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Surveys & Questionnaires
	(Insert Subject Area Here) Literacy Survey


	1) Tell me about yourself as a reader, writer, speaker, and presenter.


	

	2) Tell me about a positive reading experience you had in (Insert Subject Area Here).

	

	3) Tell me about a negative reading experience you had in (Insert Subject Area Here).

	

	4) Tell me what teachers have done that helped you the most with reading in (Insert Subject Area Here).


	

	5) Tell me about a positive writing experience you had in (Insert Subject Area Here).

	

	6) Tell me about a negative writing experience you had in (Insert Subject Area Here).


	

	7) Tell me what teachers have done that helped you the most with writing in (Insert Subject Area Here).


	

	8) If you could change anything about yourself as a reader, writer, speaker, and/or presenter, what would it be?
	


Readers Theatre Modeling
	African-American Soldiers

	Reader 1:
	Among the most eager to enlist in the Union army were free blacks in both the North and the South.

	Reader 2:
	Perhaps more than anyone else, they were spurred on by deeply held convictions.

	Readers 1 and 2:
	They believed the war could crush slavery, and so they wanted to fight for the freedom of their family and their people.

	Reader 1:
	They also understood that serving in the military was a cornerstone of American citizenship, and they hoped by proving themselves worthy soldiers, they might be rewarded with the full rights of citizens.

	Reader 2:
	Finally, they hoped that by fighting courageously, they could destroy the image many whites held of black Americans as childlike, cowardly, and untrustworthy.

	Readers 1 and 2:
	The United States resisted enrolling black men for a variety of reasons.

	Reader 1:
	Lincoln feared it would anger the Border States, who might then decide to join the Confederacy.

	Reader 2:
	Many white politicians recognized the same implications of military service that blacks did.

	Readers 1 and 2:
	It would reinforce African-Americans’ claims to full citizenship and legal rights,

	Reader 2:
	Which they were routinely denied in the North.

	Reader 1:
	Eventually, the loss of white men on the battlefield, coupled with the Emancipation Proclamation of 1863, convinced Northerners of the need to enlist black soldiers.

	Reader 2:
	This letter to Secretary of War Simon Cameron comes from two black men in Cleveland, and represents many others that were similarly ignored by the Lincoln administration in the early part of the war.

	Reader 3:
	15th November, 1861

	Reader 4:
	Honorable Simon Cameron, Secretary of War

	Reader 3:
	Sir, we would humbly and respectfully state that we are colored men,

	Reader 4:
	Legal voters,

	Reader 3:
	All voted for the present administration.

	Reader 4:
	The question now is will you allow us the poor privilege of fighting, and, if need be, dying, to support those in office who are our own choice?

	Reader 3:
	We believe that a regiment of colored men can be raised in this State, who, we are sure would make as patriotic and good soldiers as any other.

	Readers 3 and 4:
	What we ask of you is that you give us the proper authority to raise such a regiment, and it can and shall be done.

	Reader 4:
	We could give you a thousand names, as either signers or references, if you required.

	Reader 3:
	W.T. Boyd

	Reader 4:
	J.T. Alston

	Readers 3 and 4:
	P.S. We await your reply.

	Adapted from The Civil War:  A History in Documents (Pages for History) (pp. 73-74), by R. G. Seidman, 2001, New York:  Oxford University Press.


Activity adapted from:  50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William G. Brozo, Nancy Frey, and Gay Ivey, 2007, Upper Saddle River, NJ:  Pearson Education, Inc.

Readers Theater Practice

Materials:

· “Table copy” binder with texts, which represent varied grade levels and subject areas 

Participant Configuration 

· Pairs
Directions:
1) Select a text from the “table copy” binder.
2) Silently read the entire text or a portion of the text. 

3) After reading the text, assign alternating lines or alternating passages to both participants.
4) Individually, each participant should practice by silently reading his/her lines.
5) Then, together, participants should practice by softly, orally reading their respective lines.
6) Then, together, participants should dramatically, orally read their lines (paying attention to intonation and pacing).
7) Be prepared to share with the whole group. 


Repeated Readings Practice
Materials:

· “The Amazing Drinking Bird” article on the subsequent two pages (pages 9&10) in this handout
Participant Configuration 

· Individual

Directions:
1) Wait for the presenter to tell you to begin.
2) Silently read the text from the beginning, while the presenter times you for 1 minute.
3) Mark your text at 1 minute when the presenter tells you to stop reading.
4) Then, again, silently read the text from the beginning, while the presenter times you for 1 minute.
5) Again, mark your text at 1 minute when the presenter tells you to stop reading.

