STATE OF CONNECTICUT
DEPARTMENT 

OF EDUCATION

Handbook for the Preparation of State Accreditation Visits for Educator Preparation Programs:






(Continuing Approval






(New Program Approval 

Division of Teaching, Learning and Assessment
Bureau of Educator Preparation, Certification, Support and Assessment

TABLE OF CONTENTS
  Page
	CONTINUING APPROVAL OF EDUCATOR PREPARATION PROGRAMS
	3

	I.  INTRODUCTION . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . 
	3

	CHART 1: Approximate Timeline for the Continuing Program Approval Process. . . .
	6

	Definitions Related to Accreditation  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	7

	II. THE INSTITUTIONAL REPORT . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	8

	1. Overview of Institution . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	9

	       -Institutional Information Summary Form: Continuing Educator Preparation   

         Program Approval . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	10

	2. Institutional Response to the NCATE Standards  . . . . . . . . . . . . . . . . . . . . . . . . . . 
	 11

	      A. Conceptual Framework . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	11

	      B. NCATE Standards . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	14

	           -Guiding Questions for Each Standard  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	15

	3. Connecticut Regulatory and Statutory Requirements Governing Educator     

     Preparation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	25

	               A. Connecticut Educator Preparation Regulatory Requirements . . . . . . . . . . . .
	25 

	               B. Connecticut Educator Preparation Statutory Requirements . . . . . . . . . . . . . .
	26

	III. PROGRAM REPORT PREPARATION . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	 28

	IV. EXHIBIT ROOM PREPARATION. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	29

	  CHART 2. Exhibit Room Layout . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
	30

	V.  ON-SITE VISIT LOGISTICS . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	33

	VI.  REVIEW OF VISITING TEAM FINDINGS BY THE CSDE REVIEW    

       COMMITTEE . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	35

	VII. STATE BOARD OF EDUCATION ACTION . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	36

	APPROVAL OF NEW EDUCATOR PREPARATION PROGRAMS

	37

	  -Institutional Information Summary Form: New Educator Preparation Program   

   Proposal . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	40

	
	

	APPENDIX A: NCATE Institutional Report Tables . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	 42

	APPENDIX B: NCATE Standard Rubrics and Supporting Explanations . . . . . . . . . . . . .
	49 

	APPENDIX C: Curriculum Alignment Charts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
	67

	APPENDIX D: Connecticut Regulatory and Statutory Requirements Governing Educator Preparation – COMPLETE VERSION
	88


CONTINUING APPROVAL OF EDUCATOR PREPARATION PROGRAMS

I.
INTRODUCTION
The Connecticut State Board of Education approved the replacement of its state-developed teacher preparation program approval standards with the National Council for Accreditation of Teacher Education (NCATE) standards effective July 1, 2003. Currently, all Connecticut teacher preparation programs are reviewed based upon these performance standards. Additionally, the state of Connecticut aligns with the NCATE review cycle, which is currently a seven-year cycle for all institutions that have had two consecutive, successful continuing approval visits based on the six performance standards. Up until this point, the cycle is a five-year cycle.
The six NCATE standards, divided into two major sections, require institutions to provide evidence that their teacher candidates are acquiring the content, pedagogical, and assessment knowledge, skills and dispositions necessary to be effective educators; and to use candidate performance data to initiate appropriate program changes:

I.   
CANDIDATE PERFORMANCE

STANDARD 1: CANDIDATE KNOWLEDGE, SKILLS AND DISPOSITIONS
Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

Standard 2.  Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

II.  UNIT CAPACITY

Standard 3.  Field Experiences and Clinical Practice.

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Standard 4.  Diversity

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Standard 5.  Faculty Qualifications, Performance, and Development.

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.
Standard 6. Unit Governance and Resources. 

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.
The NCATE performance-based accreditation system also requires institutions to develop a conceptual framework, which is essentially an institution’s unique guiding vision and philosophy around preparing educators. The conceptual framework provides a unifying direction for an institution’s educator preparation programs, and should guide all work associated with teacher preparation at the institution and permeate all work towards achieving NCATE performance standards. Finally, educator preparation programs in Connecticut are required to meet specific regulatory and statutory requirements that govern the preparation of educators. 
Currently in the State of Connecticut, educator preparation programs have one of two accreditation visit options. Institutions may become an NCATE/State partner and host an NCATE/State partnership accreditation visit. Institutions also have the option of hosting a State accreditation visit. Although all Connecticut educator preparation programs are reviewed based on the NCATE standards regardless of visit type, there are some procedural differences between the NCATE/State partnership accreditation visits and the State accreditation visits:
1.
Institutions seeking State accreditation: 

State accreditation visits are conducted by Connecticut educators representing higher education teacher preparation institutions and local school districts. Visiting teams for State visits also include one out-of-state teacher educator. An Institutional Report addressing all NCATE standards must be completed, and separate program review reports for each endorsement area are required as well. Program reports are reviewed and evaluated by three-person teams comprised of Connecticut educators from higher education, the Connecticut State Department of Education (CSDE), and K-12 education. Forms for individual program review reports are separate from this document. Institutions must also address in the IR how they are meeting Connecticut statutory and regulatory requirements pertaining to preparing educators for teaching in Connecticut.

2.  Institutions seeking NCATE accreditation:

NCATE/State partnership accreditation visits are conducted by a joint visiting team comprised of NCATE Board of Examiners (BOE) members and Connecticut educators. An Institutional Report (IR) must be completed, and separate program review reports for each endorsement area are required as well. Program reports are reviewed and evaluated by national specialty organizations (SPA’s). Institutions must also address in the IR how they are meeting Connecticut statutory and regulatory requirements pertaining to preparing educators for teaching in Connecticut. 
This handbook provides information regarding preparation for a State accreditation visit. Institutions seeking NCATE accreditation are directed to the NCATE website, which includes detailed information about NCATE/State partnership accreditation visit preparation: www.ncate.org. 
Here are the six steps covering the State accreditation visit process, followed by a chart showing an approximate timeline for the continuing approval process:  
1.
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a description of the conceptual framework and documentation relative to how the institution is meeting Connecticut regulatory and statutory requirements governing educator preparation programs;

2.
Preparation of individual endorsement area program reports for initial and advanced programs;

3.
Preparation of an on-site exhibit room;

4.
On-site review by a visiting team;

5.
Review of visiting team findings by the CSDE Review Committee;

6.
Recommendation by the Commissioner to the State Board of Education and action by 
the State 
Board of Education.
CHART 1: APPROXIMATE TIMELINE FOR THE CONTINUING PROGRAM APPROVAL PROCESS
	STEP
	APPROXIMATE TIMES

	
	

	Institution sets date for on-site visit with CSDE Program Approval Coordinator
	9-12 months ahead of on-site visit

	Institution submits program reports to CSDE for review
	6-8 months ahead of on-site visit

	Institution receives names of visiting team members
	60-90 days before on-site visit

	Pre-visit with institution by visiting team chair and CSDE Program Approval Coordinator
	30-60 days before on-site visit

	Institution mails Institutional Report (IR) and catalogue(s) to members of the visiting team
	30 days before on-site visit

	Institution hosts on-site visit
	Sunday afternoon through Wednesday morning

	Visiting team chair reports out to institution
	Wednesday morning of on-site visit

	Draft copy of visiting team report sent to institution and visiting team members for technical review
	30-60 days after on-site visit

	Final copy of visiting team report sent to institution and Review Committee members
	30-60 days before Review Committee meeting

	Institutional mails Institutional Report (IR) to Review Committee members
	30 days before Review Committee meeting

	Review of visiting team findings by Review Committee
	30-90 days after on-site visit

	Recommendation by the Commissioner to the State Board of Education/State Board of Education meeting
	60-180 days after on-site visit


Definitions Related to Accreditation

As you read about preparing for a continuing accreditation visit, you may come across certain words or phrases related to accreditation not familiar to you. Here is a list of accreditation-related definitions as specified by Connecticut regulations:
10-145d-8 Definitions (As used in sections 10-145d-8 to 10-145d-11):

(a) “Appropriate Official” means a person at the level of vice president, dean, or director designated by the president of a college or university to be responsible for the educator preparation program approval process at an institution.

(b) “Beginning Educator Support and Training (BEST)” means an induction program for beginning teachers composed of support and assessment, as approved by the Board.

(c) “Board” means the Connecticut State Board of Education.

(d) “Commissioner” means the Commissioner of Education.

(e) “Common Core of Learning” means a Board adopted set of skills, knowledge and attitudes expected of Connecticut’s high school graduates.

(f) “Common Core of Teaching” means Board adopted expectations for Connecticut teachers.

(g) “Connecticut Academic Performance Tests” means Connecticut developed, Board adopted, tests administered to students in grade 10.

(h) “Connecticut Mastery Tests” means Connecticut developed, Board adopted, tests administered to students in grades 4, 6, and 8.

(i) “Connecticut Teaching Competencies” means those descriptors of skills and abilities which a teacher should possess, according to guidelines adopted by the Board.

(j) “Consulting specialist” means a person with expertise in the field or endorsement area being reviewed.

(k) “Department” means the State Department of Education.

(I) “Educator” means each licensed professional employed by a board of education in a position requiring a certificate issued by the Board.

(m) “Educator preparation program” means a planned sequence of experiences provided by colleges and universities designed to qualify an individual for state certification.  This includes the Alternate Route to Certification program.

(n) “Folios” means information provided by a professional education unit to the Department in response to certification area guidelines developed by national specialty organizations or the Department.

(o) “Institution” means the university or college of which the educator preparation program is a part.

(p) “Interim Report” means a written report that may be required of an approved program during the approval period to document progress in the implementation of a new program, to document progress in existing programs or to describe action taken to address standards which were not fully met.

(q) “Major Changes in Existing Programs” means a change in program title, focus, design, requirements for completion, or mode of delivery.

(r) “NCATE” means National Council for Accreditation of Teacher Education.
(s) “PRAXIS I CBT (Computer Based Test)” means the essential skills test, as approved by the Board.

(t) “PRAXIS II” means the content knowledge test, as approved by the Board.

(u) “Professional education unit” means an institution, college, school, department or other administrative body within an institution that is primarily responsible for the, initial and advanced preparation of educators.

(v) “Review Committee’’ means an advisory committee appointed by the Board which recommends action to be taken relative to the approval of a program or programs of educator preparation.

(w) “Revisit” means a follow-up study of a program by a team of specialists to clarify issues not resolved by a Visiting Team.

(x) “Student teaching” means supervised full day practice teaching, with a trained cooperating teacher, as part of an educator preparation program, for a Connecticut Board of Education of 10 or more weeks, following the completion of a minimum of 12 semester hours of credit in professional education in an educator preparation program.

(y) “Visiting Team” means a committee convened by the Department to visit the professional education unit, verify the self-examination report and obtain additional relevant information about the educator preparation programs.

(z) “Visiting Team of Experts” means a committee of endorsement area specialists convened by the Department to visit the unit, verify the self-examination report and obtain additional relevant information about a particular educator preparation program.

II.
THE INSTITUTIONAL REPORT
This section of the handbook provides guidelines for Step 1, the writing of the Institutional Report:
1.
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a description of the conceptual framework and documentation relative to how the institution is meeting Connecticut regulatory and statutory requirements governing educator preparation programs;

2.
Preparation of individual endorsement area program reports for initial and advanced programs;

3.
Preparation of an on-site exhibit room;
4.
On-site review by a visiting team;

5.
Review of visiting team findings by the CSDE Review Committee;

6.
Recommendation by the Commissioner to the State Board of Education and action by 
the State 
Board of Education.
The Institutional Report provides information to visiting team members concerning how the institution’s programs are performing relative to the six NCATE standards, and Connecticut regulatory and statutory requirements. Please note that the State Board of Education approves “planned programs” only. At the undergraduate level, a planned program culminates in a bachelor’s degree, which is required for certification. At the graduate level, however, a planned program might consist of only those courses and experiences required for certification, without the awarding of an advanced degree. For example, an institution might recommend a candidate for certification once the required courses and experiences have been completed, even if a master’s degree has not been completed. In other cases, a planned program might be designed to require additional courses beyond state certification minimum requirements. For example, a planned program might require that graduate students cannot be recommended for certification until a master’s degree is completed. The visiting team will review all planned programs leading to recommendation for certification.

The Institutional Report consists of three major parts:

Section 1:  Overview of the Institution 

Section 2:  Institutional Response to Standards 
Section 3:  Institutional Response to State of Connecticut Regulatory and Statutory Requirements.  
Each of these sections is described below. To facilitate the writing of your Institutional Report, APPENDIX A contains data table templates that NCATE has suggested that institutions include in their Institutional Report. While you are not required to use these particular tables, you will find as you write for each of the six NCATE standards that you need to include the information required of these tables in some form or another in your IR (e.g., candidate and faculty demographic information). Therefore, it is suggested that you use as many of the provided tables as applicable to aid you in organizing and presenting data in your IR. The tables may be copied and pasted into your Institutional Report. Please insert tables into your IR with the associated report text, rather than include them as attachments or appendices.
1. Overview of Institution
This section sets the context of the visit. It should clearly state the mission of the institution and the unit, and include candidate and faculty demographic information, for the institution overall and for the unit. It should also describe the characteristics of the unit and identify and describe any branch campuses included in the review, off-campus sites, alternate route programs, distance learning programs, and any two-year associate degree institutions with whom there exists an articulation agreement. You should also provide in this section an organizational chart displaying the institution’s schools, departments and divisions. The chart should reflect the relationship of the unit to other schools, departments or divisions at the institution. 

The overview should include any other information to help the visiting team understand the institution and the unit (e.g., residential or commuter; religious affiliation; characteristics of the student body). This section should also list all programs offered by the unit that prepare individuals to work in P–12 schools and for which the institution is seeking continuing approval. It should include in tabular form the program name, award level (type of degree or licensure), program level [initial teacher preparation (ITP) or advanced preparation (ADV)], and number of candidates currently enrolled (See APPENDIX A TABLES). Finally, the one-page summary provided below should be completed and attached to your Institutional Report directly after your IR cover page (As with all provided tables and charts, the summary page may be copied and pasted into your IR). 
INSTITUTIONAL INFORMATION SUMMARY FORM
Continuing Educator Preparation Program Approval
I.  INFORMATION ABOUT THE INSTITUTION

(Name of Institution)

(Address)
























(Telephone)

(Name and Title of the Institution’s Chief Executive Officer)

(Name and Title of the Highest Ranking Educator Preparation Program Official)

(Name and Title of the Person Designated Responsible for Recommending Graduates to the State Department of Education for Certification)

II.  CURRENT APPROVAL STATUS
1. Date(s) of Most Recent CSDE On-Site Review
____________________________________

2. Current CSDE Approval Status (check one and indicate the length of the program approval status):

	Full Program Approval
	Provisional/Initial Approval
	Probationary Approval

	(
Length of Approved Period:

___________to___________
	(
Length of Approved Period:

___________to___________
	(
Length of Approved Period:

___________to___________


III. CONFIRMED DATE(S) FOR ON-SITE REVIEW

___________________________________

IV.  AUTHORIZED SIGNATURES

(Chief Executive Officer)

(Highest Ranking Preparation Program Official)
CONNECTICUT STATE DEPARTMENT OF EDUCATION

Division of Teaching, Learning and Assessment

Bureau of Educator Preparation, Certification, Support and Assessment
2. Institutional Response to the NCATE Standards
In accordance with the requirements of Sections 10-145d-5 and 10-145d-7 of the Regulations of Connecticut State Agencies, the Institutional Report must include responses to each of the six NCATE Standards adopted as the Connecticut program review standards under Section 10-145d-11 of the Regulations of Connecticut State Agencies.

The Institutional Report will refer to the entire educator preparation unit, and describe in detail the unit’s conceptual framework and evidence indicating that the unit is meeting each of the six NCATE standards. The visiting team will use the description of the conceptual framework and responses to the standards as the basis for evaluation of an institution’s teacher preparation program(s). It is critical that the IR is a detailed and well-planned document of the unit’s programs, as the visiting team’s report on the degree to which all of the program approval standards have been met will guide the Review Committee’s decision making relative to approval.  
A. Conceptual Framework

The conceptual framework provides the direction and mission goals for all of the unit’s preparation programs. It describes the unit’s specific “vision” for preparing educators for the challenging work of teaching. NCATE describes the conceptual framework as follows (NCATE, 2000):

A conceptual framework(s) establishes the shared vision for a unit’s efforts in preparing educators to work in P-12 schools. It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. The conceptual framework(s) is knowledge-based, articulated, coherent, consistent with the unit and/or institutional mission, and continuously evaluated. The conceptual framework(s) provides the bases that describe the unit’s intellectual philosophy, which distinguishes graduates of one institution from those of another.

The conceptual framework(s) provides the following structural elements (NCATE 2000):


Vision and mission of the institution and unit;


Unit’s philosophy, purposes, and goals;


Knowledge bases, including theories, research, the wisdom of practice, and education 
 

          policies;


Candidate proficiencies aligned with the expectations in professional, state, and   

          institutional standards;


System by which candidates performance is regularly assessed.
Because it is the unit’s guiding vision, the conceptual framework should permeate all work towards meeting NCATE performance standards. The visiting team will look for evidence of the conceptual framework according to six specific elements, shown below with guiding questions to aid you in preparing your response to the conceptual framework (NCATE 2000):

(1) Shared Vision: The unit’s conceptual framework(s) describes the vision and purpose



of a unit’s efforts in preparing educators to work in P–12 schools. It is well articulated, 





knowledge-based, and consistent with the institution’s mission.


Guiding Questions:

· Describe the conceptual framework and vision for preparing educators.

· Is the conceptual framework consistent with the unit’s (and institution’s) mission?

· What knowledge bases and standards of best practice provide the basis for the conceptual framework?

· Is the conceptual framework reflected in all standards in the Institutional Report?

· Has the conceptual framework been subject to review and updating since the previous NCATE visit? (For continuing visits)

· To what extent has the wider professional community (stakeholders) been informed of and involved the establishment of the conceptual framework?
(2) Coherence: The unit’s conceptual framework(s) provides a system for ensuring coherence


among curriculum, instruction, field experiences, clinical practice, and assessment


across a candidate’s program.


Guiding Questions:

· How does the conceptual framework affect the unit’s delineation of candidate’s expected knowledge, skills, and dispositions?

· Is there evidence that the conceptual framework pervades program curricula?

· Is the conceptual framework reflected in the unit’s assessments of candidates’ knowledge, skills, and dispositions?
(3) Professional Commitments and Dispositions: The unit’s conceptual framework(s)



clearly articulates its professional commitments to knowledge, teaching competence,



and student learning. It has outlined the dispositions that the faculty value in teachers



and other professional school personnel.


Guiding Questions:

· Have the professional dispositions that are part of the conceptual framework been translated into clearly delineated, expected outcomes for candidates?

· Are outcomes defined in terms of what candidates know and can do?
 (4) Commitment to Diversity: The unit’s conceptual framework(s) reflects the unit’s



 commitment to preparing candidates to support learning for all students and provides



 a conceptual understanding of how knowledge, dispositions, and skills related to diversity



 are integrated across the curriculum, instruction, field experiences, clinical practice,



 assessments, and evaluations.


Guiding Questions:

· Is the unit’s commitment to diversity reflected in instructional and field experiences throughout the candidate’s program?

· What dispositions related to candidates’ commitment to being responsive to diverse student needs are expected to be demonstrated?

· Does the commitment to diversity result in differences in allocation of resources? How?

 (5) Commitment to Technology: The unit’s conceptual framework(s) reflects the unit’s



 commitment to preparing candidates who are able to use educational technology to



 help all students learn; it also provides a conceptual understanding of how knowledge,



 skills, and dispositions related to educational and information technology are integrated



 throughout the curriculum, instruction, field experiences, clinical practice,



 assessments, and evaluations.


Guiding Questions:

· Is the unit’s commitment to infusing the use of information technology reflected in instructional and field experiences throughout the candidate’s program?

· What dispositions related to candidates’ commitment to the use of information technologies are expected to be demonstrated?

· Does the commitment to infusion of information technologies result in differences in allocation of resources? How?

(6) Candidate Proficiencies Aligned with Professional and State Standards: The



unit’s conceptual framework(s) provides the context for developing and assessing 






candidate proficiencies based on professional, state, and institutional standards.


Guiding Questions:

· Are assessments of candidate knowledge, skill, and dispositions consistent with the unit’s vision of competent professionals? How?

