) Jake had missed Janet terribly while she had been away, but he

was sure it would be just like old times when Janet got home.

(3) Janet’s first night home was nothing like Jake had planned. (4) Out the door
after dinner Janet rushed to meet her friends. (5) Jake didn’t even get a chance to tell
their sister about all the plans he had made for their summer fun together. (6) Still,
Jake was patient. (7) He was sure that they would spend some time together the
next day. ’

(8) However, Jake was disappointed again. (9) Janet hurried off to her summer job
right after breakfast and did not return until dinnertime. (10) After dinner, she rushed
out again. (11) Her entire first week home. (12) Janet always seemed to be in a hurry

to go somewhere.

(13) One night Jake sat quietly at the dinner table, looking abandoned. (14) At that
point, Janet realized she had been neglecting her brother. (15) To make it up to him,
Janet decided to surprise Jake with an outing.

(16) The next morning Jake awoke to find Janet packing poles hooks, and bait for
a fishing trip. (17) Sure that Janet was going somewhere with her friends, Jake rolled

over and closed his eyes again.

(18) Janet teased, “Hey, sleepyhead, we'd better get going if were going too get a

ERR

good spot on the lake.”

(19) Jake did not need a second invitation. (20) He was out of bed, and he was
dressed, and it was in a flash. (21) Jake and Janet were together, and they had a

fantastic day together.

O WATRHERE:

R

7 . .
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Choose the sentence that could best
be added right after sentence 15.

O

@]

O

Last summer was too cold for
swimming at the lake.

Once they had planned a surprise
party for their father.

Janet would be home for a month
during winter break.

She wanted to make sure her
brother knew she still cared about
him.

Which of these is not a complete

sentence?

O However, Jake was disappointed
again.

) Her entire first week home.

O Atthat point, Janet realized she
had been neglecting her brother.

O Jake did not need a second

invitation.
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Jennifer wants to add this sentence
to the paragraph that begins with
sentence 8.

During dinner, Janet talked about
how much she had missed her
friends.

Where would the sentence best fit?

O right after sentence 8
O right after sentence 9
O right after sentence 10
O right after sentence 12

Choose the correct way to write the
underlined part of sentence 5.

Jake didn’t even get a chance
to tell their sister about all the
plans he had made for their
summer fun together.

¢ totell our sister
¢ totell my sister
O to tell his sister
¢y Nochange is needed.
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Read sentence 4, which is poorly

written.

Out the door after dinner Janet
rushed to meet her friends.

Choose the best way to rewrite
this sentence.

To meet her friends, Janet rushed
after dinner out the door.

Janet rushed out the door after
dinner to meet her friends.

After dinner to meet her friends,
out the door Janet rushed.

Janet, after dinner to meet her
friends, rushed out the door.

Choose the correct way to write the
underlined part of sentence 16.

g 0 O

The next morning Jake awoke to
find Janet packing poles hooks,
and bait for a fishing trip.

packing poles, hooks, and bait
packing poles hooks, and bait,
packing poles hooks and bait

No change is needed.
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Choose the correct way to write the
underlined part of sentence 18.

O O O

O

Janet teased, "Hey, sleepyhead,
we'd better get going if were
going too get a good spot on
the lake.”

were going to get a good spot
we're going to get a good spot
we’re going two get a good spot

No change is needed.




Read sentence 20, which is poorly written.

He was out of bed, and he was dressed, and it was in a flash.

Choose the best way to rewrite this sentence.

O He was out of bed. And dressed in a flash.

O He was out of bed he was dressed. In a flash.
O He was out of bed and dressed in a flash.
O He was out of bed he was dressed it was in a flash.

Read sentence 21, which is poorly written.

Jake and Janet were together, and they had a fantastic day together.

Choose the best way to rewrite it so that it does not repeat ideas.

© Jake and Janet were together and the two of them had a fantastic day together.
O Jake and Janet together had a fantastic day in each other’s company.

(O Jake and Janet together had a fantastic day with each other.

O  Jake and Janet had a fantastic day together.

GO ON b
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Grade 8 Ansel Adams. Wilder ness Photographer

Number Correct Answer

21

22

23

24

25

26

27

28

29

30

31

OO 0D |0 | T|IT|D|D |0

32
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For his art class, Rico decided to write about the wilderness photographer, Ansel Adam
He has written a draft of the biography. Now he needs help editing and revising it.

Read Rico’s draft and use it to answer Numbers 21 through 32.

&5
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Ansel Adams: Wilderness Photographer

(1) All his life, Ansel Adams was a pioneering individual with a great love of
nature. (2) Even as a young boy, he enjoyed long walks along the shorelines near his
home. (3) As an adult, Adams shared his lifelong passion for the natural world thru
photography. (4) His breathtaking photographs have inspired countless people. (5) The
photographs also made a powerful contribution to preserving wilderness areas in many
states. (6) California, Arizona, Wyoming, and Nevada are all states with wilderness
areas captured in his photographs.

5

‘DO NOT WRITEHERE

S

(7) In 1902, Ansel Adams was born in San Francisco a city on the shore of the
magnificent Pacific Ocean. (8) As he was growing up, his father often took Ansel,
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deepening his love of nature, on adventures along rocky beaches. (3) When he was
twelve, his parents decided to take him out of school to complete his education at
home, where he studied Greek, English literature, and algebra. (10) The beautiful ocean
scenery helped Ansel appreciate wide open spaces.

=

(11) When Ansel was fourteen years old, his parents would have given him his first
camera. (12) That same year, he brought his new camera with him on his first hike
into the Sierra Nevada mountain range. (13) The beautiful rivers and high ecliffs
completely blew him away, and he took as many pictures of them as he could.

(14) Later, Ansel joined the local chapter of the Sierra club and photographed the
spectacular mountains and waterfalls of Yosemite for four summers in a row.
(15) Although he didn’t know it at the time, this was the real beginning of his career as
both a photographer and as a conservationist.

B

R o NOT WRITEHERE 4

(16) For over sixty years, Ansel Adams captured the wild beauty of the western
United States in his photographs. (17) He was one of the first to rise photography to an
art form. (18) Adams saw beauty in expansive canyon landscapes and tiny pine cones,

DO: NOT: WRITE ! HERI
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he helped millions of others see that beauty as well.
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Choose the sentence that does not belong in the paragraph that begins with
sentence 7.

O sentence 7

) sentence 8
O sentence 9
) sentence 10

Choose the sentence that could best be added right after sentence 15.

(O During these years, he refined his skill and developed techniques that became his
trademark throughout his life.

O Yosemite State Park, still one of our truly precious national treasures, continues
to fascinate millions of visitors.

(O Conservation of natural resources is one important way of showing respect for
the planet and for future generations.

