
GRADE TWO - CONTENT STANDARD #3:  ESTIMATION





OVERVIEW

Estimation is a process that is used constantly by mathematically capable adults, and that can be mastered easily by children.  It presents students with another dimension of mathematics.  Terms such as about, near, closer to, between, and a little less than illustrate that mathematics involves more than exactness.  Estimation interacts with number sense and spatial sense to help children develop insights into concepts and procedures, flexibility in working with numbers and measurements, and an awareness of reasonable results.  Estimation skills and understanding enhance the abilities of children to deal with everyday quantitative situations and contribute to the foundation on which problem-solving and logical reasoning skills are based.

Estimation skills are critically important if one is to be a competent user of calculating technology.  People must know the range in which the answer to a given problem should lie before doing any calculation, they must be able to assess the reasonableness of the results of a string of computations, and they should be able to be satisfied with the results of an estimation when an exact answer is unnecessary.

People who use mathematics in their lives and careers find estimation to be preferable to the use of exact numbers in many circumstances.  Frequently, it is either impossible to obtain exact answers or too expensive to do so.  An air conditioning salesperson preparing a bid would be wasting time and money by measuring rooms exactly.  Astronomers attempting to determine movements of celestial objects cannot obtain precise measurements.
Computational estimation is one of the most powerful and useful aspects of estimation but is of little value to students if their understanding of estimation is that of a cumbersome process that often require paper and pencil and a great deal of time to produce.  It is the challenge of this standard to teach students quick, efficient ways of estimating easily, to develop (a) the sense that estimation is a highly useful tool and (b) the sensitivity and flexibility that are crucial to being an effective estimator.

Software which is aligned with this standard is listed in the appendix.

INSTRUCTIONAL FOCUS

At all grade levels, estimation is a combination of content and process.  Students need regular opportunities to explore and construct estimation strategies as well as to acquire an appreciation of the usefulness of estimation in the solution of problems, i.e., developing an estimation mind-set.  Developing this mind-set requires that students have opportunities to experience lessons and activities that focus on developing their reasoning, insight, and decision-making skills.

Instruction in estimation has traditionally focused on the use of rounding which results in a very limited understanding and use of estimation.  There are times when rounding is an appropriate process for finding a computational estimate, but this standard emphasizes that it is only one of a variety of processes.  Clustering, front-end digits, compatible numbers, and other strategies are all helpful to the skillful user of mathematics, and can all be mastered by young students.  Selection of the appropriate strategy to use depends on the setting and the numbers and operations involved.  Students need to understand that there is not necessarily a “right” answer when estimating; different techniques may yield different estimates and that is quite acceptable, and that at times the estimate is “the answer”.

The major challenge to estimation is that it cannot be taught using a tightly sequenced and rule bound approach without destroying its true value.  Research has identified some critical balances or "golden means” that must be maintained for the successful teaching of estimation.  Please refer to the article, “Critical Balances and Payoffs of an Estimation Program” in the appendix for an explanation of these “golden means.”

At the K-4 level, children’s experiences with estimation need to be an ongoing part of their study of numbers, computation, and measurement.

For very young children the emphasis is on the development of the idea that guessing is an important and exciting part of mathematics.  Students need opportunities that encourage risk-taking and most critically, sharing of ideas about how their guesses were determined.  When first asked to guess an answer, many students will give nonsense responses until they have appropriate experiences, build their sense of numbers, and develop informal strategies for creating a guess.  Children begin to make reasonable guesses when the situations they experience are relevant to their immediate world.  They need opportunities to build on comparisons of common objects and use personal items to build a sense of lengths, weights or quantities.

As students move through the grade levels they need to feel comfortable taking risks, and should understand that an explanation and justification of estimation strategies is a regular part of the process.  The emphasis here is to provide an experiential base from which better estimates can be made.  This development is facilitated by having children estimate an unknown quantity by: (1) comparing it to a known quantity, (2) partitioning it into known quantities, and (3) using mental computation.  Refer to the article, “Developing Estimation Skills in the Primary Grades” in the appendix for an explanation of these strategies.

Computation estimation is as important at these early grade levels as it is at all the other grade levels.  Estimation of sums and differences should be a part of the computational process from the very first activity with any sort of computation.  Children should regularly be asked About how many do you think there will be in all?   or  About what do you think the difference is?  or  About how many do you think will be left? in the standard addition and subtraction settings.  These questions are appropriate whether or not exact computations will be done.  The most useful computational estimation strategy at the primary grades reinforces an important place value idea.  In two-digit numbers the tens digit is much more meaningful than the ones digit in contributing to the overall value of the number.  Students should have experience with the front-end estimation strategy.

At the 5-8 level students need ample opportunities to experience activities where the estimate serves as the answer.  In  grades 5-6, estimation and number sense are even more important skills than algorithmic paper-and-pencil computation with multi-digit whole numbers.  Students should become masters at applying estimation strategies so that answers displayed on a calculator are instinctively compared to a reasonable range in which the correct answer lies.  In grades 7 & 8, it is critical that students understand the displays that occur on the screen and the effects of calculator rounding because of the calculator’s own operational system.

Students need experiences with 4 attitudes related to computational estimation that are not usually tended to: (1) validity and usefulness, (2) flexible thinking and decision-making, (3) adjusting initial estimates, and (4) recognition of sensible answers.  Teaching strategies that focus on these aspects are described in the article “Teaching Computational Estimation:  Concepts and Strategies” in the appendix.  Activities adapted from this article have been integrated into the curriculum.