6) To yourself, answer the questions:  Did your reading rate improve with the second read?  Did your comprehension improve with the second read?

7) Count the number of words you read the first time.  Second time.

· 1st Read:  _______ words per minute

· 2nd Read: _______ words per minute

8)  Be prepared to share with the whole group. 


Concept of Definition Map Vocabulary Practice 
Materials:

· Chart paper, markers

Participant Configuration 

· Group of 4

Directions:
1) As a group, using the provided markers and chart paper, 
develop a definition map for one of the vocabulary words below.  

2) When finished, hang the chart paper on a wall in the room.
3) Be prepared to share with the whole group.

	Academic Vocabulary Word Lists

	Subjects
	Level 2 (3-5)
	Level 3 (6-8)
	Level 4 (9-12)

	
	
	
	

	Mathematics
	capacity

divisibility

rotation
	fair chance
intercept

polygon
	exponent
matrix

radius

	Science
	electrical circuit
reflection
pitch
	fungus

mantle

respiration
	catalyst

entropy
ohm

	English LA
	adjective
colon

pitch
	biography
footnote

personification
	bias
credibility

soliloquy

	General History
	aqueduct
colonist

justice
	convert
fascism

welfare
	absolutism
genocide

psyche

	Geography
	capital
equator

parallel
	export

Ireland

regrowth
	agribusiness
flowchart

synergy

	Civics
	politics
treaty

welfare
	bias
juvenile

union
	chauvinism
federalism

zoning

	Economics
	barter
capital

scarcity
	disincentive
supplier

unemployment
	collusion
deficit

subsidy

	Health
	calorie

puberty

stress
	anemia
hygiene

immunization
	abstinence
biopsy

psychotherapy

	Physical Education
	athlete
fielding
lifestyle
	aerobic
feedback

threshold
	abdomen
biomechanics

sedentary

	General Arts
	accompaniment
tempo

tone
	aesthetics
aural

repertoire
	craftsmanship

media
technique

	Technology
	cursor
edit

virus
	digitalized
icon
Intranet
	byte

macro

template


“High Frequency” Vocabulary Practice
Materials:

· “Table copy” binder with texts, which represent varied grade levels and subject areas 

Participant Configuration 

· Each member of your table group

Directions:
1) Each participant should select a text from the “table copy” binder.
2) Examine the text for common, frequent words that are necessary for students to know to better comprehend the content area text.
3) Write the common words in the chart below.
4) Edit the words for the most common.
5) As a group, using the markers and chart paper, transfer the master list to the chart paper. 

6) When finished, hang the chart paper on a wall in the room.
7) Be prepared to share with the whole group.
	High Frequency Word List

	Subjects:
	
	
	
	
	
	

	
	
	
	
	
	
	

	Words:


	
	
	
	
	
	


Think Aloud Modeling 
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Think Aloud Practice 


Materials:

· “Table copy” binder with texts, which represent varied grade levels and subject areas 

Participant Configuration 

· Pairs

Directions:
1) Each participant should select a text from the “table copy” binder.
2) Select one or two core reading strategies (e.g., visualizing, connecting, questioning, inferring, clarifying, predicting, reflecting, summarizing).
3) While one person listens, the other reads the text slowly and stops frequently to “think aloud” – reporting on the use of the targeted strategies – “Hmmm, I am thinking about…”  “Hmmm, this makes me think about…”  “Hmmm” can be used to signal the shift to a “think aloud” from reading.
4) Switch roles.


Anticipation Guide Practice 


	Topic:  Coffee Plantation Food Manufacturer

	Before Reading/Viewing Prediction
	General Statements

(Provided by Teacher)
	After Reading/Viewing Support

	

	
· Many production jobs in food manufacturing involve repetitive, physically demanding work.

· Production jobs require manual dexterity, good hand-eye coordination, and, in some sectors of the industry, strength.

· Many food manufacturing workers use their hands or small hand tools to do their jobs.

	






Graphic-Thinking Organizer Practice
Materials:

· “Table copy” binder with texts, which represent varied grade levels and subject areas 

Participant Configuration:
· Triads

Directions:
1) Skim the graphic thinking organizers on the following two pages (pages 17-18) in the handout.  Think about and discuss these and other graphic thinking organizers you use within your disciplines.  
2) Using a text in the “table copy” binder, complete the most effective graphic organizer.