· Are assessments consonant with and reflective of state, professional, and institutional standards? How?
The conceptual framework is not one of the six NCATE Unit Standards, but again, it is integrated throughout the Standards. When there are problems with the conceptual framework, visiting team members are encouraged to cite areas for improvement in the context of the appropriate NCATE standard. Below are listed common areas for improvement related to the conceptual framework by each standard:

Standard 1:
· Not assessing dispositions in candidates

· Assessments not aligned with proficiencies and dispositions listed in the Conceptual

· Framework (Could also be Standard 2)

· Not committed to student learning

Standard 2:
· Assessment system doesn’t reflect outcomes in Conceptual Framework

· Assessment system not aligned with CF

· Not using or planning to use information technology

Standard 3:
· Commitments to diversity not demonstrated in field placement

· Lack of collaboration between unit and school partners

· Candidates not learning to use technology in teaching environment

· Assessments for student teaching do not reflect the proficiencies in the Conceptual

· Framework (Could also be Standard 2)
Standard 4:
· Commitments to diversity not aligned in curriculum, instruction, and assessment

· Proficiencies related to diversity not aligned with conceptual framework

Standard 5:
· Lack of collaboration with colleagues

· Not committed to teaching competence

· Evaluations do not reflect the Conceptual Framework 
· Faculty not using technology

Standard 6:
· No coherent planning and delivery of programs

· Lack of leadership

· Adjunct faculty are not aware of the CF, not integrated in program

· No resources for technology
B. NCATE Standards

In the Institutional Report, the unit should address each element of each of the six NCATE standards. Both initial and advanced programs, if they are offered, must be addressed for each standard. Significant differences among programs, particularly between initial teacher preparation programs and advanced programs, should be described according to each element also. Importantly, you must show aggregated data for initial versus advanced candidates. Here again are the six standards with brief descriptions and corresponding elements:
Standard 1—Candidate Knowledge, Skills, and Dispositions

Candidates preparing for work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.



Element 1: Content Knowledge for Teacher Candidates



Element 2: Content Knowledge for Other Professional School Personnel



Element 3: Pedagogical Content Knowledge for Teacher Candidates



Element 4: Professional and Pedagogical Knowledge and Skills for Teacher Candidates


Element 5: Professional Knowledge and Skills for Other School Personnel



Element 6: Dispositions for All Candidates



Element 7: Student Learning for Teacher Candidates



Element 8: Student Learning for Other Professional School Personnel

Standard 2—Program Assessment and Unit Capacity
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs. 



Element 1: Assessment System



Element 2: Data Collection, Analysis, and Evaluation



Element 3: Use of Data for Program Improvement
Standard 3—Field Experiences and Clinical Practice
The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.



Element 1: Collaboration between Unit and School Partners



Element 2: Design, Implementation, and Evaluation of Field Experiences and Clinical 





Practice



Element 3: Candidates’ Development and Demonstration of Knowledge, Skills, and 






Dispositions to Help All Students Learn
Standard 4—Diversity 

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.



Element 1: Design, Implementation, and Evaluation of Curriculum and Experiences



Element 2: Experiences Working with Diverse Faculty



Element 3: Experiences Working with Diverse Candidates



Element 4: Experiences Working with Diverse Students in P–12 Schools

Standard 5—Faculty Qualifications, Performance, and Development

Faculty are qualified and model best practice in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance, they also collaborate with colleagues in the disciplines and the schools. The unit systematically evaluates faculty performance and facilitates professional development.



Element 1: Qualified Faculty



Element 2: Modeling Best Professional Practices in Teaching



Element 3: Modeling Best Professional Practices in Scholarship



Element 4: Modeling Best Professional Practices in Service



Element 5: Collaboration



Element 6: Unit Evaluation of Professional Education Faculty Performance



Element 7: Unit Facilitation of Professional Development

Standard 6—Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.



Element 1: Unit Leadership and Authority



Element 2: Unit Budget



Element 3: Personnel



Element 4: Unit Facilities



Element 5: Unit Resources including Technology

Guiding Questions for Each Standard

The NCATE Visiting Team Report template (Board of Examiners Report) contains guiding questions for each of the elements for each of the six standards. These guiding questions are used by visiting team members to gather data while on-site and write the Visiting Team Report. Institutions may find these guiding questions helpful when writing their Institutional Report. These guiding questions are provided below. APPENDIX B contains the rubrics used to evaluate each element of each standard and supporting explanations for each of the standards. These can also be found on the NCATE website: www.ncate.org.
STANDARD 1: CANDIDATE KNOWLEDGE, SKILLS AND DISPOSITIONS
A. 
Content knowledge for teacher candidates 

1.
What tests related to content knowledge are used for the purpose of state licensure and/or program 
completion? 



-
If the state has a licensure test for content, what is the overall pass rate? What programs do not 


have an 80% or above pass rate?



-
What other key assessments of content knowledge, if any, are required by the unit or state for 



licensure and/or program completion?



-
What do the results suggest about candidate knowledge of content? 

2.
Summarize the decisions (nationally recognized, conditionally recognized, not nationally recognized, 
state approved, probation, etc.) made as a result of the program review process conducted by either 
NCATE or the state. 



-
If some programs were not nationally recognized/state approved, explain the major difficulties 


in these programs as indicated in National Recognition Reports or the state reviews.



-
What patterns (related to this element), if any, emerged after reading the National Recognition 


Reports or state reviews? 

3. 
Which, if any, of the unit’s programs are accredited by another accrediting agency (i.e., NASM, 
NASD, etc)?  

4. 
What other key assessments/measures are being used? Describe the data from these key 
assessments/measures that demonstrate that candidates know the subject matter that they plan to teach 
(for initial level candidates) or are currently teaching (for advanced teacher candidates)? What are the 
assessments/measures being used? 

5. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others 
indicate about the content knowledge of candidates and graduates?

6. 
What do follow-up surveys of graduates and employers indicate about graduates’ preparation in the 
content area?

B. 
Content knowledge of other school personnel 

1. 
What tests related to content knowledge are used for the purpose of licensure, certification, and/ or 
program completion?



-
If the state has a licensure test for content, what is the overall pass rate? What programs do not 


have an 80% or above pass rate?



-
What other key assessments of content knowledge, if any, are required by the unit or state for 



licensure and/or program completion?



-
What do the results suggest about candidate knowledge of content?

2. 
Summarize the decisions (nationally recognized, conditionally recognized, not nationally recognized, 
state approved, probation, etc.) made as a result of the program review process, conducted by either 
NCATE or the state. 



-
If some programs were not nationally recognized/state approved, explain the major difficulties 

-
in these programs as indicated in National Recognition Reports or state reviews.



-
What patterns (related to this element), if any, emerged after reading the National Recognition 


Reports or state reviews? 
3. 
Which programs, if any, were accredited by another accrediting agency (i.e., CACREP, ASHA, etc.)?  

4.
What other key assessments/measures are being used? Describe the data from these key 
assessments/measures that demonstrate that candidates know the subject matter in their chosen fields? 
What are the assessments/measures being used? 

5. 
What do interviews with candidates, graduates, internship supervisors, school administrators, and 
others indicate about the content knowledge of candidates and graduates?

6. 
What do follow-up surveys of graduates and employers indicate about graduates’ preparation in the 
content area? 
C. 
Pedagogical content knowledge for teachers
1. 
What do the data in the program review documents reveal about the candidates’ pedagogical content 
knowledge? What patterns (related to this element), if any, emerged after reading the National 
Recognition Reports or state reviews? What evidence on-site confirmed or refuted these patterns? 

2. 
What other key assessments/measures are being used? Describe the data from these key assessments 
that demonstrate that candidates have broad knowledge of instructional strategies in the subject they 
plan to teach and can present content in clear and meaningful ways? What are the 
assessments/measures being used? 

3. 
What assessment data demonstrate that candidates can integrate technology in their teaching? What 
are the assessments/measures used? 

4. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others 
indicate about the pedagogical content knowledge of candidates and graduates?

5. 
What do follow-up surveys of graduates and employers indicate about graduates' preparation in 
pedagogical content knowledge?

D. 
Professional and pedagogical knowledge and skills for teachers  

1. 
What do the data in the program review documents reveal about the candidates’ professional and 
pedagogical knowledge and skills? What patterns (related to this element), if any, emerged after 
reading the National Recognition Reports or state reviews? What evidence on-site confirmed or 
refuted these patterns? 

2. 
What assessment data demonstrate that candidates have broad professional knowledge and skills 
related to:



-
foundations of education



-
the ways children and adolescents develop and the relationship to learning



-
professional ethics, laws, and policies



-
the use of research in teaching



-
the roles and responsibilities of the professional communities



-
diversity of student populations, families and communities



-
the consideration of school, family, and community contexts and the prior experiences of 




students

3. 
For graduate programs for licensed teachers, what assessment data demonstrate that candidates have 
broad professional and pedagogical knowledge and skills related to the National Board for 
Professional Teaching Standards?

4. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others 
indicate about the professional and pedagogical knowledge of candidates and graduates?

5. What do follow-up surveys of graduates and employers indicate about graduates’ preparation related 
to professional and pedagogical knowledge?

E. 
Professional knowledge and skills for other school personnel 

1. 
What do the data in the program review documents reveal about the candidates’ professional 
knowledge and skills? What patterns (related to this element), if any, emerged after reading the 
National Recognition Reports or state reviews? What evidence on-site confirmed or refuted these 
patterns?

2. 
What other key assessments/measures are being used? Describe the data from these key assessments 
that demonstrate that candidates preparing as other school personnel: 



-
know their students, families, and communities



-
use current research to inform practice



-
use technology in their practice

3. 
What do interviews with candidates, graduates, internship supervisors, school administrators, and 
others indicate about the professional knowledge and skills of candidates and graduates?

4. 
What do follow-up surveys of graduates and employers indicate about graduates’ preparation related 
to professional knowledge and skills?

F. 
Dispositions  
1. 
What dispositions are candidates expected to demonstrate by completion of programs? 

2. 
What key assessments/measures are used? What data indicate that candidates know and demonstrate 
the dispositions listed? 

3. 
What do interviews with candidates, graduates, cooperating teachers, internship supervisors, school 
administrators, and others indicate about candidates’ demonstration of the expected dispositions?

4. 
What do follow-up surveys of graduates and employers indicate about graduates' demonstration of 
dispositions?

G. 
Student learning for teacher candidates  
1. 
What do the data in the program review documents reveal about the candidates’ ability to assess 
student learning, use assessments in instruction, and develop meaningful learning experiences that 
help all students learn? What patterns (related to this element), if any, emerged after reading the 
National Recognition Reports or state reviews? What evidence on-site confirmed or refuted these 
patterns?

2. 
What other key assessments/measures are being used? Describe the data from these key assessments 
that demonstrate that candidates can assess student learning, use assessments in instruction, and 
develop meaningful learning experiences? What are the assessments/measures used? 

3. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others 
indicate about candidates’ ability to assess student learning, use assessments in instruction, and 
develop meaningful learning experiences?

4. 
What do follow-up surveys of employers and graduates indicate about graduates’ ability to assess 
student learning, use assessments in instruction, and develop meaningful learning experiences?

H.
 Student learning for other school personnel

1. 
What do the data in the program review documents reveal about the candidates’ ability to understand 
and build upon the developmental levels of students with whom they work; the diversity of students, 
families, and communities; and the policy contexts within which they work? What patterns (related to 
this element), if any, emerged after reading the National Recognition Reports or state reviews? What 
evidence on-site confirmed or refuted these patterns?

2. 
What other key assessments/measures are being used? Describe the data from these key assessments 
that demonstrate that candidates can create positive environments for student learning? What are the 
assessments/measures used? 

3. 
What do interviews with candidates, graduates, internship supervisors, school administrators, and 
others indicate about candidates’ ability to create positive environments for student learning?

4. 
What do follow-up surveys of graduates and employers indicate about graduates’ ability to create 
positive environments for student learning?

 STANDARD 2:  ASSESSMENT SYSTEM AND UNIT EVALUATION

A. 
Assessment system 

1. 
How was the unit assessment system developed? Who participated in the development of the system? 

2. 
In what ways does the assessment system reflect the candidate proficiencies outlined in the unit’s 
conceptual framework, state standards, and professional standards? 

3. 
What are the key assessments/measures used to monitor candidate performance? At what points are 
they administered in the programs? 

4. 
To what extent are the assessment measures used to determine admission, continuation in, and 
completion of programs? What other entry and exit criteria exists within the unit? What happens when 
candidates do not meet expectations?

5. 
What process has the unit adopted to ensure that its assessment procedures are fair, accurate, 
consistent, and free of bias? 

6. 
To what extent has the unit determined that the key assessments are predictors of candidate success?

7. 
What assessments and evaluations are used to manage and improve the operations and programs of the 
unit?

B. 
Data collection, analysis, and evaluation

1. 
Describe the unit’s timeline for collecting data on each component of the assessment system. Include 
when (e.g., each semester, annually, biennially) data are collected for the key candidate assessments 
identified earlier, when surveys are administered, when programs are reviewed, and when other data 
related to program operations are collected.

2. 
Describe how the collected data are summarized and analyzed by the unit. 



-
In what format are the data summarized and analyzed? (Reports, tables, charts, graphs, etc.) 



-
How often are the data summarized and analyzed? 



-
Whose responsibility is it to summarize and analyze the data? (Dean, assistant dean, data 




coordinator, 
etc.)



-
What information technologies are used to maintain the unit’s assessment system?

3. 
How does the unit maintain records of formal candidate complaints and their resolutions?

C. 
Use of data for program improvement

1. 
How are data used by candidates and faculty to improve their performance?

2. 
How are data used to discuss or initiate program or unit changes on a regular basis? 

3. 
What data-driven changes have occurred?

4. 
How are assessment data shared with candidates, faculty, and other stakeholders? 

STANDARD 3:  FIELD EXPERIENCES AND CLINICAL PRACTICE

A. 
Collaboration between unit and school partners

1. 
Who participates in the design, delivery, and evaluation of the unit’s field and clinical experiences? In 
what ways do the partners cooperate? 

2. 
What were some of the contributions of the partners related to the design, delivery, and evaluation of 
the unit’s field and clinical experiences?

3. 
How are the partners involved in determining student teacher and internship placements?

B. 
Design, implementation, and evaluation of field experiences and clinical practice

1. 
Describe the field experiences and clinical practices required in each program. 

2. 
How do the field and clinical experiences help candidates demonstrate the candidate proficiencies 
outlined in the unit’s conceptual framework, state standards, and professional standards?

3. 
How does the unit systematically ensure that candidates have opportunities to use technology as an 
instructional tool during field experiences or clinical practice?

4. 
What criteria are used in the selection of clinical school-based faculty members? How are the chosen 
criteria implemented? What evidence suggests that clinical faculty members are accomplished school 
professionals? 

5. 
What preparation or professional development activities do clinical faculty members receive to 
prepare them for roles as clinical supervisors? 

6. 
What evidence demonstrates that clinical faculty provide regular and continuous support for student 
teachers, licensed teachers completing advanced-level programs, and other interns?
C. 
Candidates’ development and demonstration of knowledge, skills, and dispositions to help all students learn

1.  
How many candidates are eligible for clinical practice each semester? How many complete 
successfully?
2. 
How are assessments during field experiences and clinical practice conducted? 

3. 
How is time for reflection and feedback incorporated into the field experiences and clinical practice?

STANDARD 4:  DIVERSITY

A. 
Design, implementation, and evaluation of curriculum and experiences

1. 
What proficiencies related to diversity are candidates expected to develop and demonstrate?  



-
What required coursework and experiences enable teacher candidates and candidates for other 



professional school roles to develop:

 

-
awareness of the importance of diversity in teaching and learning the knowledge, skills, and 


-
dispositions to adapt instruction and/or services for diverse populations 

3. 
What assessments provide evidence about candidates’ proficiencies related to diversity? How did 
candidates perform on these assessments?


-
What do the results of the assessments suggest about candidates’ ability to work with diverse 



populations?  



-
What do the results of the assessments suggest about candidates’ ability to incorporate diversity 

-
into their curricula and/or to establish a classroom/school climate that values diversity?  

B. 
Experiences working with diverse faculty

1. 
What is the percentage of professional education faculty, faculty from other units, and school-based 
faculty from different ethnic, racial, and gender groups? Other diversity characteristics can also be 
discussed if data are available.

2. 
What opportunities do candidates (including candidates at off-campus sites and/or in distance learning 
programs) have to interact with higher education and school faculty from diverse backgrounds? 

3. 
What knowledge and experiences do unit and clinical faculty have related to preparing candidates to 
work with students from diverse cultural backgrounds and students with exceptionalities?

4. 
What efforts does the unit make to recruit and retain diverse faculty?

C. 
Experiences working with diverse candidates

1. 
What is the percentage of education candidates in the initial teacher preparation and advanced 
preparation programs from different ethnic, racial, gender, and socioeconomic groups? Other diversity 
characteristics can be discussed if data are available. [The diversity of the students in the institution 
and in the geographical area served by the institution will provide a context for this discussion.]

2.
What opportunities do candidates have to interact with diverse candidates?

3. 
What efforts does the unit make to recruit and retain diverse candidates?

D. 
Experiences working with diverse students in P-12 schools

1. 
What is the percentage of P-12 students from different ethnic, racial, gender, and socioeconomic 
groups in the settings in which candidates participate in field experiences and clinical practice? 

2. 
How does the unit ensure that each candidate has at least one field experience with students from 
racial groups different than their own, students with exceptionalities, students from different 
socioeconomic groups, and male and female students?

3.
How does the unit ensure that candidates develop and practice knowledge, skills, and dispositions 
related to diversity during their field experiences and clinical practice?

4. 
How does the unit ensure that candidates use feedback from peers and supervisors to reflect on their 
skills in working with diverse students?

 STANDARD 5:  FACULTY QUALIFICATIONS, PERFORMANCE, AND DEVELOPMENT

A. 
Qualified faculty

1. 
What are the qualifications of the full- and part-time professional education faculty (e.g., earned 
degrees, experience, and expertise)? 

2.  For faculty members without terminal degrees, what expertise qualifies them for their assignments?

3. 
How does the unit know school faculty members are licensed in the areas they teach or are 
supervising? How experienced are school faculty?

4. 
What contemporary professional experiences in school settings do the higher education clinical faculty 
have?  

B. 
Modeling best professional practices in teaching

1. 
How does instruction reflect the conceptual framework as well as current research and developments 
in the fields? 

2. 
How does faculty teaching encourage the development of reflection, critical thinking, problem 
solving, and professional dispositions? 

3. 
What types of instructional strategies and assessment do faculty members model?  

4.
How does faculty instruction reflect their knowledge and experiences in diversity?

5. 
How do faculty incorporate the use of technology into instruction?

6. 
What do candidates think of the quality of teaching by faculty in the unit?

7. 
How do faculty systematically engage in self-assessment of their teaching?
C. 
Modeling best professional practices in scholarship

1. 
What types of scholarly work are expected as part of the institution’s mission? 

2. 
In what types of scholarship activities are faculty engaged? How is their scholarship related to 
teaching and learning?  
3.  
What percentage of the unit’s faculty are engaged in scholarship?

D. 
Modeling best professional practices in service

1. 
What types of service are expected as part of the institution’s and the unit’s mission? 

2. 
In what types of service activities are faculty engaged? Provide examples of faculty service related to 
practice in P-12 schools and service to the profession at the local, state, national, and international 
levels (e.g., through professional associations). 

3. 
What percentage of the faculty are actively involved in these various types of service activities?

E. 
Collaboration

1. 
In what ways do unit faculty members collaborate with colleagues in P-12 schools, arts & sciences, 
other units at the institution, and the broader professional community on a regular and consistent 
basis?

2. 
How has the collaboration led to improved teaching, candidate learning, and teacher education?

F. 
Unit evaluation of professional education faculty performance

1. 
How are faculty evaluated? How regular, systematic, and comprehensive are the faculty evaluations 
for adjunct/part-time, tenured and non-tenured faculty, as well as for graduate teaching assistants?

2. 
How well do faculty perform on the unit’s evaluations? 

3. 
How are evaluations used to improve teaching, scholarship, and service? 

G. 
Unit facilitation of professional development

1.
How is professional development related to needs outlined in faculty evaluations? How does this 
happen? 

2.  What professional development activities are offered to faculty related to performance assessment, 
diversity, technology, emerging practices, and any aspect of the unit’s conceptual framework?

3. 
How often do faculty participate in professional development activities both on and off campus? 

STANDARD 6:  UNIT GOVERNANCE AND RESOURCES

A. 
Unit leadership and authority

1. 
What responsibility does the unit have for planning, delivering, and operating all programs at the 
institution for the preparation of educators? 

2. 
Through what mechanism(s) are unit programs managed or coordinated? 

3. 
What members of the professional community participate in program design, implementation, and 
evaluation? In what ways do they participate? 

4.  How does the unit ensure that candidates have access to student services such as advising and 
counseling?

5. 
To what extent are the unit’s recruiting and admissions policies described clearly and consistently in 
publications and catalogues?

6. 
To what extent are academic calendars, catalogues, publications, grading policies, and advertising 
accurate and current?

B. 
Unit Budget

1. 
What is the budget available to support programs preparing candidates to meet standards? How does 
the unit’s budget compare to the budgets of other units on campus or similar units at other institutions?

2.
To what extent does the unit provide financial support for professional development opportunities for 
faculty?

3. 
 What changes to the budget have affected the quality of the programs offered? 

C. 
Personnel

1. 
What is included in the workloads of faculty (e.g., hours of teaching, advising of candidates, 
supervising student teachers, work in P-12 schools, independent study, research, and dissertation 
advisement)? What workload activities are included in the institution’s faculty load policies? 