Estimation skills that are also important in grades 5 & 6 are skills in estimating the results of fraction and decimal computations,  and in grades 7 & 8 students need to focus on developing strategies for estimating with ratios, proportions, percents, and square roots.

At the 9-12 level, estimation and number sense are also a much more important skill than algorithmic paper-and-pencil computation.  Students need to be able to judge whether answers displayed on a calculator are within an acceptable range.  They need to understand the displays that occur on the screen and the effects of calculator rounding either because of the calculator’s own operational system or because of user-defined constraints.  Issues of the number of significant digits and what kinds of answers make sense in a given problem setting require a focus on reasonableness of answers.

Estimation should be emphasized in many other areas of the mathematics curriculum in addition to the obvious uses in numerical operations and measurement.  For example, estimating probabilities can help a student determine when a particular course of action would be advisable; problem situations related to algebraic concepts provide opportunities to estimate rates such as slopes of lines and average speed; and working with sequences in algebra and increasing the number of sides of a regular polygon in geometry yield opportunities to estimate limits.

Measurement settings are rich with opportunities to develop an understanding that estimates are often used to determine approximate values which are then used in computations and that results so obtained are not exact but fall within a range of tolerance.   Appropriate issues for discussion at this level include acceptable limits of tolerance and assessments of the degree of error of any particular measurement of computation.

Another topic appropriate at these grade levels is the estimation of probabilities and of statistical phenomena like measures of central tendency for a set of data or variance.  When statisticians talk about “eyeballing” the data, they are explicitly referring to the process where these kinds of measures are estimated from a set of data.  The skill to be able to do that is partly the result of knowledge of how to compute the measures themselves and partly the result of experience in estimating them.

All objectives addressed in this standard are working toward/aligned with state and national standards.  Alignment is indicated using a code that reflects the document from which it came.  Each document has its own code.

· Scope & Sequence Objectives 
1-7

· CT Frameworks


MA4:1, 2, …MA4:10

· CT Mastery Test


CMT3 & CMT4

· NCTM Standards 2000

NCTM

· CAPT



Not applicable for Grade 2

· MPEG Trace Map




The alignment for all objectives for Grade 2 in this standard are summarized on the following page.

Students will make estimate and approximations, and judge the reasonableness of results.
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Students will:

1. Explore the development of *anchors to use as standard and non-standard referents in making estimates.

(*See the reference section for examples of anchors and a matrix for development across grade levels.)
2. Construct, use, and verbalize a variety of strategies to estimate quantity, to measure,  (including

non-standard and standard referents), make comparisons,  and  determine reasonableness of answers.

3. Recognize when an estimate is appropriate and use strategies appropriate to the problem.

4. Use familiar quantities (such as a handful) and measurements to develop referents for making

estimates.


CT Frameworks [MA4:3]
NCTM

#1 Number & Operations

a) Explore, construct and use a variety of estimation strategies.

b)  Recognize when estimation is appropriate and understand the

      usefulness of an estimate as distinct from an exact answer.

c)   Use estimation to determine the reasonableness of an answer. 

d) Visually estimate length, area, volume and angle using various 

      referents.

e) Apply estimation when working with quantities, measures and 

      problems. 
C. Compute fluently and make reasonable estimates.

3. Use a variety of methods and tools to compute, including objects, mental computation, estimation, paper and pencil, and calculators.



CMT Grade 3


CMT Grade 4

10. Not tested at Grade 3

11. Estimate a reasonable answer to a problem

25.   Solve extended numerical and statistical problems.
10a. Identify the best expression to find an estimate.

10b. Determine a reasonable estimate and describe the strategy used to

        make the estimate.

11a. Estimate a reasonable answer to a problem.

11b. Use estimation to make and defend decisions.

25. Solve extended numerical and statistical problems.



Obj.
Sample Activities



Frameworks
CMT

 Gr. 3
CMT

 Gr. 4


A. HANDS AND BEANS
This activity which is located in “Problem-Solving Lessons” by Marilyn Burns on pages 37-39 (but not included in this document) is an excellent example of embedding estimation with collecting and representing data.  In addition students build a foundation for understanding the concept of personal referents, a concept critical to everyday estimation.



MA4:3a, d, e




B. FOR ADDITIONAL IDEAS FOR ESTIMATION ACTIVITIES:

Refer to the articles in the Reference Section of the document titled, “Developing Estimation Skills in the Primary Grades” and “Critical Balances and Payoffs in an Estimation Program.”
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Obj.
Sample Extended Lesson(s)



Frameworks
CMT

 Gr. 3
CMT

 Gr. 4





























Obj.
Sample Informal Assessment(s)



Frameworks
CMT

 Gr. 3
CMT

 Gr. 4





























Obj.
Sample Formal Assessment(s)



Frameworks
CMT

 Gr. 3
CMT

 Gr. 4

1
A. In Only A Minute
Using a stopwatch, analog clock or sand timer, experience a minute (60 seconds).

Predict how many of these things you could do in only one minute:

I can tie my shoe.                     Yes   No

I can say the ABCs.                  Yes   No

I can build a tower of blocks.   Yes   No

I can clap my hands ___ times.

I can hop ___ times.

I can count to ___.

Think of four other things that you can do in just one minute.  Have a partner verify your work.  Record your work on record sheet.  All work should be neat and clearly labeled.

NOTE: This activity can be set up as “estimation stations”.  Students make their predictions independently and then move through the stations with a partner to test their predictions.

[Adapted from:  A Collection of Performance Tasks & Rubrics - Primary School Mathematics, Eye on Education Larchmont, NY]     Permission Granted 




       [See page A.137]
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