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	American Recovery and Reinvestment Act of 2009
IDEA, Part B, 611 and 619 ARRA Funds

Connecticut State Department of Education 
Recommendations For Students 3-21 with 
Autism Spectrum Disorders (ASDs)


	Purpose of Funds:
	IDEA, Part B funds are used to provide special education and related services to eligible students with disabilities, ages 3 through 21.

	Recipients of Funds:
	School districts that provide special education and related services to eligible students with disabilities, ages 3 through 21.

	U.S. Department of Education Guidance on the Use of Funds:
	· Purchasing state-of-the-art assistive technology devices and providing professional development in their use;

· Providing intensive district-wide professional development for special education and regular education teachers on evidence-based practices;
· Developing or expanding the capacity to collect and use data to improve teaching and learning; 
· Expanding the availability and range of inclusive placement options for preschoolers with disabilities; and
· Hiring transition coordinators to work with employers in the community to develop job placements for youth with autism and other disabilities. 

	State Department of Education Priorities:
	· High quality preschool education for all; 

· High academic achievement for all students in reading, writing, mathematics and science; and

· High school reform, so all students graduate and are prepared for lifelong learning and careers in a competitive global economy.


Priority Areas for 
Serving Children with Autism Spectrum Disorders in Special Education
In the 2008 session, the General Assembly passed Special Act 08-5, An Act Concerning the Teaching of Children with Autism and Other Developmental Disabilities. A study group comprised of designees from four state agencies was formed to complete this work. The study group gathered, analyzed and interpreted new and existing data from seven public forums, three online surveys, policy documents and information from state data systems to identify priority areas and generate a comprehensive list of recommendations. The following themes emerged as priority areas in serving children and youth with autism spectrum disorders and developmental disabilities which should be considered by educators, administrators, and staff in planning and implementing educational programming for this population of learner.
Priority 1: Develop and/or increase competencies for school personnel.
Priority 2: Increase and/or improve capacity at the building, district and regional level to incorporate specific teaching methods for educating students with an autism spectrum disorder as a part of on-going professional development and/or participation in personnel preparation programs.
Priority 3: Address the needs of schools to provide educational programming that is both effective and compliant across essential academic and social areas.
Priority 4: Increase and/or improve the availability of school personnel persons with expertise in serving students with autism spectrum disorder.
Priority 5: Develop collaborative partnerships across grades, disciplines, experts, parents/families and the community.
Priority 6: Identify, select, and embed best practices in pedagogy in teaching and research-based strategies and methods that serve students with an ASD and meet the IDEA requirements.
	Priority 1: Develop and/or increase the competencies for school personnel. 


	· School Personnel: Hire personnel with expertise in ASD and/or consultants with expertise to train and develop the skills and competencies of district personnel. Such training will likely lead to staff achieving the competencies necessary for supporting individuals on the autism spectrum. Topical areas to consider for training may include: characteristics of ASDs, positive behavior supports, applied behavior analysis, instructional design, assessment for identification, visual supports, evidence-based communication/social skill intervention, functional behavior data collection and analysis, and behavior management. 
· Related Service Providers: Develop and/or enhance in-district expertise of all related service personnel in areas critical to educating children and youth with ASD including: diagnostic criteria, familiarity with assessment methods, crisis intervention techniques, environmental adaptations and accommodations, peer-mediation instruction and teaching functional communication.
· Paraprofessionals: Provide training regarding the Individualized Education Program (IEP) and general curricula responsibilities for instructional assistants supporting students with ASD.

· Administrators: Purchase materials, tools and supports and/or contract for training around IEP development, making IEPs accessible, supervision of paraprofessionals, and revising documents describing IEP responsibilities for students with ASD.
· Parents: Purchase training and/or create materials concerning school personnel working with the families of children with ASDs on the essential role of the home-school connection and other areas that will improve school personnel’s abilities to provide parent training. School staff can assist parents in learning techniques for teaching adaptive skills, promoting the child’s generalization skills at home and managing the behavior of their children which maximizes the learning and improves the quality of family life for students with ASD and their families. Also, parent training is defined as “assisting parents in understanding the special needs of their child; providing parents with information about child development; and helping parents to acquire the necessary skills that will allow them to support the implementation of their child’s IEP or IFSP”(34 CFR 300.34). Parent training may include developing an understanding of ASDs. Consider partnering with one of the organizations that already provides parent training in these areas such as CT Parent Advocacy Center (CPAC), Autism Spectrum Resource Center and Autism Society of Connecticut. 