2. 
What are the actual loads of faculty? To what extent are the workloads within the 12-hour 
undergraduate/9-hour graduate workload framework identified in the standards? To what extent are 
the supervision workloads within the 18 candidates for each full-time equivalent faculty member 
framework identified in the standards? 

3. 
To what extent do workloads allow faculty to be engaged effectively in teaching, scholarship, and 
service (including time for such responsibilities as advisement, developing assessments, and online 
courses)?

4. 
How does the unit ensure that the use of part-time faculty contributes to the integrity, coherence, and 
quality of the unit and its programs? 

5. 
Who are the support personnel in the unit? What support services do they provide? Does the unit have 
an adequate number of support personnel?

D. 
Unit facilities

1. 
How adequate are unit facilities—classrooms, faculty offices, library/media center, and school 
facilities—to support teaching and learning? [Note: Describe facilities on the main campus as well as 
the facilities at off-campus sites, if they exist.]

E. 
Unit resources including technology

1.
To what degree does the unit depend on external resources to carry out its core programs? What plans 
are in place, if any, to institutionalize projects funded by external resources?

2. 
What information technology resources support faculty and candidates? How do these technologies 
help candidates achieve the commitments to technology outlined in the conceptual framework? What 
evidence shows that candidates and faculty actually use these resources?

3.
What resources are available for the development and implementation of the unit’s assessment 
system?

4. 
What library and curricular resources exist at the institution? How sufficient and current are these 
resources? How accessible are resources to candidates, including candidates in off-campus and 
distance learning programs, through electronic means?  
3. Connecticut Regulatory and Statutory Requirements Governing Educator Preparation
Institutions seeking continuing state accreditation must provide information pertaining to how the institution meets Connecticut regulatory and statutory requirements governing educator preparation programs. Presented below are the specific regulatory and statutory requirements that institutions will be evaluated on during the on-site visit by CSDE certification analysts. APPENDIX C contains CURRICULUM ALIGNMENT CHARTS that you must complete for all programs for which you are seeking continuing approval during the on-site visit. For each of the charts, you must list the course(s) or coursework that you require candidates to complete to meet State regulatory and statutory requirements. APPENDIX D contains a complete list of Connecticut regulatory and statutory requirements governing educator preparation programs, including accreditation visit procedures.
A. Connecticut Educator Preparation Regulatory Requirements

(1) Student Admission Criteria


Section 10-145d-11(b)(1) of the Certification Regulations for Connecticut Educators reads in part as follows:  Student admissions criteria include appropriate academic and non-academic standards that are stated and enforced. All students are admitted to the educator preparation program after taking no more than two courses in professional education. These standards shall include, but not be limited to:

(A) passing Praxis I CBT or its equivalent as approved by the board, prior to admission to the educator preparation program;

(B) achieving a cumulative grade point average of at least a B-minus average for all undergraduate courses; and,

(C) if justified by unusual circumstances, a waiver for the (B) may be granted, provided that a statement of justification is added to the candidate’s records.

(2) The professional education unit shall:

(A) demonstrate that students are knowledgeable about the Common Core of Learning, the Common Core of Teaching, the Connecticut Mastery Tests, the Connecticut Academic Performance Test, the Code of Professional Responsibility for Teachers, and the Code of Professional Responsibility for School Administrators;

(B) provide on-site access to education resource material in current use in public schools including, for example, texts, software, cd rom, and copies of Connecticut Curriculum Frameworks;

(C) ensure that students demonstrate current Connecticut licensure competencies as defined in Sections 10-145d-400 through 10-145d-619 inclusive, of the Regulations of Connecticut State Agencies, the Common Core of Teaching, and the Connecticut Content Specific Standards and,

(D) ensure that the responsibility for recommending candidates for certification centralized in an individual who shall attest, if appropriate, that the candidates have:

(i) met admissions standards for the institution’s educator preparation program; fulfilled the institution’s criteria to student teach; successfully completed the planned program; have the qualities of character and personal fitness for teaching, and

(ii) fulfilled the state’s certification and assessment requirements, Including Praxis I and Praxis II.
B. Connecticut Educator Preparation Statutory Requirements

The professional education unit shall address the following statutory requirements:

(A) Section 10-19(a) of the Connecticut General Statutes

Teaching about alcohol, nicotine or tobacco, drugs and acquired immune deficiency syndrome. Training of personnel. (a) The knowledge skills and attitudes required to understand and avoid the effects of alcohol, of nicotine or tobacco and or drugs, as defined in subdivision (17) or section 21a-240, on health, character, citizenship and personality development shall be taught every academic year to pupils in all grades in the public schools; and , in teaching such subjects, textbooks and such other materials as are necessary shall be used. Institutions of higher education approved by the State Board of Education to train teachers shall give instruction on the subjects prescribed in this section and concerning the best methods of teaching the same.

 
(B) Section 10-145a(b) of the Connecticut General Statutes

Any candidate in a program of teacher preparation leading to professional certification shall be encouraged to successfully complete an intergroup relations component of such a program which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives: (1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; (2) the counteracting of biases, discrimination and prejudices; and (3) the assurance of respect for human diversity and personal rights.

(C) Section 10-145a(c) of the Connecticut General Statutes

Any candidate in the program of teacher preparation leading to professional certification shall be encouraged to complete a (1) health component of such a program, which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health and (2) mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
(D) Section 10-145a(d) of the Connecticut General Statutes

Any candidate in a program of teacher preparation leading to a professional certification shall be encouraged to complete a school violence prevention and conflict resolution component of such a program.

(E) Section 10-145a(e) of the Connecticut General Statutes

On and after July 1, 1998, any candidate in a program of teacher preparation leading to professional certification shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.
(F) Section 10-145b(e) of the Connecticut General Statutes

In order to be eligible to obtain a provisional teaching certificate, a provisional educator certificate or an initial educator certificate, each person shall be required to complete a course of study in special education comprised of not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.
(G) Section 10-145d(a)(8) of the Connecticut General Statutes

In order to be eligible to obtain an initial educator certificate with an elementary endorsement, each person (is) required to complete a survey course in United States history of not fewer than three semester hours.

(H) Section 10-145d(a)(9) of the Connecticut General Statutes

A requirement that on and after July 1, 2003, in order to be eligible to obtain an initial educator certificate with an early childhood nursery through grade three or an elementary endorsement, each person be required to complete a comprehensive reading instruction course comprised of not less than six semester hours of credit.

(I) Section 10-145a(f) of the Connecticut General Statutes

On and after July 1, 2006, any program of teacher preparation leading to professional certification shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training. Such instruction shall be incorporated into requirements of student major and concentration.

(J) Section 10-220a(f) of the Connecticut General Statutes

On and after July 1, 2006, any program of teacher preparation leading to professional certification shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition. Such instruction shall be incorporated into requirements of student major and concentration.

III. PROGRAM REPORT PREPARATION

This section of the handbook provides guidelines for Step 2, the writing of the individual program reports:
1.
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a description of the conceptual framework and documentation relative to how the institution is meeting Connecticut regulatory and statutory requirements governing educator preparation programs;

2.
Preparation of individual endorsement area program reports for initial and advanced programs;

3.
Preparation of an on-site exhibit room;
4.
On-site review by a visiting team;

5.
Review of visiting team findings by the CSDE Review Committee;

6.
Recommendation by the Commissioner to the State Board of Education and action by 
the State 
Board of Education.
The institution must prepare individual program reports for each of their educator preparation programs leading to initial certification and advanced certification as required by NCATE. All program report templates are posted on the Connecticut State Department of Education accreditation website: http://www.sde.ct.gov/sde. Here is a list of the programs currently required to submit program reports:

Initial Educator Preparation Programs:
· Early childhood, elementary, and middle school education 

· ESL*, Gifted education, Health education, physical education, special education, technology education, foreign languages education 

· Secondary programs in math, sciences, social sciences, English/language arts, and computer science* education 

· Middle grade programs in math, science, & social studies education 

· Elementary specialist programs in math and science

Advanced Educator Preparation Programs:
· Early childhood, middle school, and physical education

· Instructional technology, instructional media, technology facilitator, technology leadership, library media specialist, reading specialist, school psychologist, educational leadership, special education (advanced roles)

Here is a list of programs NOT Required to Submit Program Reports:

· Art, music, dance, or drama education 

· Business, speech, and vocational education 

· Advanced teacher education programs (e.g. M.Ed., Curriculum & Instruction) except as noted in box above 

· Guidance counselor 

Institutions should check with the NCATE website to see if any new educator preparation programs have been added to the list of those required to prepare and submit program reports: www.ncate.org.

While the heart of the Institutional Report is a gate assessment system designed for tracking candidate progress over time, the heart of the program report is an assessment system that measures candidate mastery relative to content knowledge, pedagogical knowledge and skills, and impact on student learning (e.g., the knowledge and skills candidates have to assess student learning). For all content areas, the required number of assessments is 6-8. Make sure that you follow any specific instructions relative to number and type of assessments required by your national organization for program report completion. You can find updated program report assessment instructions for all each content areas by going to the NCATE website: www.ncate.org. 

Also, please adhere to guidelines for baccalaureate versus postbaccalaureate programs when preparing your program reports. If the 6-8 assessments you plan to submit are the same for both baccalaureate and postbaccalaureate programs, you may submit one report for both programs. However, you will need to show disaggregated data for the two program candidates. If there are differences among your baccalaureate and postbaccalaureate program tracks in terms of assessment structure, assessment content, and/or conceptual model, then you should consider separate program reports for all content areas for both program tracks. This way, it will be much less confusing for both the report preparer and the report reviewers.
The program reports must be submitted to the CSDE Program Approval Coordinator six to eight months before the actual on-site visit. The Program Approval Coordinator organizes teams of content area experts to review and evaluate the reports. Teams typically consist of three individuals, one each from the higher education educator preparation community, the K-12 community, and the CSDE curriculum and instruction consultant community. These evaluations are returned to the institution at least three months before the on-site visit, so that the institution may have time to respond to any concerns, issues, etc., identified by program report reviewers. During the on-site visit, visiting team members use the program report evaluation documents, in conjunction with the Institutional Report and on-site information, to evaluate Standard 1: Candidate Knowledge, Skills and Dispositions. 

IV. EXHIBIT ROOM PREPARATION
This section of the handbook provides guidelines for Step 3, preparation of the on-site exhibit room:

1.
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a description of the conceptual framework and documentation relative to how the institution is meeting Connecticut regulatory and statutory requirements governing educator preparation programs;

2.
Preparation of individual endorsement area program reports for initial and advanced programs;

3.
Preparation of an on-site exhibit room;

4.
On-site review by a visiting team;

5.
Review of visiting team findings by the CSDE Review Committee;

6.
Recommendation by the Commissioner to the State Board of Education and action by 
the State 
Board of Education.

The exhibit room is an integral part of the on-site accreditation visit. Remember, that the goal of the visiting team while on-site is to verify the contents of the Institutional Report. The exhibit room contains all materials that support the contents of the Institutional Report for each of the six NCATE standards and the institution’s conceptual framework, as well as any other supporting documents (e.g., university catalogs), including all program report and program report evaluation documents. The exhibit room is usually located in a room at the college or university which the visiting team also uses as a "home base” during the on-site visit. A typical organizational scheme for an exhibit room is shown in CHART 2:
CHART 2. EXHIBIT ROOM LAYOUT
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NCATE (2005) has compiled a list of suggested exhibits for the conceptual framework and each of the six standards, presented below with modifications aligning with state accreditation terminology. Please note that while this list covers most of the exhibits needed by a visiting team to thoroughly evaluate an institution’s educator preparation programs relative to that institution’s Institutional Report, it is not an exhaustive list. Institutions are expected to provide additional, relevant materials based on institutional context.

General:
1. Institutional Report and any rejoinder documents from the previous accreditation visit (for continuing visits). 

2. All AACTE annual reports submitted since the last accreditation visit (for continuing visits). 
3. Unit catalogs and other printed documents describing general education, specialty/content studies, and professional studies. 

4. Demographic characteristics of the institution and its service area. 

5. A copy of the notice that was placed soliciting third-party testimony. 

Conceptual Framework:
1. Conceptual framework(s) documents. 

2. Table/chart showing alignment of state, professional, and institutional standards. 

Standard 1:
1. Key assessments and scoring rubrics/criteria used by faculty to assess candidate learning, including assessments used to determine candidate dispositions (Should be cross-referenced with Standard 2). 

2. State licensure test scores aggregated by program area and reported over several years (Title II data reported to the state for the last year must be available to the team). 

3. Program reports prepared for program review, rejoinders, and results. 

4. Program report evaluation documents and findings of any national accreditation associations related to the preparation of education professionals (e.g., ASHA, NASM, APA, CACREP). 

5. Aggregated data from candidate assessments, including key assessments used at transition points and program report assessments. (Remember, aggregated data or data summaries are also presented in the Institutional Report and the Program Reports). 
6. Samples of candidate work (e.g., portfolios at different proficiency levels). 

Standard 2:
1. Document describing the unit’s assessment system in detail. 

2. Key assessments and scoring rubrics/criteria used by faculty to assess candidate learning, including assessments used to determine candidate dispositions (Should be cross-referenced with Standard 1). 

3. Minutes of meetings on the development and refinement of the assessment system. 

4. Unit or institutional policies for handling student complaints. 

5. File of student complaints and the unit’s response. 

6. Description of information technology used to manage candidate and unit data. 

7. Examples of changes made to courses, programs, and the unit in response to data gathered from the assessment system. 

8. Policies and procedures that ensure that data are regularly used to make improvements. 

Standard 3:
1. Memos of understanding, minutes from meetings, etc. to document partnership. 

2. Descriptions of the field experiences 
3. Demographics of the school sites in which field placements that demonstrate diversity of setting take place. 

4. Student teaching handbook. 

5. Assessments and scoring rubrics/criteria used in field experiences. 

6. Internship/student teaching assessment instruments. 

7. Aggregated candidate data from assessments used to measure impact of fieldwork and clinical experiences (Cross-referenced with Standards 1 & 2).
8. Completion rates for candidates in student teaching and internships by semester. 

9. List of criteria for the selection of school-based clinical faculty (i.e. supervising teachers, supervisors). 

10. Agendas from meeting with cooperating teachers. 

Standard 4:
1. Curriculum components that address diversity issues. 

2. List of proficiencies related to diversity expected of candidates. 

3. Assessment instruments and scoring guides related to diversity. 

4. Demographics on diversity of faculty, candidates, and clinical sites. 
5. Unit policies, practices, and procedures that facilitate experience with diverse candidates. 

6. Unit policies, practices, and procedures that facilitate experiences with diverse faculty, including faculty in other units and P-12 school faculty. 

7. Unit policies, practices, and procedures that facilitate diverse field experiences. 
Standard 5:
1. Summary of faculty qualifications and assignments.
2. Proof of licensing of school-based clinical faculty (e.g., cooperating teachers, internship supervisors) 

3. Summaries of instructional strategies, including the use of technology, used by faculty. 

4. Samples and summaries of faculty scholarly activities. 

5. Samples of faculty evaluation forms. 

6. Faculty evaluations (usually kept in dean’s office) 

7. Summaries of faculty evaluations. 

8. Minutes from meetings that show collaboration with the professional community. 

9. Summary of projects completed by faculty in service and/or collaboration with professional community (i.e., grants, evaluations, task-forces, provision of professional development, offering courses, etc.) 

10. Summary of professional development activities in which faculty have participated. 

11. Summary of professional development activities offered by the unit. 

12. Unit policies related to professional development. 

Standard 6:
1. Unit organizational chart 

2. Unit policies on recruitment and admissions. 

3. Unit policies on student services such as counseling and advising 

4. Policies on governance and operations of the unit. 

5. Descriptions of the unit governance structure, including organization charts. 

6. Minutes of meetings of unit governance committee. 

7. Unit catalogs and other printed documents describing admission practices, academic calendars, and grading policies. 

8. Unit budget, with provisions for technology. 

9. Budgets of comparable units on campus. 

10. Lists of facilities, including computer labs and curriculum resource centers. 

11. Workload policies. 

12. Summary of faculty status and workload (see table in appendix of program review templates for example). 

13. List of support personnel in unit. 

14. Faculty development expenditures. 

15. Recruiting and admission policies. 

16. Samples of institution or program advertising. 

V. ON-SITE VISIT LOGISTICS
This section of the handbook provides guidelines for Step 4, the actual on-site visit:
1.
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a description of the conceptual framework and documentation relative to how the institution is meeting Connecticut regulatory and statutory requirements governing educator preparation programs;

2.
Preparation of individual endorsement area program reports for initial and advanced programs;
3.
Preparation of an on-site exhibit room;
4.
On-site review by a visiting team;

5.
Review of visiting team findings by the CSDE Review Committee;

6.
Recommendation by the Commissioner to the State Board of Education and action by 
the State 
Board of Education.
The on-site visit for a State-based continuing accreditation visit takes places over the course of three and ½ days, beginning on a Sunday afternoon with a visiting team orientation session and ending on a Wednesday morning with a report out of visiting team findings to the institution.

The visiting team is comprised of a team chairperson and six visiting team members. At least one of the six team members must be from out-of-state. All visiting team members are associated in some way with K-12 education or educator preparation programs and have been trained to serve on accreditation teams. The visiting team is supported during the on-site visit by the CSDE Educator Preparation Program Approval Coordinator and a representative from the Department of Higher Education (DHE). The total number of visiting team members, including the CSDE and DHE representatives, for which the institution needs to make food and overnight arrangements, is typically nine. Approximately 30-60 days before the on-site visit, the institution works with the CSDE Program Approval Coordinator and the visiting team chairperson to develop the specific schedule for the three and ½ day visit and make arrangements for visiting team accommodations and food, including travel for the out-of-state visiting team member. The institution is responsible for all expenses associated with the on-site visit (i.e., accommodations; food), including reimbursement to visiting team members for travel and mileage.

During the On-Site Visit, the visiting team reviews all exhibit room materials; conducts interview sessions with faculty, candidates (current and graduated), institutional administrators and school-based personnel (e.g., cooperating teachers; internship coordinators); evaluates all educator preparation-related sites on campus (e.g., library; computer center); and conducts site-based assessments at fieldwork and clinical placement schools. As discussed earlier, the exhibit room serves as a “home base” for the visiting team to work and conduct meetings during the day. The unit head (dean, director or chair) meets with visiting team chair (or co-chairs) daily in the morning to “check-in.” Any issues, concerns, etc., are discussed and any additional data or materials required by the visiting team are requested at this point. If requested, the institution provides additional documentation, data or information as required by the visiting team. If requested by the visiting team, the institution arranges unscheduled interviews and meetings. Additionally, the institution hosting the on-site visit is responsible for the following during the on-site visit:


Clerical Support. The institution provides clerical assistance, supplies and facilities as required.

Interview Arrangements. The institution must make sure that individuals and groups scheduled to meet with the visiting team are available and on schedule, and that the interview rooms are appropriate.



Visit Travel. The institution arranges travel to and from the hotel for the visiting team during the visit. 
Also, the institution arranges travel to off-campus sites (e.g., branch campuses) and to schools 
providing field work and student teaching placements.
The visit concludes with the visiting team chairperson “reporting out” to the institution on Wednesday morning how the team voted on each of the standards – either “MET” or “NOT MET.” This brief reporting out session is solely for the purpose of informing the institution about the visit outcome and is not intended for an extended discussion of the visit or visit outcomes. At this point also, the CSDE Program Approval Coordinator informs the institution about follow-up activities (e.g., Program Review meeting; Board of Education meeting).
Following the visit, the visiting team chairperson collects from each visiting team person the report section for which he/she was responsible for writing and writes a draft Visiting Team Report. This draft report then goes back to the institution, all visiting team members, and the CSDE Program Approval Coordinator and the DHE representative for technical editing. A final report is completed approximately 30-60 days following the on-site visit.
VI. REVIEW OF VISITING TEAM FINDINGS BY THE CSDE REVIEW COMMITTEE

This section of the handbook provides guidelines for Step 5, the review of visiting team findings by the CSDE Review Committee:
1.
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a description of the conceptual framework and documentation relative to how the institution is meeting Connecticut regulatory and statutory requirements governing educator preparation programs;

2.
Preparation of individual endorsement area program reports for initial and advanced programs;

3.
Preparation of an on-site exhibit room;
4.
On-site review by a visiting team;

5.
Review of visiting team findings by the CSDE Review Committee;

6.
Recommendation by the Commissioner to the State Board of Education and action by 
the State 
Board of Education.
The CSDE Review Committee is a twelve-member decision making body that makes recommendations to the Commissioner of Education relative to new and continuing approval of Connecticut educator preparation programs. The Committee, comprised of five representatives from Connecticut institutions of higher education, five K-12 educators from Connecticut public school systems, and two representatives from the community at large, is charged with the task of studying institutional reports and visiting team reports based on accreditation visits, and interviewing institutional representatives and visiting team chairpersons in order to make recommendations to the Commissioner regarding approval status. The Review Committee meets twice a year: During late fall to review all fall accreditation activity; and during late spring to review all spring accreditation activity. Additional Review Committee meetings may be conducted throughout the year as necessary.

