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Connecticut’s plan for secondary school reform continues to gather momentum as more and more districts have begun implementing the far-ranging reforms proposed two years ago in The Connecticut Plan: Academic and Personal Success for Every Middle and High School Student.  These advancements are as much an outgrowth of the Department’s decision to implement the plan, despite the General Assembly’s unwillingness to enact it in 2009, as they are the result of the new requirements of the Race to the Top application, submitted to the USDOE on January 19, 2010.

Six factors account for the progress we see:
1. The Connecticut State University system’s adoption of college admissions requirements that mirror the recommendations of the Connecticut Plan. By 2016 all high school graduates hoping to enter the CSU system must have completed 25 credits and met all of the required courses identified in the Connecticut Plan’s core curriculum;
2. Renewed emphasis on high school reform in recent ARRA legislation, principally through Title I (g);
3. The release of new NEASC standards for high school accreditation that support, in large measure, the reform initiatives advocated in the Connecticut Plan;
4. The prominence of the National Governor’s Association’s initiative to have all states in the country voluntarily adopt common college and workforce readiness standards in mathematics and English language arts; these outcome standards are further linked  to K-12 grade-level standards in each of these subject areas as well;
5. Connecticut’s recent admission to New England Secondary School Consortium (NESSC), now in its second year. Funded by foundation support from the Gates Foundation, and the Nellie Mae Foundation, NESSC comprises five New England States dedicated to a mission of reform of middle and high schools in all public schools throughout the region; and
6. The Race to the Top application itself, which obligates states and districts to implement a wide range of educational reforms, from common standards and assessments to designing new tools for training and evaluating teachers and principals.
Of all these factors, the last has helped push Connecticut’s progress the most.   As a result of the Race to the Top application and the MOU requirements for “participating districts”, 126 superintendents and charters school leaders have agreed to implement the first phase of the Connecticut Plan, and to commit to designing new assessment tools for teachers, principals and students grounded in the common standards recommended for national use.  Of these, 40 were already working with SDE to implement key components of the Connecticut Plan in such areas as: Student Success Planning, Capstone Projects, Developing Model Curricula, and Designing Student Support Systems for middle and high school students achieving well below proficiency, as measured by CAPT and CMT scores.
One very important development, reflecting the convergence of factors 3, 4, and 5, is the growing commitment among several superintendents to serve as pilot districts for a project emanating from the National Center for Education and the Economy.  Entitled the Board Examination System, the initiative is the creation of Dr. Marc Tucker, who, as part of the national response to common standards, has asked 40-50 superintendents from NESSC to plan for and implement internationally benchmarked assessments to model core curricula and course syllabi.  These course materials and examinations are currently being used in England and elsewhere in the world and have been in place for decades. The Board Examination proposal would bring world-class curriculum materials, syllabi, end-of-course assessments, and professional development training immediately to all districts that agree to pilot them for 30-40 students in 9th and 10th grade—without having to go through the laborious process of designing these items de novo. The added feature of proposal, for which we can thank Dr. David Carter for his support, is that students that complete and pass the board examination may immediately enroll in a state university as early as their junior year.  The alignment of the Board Examination system with the Connecticut Plan’s requirement of model curricula, end-of-course examinations, and a common core curriculum is striking.  And, finally, when we consider that NESSC is also looking for “hot house” districts to pilot many of the reform initiatives outlined in its core proposal, we can also see other connections that will tie up nicely with the Plan’s underlying framework.
                            RTTT   REQUIREMENT                          RTTT ELECTIVE 
	Districts
	SSR Part I 
	National Common Standards
	NESSC Regional Initiative
	NCEE Board Examination System 
	Grades 10-16 Partnerships/ Workforce Transition 

	Participating Districts
	126
	126
	TBD
	TBD
	59

	CT Plan Voluntary Districts
	40
	40
	TBD
	TBD
	TBD

	NESSC “Hot House” Districts
	10
	10
	10
	TBD
	TBD

	NCEE Pilot Districts
	15-30
	15-30
	TBD
	15-30
	TBD


Three additional indications of how things are continuing to pull together, finally, are: (1) the links being forged in the Race to the Top application between community colleges and high schools., (2) the agreement within the community colleges themselves that they must now step up to assist students in securing vital technical training that will take them directly into jobs for which an Associate’s Arts degree—if based on genuine achievement in targeted areas—is sufficient preparation to earn a livable wage; and (3) the formation of a Workforce Transition Committee, organized  through the Connecticut Employment and Training Commission (CETC), to link the activities high school reform to targeted job training and remedial support for adolescents.
Nearly 60 districts that have signed up for Race to the Top have agreed to partner with a community college or state college to break the cycle of high percentages of high school graduates enrolling in college unable to do college-level work, and being compelled to spend precious time and money on completing remedial or developmental courses.  By marshalling student success plans to help adolescents design career pathways into the jobs of Connecticut’s “new economy”; co-designing high school and college-level remedial courses; working together in faculty exchange programs; and communicating frequently enough to break down the barriers that have separated high schools and IHEs, we can go a long way of making the Connecticut Plan a blueprint for the future and vehicle for transforming education statewide.