S e ION g

O Photography is a fascinating and challenging career path for people who, like
Adams, possess both artistic and technical ability.

-

Choose the sentence that could best be added right after sentence 16.

O He used light and shadow to reveal the details of rugged mountains, harsh
deserts, and towering clouds.

O He even worked for a time as a photographer for the Department of Interior in
Washington, D.C., during World War 1.

O In order to support his artistic work, Adams also occasionally photographed
everyday objects for catalogs and magazines.

O He was influenced early in his career by Alfred Stiegliz, who was an important
inspiration to many young artists and photographers.
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LD anrt Lo

E%i Choose the correct way to write the underlined part of sentence 3.

% As an adult, Adams shared his lifelong passion for the natural world
%‘ thru photography.

% O  threw

;fé O through

%3; O thorough

O No change is needed.

Choose the best way to combine the ideas in sentences 5 and 6 into one sentence.

The photographs also made a powerful contribution to preserving wilderness
areas in many states. California, Arizona, Wyoming, and Nevada are all states
with wilderness areas captured in his photographs.

O Powerfully preserved, the wilderness areas in California, Arizona, Wyoming, and
Nevada are captured in his photographs.

C  The photographs also contributed powerfully to preserving wilderness areas in
the states of California, Arizona, Wyoming, and Nevada.

O The states of California, Arizona, Wyoming, and Nevada have wilderness areas
that are captured and also preserved in his powerfully contributing photographs.

O Wilderness areas found in states such as California, Arizona, Wyoming, and
Nevada are captured in his photographs, which also powerfully contributed to
preserving them.

DG NN R e e e e O N T R T

Choose the correct way to write the underlined part of sentence 7.

In 1902, Ansel Adams was born in San Francisco a city on the shore of the
magnificent Pacific Ocean.

(O  San Francisco, a city on the shore of the magnificent Pacific Ocean.
O San Francisco a city, on the shore of the magnificent Pacific Ocean.
O San Francisco a city on the shore, of the magnificent Pacific Ocean.
O

No change is needed.

Wa
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Read sentence 8, which is
poorly written.

As he was growing up, his father
often took Ansel, deepening his
love of nature, on adventures
along rocky beaches.

Choose the best way to rewrite
this sentence.

C Deepening his love of nature,
Ansel’s father often took Ansel on
adventures along rocky beaches
as he was growing up.

O Being often taken on adventures
along rocky beaches by his father
as he was growing up, Ansel’s
love of nature was deepened.

O Ansel's father often took him on
adventures, as he was growing
up, along rocky beaches, which
made his love of nature deeper.

O As Ansel was growing up, his
father often took him on
adventures along rocky beaches,
deepening his love of nature.
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Choose the correct way to write the
underlined part of sentence 11.

When Ansel was fourteen years
old, his parents would have given
him his first camera.

gave
given

had gave

O 0 O O

No change is needed.

Choose the best way to write the
underlined part of sentence 13 so
that the biography maintains a
consistent tone.

The beautiful rivers and high cliffs

completely blew him away, and he
took as many pictures of them as

he could.

knocked his socks off
seemed very cool to him

thoroughly impressed him

o O O O

were way awesome to him
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. Choose the correct way to write the Choose the correct way to write the

underlined part of sentence 14. "~ underlined part of sentence 18.
Later, Ansel joined the local Adams saw beauty in expansive
chapter of the Sierra club and canyon landscapes and tiny pine
photographed the spectacular cones, he helped millions of others
mountains and waterfalls of see that beauty as well.

Yosemite for four summers in O pine cones; he

a row.

pine cones he
O The Local Chapter of

The Sierra Club pine cones: he

© O O

O the local chapter of No change is needed.

The Sierra Club

O the local chapter of
the Sierra Club

T DETNOT WRITECHERE T e

(3 No change is needed.

b

(é Choose the correct way to write the

i underlined part of sentence 17.

e

M.

g He was one of the first to rise

% photography to an art form. ;
§ C  have rose

O have risen

<) raise

O No change is needed. |
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PART V:

CMT 4 Language Arts

Direct Assessment of Writing
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Part V:
Direct Assessment of Writing

I. OVERVIEW

The Direct Assessment of Writing (DAW) subtest of the Connecticut Mastery Test (CMT)
provides students with a prompt and students are directed to provide awritten response. The
CMT 4 DAW isthe same at all tested grades asthe DAW in both the CMT 2 and CMT 3inthe
following ways:

e Students are given exactly 45 minutes to provide a written response.

e Directions suggest that students take the first part of the 45 minutes to plan before
writing the actual response.

e Each student’ s writing sample—the only part that is scored—is captured on no
more than the three pages which are provided for this purpose in the test booklet.
No additional pages are considered when scoring.

e Thewritten response is scored holistically, which means that the score represents
the overall strength of the paper as judged by trained scorers. (For more
information about holistic scoring, please see the rubrics on pages 248-253).

e Each scorer assigns ascore on ascale from 1 to 6. However, two different trained
scorers will score each paper and their scores will be added together, resulting in a
final scorein the 2 to 12 range.

e Scorersaretrained to read through errors in spelling and writing mechanics.
These errors are not considered as part of the holistic score.

Aswasthe casefor CMT 3, goal-level work inwriting for CMT 4 will be determined by a
combination of the score on the DAW (60% weight) and the score on the Editing and Revising
Subtest (40% weight).

The CMT 4 DAW isdifferent from those in past generations in the following ways:

e The modes of writing have been expanded (as described in the next paragraph).

e Students will now be provided with a page in the test booklet to help them plan
their paper.

e Studentswill be required to use apencil. Pensare no longer allowed. This
requirement is due to a change in scoring technology.

e Therubrics (reproduced later in this section) have been modified from previous
generations to include the new grades (3, 5 and 7).

[I. THE MODESOF WRITING

Writing prompts are devel oped at each grade level to be appropriate for students in terms of
interest and experience. Third and fourth graders will be asked to write a narrative piece; fifth
and sixth graders will write an expository piece; and seventh and eighth graders will write a
persuasive piece.
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Narrative (Grades 3 and 4)

The narrative mode will consist of prompts designed to elicit both personal narratives (see the
Grade 3 example in this book) and fictional narratives (see the Grade 4 example in this book).
The scorers will be using one narrative rubric to help them determine a score for each paper. A
holistic impression of the quality of the writing is the guiding criterion for the score.

Expository (Grades 5 and 6)

The expository mode will consist of prompts designed to elicit both traditional expositions (see
the Grade 5 example in this book) and prompts that specifically ask the student to compare
and/or contrast two things (see the Grade 6 example in this book). The scorerswill be using one
expository rubric to help them determine a score for each paper. A holistic impression of the
quality of the writing is the guiding criterion for the score.