After the accreditation visit, the institution is responsible for mailing a copy of the Institutional Report to each member of the CSDE Review Committee. The CSDE Program Approval Coordinator is responsible for copying and distributing to Review Committee members copies of the final Visiting Team Report. During the Review Committee meeting, the visiting team chairperson presents a summary of the visiting team findings. This is followed by representatives from the institution talking about, and defending any Review Committee questions pertaining to, visiting team findings. The Review Committee then makes a recommendation to the Commissioner regarding approval of the institution’s educator preparation programs that the Commissioner will take to the State Board of Education. Here are the voting options for continuing approval:
(A) Grant full program approval for five years, or for a period of time to bring the program into alignment with the five-year approval cycle. The Board may require that an interim report be submitted to the Department, on a date set by the Board, prior to the end of the approval period.

(B) Grant provisional approval for a time period not to exceed three years, if substantial non-compliance with current standards is identified. The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met. The Board may require an on-site visit in addition to this report.

(C) Grant probationary approval for a time period not to exceed three years, if significant and far-reaching non-compliance with current standards is identified. The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met. The Board shall require an on-site visit in addition to this report.

(D) Deny approval.


Following the Review Committee decision, the institution may submit a rejoinder to the Connecticut State Department of Education addressing the issues, concerns, etc., identified by the visiting team and discussed by the Review Committee before the State Board of Education meeting. The institution may also request a meeting with the Commissioner of Education as well before the Board meeting.
VII.   STATE BOARD OF EDUCATION ACTION  
This section of the handbook provides guidelines for Step 6, the recommendation by the Commissioner to the State Board of Education and action by the State Board of Education:
1.
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a description of the conceptual framework and documentation relative to how the institution is meeting Connecticut regulatory and statutory requirements governing educator preparation programs;

2.
Preparation of individual endorsement area program reports for initial and advanced programs;

3.
Preparation of an on-site exhibit room;
4.
On-site review by a visiting team;

5.
Review of visiting team findings by the CSDE Review Committee;

6.
Recommendation by the Commissioner to the State Board of Education and action by the 
State Board of Education.

The Connecticut State Board of Education meets on the 1st Wednesday of 10 out of 12 months during the year. The Board is off during the months of July and August. Institutions need to keep this in mind when thinking about scheduling an accreditation visit according to their five or seven year accreditation cycle.

The State Board of Education considers and discusses the Commissioner’s recommendation relative to accreditation status, and then votes to either accept or reject the recommendation. Following this meeting, the CSDE sends to the institution a formal letter indicating the continuing accreditation status of the institution. 
VIII. APPROVAL OF NEW EDUCATOR PREPARATION PROGRAMS

Institutions planning on proposing new educator preparation programs need to understand that the process from beginning to end takes approximately two to three years. This is because institutions must first develop the new program(s) in accordance with Connecticut regulatory and statutory requirements before preparing for an accreditation visit. Further, unlike continuing approval visits that are cyclical, new program proposal visits need to be scheduled through the CSDE Program Approval Coordinator, so institutions need to “get on the calendar” for an approval visit. This timeline includes preparation for the approval visit that is conducted to determine the institution’s readiness to launch and sustain a new program(s), the actual accreditation visit, and the time required to review accreditation visit findings and make decisions regarding the newly proposed program(s) by the CSDE Review Committee, the Connecticut Board of Education, and the DHE Board of Governors. Below is a sample timeline for the proposal of a new educator preparation program(s) in the State of Connecticut:

September 2006 – September 2007: On-going consultation with CSDE Certification Analysts and the Program Approval Coordinator relative to program development and visit preparation. (approximately one year)

October 2007: 1-3 day accreditation visit  

December 2007: CSDE Review Committee meeting

February 2008: DHE Board of Governors’ meeting (3rd Thursday of each month)

March 2008: State Board of Education meeting (1st Wednesday of each month)

Please note also that in accordance with Connecticut regulatory requirements governing educator preparation programs, institutions are not allowed to publicize about, or enroll candidates in, any educator preparation program that has not been approved by both the State Board of Education and the Board of Governors. Upon approval by both boards, the institution may begin advertising a new program and accepting candidate applications for the new program.
The approval procedures for proposing new educator preparation programs are the same for all Connecticut institutions, regardless of whether or not an institution is an NCATE/State partner or not, and follow the same six steps associated with the continuing approval process:

1. 
Preparation of the Institutional Report (IR) responding to the six NCATE standards, including a 
description of the conceptual framework and documentation relative to how the institution is meeting 
Connecticut regulatory and statutory requirements governing educator preparation programs;

2. 
Preparation of individual endorsement area program reports for initial and advanced programs;

3. 
Preparation of an on-site exhibit room;

4. 
On-site review by a visiting team;

5. 
Review of visiting team findings by the CSDE Review Committee;

6. 
Recommendation by the Commissioner to the State Board of Education and action by the State 
Board of Education.
The mission of the visiting team during new program proposal visits visit is to ascertain an institution’s level of readiness to launch and sustain the proposed new program(s). Consequently, institutions need to  provide evidence that they have designed curriculum and fieldwork/clinical experiences, and have the appropriate resources to prepare educators, in accordance with state regulatory and statutory requirements for educator preparation, and the NCATE standards. Institutions may follow guidelines for visit preparation according to the above six steps as described in previous sections of this handbook for continuing approval visit preparation with some exceptions. Also, Institutions will need to exercise good judgment around the applicability of guiding questions, suggestions for exhibits, etc., presented previously, as not all will be applicable to new program proposal visits. Here are specific differences between continuing approval visit preparation and new program approval preparation:

1.
The Institutional Information Summary Form for New Educator Preparation Program Approval 
(below) needs to be completed and inserted at the beginning of the Institutional Report. 
2.
The Institutional Report and Program Report(s) are prepared without including candidate performance 
data – at this point, there is no program and no candidates!

3.
New program proposal visits are typically shorter than the three and ½ day continuing approval visits, 
depending on the number of programs being proposed. Typically, new program proposal visits run one 
to two days, and are conducted sometime during the typical, Monday through Friday work week (as 
opposed to beginning on Sunday, like the continuing accreditation visits).
4.
The number of new programs being proposed also determines the number of visiting team members 
that will comprise the visiting team for the on-site visit. Typically, one or two content area experts for 
each program being proposed accompany the CSDE Educator Preparation Program Approval 
 
Coordinator and the Department of Higher Education (DHE) on the new program approval visits. 
5.
The role of the CSDE Program Review Committee in the new program approval process is the same 
as with the continuing approval process. However, the Review Committee voting options for new 
program proposal are different:  


(A) 
Grant full program approval for a period of time to bring the new program into the five year 



approval cycle of all other programs offered by the institution. The Board may require that a 



written report be submitted to the Department, on a date set by the Board, prior to the end of the 


approval period.

 


(B) 
Grant provisional approval for a time period not to exceed three years, if substantial non-




compliance with current standards is identified. The institution shall submit to the Review 




Committee, on a date set by the Board, a written report which addresses the professional 




education unit’s progress in meeting the standards which were not fully met. The Board may 



require an on-site visit in addition to this report.


(C) 
Grant probationary approval not to exceed three years, if significant and far-reaching non-




compliance with current standards is identified. The institution shall submit to the Review 




Committee, on a date set by the Board, a written report which addresses the professional 




education unit’s progress in meeting the standards which were not fully met. The Board shall 



require an on-site visit in addition to this report.


(D) 
Deny approval.


For new programs starting in institutions without other approved programs:

 


(A) 
Grant program approval for two years. The institution shall submit to the Review Committee, 



after two semester of operation a written report which addresses the professional education 




unit’s progress in implementing the new program. The Board shall require an on-site visit in 



addition to this report.

 


(B) 
Following the on-site visit after two years of operation, grant full program approval for three 



years. The Board may require that a written report be submitted to the Department, on a date 



set by the Board, prior to the end of the approval period.

 


(C) 
Following the on-site visit after two years of operation, grant provisional approval for a time 



period not to exceed three years, if substantial non-compliance with current standards is 




identified. The institution shall submit to the Review Committee, on a date set by the Board, a 



written report which addresses the professional education unit’s progress in meeting the 




standards which were not fully met. The Board may require an on-site visit in addition to this 



report.

 


(D) 
Following the on-site visit after two years of operation, grant probationary approval for up to 



three years, if significant and far-reaching non-compliance with current standards is identified. 


The institution shall submit to the Review Committee, on a date set by the Board, a written 




report which addresses the professional education unit’s progress in meeting the standards 




which were not fully met. The Board shall require an on-site visit in addition to this report.

 

(E) 
Deny approval.

6.
New programs need to be approved by both the Connecticut State Board of Education and the 
Connecticut Board of Governors for Higher Education.

INSTITUTIONAL INFORMATION SUMMARY FORM
New Educator Preparation Program Proposal 

(Use separate forms for each new program being proposed)
I.  INFORMATION ABOUT THE INSTITUTION

(Name of Institution)

(Address)























(Telephone)

(Name and Title of the Institution’s Chief Executive Officer)

(Name and Title of the Highest Ranking Educator Preparation Program Official)

(Name and Title of the Person Designated Responsible for Recommending Graduates to the State Department of Education for Certification)
II. CURRENT APPROVAL STATUS

Date(s) of Most Recent CSDE On-Site Review:

















 
Current CSDE Approval Status (check one and indicate the length of the program approval status):
	Full Program Approval
	Provisional/Initial Approval
	Probationary Approval

	(
Length of Approved Period:

___________to___________
	(
Length of Approved Period:

___________to___________
	(
Length of Approved Period:

___________to___________


III. NEW PROGRAM DESCRIPTION:  

1. Is this an undergraduate or graduate program? (circle one).

2. What is the anticipated implementation date for this program? _________

3. What is the projected student enrollment? _________

4. Where will program components be offered? (include satellites, if any.)

5.  Why are you establishing a new program?

6.  How does this new program relate to the other approved educator preparation programs at your 

institution?
IV. CONFIRMED DATE(S) FOR ON-SITE REVIEW















V.   AUTHORIZED SIGNATURES

(Chief Executive Officer)

(Highest Ranking Preparation Program Official)
CONNECTICUT STATE DEPARTMENT OF EDUCATION

Division of Teaching, Learning and Assessment

Bureau of Educator Preparation, Certification, Support and Assessment
 






















APPENDIX A
DATA TABLES FOR THE INSTITUTIONAL REPORT

To facilitate the writing of your Institutional Report (IR), NCATE has created data table templates for data reporting that institutions can include in their Institutional Reports. While you are not required to use these particular tables, you will find as you write for each of the six NCATE standards that you need to include the information required of these tables in some form or another in your IR (e.g., candidate and faculty demographic information). Therefore, it is suggested that you use as many of the provided tables as applicable to aid you in organizing and presenting data in your IR. You may also include additional tables in the IR to make your case that standards are being met. Other tables that institutions include in the IR are:
· summaries of GPAs or follow-up studies in Standard 1

· summaries of changes made as a result of using data in Standard 2, Element 3

· scholarly productivity of faculty in Standard 5 

· service activity of faculty in Standard 5
All tables below may be copied and pasted into your Institutional Report. Please insert tables into your IR with the associated report text, rather than include them as attachments or appendices.

OVERVIEW OF INSTITUTION

Visiting teams need a context for their application of the NCATE standards. A very important part of the context is knowing all of the programs for education personnel offered and whether they are state approved. This information needed should be reported in Table 1. 

Table 1

Program Review Status

	Program Name
	Award Level (e.g., Bachelor’s or Master’s)
	Program Level (Initial vs. Advanced)
	Number of Candidates Enrolled or Admitted
	Agency or Association Reviewing Programs (e.g., State or NAEYC)
	Program Report Submitted for Review (Yes/No)
	State Approval Status (e.g., approved or provisional)

	Elementary Education
	
	
	
	
	
	

	ESL
	
	
	
	
	
	

	Math Ed
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Another part of the unit context needed by visiting teams is the number of higher education faculty, including graduate assistants, who teach education courses, provide services to candidates (e.g., advising), supervise clinical experiences, or administer some portion of the unit. This table is very similar to Question B-5C on Part B on the AACTE/NCATE annual report.

Table 2

Academic Rank of Professional Education Faculty*

For Academic Year: ​​​​​​___________
	Academic Rank
	# of Faculty with Tenure
	Non-tenured Faculty

	
	
	# on Tenure Track
	# Not on Tenure Track

	Professors
	
	
	

	Associate Professors
	
	
	

	Assistant Professors
	
	
	

	Instructors
	
	
	

	Lecturers
	
	
	

	Graduate Teaching Assistants
	
	
	

	Other 
	
	
	

	Total
	
	
	


STANDARD 1, ELEMENT 1
Test scores should be presented in a table for each initial teacher preparation program for which the state has a licensure test. Please indicate the time period for which the data apply. Data should be presented for the past 1 to 3 years. The test scores in Table 3 are for content tests such as Praxis II. Test scores related to pedagogical and professional knowledge should be presented in the response to element 4 of the standard.

Table 3

Unit Pass Rate on Content Tests for Initial Teacher Preparation

For Period _________________

	Program
	# of Test Takers
	% Passing at State Cut Score
	Overall Pass Rate for All Institutions in the State

	Elementary
	
	
	

	Secondary English
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


STANDARD 1, ELEMENT 2
Test scores should be presented in a table for each program for the preparation of other school personnel in which the state has a licensure test. Please indicate the time period for which the data apply. Data should be presented for the past 1 to 3 years. The test scores in Table 4 are for content tests such as Praxis II. Other test scores should be presented in the appropriate element of the standard.

Table 4

Unit Pass Rates on Content Tests for Other School Personnel

For Period _______________

	Program
	# of Test Takers
	% Passing at State Cut Score
	Overall Pass Rate for All Institutions in the State

	Educational Leadership
	
	
	

	School Psychology
	
	
	

	Special Education
	
	
	

	
	
	
	

	
	
	
	


STANDARD 2, ELEMENT 1
One option for presenting assessments and when they are administered is the table below Additional programs and/or transition points should be added as necessary. Programs can be grouped together (e.g., secondary education or advanced programs) if the assessments are the same across all programs in that area.

Table 5

Unit Assessment System: Transition Point Assessments

	
	Admission
	Entry to clinical practice
	Exit from clinical practice
	Program completion
	After program completion

	Initial Teacher Education Programs

	Early Childhood-Bachelor’s
	
	
	
	
	

	Elementary-Bachelor’s
	
	
	
	
	

	Elementary-MAT
	
	
	
	
	

	Secondary-Bachelor’s
	
	
	
	
	

	
	
	
	
	
	

	Advanced Programs for Licensed Teachers

	Elementary Ed.
	
	
	
	
	

	Special Ed.
	
	
	
	
	

	
	
	
	
	
	

	Advanced Programs for Other School Personnel

	Ed. Leadership
	
	
	
	
	

	School Library Science
	
	
	
	
	

	School Psychology
	
	
	
	
	

	
	
	
	
	
	


STANDARD 3, ELEMENT 2
Table 6 provides an overview of requirements for field experiences and clinical practices required in each program. Programs can be grouped together (e.g., secondary education or advanced programs) if the requirement are the same across all programs in that area. The first row has been completed as an example of the type of information that should be included in each cell.
Table 6

Field Experiences and Clinical Practice by Program

	Program
	Field Experiences

 (Observation and/or Practicum)
	Clinical Practice

 (Student Teaching or

Internship)
	Total Number of Hours

	EXAMPLE:

Art Education, preK-12
(BA/BS, Initial)
	EXAMPLE:
Three practicum experiences, minimum 15 hours each in elementary, middle, and high school; direct VSA Art and two art festival nights for local schools; total 45-50 hours
	EXAMPLE:
Two 8-week, full-time student teaching placements 

in two settings: elementary, middle, and/or high 

school; total 560 hours
	EXAMPLE:
605-610

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


STANDARD 4, ELEMENT 2

Data on the ethnic, racial, and gender diversity of professional education faculty should be presented in Table 7. 

Table 7

Faculty Demographics

	
	Prof. Ed. Faculty in Initial Teacher Preparation Programs
	Prof. Ed. Faculty

in Advanced Programs*
	
All Faculty in the Institution
	School-based faculty

	
	       N (%)
	       N (%) 
	    N (%)
	     N (%)

	American Indian or Alaskan Native
	
	
	
	

	Asian or Pacific Islander
	
	
	
	

	Black, non-Hispanic
	
	
	
	

	Hispanic
	
	
	
	

	White, non-Hispanic
	
	
	
	

	Two or more races
	
	
	
	

	Other
	
	
	
	

	Race/ethnicity unknown
	
	
	
	

	Total
	
	
	
	

	
	
	
	
	

	Female
	
	
	
	

	Male
	
	
	
	

	Total
	
	
	
	


*Faculty may be counted in both initial teacher preparation and advanced programs if they teach at both levels.

STANDARD 4, ELEMENT 3

Data on the ethnic, racial, and gender diversity of candidates preparing to work in schools and the students in the institution should be presented in Table 8. 

Table 8

Candidate Demographics

	
	Candidates in Initial Teacher Preparation Programs
	Candidates

In Advanced Preparation Programs
	All Students in the Institution
	Demographics of  Geographical Area Served by Institution

	
	N (%)
	N (%)
	N (%)
	%

	American Indian or Alaskan Native
	
	
	
	

	Asian or Pacific Islander
	
	
	
	

	Black, non-Hispanic
	
	
	
	

	Hispanic
	
	
	
	

	White, non-Hispanic
	
	
	
	

	Two or more races
	
	
	
	

	Other
	
	
	
	

	Race/ethnicity unknown
	
	
	
	

	Total
	
	
	
	

	
	
	
	
	

	Female
	
	
	
	

	Male
	
	
	
	

	Total 
	
	
	
	


STANDARD 4, ELEMENT 4
Data on the ethnic, racial, and gender diversity of students in the schools in which candidates do their field experiences and clinical practice should be presented in Table 9. 

Table9

Demographics on Clinical Sites for Initial and Advanced Programs

	Name of school
	American Indian or Alaskan Native
	Asian or Pacific Islander
	Black, non-Hispanic
	Hispanic
	White, non-Hispanic
	Other
	Race/ ethnicity unknown
	Students receiving free/reduced price lunch (student socio-economic status)

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	























APPENDIX B
NCATE STANDARDS, 2000

Standard 1: Candidate Knowledge, Skills, and Dispositions

Candidates7 preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students8 learn.  Assessments indicate that candidates meet professional, state, and institutional standards.9
Content Knowledge for Teacher Candidates

(Initial and Continuing Preparation of Teachers)
	UNACCEPTABLE

Teacher candidates have inadequate knowledge of subject matter that they plan to teach and are unable to give examples of important principles or concepts delineated in professional, state, and institutional standards. Fewer than eighty percent of the unit’s program completers pass the academic content examinations in states that require such examinations for licensure.
	ACCEPTABLE

Teacher candidates know the subject matter that they plan to teach and can explain important principles and concepts delineated in professional, state, and institutional standards. Eighty percent or more of the unit’s program completers pass the academic content examinations in states that require such examinations for licensure.

	TARGET

Teacher candidates have in-depth knowledge of the subject matter that they plan to teach as described in professional, state, and institutional standards.  They demonstrate their knowledge through inquiry, critical analysis, and synthesis of the subject. All program completers pass the academic content examinations in states that require such examinations for licensure.


Content Knowledge for Other Professional School Personnel

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Candidates for other professional school roles have an inadequate understanding of their field and cannot give examples of important principles or concepts delineated in professional, state, and institutional standards. Fewer than eighty percent of the unit’s program completers pass the academic content examinations in states that require such examinations for licensure.
	Candidates for other professional school roles know their fields and can explain principles and concepts delineated in professional, state, and institutional standards. Eighty percent or more of the unit’s program completers pass the academic content examinations in states that require such examinations for licensure.

	Candidates for other professional school roles have a thorough understanding of the central concepts, tools of inquiry, and structures of their fields as delineated in professional, state, and institutional standards and shown through inquiry, critical analysis, and synthesis. All program completers pass the academic content examinations in states that require such examinations for licensure.


Pedagogical Content Knowledge for Teacher Candidates

(Initial and Continuing Preparation of Teachers)

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Teacher candidates do not understand the relationship of content and pedagogy delineated in professional, state, and institutional standards in a way that helps them develop learning experiences that integrate technology and build on students’ cultural backgrounds and know- ledge of content so that students learn.
	Teacher candidates have a broad knowledge of instructional strategies that draws upon content and pedagogical knowledge and skills delineated in professional, state, and institutional standards to help all students learn.  They facilitate student learning of the subject matter through presentation of the content in clear and meaningful ways and through the integration of technology.
	Teacher candidates reflect a thorough understanding of pedagogical content knowledge delineated in professional, state, and institutional standards.  They have in-depth understanding of the subject matter that they plan to teach, allowing them to provide multiple explanations and instructional strategies so that all students learn.  They present the content to students in challenging, clear, and compelling ways and integrate technology appropriately.


