
Connecticut Curriculum Design

Unit Planning Organizer
	Subject(s)
	Reading/Language Arts

	Grade/Course
	4

	Unit of Study
	Unit 1: How Themes Communicate Different  Messages
(Correlates with Unit 1 Writing - Personal Narrative: Character and Author’s Message)

	Unit Type(s)
	❑ Topical        ❑ Skills-based         ❑ Thematic

	Pacing 
	30 days (25 days instruction; 5 days reteaching/enrichment)


	Overarching Standards (OS)

	Reading
CC.4.RL.10  By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.
CC.4.RI.10 By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.
Speaking and Listening
CC.4.SL.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.  
Foundational Skills
CC.4.R.F.3 Know and apply grade-level phonics and word analysis skills in decoding words.
CC.4.R.F.4 Read with sufficient accuracy and fluency to support comprehension.



	Priority and Supporting CCSS

	Priority Standards
CC. 4.R.L.2 Determine a theme of a story, drama, or poem from details in the text; summarize the text.
CC. 4.R.L.9  Compare and contrast the treatment of similar themes and topics (e.g., opposition of good and evil) and patterns of events (e.g., the quest) in stories, myths, and traditional literature from different cultures.
CC.4.SL.1.a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.
CC.4.R.F.3a Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context.
CC.4.R.F.4c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.
Supporting Standards
CC.4.SL.1.b Follow agreed-upon rules for discussions and carry out assigned roles.
CC. 4.R.L.1* Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.
CC.4.W.9a Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”).


	Concepts
(What students need to know)
	Skills
(What students need to be able to do)
	Bloom’s Taxonomy Levels

	Summary
· theme of story, drama, poem
· details
Comparing/Contrasting Literature
· treatment of similar themes and topics
· patterns of events
· stories, myths, and traditional literature from different cultures.
Book Discussions
· preparation
· information about the topic (background knowledge and studied materials)
Read
· multisyllabic words
Context
· word recognition
· understanding

	DETERMINE (theme and relevant
                         details from text)
SUMMARIZE (text)
COMPARE/CONTRAST (themes, topics, patterns of events)
EXPLORE (text)
DISCUSS (ideas about text)
EVALUATE (text)
READ
USE (context)
	4
2,4
4
2
3
5
1
2


	Essential Questions 
	Corresponding Big Ideas

	1. How do I figure out the meaning of a text?
2. What tools can readers use to notice similarities and differences?
3. How do I prepare for group discussion?
4. What do readers do when reading difficult words?
	1. Details guide me to understand the meaning of a text.
2. Story elements help me identify similarities and differences in literature.
3. Readers use background knowledge and information learned to participate in group discussions.
4. Readers use a variety of strategies to help them decode and understand meanings of difficult words.


	Standardized Assessment Correlations
(State, College and Career)

	Expectations for Learning (in development) 
This information will be included as it is developed at the national level. CT is a governing member of the Smarter Balanced Assessment Consortium (SBAC) and has input into the development of the assessment. 


1
Adapted from The Leadership and Learning Center “Rigorous Curriculum Design” model