Persuasive (Grades 7 and 8)

Thereisasmall distinction between the seventh grade mode and the eighth grade modein CMT
4. At Grade 7, students will be given a persuasive prompt of the same type that was
administered to Grade 8 studentsin CMT 3 (see the Grade 7 example in this book). The Grade 8
students will be given alonger prompt than what students have seen on the CMT test in the past
(see the Grade 8 example in thisbook). Additionally, “attention to audience” is anew criterion
added to the rubric for these two grades. These two modifications are explained below.

Eighth graders will be given alonger prompt to bring this subtest a step closer to the kind of
background information students will see on the Connecticut Academic Performance Test
(CAPT) in Grade 10. On the CAPT, students are expected to draw specifically from background
articles. In CMT 4, asmall measure of background information will be provided that the student
could use when writing his or her essay. However, unlike the CAPT, the CMT 4 scoring rubric
will not require students to use any of this added information. Students who effectively use this
added information may achieve higher scores, not because they specifically cite the given
information, but because their essays may be of higher quality. It will still be quite possible to
get the highest score without making specific reference to any of the added material.

The ‘awareness of audience’ portion of the rubric for both Grades 7 and 8 is designed to more
closely approximate the expectations of the CAPT examination. Awareness of audience will
impact holistic scoring by the scorers examining the extent to which the author recognizes the
need for the reader to understand his or her arguments and how well the author elaborates on
these arguments to draw in the audience. This has very little to do with the inclusion of formal
elements, such as the salutation or closing of aletter. An effective paper can earn atop score,
even if it ismissing formal elements, aslong as audience awareness is demonstrated.
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DIRECT ASSESSMENT OF WRITING GUIDELINESAND RUBRICSBY GRADE

Grades 3-4: General Guidelines

The CMT 4 Grades 3 and 4 written responses are first drafts written in 45 minutes in
reaction to a prompt designed to elicit narrative writing. Trained readers score these
timed responses holistically, which means that they determine a score based on the
overall impression most often gained from one reading of the response.

This rubric outlines a six-point scale. Each score point on that scale is described by an
overall statement which captures the essence of the response. The elements of the
response (elaboration, organization and fluency) that are typical for that score point are
described below the overall statement. Individual responses may be stronger in one
feature and weaker in another. Therefore, the list of features at each score point, while
helpful, cannot perfectly describe every response in a score-point category.

A committee of expert readers uses this rubric as a guide to select anchor papers for each
score point. Anchor papers are examples of actual student work. The committee prepares
an anchor set composed of several papers at each score point. They deliberately select
papers to show an appropriate range of writing skills for each score point and to represent
the variety of approaches students take when addressing the writing prompt. Trained
readers rely heavily on these anchor setsto guide their scoring.

Errorsin spelling, punctuation, grammar and usage are not to be considered as part of the
criteriafor scoring CMT 4 writing samples. Also, papers receive a score based on the
work the student did complete even if the response seems to be unfinished. Because the
writing sample is atimed responsg, it is generally assumed that these errors and
omissions could have been corrected if the student had been given an opportunity to
revise and edit. Readers, therefore, are trained to read through these errors when they
score student papers.
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Grades 3-4: Rubric

Score Point 1: An undeveloped response

Typical elements:
e Containsfew or vague details
e |stoo brief to indicate sequencing of events
e May bedifficult to read and understand

Score Point 2: An underdevel oped narrative

Typical elements:
e Contains general, unelaborated and/or list-like details
e Showslittle evidence of sequencing of events
e May be awkward and confusing

Score Point 3: A minimally-developed narrative with little expansion of key events and
characters
Typical elements:
e Haslittle elaboration with more general than specific details
e Shows some evidence of an organizational strategy with some sequencing of events
e May be awkward in parts

Score Point 4: A somewhat-devel oped narrative with moderate expansion of key events and
characters
Typical elements:

e |sadequately elaborated with amix of general and specific details

e Shows a satisfactory organizational strategy with satisfactory sequencing of events

e May be somewhat fluent

Score Point 5: A developed narrative with mostly effective expansion of key events and
characters
Typical elements:

e |smoderately well elaborated with mostly specific details

e Shows generally strong organizational strategy and sequencing of events

e May be moderately fluent

Score Point 6: A well-developed narrative expanding on key events and characters
Typical elements:

e |sfully elaborated with specific details

e Shows strong organizational strategy and sequencing of events

o Isfluent
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Grades 5-6: General Guiddlines

The CMT 4 Grade 5 and 6 written responses are first drafts written in 45 minutesin
reaction to a prompt designed to elicit expository writing. Trained readers score these
timed responses holistically, which means that they determine a score based on the
overall impression most often gained from a single reading of the response.

This rubric outlines a six-point scale. Each score point on that scale is described by an
overall statement which captures the essence of the response. The elements of the
response (elaboration, organization and fluency) that are typical for that score point are
described below the overall statement. Individual responses may be stronger in one
feature and weaker in another. Therefore, the list of features at each score point, while
helpful, cannot perfectly describe every response in a score-point category.

A committee of expert readers uses this rubric as a guide to select anchor papers for each
score point. Anchor papers are examples of actual student work. The committee prepares
an anchor set composed of several papers at each score point. They deliberately select
papers to show an appropriate range of writing skills for each score point and to represent
the variety of approaches students take when addressing the writing prompt. Trained
readers rely heavily on these anchor sets to guide their scoring.

Errorsin spelling, punctuation, grammar and usage are not to be considered as part of the
criteriafor scoring CMT 4 writing samples. Also, papers receive a score based on the
work the student did complete even if the response seems to be unfinished. Because the
writing sample is atimed response, it is generally assumed that these errors and
omissions could have been corrected if the student had been given an opportunity to
revise and edit. Readers, therefore, are trained to read through these errors when they
score student papers.
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Grades5-6: Rubric

Score Point 1: An undeveloped response
Typical elements:
e Containsfew or vague details
e |stoo brief to demonstrate organization
e May bedifficult to read and understand

Score Point 2: An underdevel oped response

Typical elements:
e Contains general, unelaborated and/or list-like details
e Showslittle evidence of organization
e May be awkward and confusing

Score Point 3: A minimally-devel oped response with inadequate details
Typical elements:
e Hasminimal elaboration with more general than specific details
e Shows some organization
e May be awkward in parts and may lack most transitions

Score Point 4: A somewhat-devel oped response with adequate details
Typical elements:
e |sadequately elaborated with amix of general and specific details
e Shows satisfactory organization
e May be somewhat fluent with some transitional language