Professional and Pedagogical Knowledge and Skills for Teacher Candidates
(Initial and Continuing Preparation of Teachers)

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Teacher candidates have not mastered professional and pedagogical knowledge and skills delineated in professional, state, and institutional standards as shown in their lack of knowledge of school, family, and community contexts or in their inability to develop learning experiences that draw on students’ prior experience.
	Teacher candidates can apply their professional and pedagogical knowledge and skills delineated in professional, state, and institutional standards to facilitate learning.  They consider the school, family, and community contexts in which they work and the prior experience of students to develop meaningful learning experiences.
	Teacher candidates reflect a thorough understanding of professional and pedagogical knowledge and skills delineated in professional, state, and institutional standards.  They develop meaningful learning experiences to facilitate learning for all students.  They reflect on their practice and make necessary adjustments to enhance student learning.  They know how students learn and how to make ideas accessible to them.  They consider school, family, and community contexts in connecting concepts to students’ prior experience and applying the ideas to real-world problems.


Professional Knowledge and Skills for Other School Personnel

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Candidates for other professional school roles have not mastered the professional knowledge that under-girds their fields and is delineated in professional, state, and institutional standards.  Lack of knowledge is shown in their inability to use research or technology or to under-stand the cultural contexts of the school(s) in which they provide professional services.
	Candidates for other professional school roles have an adequate understanding of the professional knowledge expected in their fields and delineated in professional, state, and institutional standards.  They know their students, families, and communities; use current research to inform their practices; use technology in their practices; and support student learning through their professional services.
	Candidates for other professional school roles have an in-depth understanding of professional knowledge in their fields as delineated in professional, state, and institutional standards.  They collect and analyze data related to their work, reflect on their practice, and use research and technology to support and improve student learning.




Dispositions for All Candidates

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Candidates are not familiar with professional dispositions delineated in professional, state, and institutional standards.  They do not model these dispositions in their work with students, families, and communities.


	Candidates are familiar with the dispositions expected of professionals.  Their work with students, families, and communities reflects the dispositions delineated in professional, state, and institutional standards.
	Candidates work with students, families, and communities in ways that reflect the dispositions expected of professional educators as delineated in professional, state, and institutional standards.  Candidates recognize when their own dispositions may need to be adjusted and are able to develop plans to do so.


Student Learning for Teacher Candidates
(Initial and Continuing Preparation of Teachers)

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Teacher candidates cannot accurately assess student learning or develop learning experiences based on students’ developmental levels or prior experience.
	Teacher candidates focus on student learning as shown in their assessment of student learning, use of assessments in instruction, and development of meaningful learning experiences for students based on their developmental levels and prior experience.
	Teacher candidates accurately assess and analyze student learning, make appropriate adjustments to instruction, monitor student learning, and have a positive effect on learning for all students.


Student Learning for Other Professional School Personnel

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Candidates for other professional school roles cannot facilitate student learning as they carry out their specialized roles in schools.  They are unable to create positive environments for student learning appropriate to their responsibilities in schools.  They do not have an under-standing of the diversity and policy contexts within which they work. 
	Candidates for other professional school roles are able to create positive environments for student learning.  They understand and build upon the developmental levels of students with whom they work; the diversity of students, families, and communities; and the policy contexts within which they work.
	Candidates for other professional school roles critique and are able to reflect on their work within the con-text of student learning.  They establish educational environments that support student learning, collect and analyze data related to student learning, and apply strategies for improving student learning within their own jobs and schools.


Supporting Explanation:

The public expects that teachers of their children have sufficient knowledge of content to help all students meet standards for P–12 education.  The guiding principle of the teaching profession is that student learning is the goal of teaching.  NCATE’s Standard 1 reinforces the importance of this goal by requiring that teacher candidates know their content or subject matter, can teach effectively, and can help all students learn. All professional school personnel are expected to carry out their work in ways that are supportive of student learning.  

Teacher licensure standards adopted by most states require that teachers demonstrate knowledge, skills, and dispositions that enable them to address the needs of all learners.  Therefore, candidates preparing to teach or work as other professional educators in P–12 schools are expected to demonstrate the learning proficiencies identified in the unit’s conceptual framework(s), which should be aligned with standards for P–12 students, the standards of national professional organizations, and state licensing standards.

To help institutions better prepare teacher candidates to meet state licensing requirements, NCATE has aligned its unit and program standards with the principles of the Interstate New Teacher Assessment and Support Consortium (INTASC).  First and foremost, NCATE and INTASC expect teacher candidates to know the content of their disciplines, including their central concepts, tools of inquiry, and structures.

Teacher candidates are expected to meet professional standards for the subjects that they plan to teach as these have been defined in standards for students in P–12 schools and standards for the preparation of teachers.  Candidates meet professional standards of other national accrediting organizations (e.g., the National Association of Schools of Music and the National Association of Schools of Art and Design) or NCATE’s program

standards for teachers of



• Early childhood education



• Elementary education



• Middle-level education



• Special education



• English as a second language

• Secondary and middle level disciplines of

• English language arts

• Mathematics

• Science

• Social studies

• Computing

• Technology education

• Health

• Physical education.10
Program standards for other areas such as foreign languages are under development.  Institutions must submit program documentation, including candidate performance data, that responds to these professional standards for national and/or state review prior to and during the on-site visit.

In addition, NCATE and INTASC expect teacher candidates to demonstrate knowledge, skills, and dispositions11 to provide learning opportunities supporting students’ intellectual, social, and personal development.  Teacher candidates are able to create instructional opportunities adapted to diverse learners.  They encourage students’ development of critical thinking, problem solving, and performance skills.  They are able to create learning environments encouraging positive social interaction, active engagement in learning, and self-motivation.  Teacher candidates foster active inquiry, collaboration, and supportive interaction in the classroom.  They plan instruction based upon knowledge of subject matter, students, families, the community, and curriculum goals.  Teacher candidates evaluate students’ academic achievement as well as their social and physical development and use the results to maximize students’ motivation and learning.  They are able to reflect on and continually evaluate the effects of choices and actions on others and actively seek out opportunities to grow professionally.  They also are able to foster relationships with school colleagues, parents and families, and agencies in the larger community to support students’ learning and well-being.

Candidates preparing to work in schools as teachers or other school personnel need a sound professional knowledge base to understand learning and the context of schools, families, and communities.  They understand and are able to apply knowledge related to the social, historical, and philosophical foundations of education, 12 professional ethics, law, and policy.  They know the ways children and adolescents learn and develop, including their cognitive and affective development and the relationship of these to learning.  They understand language acquisition; cultural influences on learning; exceptionalities;13 diversity of student populations, families, and communities; and inclusion and equity in classrooms and schools.  They are able to appropriately and effectively integrate technology and information literacy in instruction to support student learning.  They understand the importance of using research in teaching and other professional roles and know the roles and responsibilities of the education profession.  

Candidates for all professional education roles develop and model dispositions that are expected of educators.  The unit articulates candidate dispositions as part of its conceptual framework(s).  The unit systematically assesses the development of appropriate professional dispositions by candidates.14  Dispositions are not usually assessed directly; instead they are assessed along with other performances in candidates’ work with students, families, and communities.  

Candidates for all professional education roles are expected to demonstrate positive effects on student learning.  Teachers and teacher candidates have student learning as the focus of their work.  Other professional school personnel are able to create and maintain positive environments, as appropriate to their professional responsibilities, that support student learning in educational settings.  

Throughout the program, teacher candidates develop the knowledge bases for analyzing student learning and practice by collecting data and assessing student learning through case studies and field and other experiences.  They might examine student work samples for evidence of learning and develop lesson plans to help students who are having problems understanding the concepts being taught.  Student learning should be demonstrated directly by all teacher candidates during clinical practice.

Experienced teachers in graduate programs build upon and extend their knowledge and experiences to improve their own teaching and student learning in classrooms.  They further develop their knowledge, skills, and dispositions to meet the propositions of the National Board for Professional Teaching Standards (NBPTS) for the advanced certification of teachers.  These candidates demonstrate their commitment to students, skills to manage and monitor student learning, capacity to think systematically about their practice, ability to learn from experience, and involvement as members of learning communities.15
Candidates preparing to work in schools as other school personnel demonstrate the knowledge, skills, and dispositions necessary to meet professional,16 state, and institutional standards.  These roles include the positions of



• educational technology specialists



• instructional technology specialists



• reading specialists and supervisors



• school administrators, including principals and curriculum and instruction specialists



• school counselors



• school library media specialists



• school psychologists



• school superintendents



• other professional school roles.

Candidates in these graduate programs develop the ability to apply research and research methods.  They also develop knowledge of learning, the social and cultural context in which learning takes place, and practices that support learning in their professional roles.  Candidates might assess the school environment by collecting and analyzing data on student learning as it relates to their professional roles and developing positive environments supportive of student learning.  Institutions must submit program documentation, including candidate performance data, that responds to professional standards for national and/or state review prior to and during the on-site visit.

One of the primary sources of documentation for this standard is candidate performance data prepared for national and/or state review prior to the on-site visit by a Board of Examiners (BOE) team.  The program documentation will include performance assessment data collected internally by the unit and external data such as results on state licensing tests and other assessments.  

Board of Examiners (BOE) teams will seek evidence during on-site visits that candidates have developed these proficiencies.

Standard 2:  Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

Assessment System

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	The unit has not involved its professional community in the development of an assessment system.  The unit’s system does not include a comprehensive and integrated set of evaluation measures to provide information for use in monitoring candidate performance and managing and improving operations and programs.  The assessment system does not reflect professional, state, and institutional standards.  Decisions about continuation in and completion of programs are not based on multiple assessments.  The assessments used are not related to candidate success. The unit has not taken effective steps to examine or eliminate sources of bias in its performance assessments, or has made no effort to establish fairness, accuracy, and consistency of its assessment procedures.

 
	The unit has developed an assessment system with its professional community that reflects the conceptual framework(s) and professional and state standards.  The unit’s system includes a comprehensive and integrated set of evaluation measures that are used to monitor candidate performance and manage and improve operations and programs.  Decisions about candidate performance are based on multiple assessments made at admission into programs, at appropriate transition points, and at program completion.  Assessments used to determine admission, continuation in, and completion of programs are predictors of candidate success.  The unit takes effective steps to eliminate sources of bias in performance assessments and works to establish the fairness, accuracy, and consistency of its assessment procedures.

 
	The unit, with the involvement of its professional community, is implementing an assessment system that reflects the conceptual framework(s) and incorporates candidate proficiencies outlined in professional and state standards.  The unit continuously examines the validity and utility of the data produced through assessments and makes modifications to keep abreast of changes in assessment technology and in professional standards.  Decisions about candidate performance are based on multiple assessments made at multiple points before program completion.  Data show the strong relationship of performance assessments to candidate success.  The unit conducts thorough studies to establish fairness, accuracy, and consistency of its performance assessment procedures.  It also makes changes in its practices consistent with the results of these studies.




Data Collection, Analysis, and Evaluation

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	The unit does not regularly and comprehensively gather, compile, and analyze assessment and evaluation information on the unit’s operations, its programs, or candidates.  The unit does not maintain a record of formal candidate complaints or document the resolution of com-plaints.  The unit does not use appropriate information technologies to maintain its assessment system.  The unit does not use multiple assessments from internal and external sources to collect data on applicant qualifications, candidate proficiencies, graduates, unit operations, and program quality.


	The unit maintains an assessment system that provides regular and comprehensive information on applicant qualifications, candidate proficiencies, competence of graduates, unit operations, and program quality.  Using multiple assessments from internal and external sources, the unit collects data from applicants, candidates, recent graduates, faculty, and other members of the professional community.  The unit maintains a record of formal candidate complaints and documentation of their resolution.  These data are regularly and systematically compiled, summarized, and analyzed to improve candidate performance, program quality, and unit operations.  The unit maintains its assessment system through the use of information technologies.
	The unit is implementing its assessment system and providing regular and comprehensive data on program quality, unit operations, and candidate performance at each stage of a program, including the first years of practice. Data from candidates, graduates, faculty, and other members of the professional community are based on multiple assessments from both internal and external sources.  The unit maintains a record of formal candidate complaints and documentation of their resolution. Data are regularly and systematically collected, compiled, summarized, analyzed, and reported publicly for the purpose of improving candidate performance, program quality, and unit operations. The unit is developing and testing different information technologies to improve its assessment system.




Use of Data for Program Improvement

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	The unit makes limited or no use of data collected, including candidate and graduate performance information, to evaluate the efficacy of its courses, programs, and clinical experiences.  The unit fails to make changes in its courses, programs, and clinical experiences when evaluations indicate that modifications would strengthen candidate preparation to meet professional, state, and institutional standards. Candidates and faculty are not regularly provided formative feedback based on the unit’s performance assessments.
	The unit regularly and systematically uses data, including candidate and graduate performance information, to evaluate the efficacy of its courses, programs, and clinical experiences.  The unit analyzes program evaluation and performance assessment data to initiate changes where indicated.  Candidate and faculty assessment data are regularly shared with candidates and faculty respectively to help them reflect on their performance and improve it.
	The unit has fully developed evaluations and continuously searches for stronger relationships in the evaluations, revising both the underlying data systems and analytic techniques as necessary.  The unit not only makes changes when evaluations indicate, but also systematically studies the effects of any changes to assure that the intended program strengthening occurs and that there are no adverse consequences.  Candidates and faculty review data on their performance regularly and develop plans for improvement.




Supporting Explanation:

The unit has a professional responsibility to ensure that its programs and graduates are of the highest quality.  Meeting this responsibility requires using information technologies in the systematic gathering and evaluation of information and making use of that information to strengthen the unit and its programs.  The unit and its programs are informed by an assessment system that examines the (1) alignment of instruction and curriculum with professional, state, and institutional standards; (2) efficacy of courses, field experiences, and programs, and (3) candidates’ attainment of content knowledge and demonstration of teaching that leads to student learning.  

Preparation of professional school personnel is a dynamic and complex enterprise, and one that requires units to plan and evaluate on a continuing basis.  Program review and refinement are needed, over time, to ensure quality.  Evaluations must be purposeful, evolving from the unit’s conceptual framework(s) and program goals.  They must be comprehensive, including measures related to faculty, the curriculum, and instruction, as well as assessments of what candidates know and can do.  The measures themselves must be sufficient and appropriate to inform the important aspects of faculty, curriculum, instructional, and candidate performance.

Fairness, consistency, accuracy, and avoidance of bias in the assessment system must be considered.  In particular, attention must be paid to the potential impact of the assessments on a diverse pool of teacher candidates.  In addition, the unit assessments and evaluations must consider how to provide and use information constructively from various sources—the unit, field experiences and clinical sites, general education and subject content preparation courses, faculty, candidates, graduates, and employers.  Technology will play an increasingly important role in data gathering and analysis, as well as more broadly in unit planning and evaluation.

Assessment systems include plans and timelines for data collection and analysis related to candidates and unit operations. Assessment systems usually have features such as these:

· Unit faculty collaborate with members of the professional community to design and

implement the system.

· Professional, state, and institutional standards are reference points for candidate

assessments.

· The unit embeds assessments in the preparation programs, conducts them on a continuing basis for both formative and summative purposes, and provides candidates with ongoing feedback.

· The unit uses multiple indicators (e.g., 3.0 GPA, demonstrated mastery of basic skills, general education knowledge, content mastery, and life and work experiences) to identify candidates with potential to become successful teachers or assume other school personnel roles at the point of candidate entry (as a freshman, junior, or post-baccalaureate student).

· The unit has multiple decision points, e.g., at entry, prior to clinical practice, and

prior to program completion.

· The unit administers multiple assessments in a variety of forms and aligns them with candidate standards.  These may come from end-of-course evaluations, written essays, or topical papers, as well as from tasks used for instructional purposes (such as projects, journals, observations by faculty, comments by cooperating teachers, or video-tapes) and from activities associated with teaching (such as lesson planning, identifying student readiness for instruction, creating appropriate assessments, reflecting on results of instruction with students, or communicating with parents, families, and school communities).

· The unit uses information available from external sources such as state licensing exams, evaluations during an induction or mentoring year, employer reports, follow up studies, and state program reviews.

· The unit has procedures to ensure credibility of assessments: fairness, consistency, accuracy, and avoidance of bias.

· The unit establishes rubrics or criteria for determining levels of candidate accomplishment and completing their programs.

· The unit uses results from candidate assessments to evaluate and make improvements in the unit, and its programs, courses, teaching, and field and clinical experiences.

· In the evaluation of unit operations and programs, the unit collects, analyzes, and uses a broad array of information from course reviews, clinical practice opportunities, and faculty about diversity, unit governance, and leadership.

The processes of assessment and evaluation are data driven and require significant allocation of time and resources to accomplish.  In the first year that these standards are applied to units, a well-developed assessment plan must be available.  Each year there-after, units will be expected to be implementing their assessment systems—collecting, compiling, and analyzing performance data; developing rubrics or criteria for decision making; and testing performance assessments. State licensure and assessment data should be available to Board of Examiners teams at the time of the on-site visit.

Standard 3: Field Experiences and Clinical Practice
The unit and its school partners design, implement, and evaluate field experiences and

clinical practice so that teacher candidates and other school personnel develop and

demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Collaboration between Unit and School Partners

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	The unit makes decisions about the nature and assignment of field experiences and clinical practice independently of the schools or other agencies hosting them.  The unit’s school partners do not participate in the design, delivery, or evaluation of field experiences or clinical practice.  Decisions about the specific placement of candidates in field experiences and clinical practices are solely the responsibility of the schools.


	The unit, its school partners, and other members of the professional community design, deliver, and evaluate field experiences and clinical practice to help candidates develop their knowledge, skills, and dispositions.  The unit and its school partners jointly determine the specific placement of student teachers and interns for other professional roles to provide appropriate learning experiences.


	The school and unit share and integrate resources and expertise to support candidates’ learning in field experiences and clinical practice.  Both unit and school-based faculty are involved in designing, implementing, and evaluating the unit’s conceptual framework(s) and the school program; they each participate in the unit’s and the school partners’ professional development activities and instructional programs for candidates and for children.  The unit and its school partners jointly determine the specific placements of student teachers and interns for other professional roles to maximize the learning experience for candidates and P–12 students.




Design, Implementation, and Evaluation of

Field Experiences and Clinical Practice
	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Field experiences are not linked to the development of proficiencies delineated in professional, state, and institutional standards.  Field experiences and clinical practice do not reflect the unit’s conceptual frame-work(s) and do not help candidates develop the competencies delineated in standards.  Clinical practice does not provide opportunities to use information technology to support teaching and learning.  Clinical practice is not long or intensive enough for candidates to demonstrate their ability to take full responsibility for the roles for which they are preparing.

Criteria for clinical faculty are not known.  Clinical faculty do not demonstrate the knowledge and skills expected of accomplished school professionals.  Clinical faculty do not provide regular and continuing support for student teachers and other interns.


	Field experiences facilitate candidates’ development as professional educators by providing opportunities for candidates to observe in schools and other agencies, tutor students, assist teachers or other school personnel, attend school board meetings, and participate in education-related community events prior to clinical practice.  Both field experiences and clinical practice reflect the unit’s conceptual frame-work(s) and help candidates continue to develop the content, professional, and pedagogical knowledge, skills, and dispositions delineated in standards.  Clinical practice allows candidates to use information technology to support teaching and learning. Clinical practice is sufficiently extensive and intensive for candidates to demonstrate proficiencies in the professional roles for which they are preparing.

Criteria for clinical faculty are clear and known to all of the involved parties. Clinical faculty are accomplished school professionals. Clinical faculty provide regular and continuing support for student teachers and other interns through such processes as observation, conferencing, group discussion, email, and the use of other technology.


	Field experiences allow candidates to apply and reflect on their content, professional, and pedagogical knowledge, skills, and dispositions in a variety of settings with students and adults.  Both field experiences and clinical practice extend the unit’s conceptual framework(s) into practice through modeling by clinical faculty and well-designed opportunities to learn through doing.  During clinical practice, candidate learning is integrated into the school program and into teaching practice.  Candidates observe and are observed by others.  They interact with teachers, college or university supervisors, and other interns about their practice regularly and continually.  They reflect on and can justify their own practice.  Candidates are members of instructional teams in the school and are active participants in professional decisions.  They are involved in a variety of school-based activities directed at the improvement of teaching and learning, including the use of information technology.  Candidates collect data on student learning, analyze them, reflect on their work, and develop strategies for improving learning.  Clinical faculty are accomplished school professionals who are jointly selected by the unit and partnering schools.

Clinical faculty are selected and prepared for their roles as mentors and supervisors and demonstrate the skills, knowledge, and dispositions of highly accomplished school professionals.


Candidates’ Development and Demonstration of Knowledge, Skills,

and Dispositions To Help All Students Learn

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	No entry or exit criteria exist for candidates in clinical practice.  Assessments used in clinical practice are not linked to candidate competencies delineated in professional, state, and institutional standards.  Assessments do not examine candidates’ effect on student learning.  Assessments of candidate performance are not conducted jointly by candidates, and college or university, and school faculty.  Feedback and coaching in field experiences and clinical practice are not evident.  Field experiences and clinical practice do not provide opportunities for candidates to develop and demonstrate knowledge, skills, and dispositions for helping all students learn.  Candidates do not work with students with exceptionalities or with students from diverse ethnic, racial, gender, and socioeconomic groups in their field experiences or clinical practice.