3) If you would be willing to share with the whole group, transfer your organizer to chart paper.
	Text Title:


	

	Why did you select this graphic thinking organizer?




Time Order, Sequencing of Events, or Flow
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Bridge Analogies

Problem/Solution Organization
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Fact/and Opinion 

	Fact
	Opinion

	
	


Classification Chart (p.58)
Comparison Matrix (p.53)
	
	subjects/categories/topics
	
	
	

	attributes/characteristics/details
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Quick Write Practice
Participants: 
· Individual
Directions:
1) Examine the picture of the Tsing Ma Bridge in Hong Kong.
2) Examine the corresponding vocabulary.
3) Use two to three of the vocabulary words in a “quick write” to answer the question: 
What do you know about bridges?
4) Be prepared to share with the whole group.
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Quick Write Practice 
Materials:

· “Table copy” binder with texts, which represent varied grade levels and subject areas 

Participant Configuration:
· You Choose Grouping
Directions:
1) Select any of the text within the binder and design a 5 minute pre- or post-reading writing assignment.
2) Be prepared to share with the whole group.
	Types of Writing:  
· Narrative (tells a personal or fictional experience based on a real or imagined event) 

· Descriptive (creates a clear picture)
· Expository (explains or conveys information)
· Persuasive (convinces reader to accept a particular point of view or to take a specific action)


	Type of Writing:

	Subject Area:
	Grade Level:

	Text Title:



	5-Minute Writing Assignment:


	How will the writing assignment benefit the students in the subject area?





Journaling Writing Practice 

Participant Configuration:
· Individual, then Pairs
Directions:
1) Go outside for 5 minutes.  Please do not communicate with your colleagues at this time.
2) While outside, journal, on the next page (page 22) in handout, by responding to the three questions from the perspective of your content area.
3) When you return inside, give your journal to a colleague and ask them to respond, in the third column, to your observations, thoughts, and questions.

4) When your colleague is finished responding and returns the journal, review their comments to your observations, thoughts, and questions.

5) Be prepared to share with the whole group.

	My (Insert Subject Area Here) Journal

	What do you see, hear, feel, taste, and/or smell?

	Illustrations / Icons


	

	What do you THINK about what you see, hear, feel, taste, and/or smell?

	Illustrations / Icons


	

	What do you QUESTION about what you see, hear, feel, taste, and/or smell?

	Illustrations / Icons


	


Writing Practice 

Participant Configuration:
· Individual
Directions:
1)
Below, individually brainstorm responses to the question:

What types of writing do you/ would you use in your content?
2)
Be prepared to share with the whole group.
	BRAINSTORM:  What types of writing do you/ would you use in your content?




School-Wide Approach Practice 

Participant Configuration:
· Colleague(s) from your school

Directions:
1) Discuss and write ideas in the following template about the question:  
How will you cultivate a culture of literacy within your school?
2) Be prepared to share with the whole group.
Action Plan

	Objectives
	Steps
	Persons Involved
	Timeline
	Resources
	Evaluation

	1.


	
	
	
	
	

	2.


	
	
	
	
	

	3.


	
	
	
	
	

	4.


	
	
	
	
	

	5.


	
	
	
	
	


 Workshop Reflections



Left Column:





Write big ideas, key dates, important names, etc.





Split-Page Note-taking Method





Right Column:





Write supporting information �(use abbreviations, icons, etc.)





Ticket out the Door





(To better inform future workshops about literacy across the content areas, your feedback is indispensable.  Please submit this completed page prior to leaving the workshop.  Thank you.) 





RESC: _________________________








What I would like to tell someone else about what I learned today is…
































What I would like to learn next is…
































The one aspect that helped me understand most today was…


























Exit Slips can be used in all classes to help students reflect on what they learned and to help teachers assess student reflections for future lesson planning.





List adapted from:  Building Academic Vocabulary Teacher’s Manual by Robert J. Marzano and Debra J. Pickering, 2005, Alexandria, VA:  Association for Supervision and Curriculum Development.








Literacy surveys can be used across all content areas to help students reflect on their literacy strengths and weaknesses and to help teachers recognize and meet students’ needs toward differentiation through the provision of varied subject area materials.