Score Point 5: A devel oped response
Typical elements:
e Iswell elaborated with mostly specific details
e Shows generally strong organization
e May be generally fluent and may show proficient use of transitional language

Score Point 6: A well-developed response
Typical elements:
e |sfully elaborated with specific details
e Shows strong organization
e |sfluent and may use effective transitional language
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Grades 7-8: General Guiddlines

e TheCMT 4 Grades 7 and 8 written responses are first drafts written in 45 minutes in
reaction to a prompt designed to elicit persuasive writing. Trained readers score these
timed responses holistically, which means that they determine a score based on the
overall impression most often gained from a single reading of the response.

e Thisrubric outlines asix-point scale. Each score point on that scale is described by an
overall statement which captures the essence of the response. The elements of the
response (elaboration, organization, fluency and audience awareness) that are typical for
that score point are described below the overall statement. Individual responses may be
stronger in one feature and weaker in another. Therefore, the list of features at each score
point, while helpful, cannot perfectly describe every response in a score-point category.

e A committee of expert readers uses this rubric as a guide to select anchor papers for each
score point. Anchor papers are examples of actual student work. The committee prepares
an anchor set composed of several papers at each score point. They deliberately select
papers to show an appropriate range of writing skills for each score point and to represent
the variety of approaches students take when addressing the writing prompt. Trained
readers rely heavily on these anchor sets to guide their scoring.

e Errorsin spelling, punctuation, grammar and usage are not considered as part of the
criteriafor scoring CMT 4 writing samples. Also, papers receive a score based on the
work the student did complete even if the response seems to be unfinished. Because the
writing sample is atimed responsg, it is generally assumed that these errors and
omissions could have been corrected if the student had been given an opportunity to
revise and edit. Readers, therefore, are trained to read through these errors when they
score student papers.
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Grades 7-8: Rubric

Score Point 1: An undeveloped response that may take a position but offers no more than very
minimal support
Typical elements:

e Containsfew or vague details

e |sawkward and fragmented

e May bedifficult to read and understand

e May show no awareness of audience

Score Point 2: An underdevel oped response that may or may not take a position
Typical elements:

e Containsonly general reasons with unelaborated and/or list-like details

e Showslittle or no evidence of organization

e May be awkward and confusing or smplistic

e May show little awareness of audience

Score Point 3: A minimally-developed response that may take a position, but with inadequate
support and details
Typical elements:

e Hasreasonswith minimal elaboration and more general than specific details

e Shows some organization

e May be awkward in parts with few transitions

e Shows some awareness of audience

Score Point 4: A somewhat-devel oped response that takes a position and provides adequate
support
Typical elements:

e Hasadequately elaborated reasons with amix of general and specific details

e Shows satisfactory organization

e May be somewhat fluent with some transitional language

e Shows adequate awareness of audience

Score Point 5: A devel oped response that takes a clear position and provides reasonably
persuasive support
Typical elements:

e Has moderately well-elaborated reasons with mostly specific details

e Exhibits generally strong organization

e May be moderately fluent with transitional language throughout

e May show aconsistent awareness of audience

Score Point 6: A well-developed response that takes a clear and thoughtful position and provides
persuasive support
Typical elements:

e Hasfully elaborated reasons with specific details

e Exhibits strong organization

e |sfluent and uses sophisticated transitional language

e May show a heightened awareness of audience
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V. SAMPLESOF STUDENT WRITING

Writing prompts for CMT 4 were administered to Connecticut studentsin spring “pilot” forms at
all tested grade levelsin advance of thefirst “live” administration. The samples that follow
include representative prompts from all CMT 4 modes (see pages 246 and 247 for discussion of
modes). Following each prompt are three scored and annotated student responses. The first
response is an example of a score point 6 response (the highest score possible), followed by a
score-point 5 and then a score-point 4 response.

The five-par agraph essay

Many writing programs used in the schools support the notion that students should be taught to
organize their thoughts in afive-paragraph essay form. Thisis certainly one viable form, and it
might help students with an organizational plan. However, afive-paragraph essay is not
necessary for recelving ahigh scoreon aCMT 4 writing sample. Asyou can determine from the
essays that follow, what isimportant is that there is some solid organizational structure. The
student who fully expands on one central ideais not barred from attaining the highest score, nor
is the student who brings more than three supporting ideas to the essay penalized for his or her
choice of organizational structure.

How do | learn more about holistic scoring?

Though the papers that follow have been annotated, the annotations are no substitute for formal
training in holistic scoring. The Connecticut State Department of Education (CSDE) provides
holistic scoring training to Connecticut educators in two ways. Annually the CSDE invites
scoring leaders from the testing contractor to train a limited number of Connecticut teachers and
administrators in the application of the holistic scoring method at each grade for that year’s
prompt. The state also provides this training through the Holistic Scoring Workshop CD, which
is devel oped each year to reflect specific training on the previously administered prompt at each
grade. These are excellent opportunities for Connecticut educators interested in learning more
about holistic scoring for the CMT 4.
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GRADE 3

Writing Prompt

Think about a day when you had something specia happen. What happened on that day
that was so special?

Write a story about that special day.

When you write your paper, be sure to:
e tell your story in the order things happened;
¢ include who or what your story is about;
e include when and where your story takes place; and

e include details about the events.
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DIRECTIONS

Begin writing your paper on the lines below. Only what you write on
Pages_20 through 22 wiil be scored.
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Score Point 6

This narrative is fully developed with many specific details (“the aroma of
drove along the dirt roads paralell [sic] with the

worn out calone [sic]...
ay”). The response demonstrates strong organizational fluency and

elaboration.
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DIRECTIONS

Begin writing your paper on the lines below. Only what you write on
Pages 20 through 22 will be scored.
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Score Point 5

Thisresponse is generally well elaborated and fluent. While the student
includes many specific details (“ The rain was pouring down from the sky
and, beating against my window...dog on aleash that had a cape on that
said: Dog for the Blined [sic] in big handwriting”), more overall
development is needed for a higher score.
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DIRECTIONS

Begin writing your paper on the lines below. Only what you write on
Pages 20 through 22 will be scored.
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Score Point 4

In this adequately developed narrative, the student includes mostly specific
details (“under couches, in cabinets, and under books...crisp green dollar
bill”). Further expansion is achieved through the use of some dialogue.
More elaboration is needed for a higher score.

261




Grade4

Writing Prompt

Read the sentence below.

Imagine that a gorilla walked into your classroom and sat down at

adesk.

Write a story about what happened next.

When you write your paper, be sureto

tell your story in the order things happened.
include who or what your story is about.
include when and wher e your story takes place.

include details about the eventsin your story.
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SP6

DIRECTIONS
Begin writing your paper on the lines below. Only what you writ!

22 will be scored.