	Entry and exit criteria exist for candidates in clinical practice. Assessments used in clinical practice are linked to candidate competencies delineated in professional, state, and institutional standards.  Multiple assessment strategies are used to evaluate candidates’ performance and effect on student learning.  Candidates, school faculty, and college or university faculty jointly conduct assessments of candidate performance throughout clinical practice.  Both field experiences and clinical practice allow time for reflection and include feedback from peers and clinical faculty.  Field experiences and clinical practice provide opportunities for candidates to develop and demonstrate knowledge, skills, and dispositions for helping all students learn.  All candidates participate in field experiences or clinical practice that include students with exceptionalities and students from diverse ethnic, racial, gender, and socioeconomic groups.


	Candidates demonstrate mastery of content areas and pedagogical and professional knowledge before admission to and during clinical practice. Assessments used in clinical practice indicate that candidates meet professional, state, and institutional standards and have a positive effect on student learning.  Multiple assessments are used by candidates and clinical faculty to determine areas that need improvement and to develop a plan for improvement.  Candidates work collaboratively with other candidates and clinical faculty to critique and reflect on each other’s practice and their effects on student learning with the goal of improving practice.  Field experiences and clinical practice facilitate candidates’ exploration of their knowledge, skills, and dispositions related to all students.  Candidates develop and demonstrate proficiencies that support learning by all students as shown in their work with students with exceptionalities and those from diverse ethnic, racial, gender, and socioeconomic groups in classrooms and schools.




Supporting Explanation:

Field experiences and clinical practice are integral program components for the initial and advanced preparation of teacher candidates and candidates for other school personnel roles.  They provide the opportunity for candidates to apply their knowledge, skills, and dispositions in a variety of settings appropriate to the content and level of their program.  Designed and sequenced well, they help candidates develop the competence necessary to begin or continue careers as teachers or other school professionals.  Student teaching or an internship is the culminating experience for teacher candidates at the baccalaureate, post baccalaureate, or master’s level.

Candidates preparing for new roles such as special education teachers or principals or school psychologists at the graduate level are expected by their profession to complete internships as part of their preparation programs.  Licensed teachers who are continuing their education in advanced programs often use their own classrooms or schools for field experiences.

Field experiences and clinical practice are characterized by collaboration, accountability, and an environment and practices associated with professional learning.  Field experiences represent a variety of early and ongoing school-based opportunities in which candidates may observe, assist, tutor, instruct, or conduct applied research.  Clinical practice includes student teaching and internships that provide candidates with experiences that allow for full immersion in the learning community so that candidates are able to demonstrate proficiencies in the professional roles for which they are preparing.  Clinical practice provides for candidates’ use of information technology to support teaching, learning, and other professional responsibilities.

The unit and school partners collaboratively design and implement field experiences and clinical practice, including the assessment of candidate performance. School and university faculty share the responsibility for candidate learning.  The partners share and integrate resources and expertise to create roles and structures that support and create opportunities for candidates to learn.  The partners select and prepare clinical faculty17 to mentor and supervise teacher candidates.

Accountability for clinical practice includes (1) the application of both entry and exit requirements for candidates; (2) candidates’ demonstration of content, pedagogical, and professional knowledge aligned with standards; (3) candidates’ demonstration of proficiencies in early field experiences; (4) candidates’ application of the skills, knowledge, and dispositions defined by the unit, including the capacity to have a positive effect on P–12 student learning; and (5) candidates’ demonstration of skills for working with colleagues, parents and families, and communities.  The unit and its school partners use diverse assessment approaches to evaluate candidates.

Candidates are expected to study and practice in a variety of settings that include diverse populations, students with exceptionalities, and students of different ages.  They are placed in clinical settings at grade levels and in the subjects or school roles (e.g., counselor) for which they are preparing.  Candidate learning is integrated into the clinical setting.  Scheduling, use of time, and resources support clinical faculty and allow candidates to participate as teachers, professional educators, and learners in the school setting.

Standard 4: Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn.  These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P–12 schools.

Design, Implementation, and Evaluation of Curriculum and Experiences

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	The unit is not clear about the proficiencies related to diversity that candidates should develop during their preparation programs.  The curriculum and field experiences for the preparation of educators are not designed to prepare candidates to work effectively with diverse populations, including persons with exceptionalities.  Candidates do not have an understanding of the importance of diversity in teaching and learning.  They are not developing skills for incorporating diversity into their teaching and are not able to establish a classroom and school climate that values diversity. Assessments of candidate proficiencies do not provide data on candidates’ ability to help all students learn.


	The unit clearly articulates the proficiencies that candidates are expected to develop during their professional program.  Curriculum and accompanying field experiences are designed to help candidates understand the importance of diversity in teaching and learning.  Candidates learn to develop and teach lessons that incorporate diversity and develop a classroom and school climate that values diversity.  Candidates become aware of different teaching and learning styles shaped by cultural influences and are able to adapt instruction and services appropriately for all students, including students with exceptionalities.  They demonstrate dispositions that value fairness and learning by all students.  Assessments of candidate proficiencies provide data on the ability to help all students learn.  Candidates’ assessment data are used to provide feedback to candidates for improving their knowledge, skills, and dispositions.


	Curriculum, field experiences, and clinical practice help candidates to demonstrate knowledge, skills, and dispositions related to diversity.  They are based on well-developed knowledge bases for, and conceptualizations of, diversity and inclusion so that candidates can apply them effectively in schools.  Candidates learn to contextualize teaching and to draw upon representations from the students’ own experiences and knowledge.  They learn how to challenge students toward cognitive complexity and engage all students, including students with exceptionalities, through instructional conversation.  Candidates and faculty review assessment data that provide information about candidates’ ability to work with all students and develop a plan for improving their practice in this area.




Experiences Working with Diverse Faculty
	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Candidates have limited or no inter-actions in classroom settings on campus and in schools with professional education faculty, faculty from other units, and school faculty from diverse ethnic, racial, and gender groups.  Professional education and school faculty have limited knowledge and experiences related to diversity.  The unit is not seeking faculty from diverse cultural back-grounds to increase faculty diversity.


	Candidates interact in classroom settings on campus and in schools with professional education faculty, faculty from other units, and school faculty from diverse ethnic, racial, and gender groups.  Faculty with whom candidates work in professional education classes and clinical practice have knowledge and experiences related to preparing candidates to work with students from diverse cultural backgrounds, including students with exceptionalities.  The affirmation of the value of diversity is shown through good-faith efforts made to increase or maintain faculty diversity.


	Candidates interact in classroom settings on campus and in schools with professional education faculty, faculty in other units, and school faculty who represent diverse ethnic racial, gender, language, exceptionality, and religious groups.  Faculty with whom candidates work throughout their preparation program are knowledgeable about and sensitive to preparing candidates to work with diverse students, including students with exceptionalities.




Experiences Working with Diverse Candidates

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Candidates do not interact and work with candidates from diverse ethnic, racial, gender, and socioeconomic groups in professional education courses on campus or in schools.  Unit activities for candidates are not designed to encourage and support the involvement of candidates from diverse backgrounds.  The unit is not seeking to increase the diversity of its candidates.


	Candidates interact and work with candidates from diverse ethnic, racial, gender, and socioeconomic groups in professional education courses on campus and in schools.  Candidates from diverse ethnic, racial, gender, and socioeconomic groups work together on committees and education projects related to education and the content areas.  The affirmation of the values of diversity is shown through good-faith efforts made to increase or maintain candidate diversity.


	Candidates interact and work with candidates with exceptionalities and from diverse ethnic, racial, gender, language, socioeconomic, and religious groups in professional education courses on campus and in schools.  The active participation of candidates from diverse cultural backgrounds and with different experiences is solicited, and valued and accepted in classes, field experiences, and clinical practice.




Experiences Working with Diverse Students in P–12 Schools
	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Not all candidates participate in field experiences or clinical practices with exceptional students and students from diverse ethnic, racial, gender, and socioeconomic groups.  The experiences do not help candidates reflect on diversity or develop skills for having a positive effect on student learning.


	Field experiences or clinical practice in settings with exceptional populations and students from different ethnic, racial, gender, and socioeconomic groups are designed for candidates to develop and practice their knowledge, skills, and dispositions for working with all students.  Feed-back from peers and supervisors helps candidates reflect on their ability to help all students learn.


	Extensive and substantive field experiences and clinical practices are designed to encourage candidates to interact with exceptional students and students from different ethnic, racial, gender, socioeconomic, language, and religious groups.  The experiences help candidates confront issues of diversity that affect teaching and student learning and develop strategies for improving student learning and candidates’ effectiveness as teachers.




Supporting Explanation:

America’s classrooms are becoming increasingly diverse; more than one-third of the students in P–12 classrooms are from minority groups.  The families of an increasing number of students are immigrants, many with native languages other than English and from diverse religious backgrounds.  Growing numbers of students are classified as having disabilities.  At the same time, minority teachers are less than 15 percent of the teaching force.  As a result, most students do not have the opportunity to benefit from a diverse teaching force.  Teacher candidates need to develop proficiencies for working with students from diverse backgrounds and with exceptionalities to ensure that all students have the opportunity to learn.  Regardless of whether they live in areas with great diversity, candidates must develop knowledge of diversity in the United States and the world, dispositions that respect and value differences, and skills for working in diverse settings.

One of the goals of this standard is the development of educators who can help all students learn and who can teach from multicultural and global perspectives that draw on the histories, experiences, and representations of students from diverse cultural back-grounds.  Therefore, the unit provides opportunities for candidates to understand the role of diversity and equity in the teaching and learning process.  Coursework, field experiences, and clinical practice are designed to help candidates understand the influence of culture on education and acquire the ability to develop meaningful learning experiences for all students.  Candidates learn about exceptionalities and inclusion as well as gender differences and their impact on learning.  Proficiencies, including those related to dispositions and diversity, are drawn from the standards of the profession, state, and institution; they are clear to candidates and are assessed as part of the unit’s performance assessment system.

Field experiences and clinical practice support the development of educators who can apply their knowledge of diversity, including exceptionalities, to work in schools with all students.  They provide opportunities for candidates to reflect on their observations and practices in schools and communities with students and families from diverse ethnic, racial, and socioeconomic groups.  Clinical faculty design learning experiences for candidates in field experiences and clinical practice to help candidates process diversity concepts and provide feedback to candidates about their performance.

A cohort of candidates and faculty from diverse groups informs the unit’s curriculum, pedagogy, and format in culturally meaningful ways.  Diversity in education programs assists candidates in addressing teaching and learning from multiple perspectives and different life experiences.  It provides for different voices in the professional development and work of the education profession.  It allows a greater range of backgrounds and experiences among faculty and candidates to enhance understanding and interaction with colleagues from different backgrounds.  In this regard, the unit recruits, admits or hires, and retains candidates and faculty from diverse cultural backgrounds.  A plan, which is monitored and revised regularly, may provide guidance in ensuring and maintaining diverse representation.

Candidates have the opportunity to interact with adults, children, and youth from their own and other backgrounds throughout their college careers, and particularly in their professional preparation programs.  Candidates, higher education faculty, school faculty, and P–12 students with whom candidates work are males and females with diverse ethnic, racial, language, religious, and socioeconomic backgrounds and histories and from different regions of the country and world.  Candidates also have opportunities to work with adults and students with exceptionalities.

Standard 5:  Faculty18 Qualifications, Performance, and Development
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools.  The unit systematically evaluates faculty performance and facilitates professional development.

Qualified Faculty

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	A large proportion of professional education faculty do not have earned doctorates.  The professional education faculty do not have the expertise and contemporary professional experiences that qualify them for their assignments.  Not all school faculty are licensed in the fields that they teach.  Not all higher education clinical faculty have had professional experiences in school settings.


	Professional education faculty at the institution have earned doctorates or exceptional expertise that qualifies them for their assignments.  School faculty are licensed in the fields that they teach or supervise, but often do not hold the doctorate.  Clinical faculty from higher education have contemporary professional experiences in school settings at the levels that they supervise.


	Professional education faculty at the institution have earned doctorates or exceptional expertise, have contemporary professional experiences in school settings at the levels that they supervise, and are meaningfully engaged in related scholarship.  All clinical faculty (higher education and school faculty) are licensed in the fields that they teach or supervise and are master teachers or well recognized for their competence in their field.




Modeling Best Professional Practices in Teaching

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Faculty have limited understanding of their fields.  Faculty teaching provides candidates little engagement with content and does not help them develop the proficiencies out-lined in professional, state, and institutional standards.  Faculty use a limited number of instructional strategies; these strategies do not reflect current research on teaching and learning.  Faculty seldom model the use of information technology in their own teaching.  Few faculty assess their own effectiveness as teachers.  Many faculty members have not developed systems for assessing whether candidates in their classes or under their supervision are learning.


	Faculty have a thorough under-standing of the content they teach.  Teaching by professional education faculty reflects the unit’s conceptual framework and research, theories, and current developments in their fields and teaching.  Faculty value candidates’ learning and assess candidate performance.  Their teaching encourages candidates’ development of reflection, critical thinking, problem solving, and professional dispositions.  Faculty use a variety of instructional strategies that reflect an understanding of different learning styles.  They integrate diversity and technology throughout their teaching.  They assess their own effectiveness as teachers, including the positive effects they have on candidates’ learning and performance.


	Faculty have an in-depth understanding of their fields and are teacher scholars who integrate what is known about their content fields, teaching, and learning in their own instructional practice.  They exhibit intellectual vitality in their sensitivity to critical issues.  Teaching by the professional education faculty reflects the unit’s conceptual frame-work(s), incorporates appropriate performance assessments, and integrates diversity and technology throughout coursework, field experiences, and clinical practices.  Faculty value candidates’ learning and adjust instruction appropriately to enhance candidate learning.  They understand assessment technology, use multiple forms of assessments in determining their effectiveness, and use the data to improve their practice.  Many of the unit faculty are recognized as outstanding teachers by candidates and peers across campus and in schools.




Modeling Best Professional Practices in Scholarship

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Few professional education faculty are actively engaged in scholarly work that is appropriate for professionals preparing educators to work in schools.


	Professional education faculty demonstrate scholarly work in their fields of specialization.  They are engaged in different types of scholarly work, based in part on the missions of their institutions.


	Professional education faculty demonstrate scholarly work related to teaching, learning, and their fields of specialization.  They are actively engaged in inquiry that ranges from knowledge generation to exploration and questioning of the field to evaluating the effectiveness of a teaching approach.




Modeling Best Professional Practices in Service

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Few professional education faculty are actively involved in service activities for the college or university.  Faculty are providing limited or no services to schools at a level expected by the profession.  Few if any of the faculty are actively engaged in professional associations or provide education-related services at the local, state, national, or international levels.


	Professional education faculty provide service to the college or university, school, and broader communities in ways that are consistent with the institution and unit’s mission.  They are actively involved with the professional world of practice in P–12 schools.  They are actively involved in professional associations.  They provide education-related services at the local, state, national, or international levels.
	Professional education faculty are actively engaged in dialogues about the design and delivery of instructional programs in both professional education and P–12 schools.  They work in schools with colleagues.  They provide leadership in the profession, schools, and professional associations at state, national, and international levels.




Collaboration

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Collaboration between professional education faculty and faculty in other college or university units does not exist or is very limited.  Collaboration between professional education faculty and school colleagues is limited to supervision of field experiences and student teaching.


	Professional education faculty collaborate regularly and systematically with colleagues in 

P–12 settings, faculty in other college or university units, and members of the broader professional community to improve teaching, candidate learning, and the preparation of educators.


	Faculty are actively engaged as a community of learners regarding the conceptual framework(s) and scholarship of the classroom.  They develop relationships, programs, and projects with colleagues in P–12 schools and faculty in other units of the institution to develop and refine knowledge bases, conduct research, make presentations, publish materials, and improve the quality of education for all students.




Unit Evaluation of Professional Education Faculty Performance

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	The unit does not evaluate professional education faculty systematically and regularly. Evaluations that are conducted are not used to improve practice.


	The unit conducts systematic and comprehensive evaluations of faculty teaching performance to enhance the competence and intellectual vitality of the professional education faculty. Evaluations of professional education faculty are used to improve teaching, scholarship and service of unit faculty.


	The unit’s systematic and comprehensive evaluation system includes regular and comprehensive reviews of the professional education faculty’s teaching, scholarship, service, collaboration with the professional community, and leadership in the institution and profession.




Unit Facilitation of Professional Development

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Professional development is not related to faculty evaluations. The unit does not encourage faculty to engage in professional development activities.


	Based upon needs identified in faculty evaluations, the unit provides opportunities for faculty to develop new knowledge and skills, especially as they relate to the conceptual framework(s), performance assessment, diversity, technology, and other emerging practices.


	The unit has policies and practices that encourage all professional education faculty to be continuous learners.  Experienced unit faculty mentor new faculty, providing encouragement and support for developing scholarly work around teaching, inquiry, and service.




Supporting Explanation:

Faculty in higher education and partner schools are critical to the development of high quality professional educators to staff the nation’s schools.  They can introduce candidates to research and good practice that counter myths and misperceptions about teaching and learning.  Through modeling of good teaching, they help candidates develop multiple teaching strategies to help all students learn.  The intellectual vitality exhibited by faculty who are engaged in their work and student learning is important in setting the stage for continuous professional development by the candidates under their tutelage.

Faculty make candidate and P–12 student learning central in their professional work.  They are actively engaged as a community of learners and model good teaching.  They inquire systematically into and reflect upon their own practice and are committed to lifelong professional development.  Faculty provide leadership in developing, implementing, and evaluating preparation programs that embrace diversity and that are rigorous, relevant, and grounded in theory, research, and best practice.  They collaborate with members of the university and professional community to improve teaching, learning, and teacher education.  They serve as advocates for high-quality education for all students, public understanding of educational issues, and excellence and diversity in the education professions.  They also contribute to improving the teacher education profession.19  Faculty are actively involved in professional associations as shown through their provision of education-related service and leadership at the local, state, national, and international levels.

Professional education faculty are teacher scholars who value teaching and learning in their own work.  They inquire into and contribute to one or more areas of scholarly work related to teaching, learning, or teacher education.  They exhibit intellectual vitality in their teaching, scholarship, and service.  Scholarship is broadly defined and extends beyond traditional research and publications.  Scholarly inquiry may include application of knowledge, interpretation or integration of current research findings in new settings, and rigorous and systematic study of pedagogy.  All scholarly inquiry includes submission of one’s work for professional review and evaluation.  

One of the roles of faculty is to be aware of new and developing research in their fields and emerging theories and practice.  They are engaged in deepening understanding of research and practice that informs their work.  Professional education faculty model the use of performance assessments in their own work.  They are assessing the effects of their teaching on the learning of candidates and using their findings to strengthen their own practice.  They are also expanding their knowledge of and skills related to diversity and exceptionalities and integrating these concepts in their teaching.  They continue to develop their skills in using technology to facilitate their own professional work and to help candidates learn.  Faculty participate in professional development activities through their own initiatives or those conducted, sponsored, or arranged by the unit to enhance teaching competence and intellectual vitality.

The unit’s responsibility for the performance of professional education faculty includes systematic and comprehensive evaluations conducted by both candidates and peers.  Evaluations are designed to collect data on the quality of faculty teaching, scholarly contributions, and service.  They are used to improve faculty performance through the provision and support of professional development activities.

Standard 6: Unit Governance and Resources
The unit has the leadership, authority, budget, personnel, facilities, and resources including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Unit Leadership and Authority

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Unit leadership and authority arrangements do not result in coherent planning, delivery, or operation of programs for the preparation of teachers and other school personnel.  The unit does not effectively manage or coordinate all programs so that candidates meet standards.  The unit does not effectively engage cooperating P–12 teachers and other practicing educators in program design, implementation, and evaluation.  The unit’s recruiting and admission practices are not described clearly or consistently in publications and catalogs.  Academic calendars, catalogs, publications, grading policies, and advertising are inaccurate, inconsistent, and/or out of date. The unit does not ensure that candidates have access to student services such as advising or counseling.  The unit is not recognized as a leader on campus or within the educational community.


	The unit has the leadership and authority to plan, deliver, and operate coherent programs of study.  The unit effectively man- ages or coordinates all programs so that their candidates are pre pared to meet standards.  The unit’s recruiting and admission practices are described clearly and consistently in publications and catalogs.  Academic calendars, catalogs, publications, grading policies, and advertising are accurate and current.  The unit ensures that candidates have access to student services such as advising and counseling.  Faculty involved in the preparation of educators, P–12 practitioners, and other members of the professional community participate in program design, implementation, and evaluation of the unit and its programs.  The unit provides a mechanism and facilitates collaboration between unit faculty and faculty in other units of the institution involved in the preparation of professional educators.