· Non-certified Staff: Purchase training modules or services offered through statewide organizations and/or institutions that provide an introduction to students with ASD – make staff training available to bus drivers, cafeteria employees, custodial staff, and others educating or supporting the development of a child on the spectrum.

· Conduct needs assessment: Identify areas of need among faculty, staff and parents based on the competencies outlined in the “Connecticut Guidelines for Educating Children and Youth with Autism Spectrum Disorders” and competencies identified by the Council for Exceptional Children (CEC) for educating children with autism. Address areas of identified needs with targeted professional development or dedicate portions of in-service training time to build proficiencies and alert faculty and staff to local, regional, and state resources that are available to further develop the competencies of staff.

· Reimburse school personnel for taking continuing education coursework through a higher education institution that has an emphasis on autism spectrum disorders (eg., Southern Connecticut State University, St. Joseph’s College, University of Connecticut Continuing Education).

	Priority 2: Increase and/or improve capacity at the building, district and regional levels to incorporate methods into personnel preparation and ongoing training for those developing and implementing the IEP of students with an autism spectrum disorder.
	· Identify core trainings and provide access to various modalities of training and local providers – State Education Resource Center (SERC) and the Regional Education Service Centers (RESCs) are prepared to work with districts seeking to build capacity in these areas.

· Develop a plan to monitor and evaluate the impact of trainings on the education of students with ASD.

· Conduct an internal program evaluation or contract with an external program evaluator to analyze areas of need in order to strengthen services, deliveries, and activities for students with ASD. 

· Purchase paraprofessional support services.
· Increase the intensity and duration of services by lengthening the school day or building extended school year programs for students with ASD.

· Invest in data systems that allow for data collection and information management to document the effectiveness of methods being implemented and of student progress.

· Purchase assessment tools and progress measures that include appropriate standardized, developmental, and observational methods and that include autism-specific measures. Consider assessment tools for both verbal and nonverbal students, speech and language evaluations with standardized measures, parental report, observation and spontaneous language samples to assess: receptive language, expressive language, speech production, communicative intent, and pragmatics. Note: Funds may not be used for purposes of initial evaluation to determine eligibility for special education.
· Purchase or revise curriculum to emphasize the development of: attention to social stimuli, imitation skills, communication and language, social relationships, symbolic play, imagination and creativity, self-regulation, skills to meet the learning standards and vocational skills.
· Develop or expand the district’s capacity to collect or use data to improve teaching and learning for students with an ASD. There are many data systems and supports available at this time and sales representatives are willing to arrange for demonstrations.

· Purchase release time for staff members to research best practice models that they can pilot and/or adopt within district.

	Priority 3: Address the needs of schools to provide effective and compliant programming across essential areas.

	· Purchase materials and curricula and/or contract with qualified professionals to deliver training in developing individualized student programming that emphasizes:

1.  Social skills

2.  Communication

3.  Understanding the individual with an ASD
4.  Behavior management strategies

5.  Well-functioning teams

6.  Parents as partners

7.  Methodology and instruction

8.  Meaningful participation and climate of relationships

9.  Available resources
Note: Please refer to the full Special Act No. 08-5 report for more details on each area of emphasis.

	Priority 4: Increase availability of persons with expertise. 


	· Identify and develop links with different community agencies that provide comprehensive services often needed by students with ASD and use these resources as a part of programming.
· Assist parents in defining their child’s outside-of-school needs, such as respite, in-home behavior support, home health care, transportation, etc. 
· Develop resource materials for current and future dissemination to families.
· Assist parents in identifying and accessing services from community agencies by hiring a community outreach person who has or can obtain relevant information for families.