Yhe 60 PFl \
ﬂd_@ C\45§ whal 15 fimL’f lrnm.es e\qL’f'7 l“
tmrc\ My *eatdner Squ —\- guark,v ra:fed my
in o ‘G‘c\fL—I. \«MS \QQFlna afounc’ }r}: _

?gjygw wo (eﬁgy no iz,
Cache udaS Sa na TW%
\ tinte
\ "- N\‘\“\ L‘)na \e'\"}ﬂ_ﬁ .l—h 'H'\& fOOVL
\\\eh: was oo Map of the wor
Lo next Yo Yhe deor Thew waS desks

ey whel AL ‘\’\ner H \(
: ﬁ% '\EO\C £ iy

ronl b She Lo oo i€ fy Six
'\_ uw\p K H\e l\zd\ Tdm au’r LLl_ﬂ'lﬂL'\‘_M}

*ULG\MJ n u¥ fe _was ﬂﬁ'“\na
Yhete, T Q.\‘\‘ ) dfop of Swedt came. (roLVL

ofe b “’ re \'J H So Ny
NA\\Q"}} in &\ (4] . 'F‘

263



L S(adefQ( back inle the ooy and Sat
_dQ_L%gg UUJQQ\ T lecd another (r‘qhﬂ'ﬂq
Soand _|.le _11} \,JaLS Some  Kind _of QOFP HL'
T tiotoed  bads out Side inda the Lq1L Bat

ol i ’fkc%r there ! Mj hands
Stacted theaz L could “leel my
Sel€ Shiver ;.,H—\n Lean This Yime T craued

_bads 1ro wy Seat. T HheS m; }Iﬂbﬁr was
lo  me. ¢ter E

On WMe., k"\ew wiautes
qek quk Yo hwfea'f“ 1%5’” hil'u’l\ I

Yhoug hl it o o ‘H'wmo
i\r\wm{‘D uqaa Mjﬂq and -I 3orr;nq g!kﬂd,
_and SQ‘\' C\Q‘-un o} a desky rm}\‘\" next to
we! Rhhh T yolled. Me want kacq ool

Ye  Said ina Vol '} \ﬁ in
the widdle o€ aleXKon my ’fe er___
Said O S , 0! W o

%‘:Zii.f gzﬁ_ﬂ]ﬂ e S ing next o wp!
t a 5 cecceS  we wesy

Ou\S&e m\d ICIE'.. prm,\.c,\u beo ¥e c\Je(uﬂm_j

@Mmct\ msdﬁlliJﬁe) \\e, b@l\\(' \;\'\'E ‘(“\ﬁ_\l’i\_

mn)s%f,mci,.j_oﬁ bra_Ke eNevy .S|w.25; S0

H\et W It

264



r ‘quc\‘m“v Mou&c E-’.Veru kld (fu OI’L

benk H\c 5\ &e he m_quc the Soceer
bdl rtup ouk 2€ mn becanse he ‘Fnck;;i_.‘-}_
Wy Yo hﬁj_ Then  Yhe élgmna& logked_ia
the sd daors  wirfot  he  wag 12%' and brewy
and had méuzﬂ‘ on _ he ‘\Ld dfwj Clﬁﬁ_?mtf
iﬁm k:\ij mﬁ\\éci{:d S;ﬁee\ ac\\\ the o_:{
< d ngf A, 0 Yoa Cing, Vhen
the  be fq_{_l} to qa Aaside. He exploded
the Sience Pfolgc\‘ Then we Nad to et
him out  we “r.e& S\Nm/.m biwm ot ch, dOaf‘
j—\,,-\» dd net wark we srr\ed ganvmcma lmﬂ_
Yhar it was J)E\'\'c—r not Yo he #a SQLQQI.
The ol 0fqg Ner {ab
Ma\\:ed i O\deoud "‘nmf Yo 9o C‘ea\ﬁm
Yhea Ye beast Sard OXay Mew\mu.
Thal it ©  YhoudY obout wlzh had.
)\QQDC[\eX ' Was %.];A 2L cool haw a
ﬁoff‘l ﬂq COMe TN Oul fj/tSS E-'“ ‘N\\55 2.

T \$g he cames bale another bime!

Score Point 6

Thisresponseisfully elaborated with specific details and vivid word choices
(“...scampered back into the room...huge feet with atoering”). Further
expansion is achieved through the use of conversation and descriptions of the
narrator’ sfeelings (“...felt adrop of sweat come from my forehead...could feel
myself shiver with fear”). Organization and sequencing are strong throughout
the response.
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SP5
DIRECTIONS
Begin writing your paper on the lines below. Only what you write on Pages 20 through

22 will be scored,
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Score Point 5

Thisresponse is moderately developed. Details are mostly specific (“...a8 foot gorilla
came walking in pounding on his chest like the football players do!”). Stronger
seguencing of events and greater fluency are needed for a higher score.
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SP4

DIRECTIONS

Begin writing your paper on the lines below. Only what you write on Pages 20 through
22 will be scored.
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Score Point 4

This somewhat-devel oped narrative includes a moderate expansion of key events. The
writer employs amix of general (“The gorilla started running around the classroom
ruining everything!”) and specific details (“...could see the gorilla’ s glowing red eyes
staring at mine’). Although organization is satisfactory, stronger transitions are needed
to improve fluency.
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GRADE 5

Writing Prompt

Y ou have just heard that your school is closed due to snow. What do you do?
Write aletter to afriend in which you explain the best way to spend a snowy day.

When you write your letter, be sure to:
e identify activitiesto do on a snowy day;
e explain why these would be good activities for a snowy day;
e include details and examples to support your ideas; and

e organize your letter well and present your ideas clearly.
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SP6.

DIRECTIONS

Begin writing your ietter on the lines below. Only what you write on Pages 20 wnrough
22 will be scored.
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NourBect Friend,

Riardern '

Score Point 6
This well-developed response is fully elaborated and uses specific details. The

student’ s strong organizational pattern and effective use of transitional
language enhance fluency.
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SP5

DIRECTIONS

Begin writing your letter on the lines below. Only what you write on Pages .20 through
22 will be scored. ‘
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Score Point 5

This developed response includes mostly specific details (“It feels alittle humid
when climbing back up that ‘mini Mt. Everest’ ...speedy sledding on snow
bedding”). Greater expansion of key ideas is needed to improve fluency.
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SP4
[;]RECTIONS

Begin writing your letter on the lines below. Only what you write on Pages 20 through
22 will be scored. .
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Score Point 4
This response is organized and somewhat fluent. It includes a mix of general and

specific ideas. Stronger elaboration of key ideas is needed to achieve a higher
score.
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GRADE 6

Writing Prompt

What do you usually do on aweekend in the summer? What do you do on a
weekend in the winter? Write a comparison of your weekend activitiesin the
summer and winter.