	The unit provides the leadership for effectively coordinating all programs at the institution designed to prepare education professionals to work in P–12 schools.  The unit’s recruiting and admission practices are described clearly and consistently in publications and catalogs.  Academic calendars, catalogs, publications, grading policies, and advertising are accurate and current.  The unit ensures that candidates have access to student services such as advising and counseling.  The unit and other faculty collaborate with

P–12 practitioners in pro gram design, delivery, and evaluation of the unit and its programs.  Colleagues in other units at the institution involved in the preparation of professional educators, school personnel, and other organizations recognize the unit as a leader.  The unit pro vides professional development on effective teaching for faculty in other units of the institution.




Unit Budget

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Budgetary allocations to the unit, either in total or in comparison with other units on campus or similar units at other campuses, do not support programs at levels necessary for candidates to meet standards.


	The unit receives sufficient budgetary allocations at least proportional to other units on campus or similar units at other campuses to provide programs that prepare candidates to meet standards.  The budget adequately supports on-campus and clinical work essential for preparation of professional educators.
	Unit budgetary allocations permit faculty teaching, scholarship, and service that extend beyond the unit to P–12 education and other programs in the institution.  The budget for curriculum, instruction, faculty, clinical work, scholarship, etc., supports high-quality work within the unit and its school partners.


Personnel

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Unit workload policies including on-line course delivery, do not permit faculty members to be engaged effectively in teaching, scholarship, assessment, advisement, P–12 collaboration, and service.  Faculty loads for teaching on campus and on-line generally exceed 12 hours for undergraduate teaching and 9 hours for graduate teaching. Supervision of clinical practice generally exceeds 18 candidates for each full-time equivalent faculty member.  The unit’s use of part-time faculty and graduate assistants contributes to the lack of program coherence and integrity.  An inadequate number of support personnel limits faculty effectiveness and candidate progress toward meeting standards.  Opportunities for professional development, including training in the use of technology, are limited, leading to an adverse effect on program quality. 
	Workload policies, including on-line course delivery, allow faculty members to be effectively engaged in teaching, scholarship, assessment, advisement, collaborative work in P–12 schools, and service.  Faculty loads for teaching on campus and on line generally do not exceed 12 hours for undergraduate teaching and 9 hours for graduate teaching.  Supervision of clinical practice does not generally exceed 18 candidates for each full-time equivalent faculty member.  The unit makes appropriate use of full-time, part-time, and clinical faculty as well as graduate assistants so that program coherence and integrity are assured.  The unit provides an adequate number of support personnel so that programs can prepare candidates to meet standards.  The unit provides adequate resources and opportunities for professional development of faculty, including training in the use of technology.
	Workload policies and practices permit and encourage faculty not only to be engaged in a wide range of professional activities, including teaching, scholarship, assessment, advisement, work in schools, and service, but also to professionally contribute on a community, state, regional, or national basis.  Formal policies and procedures have been established to include on-line course delivery in determining faculty load.  The unit’s use of part-time faculty and of graduate teaching assistants is purposeful and employed to strengthen programs, including the preparation of teaching assistants.  Clinical faculty are included in the unit as valued colleagues in preparing educators.  Unit provision of support personnel significantly enhances the effectiveness of faculty in their teaching and mentoring of candidates.  The unit supports professional development activities that engage faculty in dialogue and skill development related to emerging theories and practices.


Unit Facilities

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Campus and school facilities are not functional or well maintained to support candidate progress toward meeting standards.  They do not support preparation of candidates to use current technologies.


	The unit has adequate campus and school facilities to support candidates in meeting standards.  The facilities support faculty and candidate’s use of information technology in instruction.


	The unit has outstanding facilities on campus and with partner schools to support candidates in meeting standards.  Facilities support the most recent developments in technology that allow faculty to model the use of technology and candidates to practice its use for instructional purposes.


Unit Resources including Technology

	UNACCEPTABLE
	ACCEPTABLE
	TARGET

	Allocations of resources across pro-grams are uneven in ways that impede candidates’ ability to meet standards.  Few or no resources are available for developing and implementing the unit’s assessment plan.  Information technology resources are so limited that candidates are unable to experience use of information technology.  Faculty and candidates do not have access to sufficient and current library and curricular resources or electronic information.


	The unit allocates resources across programs to prepare candidates to meet standards for their fields.  It provides adequate resources to develop and implement the unit’s assessment plan.  The unit has adequate information technology resources to support faculty and candidates.  Faculty and candidates have access both to sufficient and current library and curricular resources and electronic information.


	The unit aggressively and success-fully secures resources to support high-quality and exemplary programs and projects to ensure that candidates meet standards.  The development and implementation of the unit’s assessment system is well funded.  The unit serves as an information technology resource in education beyond the education programs—to the institution, community, and other institutions.  Faculty and candidates have access to exemplary library, curricular, and electronic information resources that not only serve the unit, but also a broader constituency.


Supporting Explanation:

The unit performs the key leadership role in governance and management of curriculum, instruction, and resources for the preparation of professional educators.  The unit is responsible for the quality of all school personnel prepared at the institution regardless of where the program is administratively located within the institution.  Thus, units are expected to directly manage or coordinate all programs offered at the institution for the initial and continuing preparation of teachers and other professional school personnel.  In this regard, they work with colleagues in arts and sciences and other units across campus as well as educators in P–12 schools.

The unit has designed, established, and maintained a structure and governance system for planning, delivering, and evaluating programs that includes school practitioners as well as faculty and administrators in other units of the institution.  A key element of that system is the development and implementation of an assessment system that includes the gathering and use of candidate performance data, as described under Standard 2, to ensure that candidates meet standards.

The unit and its faculty have created a work climate that promotes intellectual vitality, best teaching practice, and scholarship.  Policies and assignments allow faculty to be involved effectively in teaching, scholarship, and service.  Faculty load must consider the amount of time required for on-line delivery of courses and course components and provision of electronic support to candidates.  Faculty are actively engaged in schools and with teachers and other school personnel to design, evaluate, and deliver preparation programs.  Assignments provide time to collaborate with school and other college or university faculty.

The unit maintains an adequate number of personnel and sufficient resources to ensure that candidates meet professional, state, and institutional standards.  Programs for the initial and continuing preparation of educators require work on campus, in school set-tings, and sometimes in community agencies, ending with a culminating experience of student teaching or an internship.  Clinical work in education, like other professional fields, requires adequate resources.  It involves school, as well as college or university faculty in teaching, providing feedback, and coaching to ensure that candidates are able to demonstrate the knowledge, skills, and dispositions expected in professional, state, and institutional standards.  Sufficient resources, including information technology resources, are necessary to offer all of the programs at the institution that prepare educators to work in schools, including the delivery of high-quality field experiences and clinical practice.
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Curriculum Alignment Chart — Integrated Early Childhood/Special Education, PreK-3 (Endorsement #113)

	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement) area. Indicate if course is undergraduate or graduate level. 

	1. 
	General Education 

and

Statutory

C.G.S. Sec. 10-145d(a)(8)


	A survey course in U.S. History of no less than three semester hours of credit

	( UG ( Grad:   

( UG ( Grad:  

	2. 
	Professional Education


	Fifteen credits in human growth and development, including: typical and atypical development, psychology of learning and family studies (may be part of the subject-area major).


	( UG ( Grad:   

( UG ( Grad:  

	3. 
	Professional Education


	Foundations of Education


	( UG ( Grad:   

( UG ( Grad:  

	4. 
	Professional Education 

And

Statutory

C.G.S. Sec. 10-145d(a)(9)
	Curriculum & Methods 

A comprehensive reading instruction course comprised of not less than six semester hours of credit.

(A)

(i) typical and special-needs children, taught in a manner that would facilitate the understanding of children with special needs in a least-restrictive environment, and shall consist of course work in integrated curriculum and strategies for developmentally appropriate nursery-kindergarten programs to include *at least six credits in the area (*) of which at least three credits shall be in methods of teaching language arts

(ii)*learning and teaching language arts, children’s literature, mathematics, science, social studies, expressive arts, health/safety through an integrated curriculum; or developmentally appropriate curriculum for early childhood or integrated early childhood curriculum

(iii) observation and assessment of development in young children and panning individualized programs

(iv) classroom organization and facilitating play; or effective teaching and organizational skills in an environment with play; or role of play and the learning environment

(v) early childhood program models, and issues including family and professional collaboration and diversity

(vi) program adaptations for children with special needs; or teaching strategies and related services for children with special needs; or program planning for children with special needs; and

(C)

(i) curriculum strategies for developmentally appropriate practices in the primary grades , including study in*;

(ii) *learning and teaching of language arts, children’s literature, mathematics, science, social studies, the arts, health/safety, physical education; or curriculum for the primary grades; and two of the following:

(1) Assessment of learning in the primary grades; or evaluation of primary-grade children for program planning;

(2) classroom organization and management using media technology; or effective teaching and classroom organization with media technology; 

(3) elementary school models, programs, issues, collaborative efforts; or primary-grade program models and partnerships; 

(4) strategies for integrating children with special needs; or adapting curriculum and strategies for primary-grade children with special needs.


	( UG ( Grad:   

( UG ( Grad:  

( UG ( Grad:   

( UG ( Grad:  

	5. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG ( Grad:   

( UG ( Grad:  

	6. 
	Professional Education


	Student Teaching

 In a PreK or K, including children with special    

 needs

In grade one, two or three (regular education setting)


	( UG ( Grad:   

( UG ( Grad:  

	7. 
	Professional Education


	Other clinical experience
	( UG ( Grad:   

( UG ( Grad:  

	8. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.


	( UG ( Grad:   

( UG ( Grad:  

	9. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.

	( UG ( Grad:   

( UG ( Grad:  

	10. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.


	( UG ( Grad:   

( UG ( Grad:  

	11. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.


	( UG ( Grad:   

( UG ( Grad:  

	12. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	13. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	14. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


CONNECTICUT STATE DEPARTMENT OF EDUCATION

Bureau of Educator Preparation, Certification, Support and Assessment

Educator Preparation Program Approval

Curriculum Alignment Chart — Elementary Education (Endorsement #013)

	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement) area.  Indicate if course is undergraduate or graduate level. 

	15. 
	General Education 

and

Statutory

C.G.S. Sec. 10-145d(a)(8)


	A survey course in U.S. History of no less than three semester hours of credit

	( UG ( Grad:   

( UG ( Grad:  

	16. 
	Professional Education


	Foundations of Education


	( UG ( Grad:   

( UG ( Grad:  

	17. 
	Professional Education
	Education Psychology

Including six semester hours of credit in child and/or human growth and development

	( UG ( Grad:   

( UG ( Grad:  

	18. 
	Professional Education 

And

Statutory

C.G.S. Sec. 10-145d(a)(9)
	Curriculum & Methods 

Including six semester hours of credit in language arts 

A comprehensive reading instruction course comprised of not less than six semester hours of credit.


	( UG ( Grad:   

( UG ( Grad:  

( UG ( Grad:   

( UG ( Grad:  

	19. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG ( Grad:   

( UG ( Grad:  

	20. 
	Professional Education


	Student Teaching


	( UG ( Grad:   

( UG ( Grad:  

	21. 
	Professional Education


	Other clinical experience
	( UG ( Grad:   

( UG ( Grad:  

	22. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.


	( UG ( Grad:   

( UG ( Grad:  

	23. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
	( UG ( Grad:   

( UG ( Grad:  

	24. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.
	( UG ( Grad:   

( UG ( Grad:  

	25. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.
	( UG ( Grad:   

( UG ( Grad:  

	26. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	27. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.
	( UG ( Grad:   

( UG ( Grad:  

	28. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


CONNECTICUT STATE DEPARTMENT OF EDUCATION

Bureau of Educator Preparation, Certification, Support and Assessment

Educator Preparation Program Approval

Curriculum Alignment Chart — Middle Grades 4-8

(Endorsements #: MS English 215, MS History/SS 226, MS Mathematics 229, MS Biology 230, MS Chemistry 231, 

MS Physics 232, MS Earth Science 233, MS General Science 234, MS Integrated Science 235)

	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for each program (endorsement) area. Indicate if course is undergraduate or graduate level. 

	29. 
	General Education 

and

Statutory

C.G.S. Sec. 10-145d(a)(8)


	A survey course in U.S. History of no less than three semester hours of credit

	( UG ( Grad:   

( UG ( Grad:  

	30. 
	Professional Education


	Foundations of Education


	( UG ( Grad:   

( UG ( Grad:  

	31. 
	Professional Education
	Education Psychology


	( UG ( Grad:   

( UG ( Grad:  

	32. 
	Professional Education 

And

Statutory

C.G.S. Sec. 10-145d(a)(9)
	Curriculum & Methods 

Six credits to include reading and writing across the middle grades curriculum and methods for teaching at the middle grades.

English:  Evaluation and Instruction of students in language arts.


	( UG ( Grad:   

( UG ( Grad:  

( UG ( Grad:   

( UG ( Grad:  

	33. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG ( Grad:   

( UG ( Grad:  

	34. 
	Professional Education


	Student Teaching
In fourth, fifth, sixth, seventh or eighth grade in a middle school.

	( UG ( Grad:   

( UG ( Grad:  

	35. 
	Professional Education


	Other clinical experience
	( UG ( Grad:   

( UG ( Grad:  

	36. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.
	( UG ( Grad:   

( UG ( Grad:  

	37. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
	( UG ( Grad:   

( UG ( Grad:  

	38. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.
	( UG ( Grad:   

( UG ( Grad:  

	39. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.


	( UG ( Grad:   

( UG ( Grad:  

	40. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	41. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	42. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


CONNECTICUT STATE DEPARTMENT OF EDUCATION

Bureau of Educator Preparation, Certification, Support and Assessment

Educator Preparation Program Approval

Curriculum Alignment Chart — Secondary Academic Subjects, Grades 7-12

(Endorsements:  English 015, History/SS 026, Mathematics 029, Biology 030, Chemistry, 031, Physics 032, Earth Science 033, General Science 034, French 018, German 019, Italian 020, Latin 021, Russian 022, Spanish 023, and Other Languages 024)

	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for each program (endorsement) area. Indicate if course is undergraduate or graduate level. 

	43. 
	General Education 

and

Statutory

C.G.S. Sec. 10-145d(a)(8)


	A survey course in U.S. History of no less than three semester hours of credit

	( UG ( Grad:   

( UG ( Grad:  

	44. 
	Professional Education


	Foundations of Education


	( UG ( Grad:   

( UG ( Grad:  

	45. 
	Professional Education
	Education Psychology


	( UG ( Grad:   

( UG ( Grad:  

	46. 
	Professional Education 

And

Statutory

C.G.S. Sec. 10-145d(a)(9)
	Curriculum & Methods 


	( UG ( Grad:   

( UG ( Grad:  

( UG ( Grad:   

( UG ( Grad:  

	47. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG ( Grad:   

( UG ( Grad:  

	48. 
	Professional Education


	Student Teaching

In a high school

	( UG ( Grad:   

( UG ( Grad:  

	49. 
	Professional Education


	Other clinical experience
	( UG ( Grad:   

( UG ( Grad:  

	50. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.


	( UG ( Grad:   

( UG ( Grad:  

	51. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.

	( UG ( Grad:   

( UG ( Grad:  

	52. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.


	( UG ( Grad:   

( UG ( Grad:  

	53. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.


	( UG ( Grad:   

( UG ( Grad:  

	54. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	55. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	56. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


CONNECTICUT STATE DEPARTMENT OF EDUCATION

Bureau of Educator Preparation, Certification, Support and Assessment

Educator Preparation Program Approval

Curriculum Alignment Chart — Intermediate Administration & Supervision (Endorsement #092)

	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement area. 

	57. 
	Professional Education
	Psychological/Pedagogical Foundations of Learning

	( Grad:   

( Grad:  

	58. 
	Professional Education
	Curriculum Development and Program Monitoring

	( Grad:   

( Grad:  

	59. 
	Professional Education
	School Administration (e.g., finance, school law, leadership training, etc.)
 
	( Grad:   

( Grad:  

	60. 
	Professional Education
	Personnel Evaluation and Supervision

	( Grad:   

( Grad:  

	61. 
	Professional Education
	Contemporary Educational Problems & Solutions from the Policy Making Perspective (may include research)
 
	( Grad:   

( Grad:  

	62. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG or ( Grad:  

	63. 
	Professional Education
	Internship or other clinical experiences in Administration/Supervision.

	( Grad:   

( Grad:  


CONNECTICUT STATE DEPARTMENT OF EDUCATION

Bureau of Educator Preparation, Certification, Support and Assessment

Educator Preparation Program Approval

Curriculum Alignment Chart — Special Subjects Grades PK-12

(Endorsements # Agriculture 040, Art 042, Health 043, Home Economics 045, Physical Education 044, Technology Education 047 and Music 049)

	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for each program (endorsement) area. Indicate if course is undergraduate or graduate level. 

	64. 
	General Education 

and

Statutory

C.G.S. Sec. 10-145d(a)(8)


	A survey course in U.S. History of no less than three semester hours of credit

	( UG ( Grad:   

( UG ( Grad:  

	65. 
	Professional Education


	Foundations of Education


	( UG ( Grad:   

( UG ( Grad:  

	66. 
	Professional Education
	Education Psychology


	( UG ( Grad:   

( UG ( Grad:  

	67. 
	Professional Education 

And

Statutory

C.G.S. Sec. 10-145d(a)(9)
	Curriculum & Methods 


	( UG ( Grad:   

( UG ( Grad:  

( UG ( Grad:   

( UG ( Grad:  

	68. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG ( Grad:   

( UG ( Grad:  

	69. 
	Professional Education


	Student Teaching


	( UG ( Grad:   

( UG ( Grad:  

	70. 
	Professional Education


	Other clinical experience
	( UG ( Grad:   

( UG ( Grad:  

	71. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.
	( UG ( Grad:   

( UG ( Grad:  

	72. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
	( UG ( Grad:   

( UG ( Grad:  

	73. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.
	( UG ( Grad:   

( UG ( Grad:  

	74. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.

	( UG ( Grad:   

( UG ( Grad:  

	75. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	76. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.
	( UG ( Grad:   

( UG ( Grad:  

	77. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


CONNECTICUT STATE DEPARTMENT OF EDUCATION

Bureau of Educator Preparation, Certification, Support and Assessment

Educator Preparation Program Approval

Curriculum Alignment Chart — Remedial Reading and Remedial Language Arts (Endorsement #102)
	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement area. 

	78. 
	Professional Education
	Developmental Reading

	( Grad:   

( Grad:  

	79. 
	Professional Education
	Reading in Content Areas

	( Grad:   

( Grad:  

	80. 
	Professional Education
	Diagnosis and remediation of reading and language arts difficulties
 
	( Grad:   

( Grad:  

	81. 
	Professional Education
	Language arts

	( Grad:   

( Grad:  

	82. 
	Professional Education
	Tests and measurement
 
	( Grad:   

( Grad:  

	83. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG or ( Grad:  

	84. 
	Professional Education
	At least 6 semester hours of credit in clinical practica in reading and language arts 

	( Grad:   

( Grad:  

	85. 
	Statutory

C.G.S. Sec.  

10-145a (b)
	Any candidate …shall be encouraged to complete an intergroup relations component which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives:

(1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; 

(2) the counteracting of biases, discrimination and prejudices; and 

(3) the assurance of respect for human diversity and personal rights.
	( UG ( Grad:   

( UG ( Grad:  

	86. 
	Statutory

C.G.S. Sec.  

10-145a(c)
	Any candidate …shall be encouraged to complete 

(1) a health component …which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health; and

(2) a mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
	( UG ( Grad:   

( UG ( Grad:  

	87. 
	Statutory

C.G.S. Sec. 

10-145a (d)
	Any candidate …shall be encouraged to complete a school violence prevention and conflict resolution component.

	( UG ( Grad:   

( UG ( Grad:  

	88. 
	Statutory

C.G.S. Sec. 

10-145a (e)
	Any candidate …shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.


	( UG ( Grad:   

( UG ( Grad:  

	89. 
	Statutory

C.G.S. Sec. 

10-145a (f)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in literacy skills and processes that reflects current research and best practices in the field of literacy training.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	90. 
	Statutory

C.G.S. Sec. 

10-145a (g)
	Any program of teacher preparation…shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and second language acquisition.  Such instruction shall be incorporated into requirements of student major and concentration.


	( UG ( Grad:   

( UG ( Grad:  

	91. 
	Statutory

C.G.S. Sec. 10-19(a)
	Repealed as of July 1, 1996
	


CONNECTICUT STATE DEPARTMENT OF EDUCATION

Bureau of Educator Preparation, Certification, Support and Assessment

Educator Preparation Program Approval

Curriculum Alignment Chart — Reading Consultant (Endorsement #097)

	
	Requirement Area
	Certification 
Requirement
	Please list ALL the course numbers and titles that fulfill each course work area requirement for this program/endorsement area. 

	92. 
	Prerequisites
	a. Has undergraduate or graduate coursework in the following areas:  curriculum, psychology (human growth and development) measurement and evaluation and children’s or adolescent literature.

b. Holds and is eligible for a remedial reading and language arts endorsement 

	 N/A

	93. 
	Professional Education
	Advanced reading and language arts diagnosis

	( Grad:   

( Grad:  

	94. 
	Professional Education
	Organization and administration and supervision of reading and language arts programs
 
	( Grad:   

( Grad:  

	95. 
	Professional Education

And

Statutory

C.G.S. Sec. 10-145b(e)
	Special Education

A course of study not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.