Vocabulary


Arch


Beam


Cable-Stayed


Compression


Girder


Gravity


Load


Net Force


Parabola


Parallel


Pier


Span


Suspension


Tension


Transversal


Truss








Information taken from U. S. Department of Labor, Bureau of Labor Statistics, Occupational Outlook Handbook, 2006-07 Edition, which is a leading resource for information about occupation training and education, earnings, expected job prospects, and working conditions.





� HYPERLINK "http://www.bls.gov/oco/home.htm" ��http://www.bls.gov/oco/home.htm�











In this column, make a prediction about the topic on your prior knowledge and provided General Statements.











In this column, after viewing the video clip, support or modify your predictions citing specific evidence.











In this column, the teacher provides short statements that reflect the topic in the present.











The repeated readings strategy is readily adapted across grade levels and content areas.  It should be used with both fiction and nonfiction texts.  Reading materials should be at students’ instructional to independent reading levels.





In Direct Reading Instruction, 4th ed., 2003, by D. W. Carnine, J. Silbert, E. J. Kameenui, and S.G. Tarver, 150 words per minute correctly read at Grade 4 is the desired rate.














Reading materials for Readers Theater should be at students’ instructional to independent reading levels.





Readers Theater can be adapted across content areas and grade levels.  It too can involve performances as informal or formal as desired.











p74





The Think Aloud strategy is a powerful, versatile teaching tool that can be used across all content areas to help students understand the reading process with complex texts.  It is an activity in which the “expert reader” (the teacher) demonstrates for students the thinking that occurs as s/he constructs meaning from text.  A Think Aloud allows the student “to see” the reading strategies an “expert” reader uses with your content.
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Writing of varying lengths and formats should take place across all grade levels and all content areas on a regular basis.











Inventors, engineers, naturalists, scientists, mathematicians, coaches, researchers, reporters, poets, and travelers all keep written records of their work and experiences.
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Specialists

The Connecticut State Department of Education presents the following
workshop for Central Office and Building Administrators, Coordinators and

Beyond the Blueprint: Literacy in
Grades 4-12 and Across the Content Areas

Section 7: Instructional Strategies that Facilitate Learning Across Content Areas

Designed for teachers who are not reading specialists, this workshop invites diverse teams of content
area teachers in grades 4-12 to engage in discussions and activities around helping their students succeed
in learning and applying the content of their courses. Participants are encouraged to come as teams,
representing different content area. Participants are encouraged to bring a laptop and the compact disc
version of Beyond the Blueprint they received at their school earlier this calendar year.

. . L9

\

————

=

Presenters from the CT State Dept. of Education:
Jennifer E. Borck, Education Consultant, Literacy
Mary Anne Butler, Education Consultant, Science
Marlene M. Lovanio, Education Consultant, Mathematics
Connecticut State Department of Education

As a result of participating in this workshop, attendees will:

 Learn about and engage in the use of the literacy-based
instructional strategies outlined in Section 7 of Beyond the
Blueprint: Literacy in Grades 4-12 and Across the Content
Areas.

* Discuss and develop ways in which a school-wide literacy
across the content areas approach can be achieved.

* Depart the workshop with ready-to-use instructional strategies
that can be implemented in their classrooms the next day to
support their students with understanding their subject area.

2007 DATES

All sessions: 8 a.m. - 12 p.m.

November 19, LEARN (Old Lyme)
Course #: 07 253 065

November 20, EASTCONN (Hampton)
Course #: 07 253 066

November 26, ACES (Hamden)
Course #: 07 253 067

November 27, CREC (Hartford)
Course #: 07 253 068

December 3, C.E.S. (Trumbull)
Course #: 07 253 069

December 4, EDUCATION CONNECTION
(Litchfield) Course #: 07 253 070

REGISTER ONLINE
CEUs: None

-,

- Fee: None

Registration is limited to up to 4 people per
district.

Register online at www.eastconn.org. Click on
“Workshops,” then “Beyond the Blueprint.”

Questions? Contact the EASTCONN
Conference Office at conferenceoffice@
eastconn.org or call (860) 455-0707 and ask
for Conference Services.
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e MythBusters are hot on the heels of yet another myth.
Could soldiers marching in formation across a bridge
have caused it to self-destruct? That’s what happened
on April 1k, 1831, in Manchester, England. One
theory states that the soldiers’ marching may
have matched the bridge’s natural
vibration. As the bridge absorbed energy
from the marching men, the
vibrations increased. Enough
energy was added this way to
bring down the bridge. Adam and
Jamie are putting their
heads—and feet—together
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