When you write your paper, be sure to:

describe your activities on aweekend in the summer;

describe your activities on aweekend in the winter;

explain how your activities on the two weekends are alike and different;
include details and examples to support your ideas; and

organize your essay well and present your ideas clearly.
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SP 6

.DIRECTIONS

Begin-writing your paper on the lines below. Only what you write on Pages 20 through
22 will be scored.
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Score Point 6:
Thiswell-developed response is fully elaborated with specific details. A strong

organizational pattern and the effective use of transitional language add to the
response’ s fluency.
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SP 5

DIRECTIONS

Begin writing your paper on the lines below. Only what you write on Pages 20 through
.22 will be scored.
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Score Point 5:

This developed response demonstrates the student’ s ability to effectively compare
and contrast summer and winter. Vivid word choices and strong elaboration
(“...roast marshmallows. So gooey, warm and melty positively irresistible...freshly
squeezed, ice cold lemonade on a blistering hot summer’s day”) enhance the
response. More consistent organization and control of transitional languageis
necessary to achieve a higher score.
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SP 4

DIRECTIONS

Begin writing your paper on the lines below. Only what you write on Pages 20 through
22 will be scored.
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Score Point 4:
This somewhat-devel oped response includes adequate elaboration. The student

includes amix of general and specific details. Stronger organization and
transitional language are needed for a higher score.
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GRADE 7

Writing Prompt

Y our local school board has decided to lengthen the school day by one hour. What
isyour opinion on the best way to use this additional hour? Write aletter to your
principal expressing your opinion on the best way to use the additional hour and
presenting reasons that will convince the principal to agree with your position.

When you write your letter, be sure to:
e state your opinion regarding the best use of the additional hour;

e (givedetailed reasons that will persuade the principal to agree
with your position; and

e organizeyour ideas well and present them clearly.
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SP6

DIRECTIONS

Begin writing your letter on the lines below. Only what you write on Pages
20 through 22 will be stored. ' _
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Score Point 6:

This well-developed response presents clear options for using an additional hour of
school and provides persuasive support for each option. Throughout the response, the
student consistently elaborates key ideas and provides specific examples. The
response iswell organized and shows an awareness of audience.
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SP5
DIRECTIONS

Begin writing your letter on the lines below. Only what you write onh Pages
20 through 22 will be scored.
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Score Point 5:

In this developed response, the student clearly identifies and supports several ways to
utilize an additional hour of school. |deas are elaborated with specific details (“If a
science teacher wanted to teach about the periodic table of elements, which isimportant to
know for chemistry in High School, they could teach it”). Smoother transitions are
needed to improve fluency.
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SP4

DIRECTIONS

Begin writing your letter on the lines below. Only what you
20 through 22 will be scored.

Mmu'a\(

T have been  told Yhor yoo wold (ke do exjend the
school doy by | har T believe shat  this hoor § haold
be oot to  good e, T beliewe *hat we shald vse &
a5 o study hall

'A)}wn_yo_; Qe-& indo Mdc“e Schaol yso oa+ S yimey More
home ugrle +l00n vsusual, Ths  can be a Problen, for
Some  Shudends. Mlev schoo\ pesple, Jikee mu&f)f‘ have.

Spards. clbs. and other_thinag H,\a{ Jv them, arz move impor tont
+han mmtwk Ir mprm o ‘Cmﬁwn the school clty
and use +hat hoor 286 sﬁudumwmmb@ be_alde
fo jc—% -rlmr homwork dose ang s+l e able Yo Joto
B 0C Aice. The U a ’rlftmendﬂus help +o -&hase
Yo 4 to,
As YU knar.o many (’h \dmn leatn QA
f_am_:%%mwh stfP duing class not
when +had kIjnl\ 'id u\ho doesn«+
w\dtrs'{—ahA i+ aeds xle hﬂmemarle.'?ﬂ-wjbu do 4, IF we
were.  to hm @ shgy hal), +hat child or chidie
copld pessioly get €Adg help fiw_hislher tcacher Thes
iy tlev could aet Credﬁ -Erjlgj_lnmzmk—i_ﬁ&
+hat yest memj_hs_mm&_J_m_ﬁuﬁ_&e—‘ﬂm
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This is oetause  When you ¢t o ng  an 'Hﬂ?j
in_ 1k world seems possible ‘o vou.

Latly T helieve ollowify W& Yo hat a  swdyhalt
would MQ@E Moy Rgegg \S 3@95 ,Duy ine Xhis Hme

shdents Lngld be able Yo ackially do Heir hameadric
-U\FS wiay _4ley wapld 4P+ '+ done 'rec:e\re Cf‘de- angd
npe ™ Q‘ o@ﬁme \avmsz;g;_uu_m_amf_ﬂfn_nu_hem
Tley mh\(‘ alss e 1le time to G‘kudy_go_i_-ltﬁ_%qp,z‘
erardS . S4udy quides, and livy ould

Yo N\v prepve Qa\( an_exam m\r\'oh would MP U ta
06{55 ﬂ\\ﬁ Yitne cou\c\ also be Ubed to 30 over
ﬁr\d CLOLL)\DN(L!DHL ~0 You__have & beder CMncfe.OP
setring_ 100 % Sor yoor hadworke. This wobld help
e 4rEghy

50 as Yoy Can see. Here are Mony woys
Yot an edva hoy cood e used . T belicue it
todd be vsed os a Study hgll so that Chijdren con
hove ¥me 4o get W dOn—e be abkz-}o 40 OVC 1)
featles, and tmowue ctvadea

T  Yhoge vou dake ¥re 4ine. to
admnowledqf, My Preposal.

Siacerely

Score Point 4:

In this somewhat-devel oped response, the student presents one idea for using the
additional school hour and supports this idea with general and specific details.
Stronger transitional language and greater elaboration are needed to improve the score
of thisresponse.
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GRADE 8

Writing Prompt

Thereis abudget crunch at your middle school, and it is certain that many of the
non-core classes and activities the school currently offerswill be cut. All programs
arein danger: sports, band, choir, computer club, drama club, debate and others.

Y our principal wantsto give students an opportunity to express their points of view
about which extracurricular activities they think are more important.

Write an essay for your principal arguing why ONE of the extracurricular programs
your school currently offers should continue to receive support, even if no other
program can survive.

When you write your paper, be sure to:
e dtate your position;
e provide support and details that your reader will find persuasive; and

e organize your ideas well and present them clearly.