	( UG or ( Grad:  

	96. 
	Professional Education
	At least 6 semester hours of credit in practica in consulting including applied reading and language arts research. 

	( Grad:   

( Grad:  


APPENDIX D
CONNECTICUT STATE DEPARTMENT OF EDUCATION

BUREAU OF EDUCATOR PREPARATION, CERTIFICATION, SUPPORT AND ASSESSMENT

Educator Preparation Regulatory Requirements

(a) Connecticut Standards

The NCATE Refined Standards, March 5, 1994, including the “Introduction to NCATE’s Standards” and “Standards Glossary” are adopted by reference.  NCATE Standards, as may be amended from time to time, shall be adopted following review by Department staff and the Commissioner.  Copies of the NCATE standards are available from the Department.  Folios may be completed for all endorsement areas and submitted to the Department 18 months prior to the Visiting Team visit.

(b) Connecticut Requirements

(1) Student Admission Criteria


Section 10-145d-11(b)(1) of the Certification Regulations for Connecticut Educators reads in part as follows:  Student admissions criteria include appropriate academic and non-academic standards that are stated and enforced.  All students are admitted to the educator preparation program after taking no more than two courses in professional education. These standards shall include, but not be limited to:

(A) passing Praxis I CBT or its equivalent as approved by the board, prior to admission to the educator preparation program;

(B) achieving a cumulative grade point average of at least a B-minus average for all undergraduate courses; and,

(C) if justified by unusual circumstances, a waiver for the (B) may be granted, provided that a statement of justification is added to the candidate’s records.

(2) The professional education unit shall:

(A) demonstrate that students are knowledgeable about the Common Core of Learning, the Common Core of Teaching, the Connecticut Mastery Tests, the Connecticut Academic Performance Test, the Code of Professional Responsibility for Teachers, and the Code of Professional Responsibility for School Administrators;

(B) provide on-site access to education resource material in current use in public schools including, for example, texts, software, cd rom, and copies of Connecticut Curriculum Frameworks;

(C) ensure that students demonstrate current Connecticut licensure competencies as defined in Sections 10-145d-400 through 10-145d-619 inclusive, of the Regulations of Connecticut State Agencies, the Common Core of Teaching, and the Connecticut Content Specific Standards and,

(D) ensure that the responsibility for recommending candidates for certification centralized in an individual who shall attest, if appropriate, that the candidates have:

(i) met admissions standards for the institution’s educator preparation program; fulfilled the institution’s criteria to student teach; successfully completed the planned program; have the qualities of character and personal fitness for teaching, and

(ii) fulfilled the state’s certification and assessment requirements, Including Praxis I and Praxis II.

Additional Educator Preparation Regulatory Requirements

10-145d-8 Definitions (As used in sections 10-145d-8 to 10-145d-11):

(a) “Appropriate Official” means a person at the level of vice president, dean, or director designated by the president of a college or university to be responsible for the educator preparation program approval process at an institution.

(b) “Beginning Educator Support and Training (BEST)” means an induction program for beginning teachers composed of support and assessment, as approved by the Board.

(c) “Board” means the Connecticut State Board of Education.

(d) “Commissioner” means the Commissioner of Education.

(e) “Common Core of Learning” means a Board adopted set of skills, knowledge and attitudes expected of Connecticut’s high school graduates.

(f) “Common Core of Teaching” means Board adopted expectations for Connecticut teachers.

(g) “Connecticut Academic Performance Tests” means Connecticut developed, Board adopted, tests administered to students in grade 10.

(h) “Connecticut Mastery Tests” means Connecticut developed, Board adopted, tests administered to students in grades 4, 6, and 8.

(i) “Connecticut Teaching Competencies” means those descriptors of skills and abilities which a teacher should possess, according to guidelines adopted by the Board.

(j) “Consulting specialist” means a person with expertise in the field or endorsement area being reviewed.

(k) “Department” means the State Department of Education.

(I) “Educator” means each licensed professional employed by a board of education in a position requiring a certificate issued by the Board.

(m) “Educator preparation program” means a planned sequence of experiences provided by colleges and universities designed to qualify an individual for state certification.  This includes the Alternate Route to Certification program.

(n) “Folios” means information provided by a professional education unit to the Department in response to certification area guidelines developed by national specialty organizations or the Department.

(o) “Institution” means the university or college of which the educator preparation program is a part.

 (p) “Interim Report” means a written report that may be required of an approved program during the approval period to document progress in the implementation of a new program, to document progress in existing programs or to describe action taken to address standards which were not fully met.

(q) “Major Changes in Existing Programs” means a change in program title, focus, design, requirements for completion, or mode of delivery.

(r) “NCATE” means National Council for Accreditation of Teacher Education.

(s) “PRAXIS I CBT(Computer Based Test)” means the essential skills test, as approved by the Board.

(t) “PRAXIS II” means the content knowledge test, as approved by the Board.

(u) “Professional education unit” means an institution, college, school, department or other administrative body within an institution that is primarily responsible for the, initial and advanced preparation of educators.

(v) “Review Committee’’ means an advisory committee appointed by the Board which recommends action to be taken relative to the approval of a program or programs of educator preparation.

(w) “Revisit” means a follow-up study of a program by a team of specialists to clarify issues not resolved by a Visiting Team.

(x) “Student teaching” means supervised full day practice teaching, with a trained cooperating teacher, as part of an educator preparation program, for a Connecticut Board of Education of 10 or more weeks, following the completion of a minimum of 12 semester hours of credit in professional education in an educator preparation program.

(y) “Visiting Team” means a committee convened by the Department to visit the professional education unit, verify the self-examination report and obtain additional relevant information about the educator preparation programs.

(z) “Visiting Team of Experts” means a committee of endorsement area specialists convened by the Department to visit the unit, verify the self-examination report and obtain additional relevant information about a particular educator preparation program.

Section 10-145d-9 Procedures 

(a) No educational preparation program shall publicize, begin to enroll students, or operate without the approval of the Board.

(b) Initial Requirements

To be eligible to apply to the Commissioner to operate an educator preparation program, the institution shall meet the following requirements:

(1) The institution shall be accredited by the New England Association of Schools and Colleges. Loss of accreditation by the New England Association of Schools and Colleges 
shall result in the withdrawal of program approval by the Board.

(2) The institution shall have received the appropriate program licensure or accreditation as established by the Connecticut Board of Governors of Higher Education.  Loss of accreditation or licensure with the Board of Governors of Higher Education shall result in withdrawal of program approval by the Board.

(c) Written request

An appropriate official of the professional education unit shall notify the Commissioner in writing, two years prior to the expiration of current program approval, or two years prior to the anticipated start of a new program, of the professional education unit’s intent to seek Board approval in one or more specific areas of educator preparation, and request that an on-site visit be scheduled.

(d) Self-examination report


(1) For educator preparation programs that want continued approval, a written self-examination report shall be submitted which addresses the educator preparation program approval standards.  From the effective date of Sections 10-145d-8 to 10-145d-11 inclusive, and until July 1, 2003, an institution shall choose between two sets of standards, those in Section 10-145d-10 or those in Section 10-145d-11.  On or after July 1, 2003, an institution shall respond to standards in Section 10-145d-11, only.

(2) For higher education institutions for which an initial educator preparation program approval is sought, the self-examination report shall address standards in Section 10-145d-11.

(3) For higher education institutions which seek to add a new program to existing Board approved programs, either of the following applies:


(A) if previous program approval was based on the standards specified in Section 10-145d-10 the new program shall conform to the following categories in Section 10-145d-10: curriculum, students, faculty, standard 7.6, and Section 10-145d-11(b)(1) and 10-145d-11 (b)(3) of Sections 10-145d-8 to 10-145d-11 inclusive or,


(B) if the existing educator preparation programs have been approved using the standards in Section 10-145d-11, the new program may complete a written folio, and shall address Section 10-145d-11(b)(1), Section 10-145d-11(b)(2)(C) and 10-145d-11(b)(3) of Sections 10-145d-8 to 10-145d-11 inclusive.

(4) The self-examination report shall be mailed to each member of the visiting team, to the Department, and to the Review Committee one month prior to the scheduled visit.

(e) On-site visit

(1) If an institution is requesting NCATE accreditation, the Department shall conduct a joint visit

with NCATE, in accordance with the NCATE - Connecticut state partnership agreement.

(2) If an institution is requesting Board approval only, the Department shall coordinate the visit.

(A) The Department shall present to the professional education unit a tentative list of visiting team members, including the chairperson.  The professional education unit shall be given an opportunity to request, in writing, the withdrawal of any team member for good cause.  The Commissioner or his designee shall review the request and grant or deny the request.

(B) The Visiting Team visit shall be scheduled by the Department in consultation with the institution.  When possible, these visits shall be coordinated with other accreditation visits.

(C) The Visiting Team shall consist of persons with broad background and experience in education appropriate to the general categories for which the professional education unit prepares educators.  Teams shall include representatives of public school districts, institutions of higher education, the Department, the Department of Higher Education and pursuant to the National Association of State Directors of Teacher Education and Certification (NASDTEC) Interstate Contract, a representative from a state other than Connecticut.  Each chairperson shall have prior experience as a member of a Visiting Team.  Persons training for future team membership also may be included on the team.

(D) The team shall consist of up to ten members, depending on the number and size of programs to be evaluated.  Specialists may be included for evaluating programs which have been previously identified as exhibiting weaknesses or may be included at the request of the institution.  Visiting Team members shall serve without compensation, but travel, meals, and lodging expenses incurred by the visiting team, shall be paid by the institution requesting approval.  For state employees, expenses shall be limited to room and board.

(E) Visits may range from one to four days, depending upon the number of programs, and the size of the programs to be reviewed.  The Visiting Team, during its visit, may request a consulting specialist to review a particular program, if significant concerns about the program arise during the visit.  The consulting specialist may conduct an additional investigation within two weeks from the end of the visiting team’s on-site visit.  The consulting specialist shall not be considered a visiting team member.  The Visiting Team report shall reflect the additional contributions of the specialist.

(F) The Visiting Team shall determine the degree to which each program approval standard is met.  To make that determination, the visiting team shall review the self-examination report and on-site exhibits, conduct interviews, visit facilities which support the professional education unit, and make observations of the programs to assess the accuracy and completeness of the data supplied.  The degree to which each standard has been met shall be indicated on an evaluation report provided by the Department.  The evaluation report shall include descriptive comments and suggestions for improvement.  The composite report of the Visiting team members’ findings shall be written by the Chairperson of the Visiting Team and submitted to the Department.  The chairperson shall conduct an exit interview at which an unofficial overview of findings shall be presented to representatives of the professional education unit and institution.

(G) The Visiting Team report shall be sent to the professional education unit for review for factual errors.  The findings of any additional visit conducted by consulting specialists as may have been requested by the visiting team shall be included in the report.  The Department shall send the final Visiting Team report to the Review Committee.  If the professional education unit chooses, it may send a written response to the visiting team report to the Review Committee.

(f) Review Committee

(1) The Review Committee shall consist of 12 members appointed to staggered three year terms by the Board, upon recommendation of the Commissioner.  The Committee shall include representatives of institutions of higher education, professional staff members of public school systems, and representatives of the community at large.  The Board of Governors for Higher Education may and the Department shall each provide one official non-voting representative.  The Review Committee members shall serve without compensation.

(2) The Review Committee shall study the professional education unit’s self-examination report, the Visiting Team report, and the professional education unit’s written response, if any, to the Visiting Team report.  The Review Committee shall consider written correspondence, if any, between the Chief, Bureau of Certification and Professional Development and the dean or director of the professional education unit, concerning problems or issues around certification issues which arise from the unit’s graduates’ applications for certification.  The Review Committee shall provide an opportunity for a representative of the professional education unit being evaluated and a representative of the visiting team, to submit additional verbal information if requested.

(3) The Review Committee shall make a recommendation on the approval of the educator preparation programs to the Commissioner, within ten days of its decision.

(g) Board action

After reviewing the recommendation of the Review Committee, the Commissioner shall make one or more recommendations to the Board.  Based on the Commissioner’s recommendation, the Board shall take one of the following actions.

(1)  For programs requesting continuing approval:

(A) Grant full program approval for five years, or for a period of time to bring the program into alignment with the five-year approval cycle.  The Board may require that an interim report be submitted to the Department, on a date set by the Board, prior to the end of the approval period.

(B) Grant provisional approval for a time period not to exceed three years, if substantial non-compliance with current standards is identified.  The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met.  The Board may require an on-site visit in addition to this report.

(C) Grant probationary approval for a time period not to exceed three years, if significant and far-reaching non-compliance with current standards is identified.  The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met.  The Board shall require an on-site visit in addition to this report.

(D) Deny approval.

(2)  For new programs in institutions which have current approved programs:

(A) Grant full program approval for a period of time to bring the new program into the five-year approval cycle of all other programs offered by the institution.  The Board may require that a written report be submitted to the Department, on a date set by the Board, prior to the end of the approval period.

(B) Grant provisional approval for a time period not to exceed three years, if substantial non-compliance with current standards is identified.  The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met.  The Board may require an on-site visit in addition to this report.

(C) Grant probationary approval not to exceed three years, if significant and far-reaching non-compliance with current standards is identified.  The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met.  The Board shall require an on-site visit in addition to this report.

(D) Deny approval.

(3) For new programs starting in institutions without other approved programs:

(A) Grant program approval for two years.  The institution shall submit to the Review Committee, after two semesters of operation, a written report which addresses the professional education unit’s progress in implementing the new program.  The Board shall require an on-site visit in addition to this report.

(B) Following the on-site visit after two years of operation, grant full program approval for three years.  The Board may require that a written report be submitted to the Department, on a date set by the Board, prior to the end of the approval period.

(C) Following the on-site visit after two years of operation, grant provisional approval for a time period not to exceed three years, if substantial non-compliance with current standards is identified.  The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met.  The Board may require an on-site visit in addition to this report.

(D) Following the on-site visit after two years of operation, grant probationary approval for up to three years, if significant and far-reaching non-compliance with current standards is identified.  The institution shall submit to the Review Committee, on a date set by the Board, a written report which addresses the professional education unit’s progress in meeting the standards which were not fully met.  The Board shall require an on-site visit in addition to this report.

(E) Deny approval.

(h) Notification of Board Action

(1) The Department shall notify the Board of Governors for Higher Education about Board

approval or denial of approval of educator preparation programs.

(2) The Department shall notify the official representatives of the professional education unit and the institution about Board approval or denial of approval of educator preparation programs and the professional education unit.

(i) Just cause

For just cause, the Commissioner may initiate a site visit to review an educator preparation program or programs prior to the next scheduled visit, and based on the findings of the Visiting Team and the Review Committee, the Board may change the institution’s approval status.  Prior to initiating an on-site visit, the Department may conduct transcript evaluations for certification candidates from a particular professional education unit.  Just cause may include a pattern of noncompliance with program approval and Sections 10-145d-400 through 10-145d-619 inclusive, of the Regulations of Connecticut State Agencies, poor performance by graduates of the institution on Praxis II exams as required, or on the Beginning Educator program, or written concerns raised by program students or graduates. 
Educator Preparation Statutory Requirements

(1) The professional education unit shall address the following statutory requirements:

(A) Section 10-19(a) of the Connecticut General Statutes



Teaching about alcohol, nicotine or tobacco, drugs and acquired immune deficiency syndrome. Training of personnel. (a) The knowledge skills and attitudes required to understand and avoid the effects of alcohol, of nicotine or tobacco and or drugs, as defined in subdivision (17) or section 21a-240, on health, character, citizenship and personality development shall be taught every academic year to pupils in all grades in the public schools; and , in teaching such subjects, textbooks and such other materials as are necessary shall be used. Institutions of higher education approved by the State Board of Education to train teachers shall give instruction on the subjects prescribed in this section and concerning the best methods of teaching the same.

 
(B) Section 10-145a(b) of the Connecticut General Statutes



Any candidate in a program of teacher preparation leading to professional certification shall be encouraged to successfully complete an intergroup relations component of such a program which shall be developed with the participation of both sexes, and persons of various ethnic, cultural and economic backgrounds. Such intergroup relations program shall have the following objectives: (1) the imparting of an appreciation of the contributions to American civilization of various ethnic, cultural and economic groups comprising American society and an understanding of the lifestyles of such groups; (2) the counteracting of biases, discrimination and prejudices; and (3) the assurance of respect for human diversity and personal rights.

(C) Section 10-145a(c) of the Connecticut General Statutes



Any candidate in the program of teacher preparation leading to professional certification shall be encouraged to complete a (1) health component of such a program, which includes, but need not be limited to, human growth and development, nutrition, first aid, disease prevention and community and consumer health and (2) mental health component of such a program which includes, but need not be limited to, youth suicide, child abuse and alcohol and drug abuse.
(D) Section 10-145a(d) of the Connecticut General Statutes



Any candidate in a program of teacher preparation leading to a professional certification shall be encouraged to complete a school violence prevention and conflict resolution component of such a program.

(E) Section 10-145a(e) of the Connecticut General Statutes



On and after July 1, 1998, any candidate in a program of teacher preparation leading to professional certification shall complete a computer and other information technology skills component of such program, as applied to student learning and classroom instruction, communications and data management.

(F) Section 10-145b(e) of the Connecticut General Statutes


In order to be eligible to obtain a provisional teaching certificate, a provisional educator certificate or an initial educator certificate, each person shall be required to complete a course of study in special education comprised of not fewer than thirty-six (36) hours, which shall include an understanding of growth and development of exceptional children, including handicapped and gifted and talented children and children who may require special education, and methods for identifying, planning for and working effectively with special needs children in a regular classroom.
(G) Section 10-145d(a)(8) of the Connecticut General Statutes


In order to be eligible to obtain an initial educator certificate with an elementary endorsement, each person (is) required to complete a survey course in United States history of not fewer than three semester hours.

(H) Section 10-145d(a)(9) of the Connecticut General Statutes


A requirement that on and after July 1, 2003, in order to be eligible to obtain an initial educator certificate with an early childhood nursery through grade three or an elementary endorsement, each person be required to complete a comprehensive reading instruction course comprised of not less than six semester hours of credit.




(I) Section 10-145a(f) of the Connecticut General Statutes





On and after July 1, 2006, any program of teacher preparation leading to professional 





certification shall include as part of the curriculum, instruction in literacy skills and 





processes that reflects current research and best practices in the field of literacy training.  




Such instruction shall be incorporated into requirements of student major and concentration.


(J) Section 10-220a(f) of the Connecticut General Statutes



On and after July 1, 2006, any program of teacher preparation leading to professional certification shall include as part of the curriculum, instruction in the concepts of second language learning and second language acquisition and processes that reflects current research and best practices in the field of second language learning and 
second language acquisition. Such instruction shall be incorporated into requirements of student major and concentration.


































7 Candidates include persons preparing to teach, teachers who are continuing their professional development, and persons preparing for other professional roles in schools such as principals, school psychologists, and school library media specialists.


8 “All students” includes students with exceptionalities and of different ethnic, racial, gender, language, religious, socioeconomic, and regional/geographic origins.


9 The unit assesses candidate performance through a comprehensive set of assessments that includes state licensing examinations where they exist.  Knowledge and skills are assessed through measures such as examinations, portfolios, papers, presentations, and case studies.  Assessments of knowledge, dispositions, and teaching performance occur during field experiences and clinical practice and include candidate analysis of P–12 student learning.  The unit supplements information about candidate performance with information about graduates derived from follow-up studies, employer evaluations, and job placement rates.  If a program does not meet the state cut-off score on licensing examinations, the unit must provide other convincing evidence that the unit meets the standard.





10 NCATE’s standards for teacher preparation programs and directions for preparing documentation can be downloaded from its website, www.ncate.org. A list of programs with professional standards is appended to these unit standards.


11 This list is based on the standards of the Interstate New Teacher Assessment and Support Consortium (INTASC). The complete INTASC document includes knowledge, dispositions, and performance related to each principle. It is available on the website of the Council of Chief State School Officers (CCSSO), www.ccsso.org/intasc.html.


12 Information about what candidates should understand and be able to apply related to the social, historical, and philosophical foundations of education may be obtained from the standards promulgated by the Council for Social Foundations of Education.


13 A physical, mental, or emotional condition, including gifted/talented abilities, that requires individualized instruction and/or other educational support or services.


14 Codes of ethics may be helpful in thinking about dispositions and are available from a number of professional associations, including the National Education Association (NEA).


15 Additional information about the propositions and the National Board’s assessments for experienced teachers can be found on NBPTS’ website, www.nbpts.org.


16 NCATE’s program standards for these fields and the directions for preparing documentation can be downloaded from its web-site, www.ncate.org. A list of programs with professional standards is appended to these unit standards.


17 Clinical faculty include both school and higher education faculty responsible for clinical practice.





18 Faculty refers to both professional education faculty who are employed by higher education institutions and school faculty who supervise


clinical practices.





19 These expectations are drawn from the “Standards for Teacher Educators” of the Association of Teacher Educators.
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