· Purchase services of assessors and program evaluators with expertise in autism and autism program development. Note: Funds may not be used for purposes of initial evaluation to determine eligibility for special education.
· Share or network educational, behavioral and related services with other districts.
· Develop and implement a train-the trainer model in district so there is an in-house expert with the knowledge and skills to support general educators, non-certified staff, instructional assistants, and other district personnel.
· Pay for in-district providers to receive additional training in measurement, assessment, and evaluation of students with or suspected of having ASD.

	Priority 5: Develop collaborative partnerships.

	· Purchase services to facilitate collaborative planning groups that include school personnel and parents. 
· Hire substitute teachers to enable general and special educators to get together for instructional planning.
· Send Planning and Placement Team (PPT) members (be sure to include parents) to conferences and workshops specific to children with ASD and their needs.

· Provide childcare and/or stipends to parents in order for them to attend professional development opportunities.

· Build regular, ongoing collaborative team meeting times into schedules (pay stipends for teachers attending evening sessions) that allow for sharing information and reviewing student progress.

· Purchase program evaluation and/or program development services that enable the district to identify and successfully implement activities across school programming identified to strengthen collaboration. Districts are encouraged to look at program evaluation models that emphasize best practices in outcomes-based studies and results-based accountability designs.
· Purchase materials and services to support the development of autism awareness – short film, brochure, service learning, project-based learning, etc.
· Include community service providers and others responsible for supporting the child’s education in staff and professional development activities as appropriate.

· Consider school staff visits to other programs to observe, study and/or receive training from practitioners working extensively with this population of learner.

	Priority 6: Identify, select, and include best practices in pedagogy concerning teaching and research-based strategies and methods that meet IDEA requirements. 

	· Purchase staff time to adapt general education curricula to reflect individual IEP goals and objectives.
· Purchase special education, meaning specially designed instruction, to meet the unique needs of a child with an ASD, including: 
· instruction conducted in the special education classroom, the home, hospitals and institutions, and in other settings; and,
· other services identified as special education services under the IDEA. 

· Use funds to expand opportunities for children with ASDs to be educated with children without disabilities as a part of a child’s IEP, including purchasing slots in private early childhood community-based programs.

· Use funds to expand after-school and summer learning opportunities with existing community providers to provide more time for learning, specifically addressing social, communication and behavior deficits.

· Purchase materials, professional development, coaching, etc. to enhance the delivery of literacy and numeracy instruction.

· Reconfigure class sizes with the inclusion of additional teachers or support staff to allow for low student-to-teacher ratios and/or the provision of developmentally appropriate small group instruction designed to meet IEP goals.
· Provide school-wide sensitivity training available through statewide advocacy and disability groups.
· Purchase instructional equipment for a child with ASD – for example: 

· computer; 

· telecommunications, sensory and other technological aids and devices;

· specialized furniture and equipment;

· assistive technology devices, services, and training, including specialized software to support computer assisted instruction;

· visual supports; and
· augmentative and alternative communication systems. 

· Purchase instructional materials for a child – for example:

· purchasing printed, published, and/or audio-visual instructional materials; 

· purchasing books, periodicals, documents, and other related materials; and 

· purchasing software, test kits & assessment tools and materials with a shelf life of more than a year. Districts may consider tools and materials for creating or modifying progress monitoring and common formative assessment instruments. Note: Funds may not be used for purposes of initial evaluation to determine eligibility for special education.
· Purchase related services and personnel such as any developmental, corrective, and other supportive services such as, but not limited to: 
· audiology services; 

· psychological services; 

· physical, occupational and speech therapy; 

· recreation, including therapeutic recreation; 

· social work services; 

· counseling services, including rehabilitation counseling; 

· orientation and mobility services; 

· consultant to conduct independent assessment as determined by the PPT;

· medical services;  

· speech and language services; 

· transportation; and, 

· travel training. 

· Increase number and nature of therapeutic devices: weighted vests, brushing, oral motor work, sensory motor, functional communication systems, and environmental supports.

· Hire transition coordinator to work with area employers and postsecondary institutions to develop transition programs to meet the needs of students with ASD. The program can develop links with different community agencies that provide the comprehensive services often needed by students with autism.

· Develop and implement Saturday institutes or summer academies for students, staff and/or families.
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