296




SPé6

DIRECTIONS

Begin writing your paper on the lines below. Only what
22 will be scored.

dghgl’g ngg:vQC Dkyce fam)mg bg'nd. gnié c‘f\gig‘ b gur Livre
beleive we shaol o corfica

ac’rwth Hhed fons o&;bdm‘m wdol¢, Saorh Thei

Gre ﬁQ &ig ¥ én@&[ﬂﬂ f*fxﬁ ilm;ai Qﬂ‘gt[dﬁﬂao}\f

& o - some tra_eyte
v, bl\c' + V)

. 5 Ciovld | N

& 6 'y
Since theic gre s0 Many sports such as Sgoash,
71 Z
hoc & i |, foot fnl
am) 30 much were. 'ﬂ'\eir e many 28 erent ggorks
V) wir 1 Haed fits
b ar her fhe best, 'ﬂu c.J\.\cJ mmM' Like criked

uku.\r\ tomgs fram Cqshnd ty u! M _cuia )‘ be

Vore Throwe W
9 an ao’dyﬁ bonus . If the Yid fewes “m}:sg_ﬂ:_y__v
{ Yorse love the
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e Shudent coNd  do Swimming, r)]v‘m&. or even walt f‘ﬁgo\o.

: Wild Loves o have wind in ¢ n {a
%.% ey ere &Iﬁfﬂ% ihg?[ wouk) be able b ke o drack
a0 Helds (eress couminy)

Sin pers gn will be oi¥hng ing
fg[: shbooY Y heurs qdau’ L We arepr b\ b release any
of oul energy tn we Vave gym. Not A
- o once aweek, We il W al
Lhe out W op imside of We eI n
hat 40 Do ewith ¥ we Lword thin yurse Lye

ond recdize e have lacvagee o Desketball biecachac).

Ib! ¢ _are QlMd kQ INAY UF Qﬂd d@_ﬂ t&! ?M SV Ql'dd' LQI

ot ov eray . While i 1Ond have
i rwstao Nom their - f AN
. (4 \
ot &X no GLHR_&;)-K@Y» ‘+ Had
¥ner geonl " JMQ&-_Q'_&LMLA;&QJ*—
\

Lo ou ienda o 7 e Al ve
¢ doing & ok, LY e ¢ friend
[uoneh ot \ 9 m
oot {6 Yo be w & re_vou n e bt "
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Al \ M st uiS o
Tha h e i + hime_were roming
ds, '
As- T sad el { ¢ c.utr‘ intes
¥ om| L

by Lé
Ju___&'&ﬁs LJ,‘\'L\ o vame&'v ¥4 erc_-Pee\ma

LIS e )c{*h'% L»_. %mt Qﬂh Poue V\ngmdok)#\m:b.
4 O vin vt ot .

an

Sincerly,

Score Point 6:
This well-developed response presents a clear and thoughtful position and provides

persuasive support. Ideas are fully elaborated and an awareness of audienceis
evident. A strong organizational pattern contributes to the fluency of this response.
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SP5

DIRECTIONS

Begin writing your paper on the lines below. Only what you
22 will be scored.

T there can SalCl be ONE -~ Non -core class ttmg.muﬁ_
dwe tn budech euds, T believe dnod- 1+ ghould ke sports

beconse kids need enmsggi-_mggs_p;gpjg@_%ﬁ_mﬁ

obove oM seorts oxe fun,

HWMME_MLMJMWM%_LP%——

ar¥s e _of sdnool 1~basged

e r_cYereise ceorgii { k@d.
e ochive byr  aboud ane owr Mrla—& ot drool g
dhe esb, sofesk | place Yo do ik We ol kpow 'szb'g@‘h\a i

ol ©
woy bo peent . You cun't do ot 1n hoir
e howsh wen e i \d
cone elin
\ L TALR r £ spof
e \e A T
e ! \eo! ¢ W ol
w - e 0
c\es ok e
W \(\Q& bud 3 canSid exve.

A %WM&_%@JML_M‘_!@&__
M_?&%&gg_@é_sgm._ni__oﬁnﬂ_ﬁ;ﬁ_gz&.m&_
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Score Point 5:

This developed response takes a clear position and provides reasonably persuasive
support for the student’ s position that sports should be saved (“We all know obesity is
an all too common problem and sports are the best way to prevent it"). Reasonsare
elaborated with mostly specific details.
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SP4

JIRECTIONS

legin writing your paper on the lines below. Only what y
'2 will be scored.

No Droma €lob? What doyou mean? Deama {next te

@le % an extta Corricdlat Clcl;i‘m'}g’( that Shoold Sjgg

) that ofter Schoel _piogram \ish Deame, tlub has  Costs,

Fevi Chacet and. Megic, Com healer i\ &

lwafth A steny afot  eindecellen.  or 4vie hobbil, Drama Clob nieeds

“ieel_ the e, Yrach ir ine.ol the, Sad inds
Dhe _4wat be able tp r;'ur Heeire parents prowd or live Their dregm of ligitring vp "'gfng.
clo sty ne Droma, elob C_Piepare
e .e iy xt the wohole a mne.  Coul
imanyne eina_ cancled _ be Wb we

pAole® of i¢ the people prakeimg the Sets didit finish ,hey
wood The sitge look ? Limitirg_the Gm\(\xre\' or Canr_elin& dramq
(iob @rnvlefeké woaddd  not hare “The Show must X! on !>

' ey, the dcama Clob  cadd use au the practice they
Can qet, Tmogine (& Someone couidnt remember their jines or
their “tyes”  fo mme w0 Tf That were 4o n it wepd be
becavse the Cob dudnit weet enouah, I€ \ou dont “prociice,

gructice, prackice” " oo wort fnaw what Yo do,

Ore ks Siewn bewo droken is erogn bot 1§ vpo feke

o \e of  ftast k ot I vp or
on_ ok hots 661 So 0 on\y _talent
i h take they'lt A k
Page 20
A-12
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T?\'.rsom\\kj want 4o b2 in Dioama  Clok  bud r"gm g[g&!,s Seared
of jta[(_\% ok, T waold be dig gp}\'nft& 'S Drome elob shot dogn

o waos LMy rmone The plo 4 _be Mot

of Py Ql‘\l&v\é& Gre 75 Drama (Lyb bBna. T apegk for them

Wnen T Sow fhay ewvenyone, parents, kids, cd  even  yust

M to_ e the show wouvid ~be dime pvinded,
50 dont Close down 1he Qrama clob, Kids

lave ‘.'.{1 +he3 owp 6 thepdling v Meet and ewd

all the \elp Thes con act when ¢ Comes 1O rehemg

It moy Cost eongy L bob 1fs Gor & goed Copse. let fihe

wul

oy 00 an I

Score Point 4:

This somewhat-developed response is sufficiently organized and provides adequate
elaboration with amix of general and specific details. More overall development is
needed for ahigher score.
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PART VI:

CMT 4 Language Arts

How to Get More Information
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PART VI;
How To Get Morelnformation

. INFORMATION AVAILABLE FROM THE CONNECTICUT STATE
DEPARTMENT OF EDUCATION (CSDE)

The following publications and resources are available through the CSDE. Resources also are
available at the CSDE website: www.state.ct.us/sde. The CMT Language Arts and Mathematics
handbooks, will be available for download online. Documents are interactive and are updated
periodically. You may call or write the CSDE for more information.

Connecticut State Department of Education
Bureau of Research, Evaluation and Student Assessment
P.O. Box 2219, Room 344
Hartford, CT 06145-2219
860-713-6860

The Curriculum

e 2005 Language Arts Curriculum Framework
http://lwww.state.ct.us/sde/dtl/curriculum/currla.htm

e Connecticut’s Blueprint for Reading Achievement — conclusions and recommendations of
the Early Reading Success Panel
http://lwww.state.ct.us/sde/dtl/curriculum/currla.htm

Technical Information

e CMT Technical Report —includes content validation, summary statistics, reliability, etc.
Call CMT office: 860-713-6860.

e CMT Technical Bulletin —includes the method for determining scale scores and scale
score conversion charts

http://lwww.csde.state.ct.us/public/der/s-t/testing/cmt/cmt_technical _bulletin

e DRP® Conversion Tables— converts raw scores to DRP® unit scores
http://lwww.csde.state.ct.us/public/der/s-t/cmt_resources publications.htm#1

CMT Test Results
e CMT Interpretive Guide — test content, and sample school and student reports
http://lwww.csde.state.ct.us/public/der/s-t/testing/cmt/2004_int_guide_cmt4v2

e WWW.cmitreports.com — an interactive website with statewide, district and school results
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Scoring

e Holistic Scoring Workshop CD — computerized version of training for holistic scoring of
the Direct Assessment of Writing, with anchor and practice papers. Call CMT office:
860-713-6860.

e CMT Direct Assessment of Writing Anchor Papers — copies of student responses used as
anchor papersin scoring. Call CMT office: 860-713-6860.

No Child Left Behind (NCLB) L egislation

e \What is No Child Left Behind? — an explanation of the NCLB federal legislation
http://lwww.csde.state.ct.us/public/der/nclb/what_is.htm

e NCLB Updates and Reminders — recent updates, current information, important dates,
etc. http://www.csde.state.ct.ug/public/der/nclb/updates reminders.htm

Other Topics

e Assessment Guidelines — criteriafor accommodations and testing special populations
http://lwww.csde.state.ct.usg/public/der/s-t/testing/agl/agl/_9th_edition

e Brochure for Parents (available in English and Spanish) — describes the content of the
CMT
http://lwww.csde.state.ct.us/public/der/st/testing/cmt/cmt04_under standing_your

childs score

e Sudent Skills Brochure (available in English and Spanish) — describes the skills tested on
the CMT

http://lwww.csde.state.ct.us/public/der/st/testing/cmt/cmt3_educator _brochure

. WHAT ISNAEP?

The National Assessment of Educational Progress (NAEP), al'so known as “the Nation’s Report
Card,” isthe only nationally representative and continuing academic assessment measuring what
students know and can do in avariety of content areas. Since 1969, assessments have been
conducted periodically in mathematics, reading, science, writing, U.S. history, civics, geography
and the arts.

NAEP does not provide scores for individual students or schools; instead, it offers results
regarding subject-matter achievement, instructional experiences and school environment for
populations of students (e.g., fourth graders) and subgroups of those populations (e.g., female
students, Hispanic students). NAEP results are based on a sample of student popul ations of
interest.

NAEP reports information at the national and state levels as well as specific geographic regions
of the country. It includes students drawn from both public and nonpublic schools and reports
results for student achievement in Grades 4, 8 and 12.

NAEP s frameworks for reading and writing are displayed on page 308.
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Reading Frameworks (NAEP)

Threedifferent contextsfor reading were
assessed.

Students wer e assessed on four different
aspects of reading.

Reading for literary experience:
Readers explore events, characters,
themes, settings, plots, actions, and the
language of literary works by reading
novels, short stories, poems, plays,
legends, biographies, myths and
folktales.

Reading for information: Readers
gain information to understand the
world by reading materials such as
magazines, newspapers, textbooks,
essays and speeches.

Reading to perform a task:* Readers
apply what they learn from reading
materials such as bus or train schedules,
directions for repairs or games,
classroom procedures, tax forms (Grade
12), maps and so on.

Forming a general under standing:*
The reader must consider the text asa
whole and provide a global
understanding of it.

Developing interpretation: The reader
must extend initial impressions to
develop a more complete understanding
of what was read.

M aking reader/text connections:” The
reader must connect information in the
text with knowledge and experience.

Examining content and structure:®
Requires critically evaluating,
comparing and contrasting, and
understanding the effect of such
features as irony, humor and
organization.

This aspect of reading was formerly referred to as"Forming an Initial Understanding” in
previous versions of the reading framework.
“This aspect of reading was formerly referred to as "Personal Reflection and Response” in
previous versions of the reading framework.
*This aspect of reading was formerly referred to as " Demonstrating a Critical Stance” in previous
versions of the reading framework.
“Reading to perform atask is not assessed at Grade 4.

Writing Framework (NAEP)
Students should write for avariety of purposes: narrative, informative and persuasive.

Narrative writing involves the production of stories or personal essays. The narrative
topicsin the 2002 assessment encouraged writers to use their creativity and powers of
observation to devel op stories that can capture a reader's imagination.

I nformative writing communicates information to the reader to share knowledge or to
convey messages, instructions and ideas. The informative topics in the 2002 writing
assessment required students to write on specified subjectsin a variety of formats, such

asreports, reviews and |l etters.
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o Persuasivewriting seeksto influence the reader to take some action or bring about
change. It may contain factual information, such as reasons, examples or comparisons,
however, its main purpose is not to inform, but to persuade. The persuasive topicsin the
2002 writing assessment asked students to write letters to friends, newspaper editors or
prospective employers, as well asto refute arguments or take sides in a debate.

SOURCE: U.S Department of Education, Institute of Education Sciences, National Center for
Education Satistics (NCES), National Assessment of Educational Progress (NAEP), 2003
Mathematics Assessment.

For more information about the NAEP, please contact NCES or visit the following websites:
National Center for Education Statistics
1990 K Street, NW, Washington, DC 20006
Phone: (202) 502-7300

http://nces.ed.gov/nati onsreportcard/sitemap.asp
http://www.nagb.org/
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